A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Word Count 2995 + 1000
INTRODUCTION 
The aim of the assignment is to identify teaching and learning steps that will best support an individual or group of learners. Four observations will be undertaken and from these a critical incident will be identified (all notes for observations can be found in the appendices with the critical incident notes in Appendix 4). A critical incident as described by Tripp (2012 p. 8) is ‘the interpretation of the significance of an event.’ An everyday every day event can be made critical by the way it is examined and reflected upon. This is an important practice for teachers as it allows them to review their own practice and self-awareness (Pui- Lan et al. 2004 p.36) and thus help them to grow and develop their teaching philosophy (Rushton and Suter, 2012). This is further supported by Finlay (2008) who states that learning through experience helps to gain insights of self and practice. 
 The researcher will analyse the critical incident, linking to learning theories and curriculum and identify the next steps to support learners and reflect on general and personal teaching practice. 
OBSERVATION-School & Class context 
The observations were completed at a Primary school which will remain anonymous under the BERA (2018) guidelines for anonymity that state ‘The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research.’ For the purpose of this assignment the school will be referred to as X Primary school. 
X primary school is based in the Bridgend area of South Wales. The school has roughly 258 pupils spread over two sites. A large percentage of the children in school are considered to live in some of the poorest areas of South Wales with around 27 % of the pupils receiving  free school meals which is above both the national average and the local authority average (Estyn, 2013.) Furthermore,43% of the pupils in the school are considered to have additional learning needs which is significantly higher than the national average (Estyn, 2013). 
The class in which the observations were performed was a year 1 class making the children around 5/6 years in age. There are 21 pupils in the class. 10 girls and 11 boys. Out of these children 4 are on the Additional Learning Needs register however only one child has additional support in the form of a one to one teacher. The classroom environment is split over two joined rooms. One room is for independent play and learning whilst the other room is used as a quiet area for teaching led activities. The children also have access to a garden area where they can play once their activities are completed. 
Methodology 
Observations were used by the researcher in the classroom. Observations can be a very useful way to find out what is going on in the classroom because they allow the researcher to gather data from naturally occurring situations (Cohen et al. ,2007). There are different models of observation that could have been used. Kumar (2014) describes participant and non-participant approaches. In the participant approach the observer becomes involved in the activity. For example, a checklist observation when the observer asks a pupil if they can complete certain tasks. The non-participant approach requires the researcher to remain passive and not get involved. For this research, the observer has chosen to complete a non-participant observation, choosing to sit away from the participants. The reason for this is to the researcher wished to remain as objective as possible and not influence the children being observed in any way. The researcher also chose to use a non-structured narrative approach in taking notes. This form of data collection is qualitative. ‘The phrase qualitative methodology refers in the broadest sense to research that produces descriptive data’ (Taylor, et al., 2015 p.7). This kind of data allows for the researcher to analyse the results. 
The general advantage of conducting observations is that you experience a situation first-hand and this may give you a better insight when you interpret the data (White, 2000). However, Bell (2015) argued that although observations can be useful in understanding why people behave the way that they do, situations can be misinterpreted by the observer who will have their own thoughts, opinions and biases that affect their judgement. The researcher will attempt to avoid this by being critical when analysing the data.
The other disadvantage to the observation technique is what is known as the Hawthorne effect. This refers to when people modify their behaviour when they are being observed (Kumar, 2014). For example, a child being observed may be less likely to do something if they feel that they are being observed, particularly if the thing they wanted to do could be deemed ‘naughty.’ The observer will avoid this by sitting away from the children being observed and trying not to be too intrusive to the activities going on. 
[bookmark: _Hlk53662702]Critical Incident
My notes for the observation that I am going to discuss can be found in Appendix 4. 
A Welsh lesson took place just after a play that was cut short due to playtime rotations in place because of coronavirus. The whole class was very overexcited. Initially the class teacher used the Fflic and Fflac puppets to do some question and answer time with the children but put on a video of a Fflic and Fflac episode after this had finished. At first the children seemed to enjoy the video however they quickly became disengaged causing lots of movement and low-level disruption. The lesson that the class teacher was trying to deliver can be linked to Donaldson’s four purposes.  The class teacher was planning to ‘create ambitious capable learners who can communicate effectively in different forms and settings, using both Welsh and English’ and also ethical informed decisions who are knowledgeable about their culture and community’(Donaldson, 2015). However, in the circumstances the children were not fully able to engage with the planning. The class needed to overcome their difficulty concentrating which can be linked to the purpose ‘healthy confident individuals who face and overcome challenge.’ By analysing the critical incident, the researcher hopes to establish some ideas that may help the class to achieve this purpose.  
