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Name:  Alexandra Pearce
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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Continue to develop your critical thinking skills.
	I have considered literature from a range of sources and discussed them critically.

	Target 2
	Consider investigating contradictory literature or research to strengthen an argument or viewpoint.
	I have considered both arguments for and against in the literature in writing my critical reflection in part 2




Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The following section outlines the bridging experience that took place at the lead school. 
We discussed Assessment for learning (AfL) strategies that could be implemented in our classrooms. During the session we were able to conduct three 15-minute observations in three classrooms. A year 6 class, a year 4 class and a year 1 class. We then discussed these observations as a group.	During this experience I realised that many of the elements that I employed naturally during my regular teaching practice were AfL without consciously realising it. This observation was noted by several other students. The head teacher who was leading the discussion suggested that it is good practice to mould AfL into everyday practice rather than have it be a separate element.
We discussed methods of AfL and how these work with different degrees of suitability and success in varying classroom situations.  We concluded that the best way to understand the methods is to use them in our own practice.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I implemented some of the AfL strategies that I observed and discussed during the meet phase, in my teaching practice. I noted the children's response to these methods as well as how much I was able to assess the learning of the children by using these strategies.
	I enjoyed the process of using new methods to assess the children's learning. It enabled me to experiment with new techniques to better appreciate whether the children were understanding what I was teaching.  This benefitted the children directly, enabling me to assess my own teaching and the methods and resources I was using to provide the learning.
I noted two methods in particular:
Show me boards:
I found this method to be slightly fiddly. I found that the process of handing out the boards and making sure all the pens worked took time. Even when I prepared the boards beforehand, there was still issues and I found that the boards themselves distracted some of the children rather than encouraging their learning.
Some of the children were more confident with verbal feedback as their literacy skills were lower than the other children and as a consequence they struggled to contribute as effectively using the boards. This seemed to lower their confidence and led me to believe that I was unable to accurately assess their learning.
It did however enable me to assess the children who were fully engaged and actively paying attention and the children who weren't, more so than without the method.
Think, Pair, Share:
This method worked well for me as it enabled me to assess the quieter children who struggled with answering questions in front of the whole class. Being able to discuss the questions with their partners encouraged them to be more vocal and I was able to gain a better insight into their level of comprehension.
I also liked that this method as it encouraged children to put their learning into their own words. It enabled me to see clearly what they understood and what they had misunderstood.
It was useful for children who perhaps didn't grasp the lesson from the resources I had used but when discussed and translated in their partners words it became clearer to them.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	We gathered together on Zoom to discuss our reflections on the AfL strategies we had implemented into our practice. We all discussed two strategies each and contributed to each discussion with questions and observations.
	It became clear from this experience that although certain methods didn't work in the particular classroom I was in, that does not mean that they won't work in any classroom.  It was interesting to note that some of the other students had more success using the strategies that I hadn’t found appropriate in their classrooms. 
Going forward I will continue to consider all AfL strategies in different classes and contexts and continuously reflect on these strategies to see if I can adapt them to make them work for me.  This was a key learning that I noted from our discussions and the sharing with other students in order to improve the success of chosen strategies in the classroom.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Phonics (Letters and sounds): During the second block of my PTE1 placement I was placed in a key worker provision hub. I was in charge of phase 1 children in the hub (nursery, reception and year 1). I hadn’t had any experience in a classroom with this age group so planning their lessons was completely new to me. I hadn’t even taught a phonics lesson before so planning four in one week was a significant challenge. As advised by my mentor I read the guidelines in the letters and sounds booklet and planned my lessons from there. This really improved my understanding of phonics at a phase 1 level and led me to feel far more confident in my ability to plan and teach phonics going forward. 
Rhifedd / Numeracy
Evidenced by an asset? 
Little Big Maths: During the second block of my PTE1 placement I was placed in a key worker provision hub. I was in charge of phase 1 children in the hub (nursery, reception and year 1). Going into this second block I had some experience teaching maths as I had taught a number of maths lessons during my first block with year 4.  I didn’t have any experience teaching maths with phase 1 and as I hadn’t even observed a classroom in that phase I was unsure what to do or where to begin. 
My mentor suggested I use the little big maths textbook as a basis for planning my lessons. From this I was able to gain a better understanding of how maths is taught in phase 1 and from there I was able to plan lessons and activities that were suitable. The textbook also helped me to better understand the progression in maths in phase 1 which helped me to plan next steps for each of the children as well as setting work that suited each of their individual ability levels. 
