Rationale
I have decided to read the story ‘’Ffrindiau Flic a Fflac’’ in small groups to learners in a reception class, who are aged four to five years old. ‘’Fflic a Fflac’’ are a series of resources that support the learning of second language Welsh in the Foundation Phase. The illustrations are clear and are suitable for the age group that I will be reading to.  The book is also suitable because the writer uses rhyming couplets and the class topic is ‘’Nursery Rhymes’’.  Last week, I taught the Welsh nursery rhyme, ‘’Dau Gi Bach’’ as a whole class. Learners devised a set of actions to support their understanding of the text. The learners are only confident with the word ‘’rhyme’’ in English, but there will also be an opportunity to further develop learners knowledge of rhyme in the Welsh language as I will draw the learners attention to the words that rhyme in the story. Within the class, there are three ability groups: lower ability, middle ability and high ability. To set appropriate challenges to motivate the learners in each group, I have differentiated the key questions and tasks. (See Appendix). 
Clip- https://youtu.be/BCraaHB3np0
Reflection
I initially felt disappointed because I felt that my story-telling skills were weak in comparison to my previous Welsh lesson. In reflection however, I believe that I dealt with the lack of communication between the class teacher and I in a professional manner. I also understand that it was normal that I felt nervous, which then may have affected my performance because it was the first lesson that I had been recorded, and I was also only given hours to prepare. 
             In further reflection, I identified that there were several positive elements of the learning experience. The most important element was that the learners all had a positive attitude to learning Welsh and seem to enjoy the learning experience; the learners therefore listened attentively and were all eager to answer the questions. Estyn (2017) highlights that the majority of learners are enthusiastic to learn Welsh. In addition, the implementation of the APK (Activating Prior Knowledge) strategy in the introduction was another successful element of the learning experience. Constructivist theorists such as Piaget (1961) believed that new knowledge is built on old, and that learners should be constantly ‘’building’’ blocks of knowledge. The APK tool also indicated that I had been successful in the previous Welsh lesson because the learners could all describe what happened in the story, and some learners could also remember the tune and the words to the story. I also effectively differentiated the learning experience for the three different ability groups in the class (SEE APPENDIX 1).  In the Qualified Teacher Status (QTS) Standards, S.3.4 outlines the expectation that all trainee teachers should be able to differentiate the learning experience to ‘’meet the needs of learners, including the more able and talented, and those with special educational needs’’ (2009, p. 11). Grigg (2015) emphasises the importance of differentiation in order to meet the individual needs of the learners, and to ensure that the learners remain focused and on task. Furthermore, the standard of Welsh that I modelled throughout the lesson was another successful aspect of the lesson. Vygotsky (1978) emphasised the significant role of the adult in modelling language to encourage children to imitate and explore. Piaget (1961) however referred to the learner as the ‘’lone scientist’’ and explained that learning is intrinsically motivated. In the lesson,  I aimed to firstly ask the learners questions in Welsh, and then translate into English. The new curriculum in Wales promotes a bilingual approach to learning, and distances away from the concept of Welsh, as a second language. Donaldson (2015) for example, emphasises that ‘’There is also a firm commitment to the Welsh language and bilingualism’’ (2015, p.17). 
             There were however elements of the learning experience that were disappointing. The most disappointing element was the way I read the story; it was not captivating. Although I did position the book effectively so that the illustrations and writing were visible to all of the learners, I did not use my voice or body effectively. I also could have used hand gestures at certain moments in the story, such as ‘’Dewch i mewn, Dewch i ty…’’ to support the learners understanding of the text, without having to verbally explain. I was also disappointed that I did not vary the intonation of my voice, I should have varied the pitch of my voice to make the story more exciting and engage the learners; I reflected that the tone of my voice was rather monotonous throughout the story. In addition, I should have dealt with behaviour management in a more strict manner because at some moments in the story-telling, the learners were talking over each other; I was perhaps too conscious to discourage the learners enthusiasm in Welsh. The learners however, are not a challenging class, thus far I do not feel that it is always necessary to be strict as the learners are aware of my expectations. I should have therefore utilised more positive appraisal during the story-telling. The learners are familiar with phrases such as ‘’Da iawn’’ and ‘’Bendigedig’’, so I should have employed these more whilst I was reading the story. Behaviour theorist, Burrhus Skinner (1948) referred to the concept operant conditioning; a theory that was developed based on the idea that behaviour is shaped by rewards and punishments. Pound (2015) however argues that the behaviourist approach to learning disregards the emotional state of children, and is robotic in its perspective of the child. 
         In future teaching, I will continue to model incidental Welsh, and bilingualism within the classroom. In planning, I aim to be more detailed and identify the subject specific Welsh language terminology that I aim to introduce to the learners in each lesson, so that learners experience Welsh equally throughout the curriculum. I also will continue and further aim to expand my use of incidental Welsh in the classroom.  In a report that investigated the implementation of the Welsh Language Development Area of Learning in the Foundation Phase, Estyn (2013) reported that only a minority of schools in Wales ‘’build progression into incidental language’’ (2013, p.36). In future teaching, I will consider how I will develop the learners use of incidental language so that their Welsh vocabulary is continuously expanding, rather than remaining stationary. Piaget (cited in Phillips & Soltis, 1998) identified four stages of development: sensorimotor stage, preoperational stage, concrete operational stage and formal operations stage. According to Piaget (cited in Phillips & Soltis, 1998) the child can only acquire certain amounts of language in each particular stage in development. Despite Piaget’s theory, the new curriculum will be organised as a continuum of learning, without the phases and key stages (Donaldson, 2015). If I had thoroughly read the story beforehand, I would have felt more confident and I would have also been able to contemplate a range of effective story-telling techniques. Due to a temporary disruption to the teaching timetable, I was given short notice of when I would be delivering the Welsh lesson. Flexibility is however an essential teacher quality, it was therefore a challenge that developed my professional teacher development, and also addressed QTS S.1 (Education Wales, 2009). If I had been prepared, I could have analysed the story beforehand and identified the moments in the story when I could utilise my use of voice and include hand gestures to enhance the learning experience. Due do the fact that there was also no obvious moments in the text, such as dialogue marks I failed to utilise effective use of tone and pitch in my voice. If I had more preparation time, I could have identified the less obvious opportunities to include these key features in my story-telling.
        The next steps in my professional development will be to enhance my teaching persona. Tauber and Mester (2007) outlined the similarities between acting and teaching, and further stated that once recognised has the potential to transform the classroom. The human voice, for example is tool that is of equal value to both the actor and teacher. I aim to explore how I can vary the tone, pitch, rate, volume and quantity in not only story-telling situations, but also more generally in the classroom. In addressing these areas of improvement, I will enhance the ability to create captivating learning experiences, but also effectively manage behaviour. In developing my teaching persona, I will be more prepared and I will feel more confident if I am spontaneously required to read a story, or take a lesson. 
Lastly, I also aim to develop my pedagogical knowledge in teaching Welsh as a Second Language. Estyn (2017) identified that several teachers lack confidence in teaching Welsh; I can relate to this statement as I feel that although I am confident as a second language Welsh speaker, I struggle, particularly in the Foundation Phase to devise effective Welsh lessons. I need to perhaps consider Donaldson’s (2015) review, and link Welsh more closely to Language, Literacy and Communication rather than in isolation. 
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	Name of Trainee:
	Laura Powell 
	Session ref:
	01/04/2019 Welsh (1)
	Date:
	01/04/2019
	Class:
	Reception 
	Cynllun Ffocws y Cyfnod Sylfaen
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	Targed(au) Hyfforddi Personol
	To speak clearly and use appropriate intonation.
	Number of learners:
	8
	Age:
	4 to 5 years old.
	