 LITERATURE REVIEW 
The researcher observed low level disruptive behaviour during a lesson. Poor behaviour in class cannot be tolerated as it harms the interests of the other pupils in the class, (Steer, 2009). Some children in the class may have been trying to concentrate on the task in hand but were unable to because of the disruptive behaviour.  Adams (2009) believes that Children cannot learn well if there is a disruptive environment. It is therefore essential that this issue is resolved quickly.  The Welsh Government state ‘Understanding the root cause of the child’s behaviour is essential, as without this it is unlikely that any behaviour strategy will be sustainable’ (Wales. DfES, 2012, p.4).  Therefore, the observer will attempt to analyse what the underlying causes of behaviour could be, in gaining this understanding an appropriate course of action can be identified.
Prior to the observation taking place the group of children had an outdoor play session that was cut short.  The United Nations Convention for the rights of the Child (UNCRC) states under article 31 that children have the right to play and relax (Children and young person’s commissioner, 2019).This is because play and quality of play has been identified as a key factor in child development. Active play can make important contributions to children’s development which may not be obtained during more structured play. This opinion is supported by the Children’s commissioner report entitled ‘playing out’ (2018) which emphasises the benefits of active or outdoor play for children. These benefits also include improved concentration and memory.  With all the benefits of play for children, it could be argued that play should be put on Maslow’s Hierarchy of needs. Maslow’s Hierarchy of needs (Maslow,1943) describes a pyramid of human needs beginning with the most basic level of needs such as food and shelter and moving up to self-actualisation. Each level of the pyramid must be fulfilled before an individual can move up a level. For example, a person who does not have the love and belonging level fulfilled will not be able to achieve self-esteem.  Delgado (2013) believed that play came under the self-esteem level of the pyramid. Without play children cannot achieve self-esteem and move on to the next level of the pyramid. Without having all needs met children cannot be expected to focus, concentrate, and learn. This could potentially have affected the class’s ability to concentrate during this session. 
Along the same line of thought, the critical incident being discussed took place just before lunchtime. Some of the children in the class could have potentially been very hungry. This is at the very lowest level of human needs in Maslow’s hierarchy and can therefore have had an impact on their ability to focus.  On the other hand, Maslow’s theory was criticised by Tay and Diener (2011) whose study seemed to show that you do not have to have one thing fulfilled to be able to gain benefits from others. For example, you can feel hungry but still feel loved and safe. Despite the criticisms of Maslow’s theory, hunger can still be an issue for children in school. As mentioned earlier in this research around 27% of the school’s pupils receive free school meals. This could indicate that some students come from an economically challenged home life. It is important to consider that for some of the children their lunch in school could be their only cooked meal of the day. Furthermore, some pupils may have had access to a breakfast club service in the past however this has been suspended due to Covid-19 regulations. The observation took place just before lunch and there could be an argument that some of the children in the class were simply hungry and ready for lunch. 
During the observation, some teaching staff attempted to alleviate the low-level disruption by rewarding children who appeared to be sitting sensibly. The use of rewards as a behaviour management strategy comes from Skinner’s theory of operant conditioning, Skinner’s theory suggests that you can condition an individual’s behaviour by positive reinforcement and negative reinforcement. (Skinner, 1966). This is seen in school settings as rewards and sanctions, wherein teachers will offer a reward for what is thought to be good behaviour. Poor behaviour can also be sanctioned by removing playtime or something similar. 
Rewards and sanctions are the Government advised method of behaviour management however Lever (2013) proposed that rewards are unproductive if they are not wanted by the children. For example, a child may not display wanted behaviours if the reward is a sticker and they do not want it. Rewards should be adapted both to the situation and to the individual (Cowley,2013). The class Dojo programme issues points to individual children for good behaviour. Winning points may not be valuable to all the children in the class and therefore ineffective. 
The final point for discussion is student engagement. ‘Research has indicated that student misbehaviour, often a result of disengagement’ (Covell et al, 2009, p.282). Lack of engagement in a task can lead to boredom and disruptive behaviour. At the beginning of the observed critical incident (found in appendix 4)  the children were excited by the Fflic and Fflac puppets used by the class teacher, the disruptive behaviour began when a Fflic and Fflac video was put on to be watched. This raises the question of how engaging videos are in a primary school classroom. Bravo et al (2011) suggested that the use of videos in the classroom motivates and engages students effectively. However, it could be argued that this goes against Piaget’s theories of chid development. Piaget thought that children constructed knowledge through play experiences. “He also believed that children did not wait to have knowledge given to them; rather, they were more like little scientists who through experimenting were constructing their own meaning, understanding and reality in the world” (Hughes, 2009 p 7). Children who are sat watching a video are not being given the opportunity to develop a deeper understanding of the Welsh language and how it is used. With this in mind, perhaps a carousel of different play activities related to the welsh language may have been more appropriate for the children at the time. 
