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1. [bookmark: _Toc141952972]Introduction
In today's society, teamwork is a vital skill made achievable by modern inventions. It is now possible for people to work together regardless of their location, thanks to digital devices, which have become an integral part of everyday life, including Education. Learners nowadays rely heavily on various digital devices to collaborate on group tasks and projects. This article will explore learners' confidence when utilizing modern inventions to facilitate their teamwork.
For teachers to ensure they provide students with the necessary digital skills for success in the modern world, it is crucial to comprehend how students perceive and utilize digital tools. While platforms such as Microsoft Teams and OneDrive have gained popularity for collaboration among college students, some may be unfamiliar with these tools or prefer alternative digital instruments. (Çankaya and Durak, 2020).
Studying requires teamwork because it allows students to work together, exchange ideas, and benefit from one another. Working together is essential in today's fast-paced culture because it will enable people to operate more productively and efficiently (Tiwari, 2022). Understanding how students feel about using digital tools to collaborate to enhance their learning experience is critical.
Studies have highlighted the importance of technological skills in the modern job. Employers are increasingly looking for people who can use engineering to collaborate with their colleagues (Hodder, 2020). Consequently, mastering digital tools is crucial for students to succeed in the long run.
2. [bookmark: _Toc141952973]Research Design
2.1 [bookmark: _Toc141952974]Research Question
RQ1: do students feel more confident in using technology to collaborate?
RQ2: do students use one digital tool more than the other?
RQ3:  do students use Ms team more than the others?
RQ4: how do students rank digital application tools?
RQ5: do students use digital tools to collaborate?

HO1: There is a demonstrable connection between student assurance and the utilization of technology. Evidence suggests that the two variables have a meaningful correlation.
HO2: There is a statistically significant relationship between students' use of digital tools and the other.
HO3: There is no evidence to suggest any correlation between a student's performance on the Ms team and that of other students.
HO4: A statistically significant relationship exists between student rank and digital application tools.
HO5: There is no statistically significant relationship between student collaboration and the use of digital tools. 
2.2 [bookmark: _Toc141952975] Method
A survey was used to gather data on how confident students felt about utilizing engineering to collaborate. There were six questions in the poll, and participation was optional. Before completing the survey, participants were informed of the study's objectives, and their informed consent was obtained.
Participants were chosen randomly from one university's campus. 13 undergraduates participated, and all were in different fields of Education. Social media sites and email were used to recruit participants (Sharabi and DeVette, 2019). The sample size was modest. As a result, the results may not apply to a larger population.
Six questions were asked at the inquiry. Members were asked if they would voluntarily engage in the analysis in the initial investigation. The second investigation sought to ascertain whether participants used any particular electronic device more frequently than others (Amhag, Hellström, and Stigmar, 2019). The final question asked users if they used M.S. Teams more regularly than other electronic tools. The fourth question asked participants to arrange their electronic devices according to how frequently they would use them. The sixth question looked into whether participants collaborated using different electronic tools. The sixth question also asked participants if they used Microsoft Teams and OneDrive similarly while working with others.
The small sample sizes used in this research are one notable limitation since they might not accurately represent the student population (Hennink and Kaiser, 2022). Additionally, the example used was drawn from a single college campus, limiting the findings' generalizability to other academic contexts. Finally, because the questionnaire utilized in this analysis was limited to six issues, it might not provide a comprehensive understanding of student's confidence in using technology to collaborate.
2.3 [bookmark: _Toc141952976]Ethical consideration
To ensure that people were treated with respect and that their privacy was protected, this study considered moral problems. People were informed of the study's objectives before the research started, and their conscious consent was obtained. They were told that participating in the survey was voluntary and that leaving early would have no negative effects.
The information obtained from the questionnaire was kept private and solely used for research purposes to protect the subjects' privacy (Nayak and Narayan, 2019). The participants' identities were kept anonymous throughout the analysis, and their data was coded and maintained securely. No personally identifiable information, such as their names, was recorded during the assessment.
A further moral consideration ensured the protection of the people from harm or suffering. No sensitive or private questions that would upset respondents were asked in the survey. The investigation did not involve physical or mental dangers (Sipes, Roberts, and Mullan, 2022).

3 [bookmark: _Toc141952977]Results
[bookmark: _GoBack]The study's findings showed that the majority of participants used a variety of electronic collaborative tools. Only one person mentioned using one electronic instrument more than the others, whereas the majority said using several. The results of the questionnaire did not demonstrate any duplication.
Only one person responded "sure" when asked if they use M.S. Teams more than various electronic instruments, while the others either said "no" or showed no response (El Firdoussi et al., 2020). This suggests that M.S. Teams may not be the most popular electronic tool for encouraging user teamwork.
No survey participants responded to the question about ranking electronic resources according to how frequently they are used. It is, therefore, difficult to determine which electronic tools are most commonly used by participants for collaborating.
