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An investigation into the challenges facing one South Wales Primary School, in fulfilling responsibilities in implementing the aims of successful futures (2015) and providing for the needs of ALN learners
Introduction

The research question I am aiming to answer is, an investigation into the challenges facing one South Wales Primary School, in fulfilling responsibilities in implementing the aims of successful futures (2015) and providing for the needs of ALN learners. The importance of this study stems from the lack of information provided by stakeholders of whom are developing the new curriculum, causing confusion and discouraging schools from trialing the new curriculum. My hypothesis is that of, ALN pupils not receiving the needed additional attention when designing a new curriculum. Pupils with ALN may experience unnecessary stress and changes with the implementation of Successful Futures. In addition, ALN learners may experience outcomes out of their reach isolating them from their peers.    

Key terms and areas of focus within this topic include the challenges the understudy will experience. Furthermore, responsibilities are a key term as these responsibilities may be adding to the challenge’s schools are facing. ALN or additional needs learners are a key area within this investigation as we focus on how their learning will differ. Furthermore, the Term ALNCo may appear often the term ALNCo refers to the member of staff who is the additional learning needs coordinator. The term successful futures will pop up allot throughout this investigation as the aforementioned challenges have come directly as a result report and the basis for a new curriculum. Thus, becoming the centre of my investigation.  


Aims of this study are to gather data from varied sources within the setting, with a view to understanding the challenges facing the understudy school. To further analyse and interpret the information, attempting to draw tentative valid conclusions from the data collected. As a result of this it will be my intent to draw out possible aspect of provision and practice that may be useful to personal professional development and the school understudy. With emphasis on the challenges in implementing the aims of Successful Future for learning with Additional Learning Needs (ALN) in particular. The intended particular focus is regarding the changes in key stage learning and individual road maps for ALN learners. 

The reason for my personal interest in this topic stems from my experience’s within multiple schools where I have been blessed with the opportunity to work with numerous pupils with both additional needs and special educational needs. This has allowed me to see many different ways in which schools can support learners both within and outside mainstream classrooms. Due to this I am keen to see how schools are faring with the implementations of Successful futures and how well pupils are being provided for. Furthermore, successful futures have a very clear and defined list of four purposes for the curriculum as can be seen from appendix 1. These purposes are to create Ambitious capable learners, who are enterprising creative contributors, ethically informed citizens and healthy confident individuals. Therefore, personal interest leads towards the question are there four purposed being meet through the recommendations taken on by the Welsh government.  

The research methods used to collect data from the understudy will be primarily observation’s and interviews with the aim to create a case study from which I may draw my conclusions. Observations will allow me to observe natural learning process within the classroom. Secondly the addition of interviews will allow me to probe further asking questions based on observations I have made and from there gain further understanding of numerous aspects of the learning process from planning, provision and assessment. Additional precautions have been made to ensure all research is conducted in accordance with the UWTSD ethics and integrity code and the Bera ethics guidelines (2018) For further guidance on ethical decisions please refer to appendix 2
 





Literature review
To begin my research a baseline of what the proposed new curriculum looks like and what challenges key individuals have discovered within the aforementioned curriculum changes needs to be established. Furthermore, to encourage sound applicable research, the main focus group of ALN learners and the challenges proposed onto them will provide the basis for my research before collecting data at the school understudy. 
Curriculum for Wales 2022 Feedback Analysis (2019)
Curriculum for Wales 2022 Feedback Analysis published by the Welsh Government but produced by Wavehill an independent researcher hired for independent analysis provides a number of insights from assessment through to learning entitlements for all children regardless of any specific educational need. The children’s commissioner made one comment in his response claims the “curriculum fails to show how it will be inclusive of all learners”pg 27. A number of levels regarding standards/expectations of learns did not include evidence to suggest inclusiveness to all pupils. One example of this came from anonymous local authority figure who highlighted that the word speak should be changed to communicate as it would then be inclusive of all non-verbal pupils or EAL (English as an additional language) pupils. This topic was further highlighted by the children’s commissioner who added that the government must seek expert assurance that the learning entitlements of the curriculum are accessible to all children including the aforementioned ALN and EAL pupils.
In addition to feedback regarding inclusiveness, one respondent believed that practitioners currently have received little to no guidance regarding support for pupils with ALN. Furthermore, one regulatory body identified that ‘proposals do not explore how formative assessment will be used in a fair and equitable way to ensure that children and young people with different protected characteristics are assessed fairly. It is evident from responses received that there are concerns across the new curriculum. 