REFLECTION / EVALUATION & NEXT STEPS 
In this section, I will be reflecting upon the observed critical incident using the reflective model Kolb’s learning cycle (1984)
Concrete experience 
Four observations took place in X primary school. From these four observations I identified one critical incident (all notes for observations in appendices with critical incident notes in appendix 4). In the critical incident chosen, a year 1 class displayed low level disruption during a Welsh lesson that took place after a breaktime was cut short. It also took place prior to their lunch. I have analysed the potential causes of this behaviour and hope to identify the next learning steps for learners.
Reflective observation
Overall, I enjoyed my experience at X primary school and feel it was beneficial to my development as a Primary school teacher. All four observations gave me an insight to a different aspect of everyday school life. I chose my critical incident as I felt it was a scenario that I may find myself in often during my training as a teacher but also in my future career. Low level disruption although quite normal in many classrooms can quickly get out of hand. I discussed Steer’s (2009) comment in the literature review section of the assignment that good behaviour management is essential in the classroom to create an environment in which students can do their best learning. The approach for behaviour management used in the incident was a dojo point system. Although this may be effective for some children it may not work for all as rewards need to be wanted to be effective as discussed by Lever (2013). The class teacher may want to consider other options for some of the children in class.
I have also learned that behaviour management issues usually have an underlying cause, it could be that it’s not a good time of the day for the child/children but sometimes there can be an even deeper cause such as an attachment disorder that won’t necessarily be so simple to fix. In this situation, I believe it was a combination of lack of play outdoors and hunger. Although I understand that playtime was cut short due to corona virus restrictions in place in the school, a solution to this for the children could have been some time to play and explore resources freely indoors. This solution may have been better to give the children an extended play in the classroom to help them burn off the excess energy that they were unable to outside.
Abstract Conceptualisation
The main point I can take away from this learning experience is that the child must be at the centre of all planning. When planning a lesson for children you must consider the time of the day and what needs children might have at that time of day. Furthermore, if a session is not going well and there is low level disruption or maladaptive behaviours being displayed there will always be an underlying cause for this behaviour. 
A further point that I feel is important to develop as a practitioner is adaptability. If I am delivering a session and at that moment it is not working, I need to be able to stop and come up with an alternative plan that better suits my pupils. I will need to then reflect on my lesson and why it did not work for my pupils. I have learned that a lesson cannot go well for even the most experienced teachers, reflecting and improving is what is important.
Active experimentation 
Moving forward, I will continue to develop as a student teacher by learning different behaviour management techniques. I will achieve this by both observing strategies on placement but also by researching. I will also consider my pupils holistically to understand what the underlying causes of behaviour issues may be. I will also need to consider my pupils needs in terms of engagement, I cannot expect children to be fully engaged with a task if they are tired or hungry. I will aim to plan the school day around children’s needs. For example, reading/quiet time/reflection at the end of the day when students are tired and ready to go home.  I will also continue to reflect on each school day to continue improving as a practitioner.
CONCLUSION 
Observations and identifying critical incidents are an important part of being a practitioner. They enable teachers to identify the needs of students but also help teachers to reflect on their own performances and make improvements. This critical incident has allowed the researcher to understand ways in which the teaching practice could have been improved during the critical incident which has helped to influence the researchers own teaching practice in the future. This links to the Professional Standards for Teaching Practice (PLP) which state under the professional development subheading that teachers should make reasoned pedagogic decisions based upon relevant reading and research findings.
Undertaking this assignment has also allowed the researcher to understand how good organisation and management can assist learners. This links back to the PLP standards. Under the Leadership subheading is states ‘The teacher accepts responsibility and demonstrates the commitment to learners through professional organisation and management’(Wales.WG.DfES, 2018).
To finalise, the researcher will continue to use observation to understand pupils needs and also to reflect upon own performance. By doing this teaching practice will be continually improving to best support all students in class.
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OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