	
	

	Learning objectives/intentions: 
	To listen carefully to a Welsh story and show an understanding of the context.
	Success Criteria
	I can answer questions based on the story.
I can show an understanding of rhyme in the story.
	Meeting learners’ needs:
	Humpty Dumpty (LA)- Learners will be asked simple questions in relation to the story and will complete simple drillio activities. 
Three Blind Mice- (MA) Learners will be asked more challenging questions and will identify some of the elements of rhyme within the story. The drillio activities will involve simple sentence patterns.
Hey Diddle Diddle- (HA) Learners will be asked to identify the rhyme within the story. The learners will then remind themselves of the rhyming couplets within the story. 



	Introduction
	Main Activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)
Incidental Welsh 

	Activating Prior Knowledge

Can the learners remember what story I read last week?

What was the story about? 

Can the learners remember the tune?


Ask the learners about the class topic this term. 

Can the learners describe what a rhyme is? (HA)
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Stori - Ffrindiau Flic a Flac
-Ask the learners questions based on the front cover of the story.
-Draw attention to the rhyming in the story. 
-Read the story and pause throughout the check understanding of the story. 
-Ask learners questions about the rhyme in the story.
 
-At the end of the story, ask the learners questions to check understanding of the story.

LA Drillio Activity – Teacher to select new words from the story, learners to repeat both the English and Welsh when asked.

 MA Drillio Sentence Repetition- Teacher to read out sentences from the story, adding emphasise on the words that rhyme, learners to echo.

HA Match the Rhyme- Drillio Activity w/Rhyming Couplets. Quiz the learners.


	Story Book (x2)
iPad
Flic Teddy
Fflac Teddy

Bore da/Prynhawn da
Barod?
Pwy sy’n gallu cofio?
Pwy sy’n dawel?
Pwy sy’n smart?
Eisteddwch
Gwrandewch
Tacluswch
Edrychwch arna i
Bant a chi
Ga i….
 Ble mae…
 Sawl un…
 Un, dau, tri, pedwar, pump
Da iawn!