Cymhwysedd Digidol / Digital competence
Evidenced by an asset? ☐
Paste text here or n/a 
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 
Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards
Professional Experience Template 1: Blended Learning Experiences in the Hub PTE1
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
Unfortunately, due to the Covid-19 pandemic, children were unable to attend school during the second block of my PTE1 placement. I was pleased to be given the opportunity to go in and work face to face with children as part of the key worker provision, based at the school. ​​​​​​​
All children in the key provision hub were placed together in a large community hall but split into three phases. I was placed in charge of children in phase 1 (nursery, reception and year 1) and I planned a week of lessons for them including maths, phonics and a mini-inquiry based on the book, The Gruffalo. 
On average, I had about ten children, but the numbers differed every day. During the planning for the week, I noted that this could be an excellent opportunity to explore teaching and learning in other environments of the school. I discussed with the teacher in charge of the hub and she agreed that as well as the main room in the community hall, I could use the sports hall and any of the outdoor areas, including the garden area. I then planned and taught lessons in these areas, trying my best to make the most of each environment and try to incorporate each environment fully into the learning.
An example would be a health and well-being lesson that fed into an expressive arts lesson. I decided to take the children into the garden and asked them to find sticks and leaves and other materials that they thought would make a good Gruffalo den - they would then use these materials in a following lesson to make a collage of their den. While they were finding the materials, I had the children move and act like the different characters in the book - making sure they utilised all the space. The seemed to be a really enjoyable and memorable experience for the children and I feel like they got a lot more out of it than if they had done a similar activity indoors or if I had collected the materials before the lesson for them. The children were thoughtful about the materials that they were choosing, pointing out specific finds that could be used for specific parts of their den and I think this extended their understanding of the following collage task and increased their engagement in the overall topic. ​​​​​​​
What have you learned?
I think one of the biggest benefits I found for using varied environments for learning was the things the children learned that I hadn't planned for. I found that being outside the classroom enabled children more freedom in the activity and I too felt less constrained to follow an explicit plan. For example, in the garden activity mentioned above, the children participated well in the planned activity and met the intended outcomes (collecting materials and experimenting with movement) but they also had fun hunting for insects and that turned into an opportunity to talk about where insects live and what they like to eat - both topics we had discussed in regards to the characters in the Gruffalo story. This was an unexpected and unplanned element of the lesson but blended with the topic really well and it was an opportunity that they wouldn't have had, had they been indoors.
I think the experience taught me that taking children out of the classroom doesn't stop learning, and that there are many environments that can be learning environments with the right teacher facilitation. I also realised that sometimes learning can benefit from being less structured and that you can allow children to steer an activity while also keeping the learning relevant to the topic. 
What next?
Going forward, I will definitely be looking to explore teaching children in a range of environments outside the classroom. As I worked with a phase 1 group during this experience, I think it would be interesting to see groups from the other phases working in environments outside the classroom and see how they are able to engage with the environment and how it facilitates their learning.
I would also like to encourage children to lead their own learning in an outdoor environment in the future, I think being outdoors is the perfect place for children to explore and use their own imagination.  Prince (2018) states that "outdoor learning provides memorably relevant learning and authentic, contextualised opportunities to extend classroom-based education" and I would like to see this further in action and explore it in my own practise. 

Professional Experience Template 2: Chop down the trees! - Literacy Activity
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
During the first block of my PTE1 placement in a year 4 class, I planned and taught a lesson based on a piece of persuasive writing. The aim of the lesson was for children to be able to identify and use persuasive adjectives. I wrote a mock letter encouraging the children to sign my petition to chop down all the trees in a forest in their town. 
The children had been studying global warming and the causes of climate change in their inquiry and so having the petition focussed on deforestation was a good way to get them engaged and talking because they had some knowledge of the topic and they had, over their inquiry lessons, formed their own opinions on the subject.
My aim was for them to disagree with the content of the letter because of what they had learned during their inquiry, but to spot the parts of the letter that were trying to convince them to change their minds. During the teacher input part of the lesson, where I read the letter out loud, the children and I discussed in detail what the person who wrote the letter was trying to get us to do and what we thought of this. The children were very engaged and were able to give compelling reasons why the trees shouldn't be chopped down - including global warming and animal habitat loss, showing that they were able to understand the impact human actions have on the environment. 
I used their town in order to incorporate a real-life element into their learning. The forest being in their own town gave them a personal insight into the situation and the children were able to use this to form opinions about the content of the letter and express these opinions in their own response letters. The children were able to think of reasons why they wouldn't want the forest in their town to be chopped down and giving them the written activity showed them in a real-life context how persuasive adjectives could be used to convince someone not to chop them down.