 29/9/20, Year 1, 9.30


	Lesson details: 

Indoor task. Read Write Inc, split into ability groups within the class. This is a daily activity that the children participate in every morning. 

The activity starts with the class teacher going through flashcards with the children and reminding them of different phonic sounds. The group is then split into two. Some children are sent off to work on a phonics booklet independently whilst others stay on the carpet for teacher led activities.











	Classroom culture

Children seem relaxed and happy in class. Keen to please. Dojo points are used as positive reinforcement. 
Atmosphere is very positive. Children are consistently encouraged and praised.










	Objectives


Learning initial sounds using flashcards. Children clearly have prior experience of learning the sounds. They are able to confidently recite them using lots of rhymes.

Tricky words are also learned using a Powerpoint presentation. Again, children seem confident and seem to have been learning this regularly. 










	Direction
Children put hands up to ask questions for clarity about the task. 






	Access and challenge
 

Lots of praise and Dojo points are handed out to children to keep them motivated.

The children who remain in the carpet area to undertake teacher led tasks are kept busy. Tasks are kept brief. The children quickly move on to a different but related task. 

Some children use workbooks to spot initial sounds in words. The booklet is themed to under the sea. 
When children complete workbooks they are given an extension task. The teacher writes some words on the back of their book for them to practise sounding out. 

It is observed that children who are using workbooks get increasingly loud and disrupt the children working on the carpet. This suggests they are not fully engaged in this task.






	Assessment 

It is clear from the group activity at the beginning that the children are familiar with the sounds and tricky words they are shown.

Class teacher is able to observe the children whilst they are doing flashcards to see who doesn’t recognise the letters.  The class teacher also marks the work that some of the children have done in booklets to identify who may need support. 

No self assessment was observed.













	Specifics / Critical Incidents
 
The increase in low level disruption from the children who were working with booklets made me question how engaging the use of booklet or worksheet actually are for children? In my own prcatice I would consider how I could make their activity more exciting for them. 


































CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


 29/9/20
Year 1 – age 5/6 years
 9.30

Class teacher is working with a small group of children. She has asked the children to get into pairs.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The class teacher is going through flashcards with a group of 6 children. The children at the front of the group are very keen and engaged, they are all girls. The three children at the back are boys who seem more distracted and less engaged with the task. The children are split into pairs where they hold up the flashcards to each other and test who knows them. 
One little girl is reading the flashcards confidently while her partner holds up the cards.  Another group of a pair of boys seems less certain and a bit giggly. The teacher spots this and steps in to support. She gives praise. The teacher is called away from the boys to resolve an issue in a different part of the class. The boys quickly go off task again until the teacher returns to guide them through the task again. 


What can be discussed in Lit review?

Student engagement- Is there a difference between boys and girls?
Scaffolding
Behaviour management 
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OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20, Year 1, 10.30


	Lesson details: 

Indoors, whole group activity on the carpet learning days of the week. They are using the Interactive whiteboard.




	Classroom culture


Children are a bit overexcited. There is some low-level disruption mostly shouting out. 
One student is chatting with her friend, she is asked to stop several times to no effect. She is eventually separated from her friend which results in an outburst. The class do not react to her outburst.









	Objectives

The class is learning days of the week. The whiteboard is used to give the children a quiz.
The class teacher also questions and prompt the students. 










	Direction

The class teacher gives praise. The interactive whiteboard tells children when they have the right answer.







	Access and challenge
 

Children are excited about using the whiteboard and stay engaged with that despite the disruption going on in the background.










	Assessment

Teacher asks questions and asks for volunteers but also calls on quieter students to assess understanding.









	Specifics / Critical Incidents
 
The outburst of the individual during this observation could prompt discussion about behaviour management, and ALN children in mainstream classes.





















CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


29/9/20, Year 1, 10.30
Whole class activity
Three teachers, one class teacher, one LSO and one adult working one to one with a child who has ALN.






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Students are on the carpet for a whole group activity learning the days of the week. They are using a computer game. The game asks a question, and the children need to put their hands up to answer the question. The teacher then selects the answer the child gives on the computer. There is a small amount of low level disruption. Children are shouting out. The teacher uses a combination of letting children volunteer the answer and calling on students. 