Successful futures Independent Review of Curriculum and Assessment Arrangements in Wales (2015) 
In 2015 the Welsh government published a report written by Professor Graham Donaldson called successful futures within the report it assessed wales current educational systems and made 68 recommendations on how to improve the Welsh curriculum. Despite all 68 recommendations being designed to improve the learning of all learners, one group of learners specifically learners with ALN may not experience beneficial impact of these recommendations. This may be due to additional stress causes and strain put onto the ALNCo and their responsibilities. The five recommendations being recommendation 6, 10, 14, 15 and 19 
Firstly recommendations 6 would have all pupils learn in a cross curricular manner with three core responsibilities being Literacy, numeracy and the additional digital competency. Currently it is the role of all ALNCo’s to ensure there is provision and tracking for Literacy and Numeracy within IDP’s (Individual development profile). With the addition of the DCF (Digital Competency Framework) in which the new core responsibility is to be assessed against. The current regulations for an ALNCo as seen below in the review of The Additional Learning Needs Co-ordinator (Wales) Regulations (2019) document. It is clear one such responsibility of ensuring access to the curriculum. Therefore, all ALNCo’s should under the regulations set in place be charged with monitoring and providing support for digital competency, making the necessary changes to all pupils IDP’s. Due to this research and questioning while partaking in the understudy will include potential challenges faced while implementing this to the curriculum. Upon further research Estyn in 2018 publishes a good practice model ensuring effective provision for ALN learners focusing on thinking, communication, number skills and ICT now known as digital competency. The school have been praised for their monitoring and variety of provision across the curriculum. Furthermore, they work in a cross curricular manner ensuring one of the three core areas it utilised. 




Secondly recommendation 10 calls for all phases and key stages to be abolished to make place for a continuum of learning. This recommendation comes from Donaldson’s finding which states “transition points can hinder progression and there was evidence that this could contribute to disengagement as young people progress through school” (Donaldson 2015), however many educators such as Professor Mark Bellis from public health wales would argue that, transitions and the stress experienced during these times is good for developing a healthy attitude to life as pupils get used to change and experience disappointment. It is clear from the concerns highlighted earlier in the review of Curriculum for Wales 2022 Feedback Analysis (2019) that practitioners are still waiting upon assessment guidance and how this will affect all pupils. However, there are speculations by educational organisations such as SNAP Cymru, who believe that transition to the new system will involve major changes for local authorities, schools and further education as the new ALN system will still be in its implementations period till summer of 2024.  
Thirdly recommendation 14 suggest changed to be made to assessment, the aim of creating road maps for each individual child with progression steps. Furthermore, it states these progression steps are not to be used as universal expectations regarding performance of all learners at fixed points. Clearly some pupils such as pupils who fall within our category of ALN may not be subject to these universal expectations. However, in recommendation 19 it’s added that all children regardless of any ALN should make progress along the same continuum, although they may reach and move between progression steps more quickly or slowly than other learners. This would suggest that all progression steps must be achievable for all learns. This clearly isn’t in affect currency as the 2019 feedback for the 2022 curriculum would point out inconsistencies within the inclusive nature of the draft curriculum which pioneer school are currently testing.     
Recommendation 15 would suggest that it should be a school’s duty to provide a curriculum that enables most children to go beyond each progression step within its respective time frame. The duties of an ALNCo as seen below in paragraph two of the Additional Learning Needs Co-ordinator (Wales) Regulations (2019) document, would suggest that ALNCo’s are already mandated to support this. The wording of most children within the recommendation statement leads me to believe that as a school takes on this responsibility pupils within minority groups within educations such as ALN and EAL may not receive this curriculum support others are. This will lead to investigating how school funding will support both ALN learners and the average learner to go beyond in their provided curriculum.       