What have you learned?
My objective for incorporating the real-life elements into this lesson was to build on the children's prior learning of global warming while also showing how persuasive language could be used in everyday life. I feel as though the children responded really well to this and were able to engage and discuss the topic far more deeply than I originally expected. It was one of the first opportunities I had had to plan a hook for my lesson and I feel that it was very successful. Using a hook that the children were invested in (i.e. their area/current inquiry) I found the children were able to get more involved and share more. My class mentor agreed, stating that she found the lesson hook to be compelling and that she had observed the children to be particularly engaged in the activity. I think that this has encouraged me to use more hooks in future lesson plans and that incorporating real-life contexts into lesson activities can be really beneficial to engagement and overall learning. 
What next?
During this activity the pupils were able to discuss their opinions about deforestation in their local area. The objective of the written task was to persuade someone to not chop down the trees. In their discussions some of the children were able to give very compelling arguments and I think it would have been useful to explore that further. The activity allowed children to form their own opinions but it didn't allow enough space to explore the methods they could use to persuade people. If I were to deliver this lesson again, it may be beneficial to the learning if children were given their own voice in how they wanted to use persuasive adjectives in order to persuade people not to chop down the trees, instead of having to do a letter. For example, make a poster, a PowerPoint presentation, a persuasive poem etc. I think this could encourage more creative responses and give children more control over their own learning.



Professional Experience Template 3: Differentiating Year 4: Maths
Pedagogy Standard: Refining: Differentiation
What did you do and why?
In my year 4 placement in the first block of PTE1 the lesson I taught most often was maths, from this experience I was able to gain a better understanding of the ability levels of each of the children and where I should set the challenge level for them. In the class the there was a diverse range of ability, with some children struggling at a phase 1 level and others working above an expected year 4 level - this meant that most work had to be differentiated so that all children could participate and gain the most out of the learning. I aimed with each lesson to challenge children while also keeping work accessible. 
For this particular lesson, I differentiated the work into three. I provided all children with a number square.
1. The main lesson objective was finding the difference within 1000, the worksheet for this I labelled worksheet A. Going into the lesson I planned for this to be the worksheet that the majority of the children started on - however during the input I realised that a lot more children than I thought were struggling with their confidence so I decided to start the majority on worksheet B in order to build their confidence. The children who started on worksheet A were the children who were confident in the method used during the input and in previous lessons and had vocalised their interest in working with larger numbers from the start. I also planned an additional activity for the children who finished this sheet, to think of their own numbers and work them out themselves. Only a few children engaged in this extra challenge but it was beneficial to them because it pushed them further than the worksheets had and they enjoyed the extra thinking.
2. Some children in the class were struggling with their confidence in finding the difference within 100 so I decided it would be better to give them a worksheet to do that lead them into finding the difference within 1000 gently while also building up their confidence using the method, I labelled this worksheet B. I hoped that this would enable them to then find it easier to access worksheet A when they finished worksheet B. More children started on this sheet than I originally intended however almost all the children were able to work through it and start worksheet A by the end of the lesson and overall, the majority were more confident by the end of the lesson. 
3. There were children in the class who had additional learning needs that meant that they struggled to identify numbers and found maths overall very stressful and difficult. I made an additional worksheet for them to introduce them to the method at their level, using pictures that they were familiar with from previous lessons. I also equipped them with counting blocks instead of a number square because they found these easier to work with, they also had the additional support of an LSO.
What have you learned?
Because of the range of abilities in this class I differentiated in most of my lessons however this lesson in particular was one that I did the most differentiation for. I found that I went into the class with a preconceived idea as to who would be capable of doing which sheet but when it came to practice, some children were less confident than expected and some children, more confident than expected. I realised that giving children a choice on the work sheet they felt comfortable starting with was a really good way to do things and most children were able to choose an appropriate level for them. It was really interesting to see some children who I had thought would start on worksheet B, challenge themselves and start on worksheet A and succeed with support. I think it boosted their confidence and their enthusiasm to do the work. I also think that having the choice proved to some children that they were more able than they thought, children who chose worksheet B because they were lacking in confidence rather than ability soon realised that the sheet wasn't very challenging for them and that they could actually have started on worksheet A, meaning that they went onto worksheet A with a more positive outlook.
What next?