Two female students are separated for talking too much. One student becomes very distressed and starts to shout and lash out. The teacher attempts to hold her, but she continues to shout, “Let go of me.” Eventually she is let go and she walks off in a strop. After a few moments she comes back to the group but refuses to participate. 
After she is warned that her Grandmother will be called, she gets up and runs from the room slamming the door behind her. The teaching assistant manages to get her to come back into the class again, but she calls the classroom assistant teacher ‘stupid.’
Despite the disruption the rest of the class stay engaged with the task which has now become a video with a song about the months of the year. They decide to play the video a second time round but this time the children can stand up on the part of the song when it is their birthday. The student becomes fully engaged with the task again. 

What can be discussed in Lit review?
ALN 
Behaviour management
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OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/9/20
Year 1 





	Lesson details: 

One classroom assistant working with three lower ability students. They are working indoors learning the months of the year using a worksheet.





	Classroom culture

The group is relaxed. The classroom teacher scaffolds learning by asking the children questions about there task. The children are engaged and happy.







	Objectives


The objective is for students to identify the months of the year and events that happen in specific months. 








	Direction

Children seem to have a good understanding of what is expected and are getting on with the task.








	

Access and challenge
 
This seems to be a lower ability group the teacher is giving lots of prompts and asking lot of questions. Although the children attempt answers most don’t seem very sure.











	Assessment

The classroom assistant assess knowledge and understanding by asking questions.








	Specifics / Critical Incidents
 
The use of questioning and conversation around the table makes me think of Vygotsky and Scaffolding.





















CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/9/20
Year 1 
Classroom asisstant and 3 students
3 students








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The children are split into 4 groups. There are three teaching staff so they each take a group whilst the fourth group goes outside to play in the class garden.

The children are undertaking a months of the year task. The worksheet contains a picture and the month it is supposed to portray written underneath. They will need to cut and stick.  Children are asked to cut in nice straight lines independently. They are engaged during this task but discuss amongst themselves about what each picture represents and what comes in each month. ‘January is after Christmas.’ 
The TA asks questions whilst they cut also. ‘How many months of the year are there?’ 
 
Once they finish cutting out the TA reminds them of the song that they had sung earlier, and they begin to put the pictures in order together. They begin to stick the pictures in their workbooks with the TA observing and supporting. 

What can be discussed in Lit review?
Scaffolding
Grouping 
Teacher led activities 
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OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 11,30 Year 1 


	Lesson details: 


The class are having a Welsh lesson. The teacher uses Fflic and FFlac puppets and a video.




	Classroom culture


Children are very overexcited. Lots of low level disruption.








	Objectives

Whilst using the puppets the objective seems to be getting children to use welsh in a question and answer format. Once the video goes on it becomes more about immersing children in the Welsh language.








	Direction

The teacher questions and praises them.





	Access and challenge
 

Some students are trying to engage with the lesson but are unable to because of all the disruption going on.











	Assessment

No obvious use of assessment. The teacher may be using the questions and answer to check knowledge.







	Specifics / Critical Incidents
 The class are very overexcited after play. There is lots of disruption and behaviour issues. I could discuss behaviour management. 



























CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



29/9/20, Year 1, 11.30 straight after play. Just before lunch. 
Welsh Class






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Welsh lesson. It begins with the whole class working with the teacher whilst the TA’s manage behaviour. This achieved mostly through positive reinforcement, giving out dojo’s. The teacher is using the Fflic and Flac puppets. The children are very excited.  The puppets ask the children welsh questions such as “Pwy wht ty?” The children are encouraged to answer in full Welsh sentences.  The children go on to watch an episode of Flic and Flac. The episode is all in Welsh, but the teacher translates some of the more difficult/important sentences into English.  Initially the children enjoy the video, but they begin to fidget and chat as the video goes on. After the video, the teacher begins to read a Fflac a Fflac story to the children. Reading in Welsh but translating important or difficult sentences again. She asks questions as the story goes on. 

The class then splits into groups to begin their welsh task. There is definitely more disruption now in comparison to earlier learning. Children seem to be more physical.

What can be discussed in Lit review?
 Play cut short- Coronavirus affects 
Lunch time, need food-Maslow
Task is too passive, children not engaged
Behaviour management- dojo’s

 





