The Additional Learning Needs Co-ordinator (Wales) Regulations (2019) 
Currently all schools in Wales are required to have an ALNCo working with them to ensure all pupils with ALN have their needs met. The roles and responsibilities of the ALNCo can be found in The Additional Learning Needs Co-ordinator (Wales) Regualtions 2019 document published by Education Wales and written by Kirsty Williams the cabinet secretary for education, one of the Welsh Ministers. 
Within the document it can be seen there are a number of responsibilities the ALNCo must meet that will directly be impacted by the new curriculum are to promote pupils with ALN’s inclusion in the school and access to the school's curriculum, facilities and extra-curricular activities. 
Secondly the ALNCo must secure relevant services that will support a pupil ALP as requires. This requires liaising with services outside of the school network including council and government support services.   
Lastly advising staff members about appropriate teaching methods for individuals with ALN. Therefore, these responsibilities will become a focus of my research will the implementation of a new curriculum hinder an ALNCo to meet these responsibilities.
New Wales Curriculum NEU (2019)
Wales largest education union are aware of the need for intensive training and development to support education professionals with the new curriculum. They are also aware of workload implications adding to the stress imposed upon educators. Examples such as the aforementioned Formative assessment and ALN student. They have suggested a change to the adult and pupil ratio to 1:6 to allowing support to aid educators from becoming distracted and engaging with pupils learning. Furthermore, the NEU (National Education Union) have criticized the pilot or pioneer schools, as they believe they “do not reflect the diversity of schools types and teacher expertise therein” NEU (2019). 



Supporting learner progression: assessment guidance (2020)
In January of 2020 the welsh government produced a document to answer questions related to the feedback seen earlier within Curriculum for Wales 2022 Feedback Analysis (2019). With addition to information regarding how school are to ensure a shared understanding of progression and communication and engaging with parents/carers, more information is provided regarding the transition along the aforementioned 3 to 16 continuum. The Welsh government recognise that well-being of all learners is an integral part of the transition process. Furthermore, the Welsh government recognise that both primary and secondary schools should engage with each other and further onto higher education. The essential information that must be shared as part of the transition process includes, the pupils needs and wellbeing, a holistic picture of the learner’s progression across the curriculum and any additional challenge or support provided to the individual. 












Methodology and research design
The method I will use to create a case study of the subject firstly what is a case study? Nisbet and Watt (1984) put a case study as the study of an instance in action. Within the context of this research the intense in action is a school implementing the responsibilities of successful futures (2015). Nisbet and Watt further discourage methods of journalism, selective reporting and pomposity as methods of research within a case study as it does not give a full account with evidence of alternate observations and deriving profound theories from poor data. Therefore, the two main methods within my case study will be the use of interviews and observational notes. 

Interview method
Firstly, interviews will be conducted through a scale starting at the bottom with learners and classroom teachers moving up to senior management of the school. This is to ensure qualitative questioning across the school. In order to ask concise questions to members of staff who are directly faced with these challenges. Questions asked to children will be simple and non-threatening and enjoyable whenever possible as suggested by Arksey and knight (1999). Whenever possible interviews will be taped to be transcribed in order to ensure 100% accuracy in the evaluation of responses. Due to the sensitive nature of the subject all tapes will be anonymous and transcribed before leaving the subject area. Within all interviews consent will be required from adults within the school before recording the interview. 













This method fared well in theory however, there were limitations to the method Permission letter for parents was one of the largest factors as it took time for the majority of letter to be returned a copy of which can be seen in appendix 3. This meant that due to ethical reasons most pupils could not be interviewed as a result of this not all the intended data could be gathered before meeting with important members of the school such as the ALNCo and senior management team. As a result of this the interview process struggled and lead to the need for further interviews with key individual after more data had been collected. Furthermore, due to the lack of consent forms being returned early into the research period pupils were interviewed through discussion during classroom activities. This was decided to be ethical as other members of staff were always present and it did not draw pupils out of the learning. Positives of this interview technique was that pupils appeared more relaxed and were willing to talk. I believe this was partly due to other within the activity groups being involved making questions appear less personal. In addition, as more pupils partook in the questions more data was collected. An additional limitation however was it was deemed unethical to record pupils within the classroom meaning responses demanded a level of recall when transcribing the responses. This may have led to some human error in the recording of data.      

