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This essay will evaluate a Welsh language lesson which has taken place in the Foundation Phase classroom. The first section of this essay will include details of the proposed audience and rationale for the chosen theme and language pattern used in the Welsh language lesson. Section two will contain a written reflection on the Welsh Language lesson, and will introduce literature,  which will assist in evaluating the success of the lesson. 
Section One- Proposed Audience and Rationale. 
The target audience for this Welsh lesson was a reception class. The Welsh Government (2013) outlines the obligation teachers have to ensure Welsh language lessons are exciting and engaging for pupils. Heaney (2012) suggests that for pupils’ to be engaged in language lessons, the teacher must insure the theme is of personal interest to the pupils, while Nunan (1991) furthers this claim stating that they must learn words and phrases they can use in daily conversation. This contributed to the authors choice of  language pattern which contained the question ‘beth wyt ti’n gwisgo?’ and the answer using the sentence starter ‘dwi’n gwisgo…..’ during this lesson. The children have also previously learnt about clothing in prior welsh lessons, therefore this lesson provided an opportunity to consolidate and build upon this learning. 
Zashchitina and Moysyak (2017) emphasise that when introducing new vocabulary in a second language lesson, it is advantageous if the children have a firm understanding of the subject in their first language. This highlights another reason behind the author choosing the language pattern for this lesson, as this is a subject the children talk about on a regular basis in English. This will help when transferring the vocabulary in to Welsh Language. 
	As indicated by Cameron (2001) in the primary years, the child is still engaging with learning how to master Literacy skills in their first language, however this provides a fitting time to introduce oracy, reading and writing practise in a second language as skills applied to learning the first language can be easily transferred to learning of the second language. As can be identified highlighted in blue on the lesson plan seen in Appendix 1, the main aims of the lesson was for the children to be able to say the name and colour of items of clothing in Welsh and then putting these in to a sentence orally using ‘dwi’n gwisgo’, as modelled by the teacher. Following this the children were required to write sentences describing what they were wearing, some had resources in order to aid them which can be seen in Appendix 2. These resources acted as a reminder of the names of items of clothing and colours, the children could read the word prior to writing the sentence. The aims therefore indicate that this lesson provided opportunities to use and develop reading, writing and oracy for both pupils and teacher. 
Section Two- Reflection on the Welsh Language Lesson. 
	Khan (2017) suggests that in second language learning, oracy is an essential part of the process in order to lay a foundation for reading and writing as agreed by Clarke and Siraj-Blatchford (2000). The introduction of the lesson provided opportunities for children to recap  prior knowledge of the items of clothing and colours in Welsh, McLachlan and Jones (2009) suggests that teachers must be mindful of the quantity of vocabulary introduced at one time. This was considered by the author during this session, there were only 2 items of clothing which were newly introduced to pupils. This was evident as all pupils’ were able to name the items of clothing by the end of the introduction.
 During the introduction, when repeating the name of the items of clothing and colour a visual image of the item/ colour was shown to children. Cook (2008) suggests that this is good practise in second language learning as it allows children to link the picture with the vocabulary in their brain, as furthered by Nunan (1991) who claims that this helps in containing  information in the memory.
The British Council (2016) communicates that when learning a second language, vocabulary is more memorable when it is learnt in a context which is engaging for the children. The author believes that this is something that may have been a downfall to the lesson, the context of the lesson, although personal and relatable was not particularly engaging and exciting in practice, resulting in some pupils losing concentration. The Welsh Assembly Government (2008) emphasise that role-play is an example of an engaging context for developing Welsh language skills. An example of this that could have been used to support this particular Welsh lesson is a shop role play, where children could try clothes on and use the language pattern, this would have been a more engaging context for the children to learn. Salies (1995) further suggests that learning language through role play aids in preparing pupils’ for conversations in real-life situations. This will be considered by the author as a way to captures pupils’ attention by providing a more engaging context in future Welsh Language lessons. 
As spotlighted by Mills and Mills (1993) language learning is more effective when taking place in communicative situations. The introduction of the lesson offered both speaking and listening opportunities for the teacher. The introduction gave the teacher the opportunity to speak in Welsh to the children in order to share key vocabulary, sentence starter and the question. As shared by McLachlan (2009) when speaking in the language being learnt the teachers role is to model correct pronunciation of vocabulary, this was a success of the author when modelling how to pronounce the Welsh words. Munoz (2006) suggests that teacher knowledge about a language is a problem in the teaching of second languages, in future practice the author will ensure that consultation with other teaching practitioners is undertaken to continue to ensure pronunciation is accurate. 
In the introduction, pupils had opportunities to practise their speaking skills by repeating key words when shown the picture cards and were asked to practise the language pattern with a partner. As revealed by Barton (2006) and agreed by Baker (2001) in successful language learning, repetition is a key technique used to teach vocabulary in successful language learning. This technique was a success in the Welsh lesson, as it was clear that the repetition aided in children remembering key vocabulary and the language pattern. Clarke and Siraj-Blatchford (2000) adds that repetition of key words is essential in language learning prior to moving on to sentence level, and this was the order used in the author’s lesson, which successfully allowed students to use their knowledge of individual words and string them together in order to make a sentence as the lesson progressed. However, Cook (2008) suggests that repetition may not be a successful technique to use if pronunciation mistakes made by pupils are not instantly corrected by the teacher, this was not evident in the lesson carried out by the author but the awareness of this will ensure it is addressed in future practice. 