Ffrindiau 
Dwr 
Twr
Blociau
Fflic 
Fflac
Snac
Llaeth
Ffrwythau

	‘’Eyes on Me’’
Thumbs Up/ Thumbs Down

Edrychwch ar y llythyr

Introduction Key Questions
· Beth wyt ti’n meddwl?
· Beth ydy’r topig yn dosbarth un?
· Pwy sy’n gallu cofio…?
· Wyt ti’n hoffi’r stori?

Humpty Dumpty
· Ble mae’r blociau?
· Sawl un?
· Pa lliw ydy’r siwmper?
· Wyt ti’n hoffi chwarae gyda ffrindiau?
· Pa fath o fwyd?
· Beth ydy hwn? Yn Cymraeg?

Three Blind Mice
· Beth sy’n odli gyda…?
· Beth sy’n digwydd nawr?
· Pa liw ydy’r siwmper?
· Ble mae … ?
· Ble mae’r blociau?
· Sawl un?
· Ble mae Fflic a Fflac?

Hey Diddle Diddle
· Wyt ti’n cael snac yn ysgol? (Ffrwythau) Pryd?
· Beth mae dwr yn Saesneg?
· Edrychwch ar y tudalen hwn, beth sy’ digwydd?
· Beth sy’n odli yma?
· Beth sy’n digwydd nawr?
· Pa liw ydy’r siwmper?
· Wyt ti’n gallu gweld yr tedi? Ble?

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
Additional Adult to stand at the back of the classroom and use an iPad to record the teacher reading the Welsh story. Avoid including learners faces in the recording. 
	
	

	Plenary
Learners will be asked to express an opinion on the story.
Humpty Dumpty (LA)-  Thumbs Up/ Thumbs Down. Repeat the sentence- Dw I’n hoffi’r stori/ Dw i ddim yn hoffi’r stori
Three Blind Mice (MA)- Teacher to ask each individual, ‘’Wyt ti’n hoffi’r stori?’’. Learners to use the pattern ‘’Ydw, dw I’n hoffi’r story achos…’’
Hey Diddle Diddle (HA) - In learning buddies, learners to use the pattern ‘’Wyt ti’n hoffi’r stori’’ … Ydw/Nag Ydw… achos… and ‘‘Wyt ti’n gallu disgrifio’r stori’’ answer in English.
	
	
	

	

Curriculum coverage (range and skills) Welsh Language Development
Learners should be giving opportunities to ……

Range (Oracy)
-Talk/communicate for a variety of purposes including: – joining in with simple rhymes and stories – speaking, substituting words in familiar patterns – reciting or singing Welsh poems, songs and raps –talking of matters of immediate and personal interest – asking and answering questions – expressing feelings, likes, dislikes and needs 
-Participate as individuals, pairs and in differently sized groups
-Experience a range of stimuli including: – simple rhymes, nursery rhymes, songs, stories and poetry
 
Skills
-Make themselves understood 
-Show that they understand basic instructions 
-Listen to familiar and unfamiliar voices 
-View and listen carefully to a variety of visual stimuli 
-Listen and respond simply to what they hear in familiar circumstances, with growing attention and concentration 
-Speak clearly, using simple words, greetings and expressions 
-Listen to increasingly complex phrases and instructions and respond as appropriate

Range  (Reading)
- Hear lively readings from a variety of sources 
-Appreciate books, stories and words around them 
-Read individually and collaboratively 
-Read and respond to imaginative material, as appropriate, which should include: – prose and poetry for young children – stories, poems and chants containing patterned and predictable language
Skills
-Follow stories read to them and respond as appropriate
-Listen to others reading appropriate imaginative material
-Listen to a story being read by following the print
-Understand the significance of the printed word and the relationship between printed symbols and sound patterns
-Use context to perceive the meaning of familiar words and decode new words by means of clues in pictures, letter sounds and word forms

	Literacy (LNF) (Reception)
-Express what they like and dislike.
-Show an interest in books and other reading materials and respond to their content
-Follow texts read to them and respond appropriately.

	Numeracy (LNF)
-Count objects up to 10


	DCF
	Thinking
Learners should listen carefully, and should connect the spoken word to the illustrations in order to make meaning from the text. Listen should access prior knowledge of the Welsh language to utilise in speaking the language. 
	ESDGC
Identity and Culture
Learners should be encourage in all aspects of school life to speak the language of Wales.
	YCC-                         Linguistic 
Learners should read stories from Wales, works by Welsh authors. Learners should have opportunities to listen to Welsh stories, and should show an understanding of the story. The teacher should use the Welsh language with access for all. 

https://learning.gov.wales/docs/learningwales/publications/130424-developing-the-curriculum-cymreig-en.pdf