Most participants reported using various electronic devices for cooperation, indicating they feel comfortable using several electronic gadgets for social interaction (Nyarko, Agyei, and Armah, 2020). Most participants said "no" when asked if they commonly use M.S. Teams and OneDrive in the same way while working with others, indicating that they utilize one technology more frequently. However, one person said "yes," suggesting they used both tools simultaneously.
Overall, the findings imply that participants easily utilize digital technologies for cooperation but have no clear favorite. The participants may not clearly understand how frequently they use various digital tools for collaboration if they did not respond to the question about rating them according to the frequency of use (Wang et al., 2019). The small sample size and the few questions severely constrain the generalizability of the results.
4 [bookmark: _Toc141952978]Discussion
This section of the study report provides a detailed analysis and comprehension of the questionnaire results. The chapter explains the findings, their significance, and their relevance to the material examined in the introduction (Hanelt et al., 2021). The section also discusses the theory and whether or not the findings supported it. The relevance of the research findings and their anticipated impact on teaching and the use of digital tools for teamwork are made clear to the reader in this section of the report, which is crucial.
The original issue raised in part is that the results suggest that people are simple with using various advanced collaboration tools and do not strongly prefer a particular device. This result aligns with research emphasizing the value of using multiple digital tools to foster student collaboration and communication (Tohara, 2021). This analysis demonstrates how the study successfully answered its research question and offered data to bolster the body of current literature.
[image: ]
Figure 1confident in technology
The discussion also makes it obvious that the participants may not understand how frequently they use various digital platforms for collaboration if they didn't respond to the question about rating them according to the frequency of usage. This study emphasizes the need for additional research to examine the variables that affect students' choice of digital tools for collaboration and how usage frequency varies depending on the type of collaboration activity (Cotos, Huffman, and Link, 2020). This aspect is crucial because it sheds light on the current study's limitations and how future research can expand on it.
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Figure 2usage of digital tools
Most participants use various digital tools to collaborate, which brings us to the next topic covered in this section. This result aligns with the literature's emphasis on utilizing multiple tools to promote different aspects of collaboration. As this argument underlines, educators must expose students to and teach them various digital devices to encourage their ability to collaborate. The explanation of this finding is essential because it shows how instructors can more effectively promote their students' collaborative skills.
[image: ]
Figure 3usage of Ms and other tools
The discussion also points out that, given the growing popularity of M.S. Teams in educational contexts, the lack of a large demand for M.S. Teams in this analysis is noteworthy. This finding is important because it refutes the notion that M.S. Teams are the preferred electronic medium for student collaboration (Ha and Ngo, 2021). The discussion points out that this discovery might result from the individuals' familiarity with and experience with various electronic tools for collaboration or the fact that they were not assigned specified tasks to complete in M.S. Teams. This emphasizes the necessity for educators to consider the nature of the coordination project when selecting electronic tools and the need for additional research into the factors influencing students' decisions to choose electronic means for cooperation.[image: ]
Figure 4ranking of digital application tools
The important findings and consequences of the study are summarized in the commentary's conclusion. The results show that students are comfortable using various digital tools for collaboration and do not desire a precise instrument. This result emphasizes how crucial it is to introduce students to and train them in different digital devices to support their cooperative capacities (Olszewski and Crompton, 2020). The commentary points out that the finding that M.S. Teams was not significantly favored in this survey calls into question the notion that M.S. Teams is the preferred digital tool for student collaboration. The discussion concludes by highlighting the need for additional studies to examine the factors influencing students' choice of digital tools for collaboration.
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Figure 5digital tools for collaboration
The presentation provides hints about the findings, their implications, and their connections to the literature reviewed in the introduction section. The discussion deftly addresses the conjecture and offers evidence to support the existing literature. The lecture also acknowledges the limitations of the inquiry and suggests additional research. The presentation provides insight into the findings, their ramifications, and how they relate to the literature covered in the first section. 
[image: ]
Figure 6Usage of ms team and one drive
Overall, the discussion section is well-written and provides valuable insights into the study results and their potential impact on Education and digital tools for collaboration.
5 [bookmark: _Toc141952979]Conclusion
In conclusion, this study examined how students collaborate with self-assurance when using technology. The results suggest that while students easily use digital tools for cooperation, they do not have a favorite tool. Only one participant reported using one digital tool more than others, whereas most said they used multiple digital tools to communicate. Additionally, MS Teams did not become the most popular digital tool for collaboration. These results are consistent with how technology is used and how researchers collaborate. Still, they also highlight the need for future research using a larger, more diverse sample and an inclusive questionnaire. The lack of responses to the question about grouping digital tools according to the frequency of use highlights the need for a more comprehensive survey that includes a larger range of digital instruments. This study lays the groundwork for future research to expand and deepen our understanding of how students feel comfortable interacting with technology.
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1. Do students feel more confident in using technology to collaborate?
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2. Do students use one digital tool more than the other?
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3. Do students use Ms team more than the others?
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4. How do students rank digital application tools?
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5. Do students use digital tools to collaborate?
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6. Do students use M.S. teams and the one drive equally often when working with others?
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