Observations method
This method is essential as it provides the opportunity to gather live data. This is beneficial as it allows the case study to be written with a first-hand manner, rather than on second-hand accounts alone. This also providing there is no bias of the writer provides the most accurate representation of what’s taking place in situ. In some cases, covert observation may be necessary to both remain professional and be un-intrusive, in accordance with the Bera guidelines (2018) For this reason field notes may be made later and not within the presence of the individuals the observations are to be made of. Particular ways making observation notes may be necessary to aid the observation technique. Tally’s and shorthand notes may be used. This in turn also has the added benefit of coding the data to ensure ethical and professional values are maintained. Additional techniques to ensuring the observations are noted correctly times and dates will be added to observational notes. Furthermore, in addition to using dates and times I will try to distance myself from my situations as to not cause discomfort and interfere with problems which do not relate to my research area.


This method often proved more useful than other techniques as the method was approachable within a school setting and did not conflict with day to day running of the school day. Pupils are used to visitors within the school and aware they should carry on as normal.   

During the study a small number of limitations were experienced that effected the completion of my study. Other than the aforementioned limitations to my research, another such limitation was due to the week allotted for the research to take place. The one week to collect my research was situated in the week before half term. As a result of this the school did not always stick to their usual weekly timetable and not much new work was started. This meant that I was unable to see what provision was planned for ALN pupils to aid them at the start of their work first-hand. 
To improve my study and reduce the impact of these limitations I would have recommended visiting the school understudy during a week between term breaks. This would further allow research to be conducted in a natural manner. Furthermore, the short time in which there is to conduct research additional exposure to the school understudy. This would also provide opportunity for letter of consent to be signed and returned before research is due to start   









Research and discussion 
[bookmark: _GoBack]There are approximately 500 pupils according to their most recent Estyn report however newer data would put the number of pupils at around 475. The school is a double form entry with an age range from 3-11 with addition to a flying start on the school premises strongly focuses on pupil care and wellbeing with a firm ethos putting the pupils needs at the core of everything. As such there are a pioneer school apart of the APLP parentship and a professional learning school. Around 21% of pupils are eligible for free school meals. The school identifies 34% of pupils as having additional learning needs. As can be seen by the graph in appendix 4, this is over two times the average number of learners with ALN within a school with the average being 11.4%. This in addition to being a pioneer school provides perhaps the best possible environment to research ALN within the implementation of Successful futures.
The first questions set out to be answered was regarding the adequate attention ALN learners are receiving while developing the new curriculum. From the responses received during the interview process their appeared to be two opinion. One group including the ALNCo and other members of senior management. Believed that while not strictly mentioned within documentation the statements regarding the general well-being of pupils meet the school’s current ethos of inclusion. The second number lot of professions namely teaching assistants and one to one teaching staff believed that there wasn’t enough information openly available to them in order for them to provide an opinion. However, they were generally pleased with the current duty of care provided through the curriculum. Through observations it was clear that a wide variety of intervention/provision was available to all pupils of the school. Furthermore, the school appeared confident and ready for the new curriculum to be integrated. However, as you can see from the context within the research report in appendix 5, the school in which the understudy took place is a pioneer schools that has been trailing the curriculum prior to its release. This would suggest that they will no longer experience some of these challenges due to their expertise in the subject area. Therefore, this question may not be best answered by practitioners within the school. This would be backed by the NEU who believed pioneer schools “do not reflect the diversity of schools types and teacher expertise therein”.