Going forward I think I would definitely try to incorporate pupil voice into differentiation again. I saw it to be beneficial for the majority of pupils and gave them some control over their learning that they wouldn't have had if they were just assigned a worksheet and not given a choice. I think this added control boosted their engagement into the learning. Care needs to be taken in the planning phase that the work is set to an appropriate level but I think that there is room for pupils to contribute an opinion on what they feel able to do. 

Part 2: Critical Reflection
Incorporating pupil voice into teaching practice
Introduction
In the professional standards for teaching and leadership set out by the Welsh government, listening to learners and facilitating learners to provide leadership in their own learning are highlighted as being important aspects of pedagogy (Welsh Government. 2019).  In my own experience, discussed in part 1 of this assignment, I have seen that including the thoughts and ideas of the pupil within the classroom can be beneficial to both teaching and learning. Upon reflection during part 1, I realised that using the pupil voice to inform my practice was almost always a spontaneous activity and that I had not planned to incorporate it into lessons or activities beforehand. This therefore meant that each time it was used it was perhaps not used to an extent where it could be of the most benefit. I am interested going forward in exploring pupil voice in more detail in order to fully implement it into my future practice. This critical reflection will look further into pupil voice, how it can be incorporated into practice, methods of implementation and the positives and negatives of using it to inform learning.
Critical Discussion 
Maitles and Deuchar (2006) suggest that children should be treated as equal members of society instead of future members of society.  This means that children should have as equal a say in what they do and have just as much autonomy over their lives as any adult. Mayes et al., (2019) supports this by stating that children and young people should be considered active participants in their own lives, capable of making sense of their world. This idea of child autonomy has been present for some years now (Mayes et al., 2019), with a movement in childhood studies going ahead to declare that children should be given their own voice, culminating in the United Nations (1989) stating that it is in a child’s right to express their views in matters that affect them. 
With this considered, it would appear to be logical that schools should incorporate some level of pupil voice within the schooling experience, as education is clearly an important part of the childhood experience and the teaching and learning of the child can have a great impact on their lives. There are still views that provide caution to this approach, Bragg (2007) suggests that some educators still see children as too passive and vulnerable to make decisions about their own learning and that it is in their best interests that teachers make the decisions for them. They further state that this is one reason the pupil voice strategies are not yet universally common place in the education system (Bragg, 2007).  With studies showing that children are taking more of an active interest in political issues in recent years than ever before, with evidence suggesting that children are willing and able to discuss issues such as global warming and humanitarian crises (Maitles and Deuchar, 2006) – it could be suggested that assuming children are too unaware and passive to participate in decision making is not fair to the development of the child and that educators who refuse to provide a platform for pupil voice because of this potentially incorrect assumption, are doing so mistakenly.
The term pupil voice strategies refer to classroom initiatives that aim to involve children at all levels of the education process, including classroom activities and the curriculum (Bragg, 2007).  
Researchers have been looking for decades at how implementing these pupil voice strategies into classroom practice can have an impact on teaching and learning (Flutter, 2007).  According to Lansdown (2001) there are three main branches of pupil voice strategies;
· Consultative: Teachers or other adults interact with the children to understand their perspective and gain information that they will then use to inform lesson planning and future activities.
· Participative: Enable the children to have an active role in policy development and the implementation of rules and services in the classroom as well as in the wider school environment.
· Self-advocacy: Encourage the children to reflect on their own progress.  This gives a platform for the children to set their own goals and decide how they will achieve them.
Lansdown (2001) goes on to suggest that these branches are not mutually exclusive and that schools should aim to incorporate all three into their classrooms. Brown et al (2017) suggests that these strategies should be implemented into the school ethos in a way that is long-lasting and effective in order for them to work as intended. 
[bookmark: _Hlk65956519][bookmark: _Hlk66023167]Flutter (2007) suggests that using pupil voice strategies can transform practice by enabling teachers to gain a deeper, more insightful understanding of the learning process helping them to think about pupils and their learning from many new points of view. These fresh points of view and increased understandings can lead teachers to make significant progress in their own professional learning, improving their overall teaching practice, leading to multiple beneficial outcomes for all involved (Mayes et al., 2019). Bragg (2007) emphasises the importance of teachers being fully informed and knowledgeable about the pupil voice strategies they put in place. It is stated that, as these strategies can have an impact on the teacher/pupil dynamics in the classroom this can change the way in which day to day planning and teaching is conducted, as well as the teacher’s role in the classroom entirely. Teachers who are unprepared for this change or reject it entirely, can find it difficult to see benefits to the strategies and can see negative effects as a consequence. Fielding (2004) goes as far as to suggest that the use of pupil voice strategies has some educators concerned about losing control over their classrooms, making teaching and behaviour management more difficult. Bragg (2007) states that it is important that teachers instead not think of pupil voice as overtaking teacher voice but instead see it as a collaboration of all voices present in the learning environment and that this collaborative attitude is a critical element in positive results. 