Tesol (2017) indicates that in order to speak well in a second language, students need lots of opportunities to speak. The Welsh Assembly Government (2008) suggests that to encourage children to use and consolidate their learnt vocabulary, they should be given opportunities to work in small groups or partners. This was evident in the introduction of the lesson where children were encouraged to communicate in the second language with partners using the language ‘dwi’n gwisgo’ and ‘beth wyt ti’n gwisgo?’. As highlighted by Clarke (2009) this not only requires children to speak to one another, but encourages the use of their listening skills. McLachlan (2009) suggests that after such a task, practitioners should allow pupils to show the teachers what they can do. This was implemented in the Welsh lesson, where after practising the language pattern with their partners, the author asked partners to share their sentences with the class. However, the author feels that due to awareness of limited time,  this opportunity was not used well-enoug by the author as only two individuals were asked to share. It would have been more beneficial for not only the class, if more partner were asked. As Estyn (2013) spotlight, this is a valid opportunity to develop pupils’ confidence although, this was not used to its full potential within the authors lesson.  
The main activity provided opportunities for both teacher and children to develop their speaking and writing in the Welsh language. Garcia (2009) highlights the importance of modelling writing in a new language to the children, this was carried out in the lesson completed by the author. The structure and form was modelled and supported by questions such as, what letter does this word start with? or what word may I write next? in order to gain an understanding of if the children understand how to form the sentence and transfer this in to their writing. However, Garcia (2009) further indicates that in second language learning it is even further beneficial if the teacher explains their thought process whilst writing the sentence, showing thinking such as ‘my next word is dress, what is dress in Welsh?’. This was not evident in the modelling of writing in the lesson which indicates an element that was not as successful as it could have been. This is a technique that the author will use in future practise.  
The worksheets for the main task for this lesson can be seen in Appendix 3. The main task required students to write sentences about their what they were wearing using ‘dwi’n gwisgo.’ The differentiation for these sentences are highlighted in green in Appendix 1. Graham et al (2017, p.927) states that in second language learning ‘Vocabulary development also potentially benefits from written input rather than oral input alone’ reflection upon this task by the author, indicates that for some pupils especially those in the higher ability group, the writing task did confirm their knowledge and further benefit their vocabulary development. However, for lower ability pupils of which some are still in the mark making stage of writing and for some pupils that demonstrated in the introduction that they needed further practise using ‘dwi’n gwisgo’ and adding the clothes and colour to the sentence; it may have been more beneficial for these pupils to continue to practise orally rather than moving on to the writing task which simply resulted in confusion for some pupils. However, not providing children with the opportunity to write due to placing an emphasis on oracy may have resulted in the findings indicated by Estyn (2013) which suggest that pupils’ reading and writing are generally less developed than their speaking and listening skills.  
The plenary of the Welsh lesson allowed a final consolidation of children knowledge through the use of the game bingo. The description of this game can be seen highlighted in Yellow in Appendix 1. 
The bingo game was successful within the Welsh language lesson carried out by the author as it allowed a fun way for the children to consolidate their learning in the lesson, as shared by Estyn (2013) using games may motivate less confident pupils to get involved in group activities where they use the second language. This was evident in the lesson carried out by the author where many of the children who are usually disengaged in plenaries, were focused in order to try and win with their partner. This meant that this was an engaging opportunity for children to use their listening skills in order to be able to cross off the item from their bingo card. It also allowed opportunities for the author to assess pupils by observing who was able to listen and cross off the correct items, and identifying those who need further support. 
As can be seen in the reflection, the Welsh language lesson carried out by author had both negative and positive aspects. The author will aim to use the research carried out for this essay in order to inform and improve in future teaching practice. 
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Appendix 3
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This shows the work template provided for aeroplanes, the higher ability group. They were required to write the sentence starter ‘Dwi’n gwisgo….’ and add the name of an item of clothing and colour in the correct order. 
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This shows the work template provided for Boats, the middle ability group. They had the sentence starter and had to finish the sentence off with the name of the item of clothing and the colour, placing them in the correct order. They could use the ‘Dillad’ and ‘Lliwiau’ language mats shown in appendix 2 to help them with their work. 
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This shows the work template provided for Cars, the lower ability group. This group had the sentence starter and had to add just the name of the item of clothing they were wearing. They had the ‘Dillad’ language mats to help support them with their work. 
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	10
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	10
	

	





	
	

	
	
	

	3. Practical Application Skills

	10
	

	





	
	

	
	
	

	4. Transferable Skills for Life and Professional Practice

	10
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice: Language

	60
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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