The second question within the research intended to discover whether the integration of the DCF would impact ALN learners and if so, what challenges would the school face? When practitioners within the schools were subject to a line of questioning regarding this topic very different answers. The schools ALNCo initially appeared ready for the digital competency to become a core responsibility. It may be worth mentioning that the ALNCo within the understudy is a full-time teacher who manages their time to the best they can to ensure both responsibilities as a teacher and as an ALNCo are met. When questioned further about how the addition of another core responsibility will affect IDP’s two challenges appeared that the school may face. Firstly, the time constraints both with making the changes to pupils IDP’s and training staff to provide for these responsibilities. However, it was noticed through observation the school already was utilising technology through intervention in both the foundation phase and key stage 2. Furthermore, no deadline yet has been made for these changes to pupils IDP’s some schools who are still working along the old curriculum. Lastly with challenges the school may face, one challenge that is currently making a direct impact to the schools ALNCo is the lack of specific assessment guidance in regard to ALN pupils and the DCF. However, the school are aware of this challenge and in contact with key policy makers due to their pioneer school connections and made key influencers aware of this challenge. Currently the school is preparing for digital competency targets to be added during annual progress meetings with learners, Parents/guardians, class teachers and ALNCo’s.    
When prompted if the ALNCo believes this will cause stress for the pupils under their care in regard to recommendation 10 and the dissolving of phases and key stages. There was little worry for ALN learners currently in the foundation phase and years three and four. Although learners in five and six may become a concern as their transition to comprehensive school and key stage three is currently uncertain, The ALNCo does not know how these challenges of assessment and policy will affect their transition. Furthermore, one member of senior management pointed out that despite the continuum attempting to break down barriers between transition. Large transitions will still take place as pupils’ transition to new schools with new staff. 



Currently little to no guidance has been provided for assessing ALN pupils, other than guidance that the wellbeing of all learners is a priority. When further questioned one member of the senior management team claimed it was a generic response with no new information. This was believed so as, the pioneer school in question aided it the development of the new health and wellbeing AOLE (area of learning and experience). The guidance so far then simply put explains that the needs and wellbeing for all learners will be met. Despite this, educators with complex learning difficulties within their classroom do not feel relieved.
Recommendation 14 with the introduction of road maps for all students led to questioning how will this influence the targets within learners IDP’s? The ALNCo when questioned wasn’t sure how the introduction would influence learners as again very little information has been given to educators on how the road maps are to be used day to day. Some staff believed the targets set would be short term whereas others assumed targets would simply include a shortened skill descriptor for a child to be aware of. Despite pupils taking some small level of ownership over their learning through this, the success of a system across a school was uncertain. The ALNCo suggested that IDP’s currently follow annual targets, due to the time scale in which the targets are reviewed. This would perhaps result in ALN learners using the recommended progression steps as a weekly or termly targets.
Whilst undertaking the research time was made for the ALNCo to show strategies he has already set into place to aid the transition to the new curriculum. One such way is the feedback systems for parents. The school believes this to be very important with the belief that to be fully inclusive as it states in their ethos, they must be inclusive of parents too. This would further be backed by Bronfenbrenner’s Bioecological Model (2003) who believed educators, peers and family to be just as important to children. The system put into place consists of a detailed day to day running of any and all extra provision provided. This detailed description includes targets, concerns and progress. Furthermore, they are written by the staff member leading the provision either during or directly following the provision has taken place. The book is kept with pupils IDP’s and available from the learner’s classroom. It is the duty of any teaching assistant to make the class teacher aware of any concerns. Subsequently it is the class teacher’s responsibility to report any concerns to the ALNCo. Parents and legal guardians may arrange a meeting with any concerns they may have or speak to the class teacher. This is put into place to ensure progress and to ensure effective provision is provided for learners. 

One rather controversial view brought up in discussion regarding ALN and, the lack of additional attention when designing the new curriculum was that. If more time and attention was taken specifically for ALN learners, then the new curriculum would not be inclusive of all and that keeping to neutral generic descriptions within the curriculum documentation is the best practice. Many believe that teachers must take responsibility to structure the same educational interactions between student with and without additional needs as they explore and learn, creating an inclusive educational setting. This would be backed by Frostad and Pijil (2007). However, Candace (2005) would argue that without making accommodations for student they will miss out on critical components and experiences of the education program such as testing. Perhaps, this would be backed by Bellis earlier mentioned as an advocate for stress claiming it leads to a healthy attitude through life.   
Lastly Perhaps the most important question of all was based around pupils’ experiences currently in school. In my introduction within my personal reasons for this topic of study was to discover whether the four purposes of the curriculum are being meet by this school. The understudy being part of the pioneer group of school is now essential. Pupils within the school have been exposed to the new curriculum for a number of years. The question was asked do you enjoy the extra work outside of class? When possible, staff members names were used to home in on a specific intervention. This was asked to pupils who receive additional support with a variety of subjects from literacy, numeracy, physical literacy, and personal social education. The results were extremely positive. All pupils asked claimed they enjoy the work outside of class however some would like to do it with friends. One pupil with behavioural issues claimed he doesn’t enjoy working with the family liaison officer at the start of sessions but is happy when he leaves and is ready to go back to class. In addition to provision provided the learners were well aware of the four purposes and, understood the nature of them. The four purposes were included in day to day running of classes which aided in decision making and helped pupils to understand why their choices mattered. 