In a study conducted by Bragg (2007) wherein researchers spoke to teachers involved in implementing pupil voice initiatives in their classrooms, participating children were found to be more motivated to attend school, were more relaxed and felt more ready to learn than they had been before the initiative and after the initiative was over. The four purposes of education in Wales, set out by the Welsh Government in the new curriculum for Wales, state that schools should support learners to become “ambitious, capable learners, ready to learn throughout their lives” (Welsh Government, 2020). By improving children’s motivation and readiness to learn, it could be said that pupil voice strategies are moving children closer to fulfilling these four purposes.
Charteris and Smardon (2018) suggest that giving children and young people the opportunity to speak and make decisions for themselves fosters a deeper understanding for their place as citizens of the world, showing them that their actions can lead to change and that they can have an influence on the world around them. If this is the case, then children who have been involved in pupil voice strategies could be considered informed citizens and this too would meet one of the four purposes of education (Welsh Government, 2020).

Mayes et al., (2019) raise concerns about the bias present in some pupil voice strategies. They state that there are factors at play in the classroom that can affect which children are heard and which children are not and that those who struggle to be heard are usually children who are already being the least well-served by the education system in general.  This could lead to the view that the children are being overlooked and put at further disadvantage due to societal factors working against them. The factors, including race, additional learning need and socio-economic background, can have an impact on the way that children fit into the classroom dynamic, as well as their ability to articulate their thoughts at the same level as their peers and their confidence in doing so (Mayes et al., 2019). Children who are less confident or less able can find it difficult to share their ideas over those more outspoken and articulate and those who are less popular can find it difficult to gain support from peers in enacting their ideas into action. 
Pupil councils for example can be more a popularity contest than a fair election of a spokesperson, leading to the most confident and outspoken members of the class being given a platform over children who are less confident or popular, but have just as much valuable information to share and just as much right to share it. A study conducted by Cox and Robinson‐Pant (2006), found that children who were elected or chosen to stand as student representatives often imposed their own opinions and ideas into action, while ignoring the voices of their peers, suggesting that student council arrangements were not true representations of pupil voice and were therefore not reliable strategies in encouraging and facilitating pupil voice. 
Some studies also suggest that certain schools had policies that enabled only well-behaved children to participate in pupil voice strategies and that children who misbehaved were considered too irresponsible or not trustworthy enough to be considered for the initiatives (Mayes et al., 2019, Fielding, 2004). This cherry picking of participants leads to a situation where only certain children (outspoken, confident, obedient, articulate) are being given the ability to make decisions that affect the whole class or school environment. This therefore would not be in keeping with the overall intention of pupil voice, which is, to allow all children an opportunity to have a say in their own education (Bragg, 2007). 
Conclusion
There would appear to be significant evidence in the literature to suggest that the incorporation of an effective and carefully thought-out pupil voice strategy into classroom learning is an important tool that can be used to further develop and support teaching and learning and can be adapted into pedagogy to create a collaborative and fair environment for both the adults and the children. 
It is clearly recognised that in addition to pupil voice being a useful tool for practice, it is also within the right of the child as a human to express their views and that teaching children these rights from an early age can prepare them to be informed, confident and active citizens now and in the future (Maitles and Deuchar, 2006, Brown et al 2017).  This would appear to be in complete accordance with the educational goals set out by the Welsh Government in their four purposes for learners (Welsh Government, 2020).
Considerable thought and care should be given to the planning and implementation of pupil voice strategies in order to be confident that they are providing the appropriate benefit to all children.  The strategies should attempt to provide an opportunity for every child to speak for themselves on matters that affect them and their learning, both in their classrooms and in the wider school environment. Teachers should not only endeavour to avoid speaking for the children but should also be aware of the challenges associated with relying on pupils to speak for other pupils and the potential for information to be impacted by intentional or unintentional bias.  
These strategies are clearly important and I have seen at first-hand the benefits of incorporating pupil voice into multiple teaching strategies.  Giving the pupils some control over their learning rather than passively not being given choice appears to boost learning engagement. I will take the strategies forward in my future practice in a considered and mindful manner, with a clear understanding of the challenges and bias that may impact any implementation.   
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