Conclusion
To conclude the aims of this study were to gather data from varied sources within the setting, with a view to understanding the challenges facing the school. To further analyze and interpret the information, attempting to draw tentative valid conclusions from the data collected. As a result of this it will be my intent to draw out possible aspect of provision and practice that may be useful to personal professional development and the school understudy.

The conclusions to be drawn from the findings and evidence collected are as follows. Currently practitioners are waiting upon detailed guidance across the vast majority of the curriculum. Schools are only now discovering and receiving guidance on how they might develop/design their curriculum. Despite the answers to feedback provided to the Welsh Government, very little guidance has been provided for the assessment of learners with ALN.  

There are numerous challenges faced with the addition of digital competency as a core responsibility. The main being changes this will make to learners IDP’s and when targets for the DCF will be decided upon. Currently the school is making preparations to add targets and tracking to preemptively cut down the workload due to the high volume of Learns with ALN 

Leading on from the prior point the introduction of progression steps/ road maps for all learners in tune with recommendation 14 should not affect Learners IDP’s, however educators and practitioners are waiting upon more information regarding how this will look what it will look like within a mainstream class.  

Transition concerns for ALN pupils were present however the current transition plan and relationship with the local comprehensive school was very good. However, despite the Welsh government’s recommendation for primary and secondary schools to communicate better, including guidance of what schools should be passing on. More rural areas where schools are spread over larger areas such as Pembrokeshire, may experience additional challenges with this communication across the continuum.  




Currently while working under the new curriculum learners with ALN do enjoy the provision provided for them. Furthermore, the school has made changed and introduced policy to ensure effective provision, monitoring, targeting and tracking of ALN learners. This provides further encouragement as there is hope that other schools achieving the same standards as the understudy will too provide effective provision for all ALN learners.   
   
To fully understand the challenges facing South Wales Primary Schools, in fulfilling responsibilities in implementing the aims of successful futures (2015) and providing for the needs of ALN learners. Further research with additional understudies is necessary. I would suggest conducting research at a number of schools with different backgrounds to the Proposed 2022 curriculum. Understanding how schools with little to no experience of the proposed curriculum may face both different and additional challenges. Furthermore, the addition of research undertaken at schools with more rural surrounding may further experience/anticipate different and additional challenges.  

Through the research conducted there is scope for future research regarding the transitions into higher education and whether the style of a 3-16 continuum will be relevant, applicable, helpful and suitable to be further introduced into higher education. The impact/experience with changing from a 3-16 continuum to higher education is currently unknown and, how the learner who will experience the new continuum will fare with that change.     
 
Through my research my professional learning and personal interest have been stimulate further. Experiences and observations have led me wanting to research other areas of the new curriculum and gain further knowledge in those areas. This would both be down to the professional values and knowledge received through the process. Visiting the school, which is a professional learning school, has further opened my eyes to the importance of research within education while working within the occupation. The opinion of education being a vocation not an occupation has always been one that has followed me through my teaching practice. 

The wider implications of my study vary from the fact the curriculum is still being tweaked and improved upon. Furthermore, many more drafts of the curriculum will be produced with the intention of improving on all aspects of it. Additionally, the government are aware that its implementation will not be like flipping a switch. Time has been allotted for Estyn and other governing bodies to aid school in this process and, settle in before further judgments regarding standards are tested.  
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