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	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.




































	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 


Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.
ESSAY 1
This essay examines the links between serious offences and the importance, impact and effectiveness of MAPPA, as well as current practices within the framework. It also looks at the effect of media coverage on the policing strategy with regards MAPPA.
Introduction of MAPPA
The Multi Agency Public Protection Arrangement is used to manage sexual and violent offenders alongside offenders who could pose a threat to society. Its inception came from the Criminal Justice and Court Services Act (2000) and was further developed by the Criminal Justice Act (2003). The aim of the process is to protect the public from serious harm. 
Offences committed by these individuals, under the remit of MAPPA include Domestic violence, Sexual violence, Gun/knife crime, Gang violence, serious organised crime, Terrorism and extremism, Child sexual offences and human trafficking. MAPPA relies on collaboration between the criminal justice system and other bodies covering areas such as education, employment, housing and social care, in order to function.
With regards to previous legislative arrangements in England and Wales, prior to the MAPPA, Taylor/Yakeley (2019) tells us “In the 1980s there was limited parole for sex offenders, but in the 1990s several laws were brought in which introduced longer sentences for public protection for certain types of offences and which required sex offenders to register with police on release from prison. However, it was the Criminal Justice Act 2003 that made the most radical changes to the structure of prison and community sentences, introducing indeterminate sentences for public protection (IPPs) and extended sentences for public protection (EPPs). Release from an IPP is at the discretion of the Parole Board on grounds of public safety, and an EPP allows for supervision of offenders in the community for an extended period. In the same year the Sexual Offences Act introduced four civil orders that can be used to protect the public, especially children and other vulnerable adults, from sex offenders”
The College of Policing (2017), states offences fall under the following categories:
“Category One: All registered sexual offenders
Category Two: Violent or other sex offenders (Specified in Schedule 15 of the Criminal Justice Act 2003
Category Three: Other dangerous offenders who have committed an offence in the past and who are considered to pose a risk of serious harm to the public.”
Following risk assessment, offenders are placed into one of the following management levels:
“Level 1: Ordinary agency management (Police or probation service) - Where the risks posed by the offender can be managed by the lead agency
Level 2: Active multi-agency management - High or very high risk of serious harm and where multi-agency management adds value to the lead agency’s management of the risk of serious harm posed.
Level 3: Active enhanced multi-agency management - Meet level 2 criteria but risk management requires senior representation from involved agencies (Requires significant resource allocation, or have media scrutiny or public interest considerations.)”
Importance of MAPPA
MAPPA aims to address the re-offending behaviour of sexual and violent offenders by identifying those individuals who fall into the relevant categories, risk assessing using information and intelligence (lawfully) shared between the involved agencies and then implementing a risk management plan utilising all available resources in a way that best protects the public. (Bryan and Payne, 2003) Observed "The substantial progress being made in this important arena of public protection is reflected in the practical, day-to-day working arrangements which underpin 'multi-agency' working. Commonly police and probation officers are based together in offices and approach the supervision of offenders and the enforcement of court orders as a genuine partnership."
Impact of MAPPA 
Assessing the impact of MAPPA on reoffending rates, a study commissioned by the Ministry of Justice (2015), looked at re-offending data captured between 2000 and 2010 and concluded the following: “Analysis of reoffending patterns shows that both Category 1 offenders (registered sexual offenders) and Category 2 offenders (violent and other sexual offenders) showed an overall decrease in one year reoffending between 2000 and 2004, and reoffending remained relatively stable between 2004 and 2010 (there was a small increase in reoffending of Category 1 offenders between 2004 and 2010). The most frequent re-offenses committed within one year by new MAPPA eligible offenders were classified as non-serious.”
From this analysis there are significant reductions on reoffending rates, following the introduction of MAPPA. The study goes further in highlighting reductions in high risk offenders reoffending as well as reductions in the most serious type of offences being committed:
“A finding of particular note is the overall one year reoffending rate of new MAPPA eligible offenders assessed as high risk of reoffending, which showed a decrease of 20% (17 percentage points) between 2000 and 2010. Furthermore, there was a reduction of 45% (13 percentage points) in serious reoffending rates between 2000 and 2010 among the high risk of reoffending group of new MAPPA eligible offenders”
MAPPA and Community Intelligence
Once an offender has been released into the community, community engagement becomes critical to the success of MAPPA. On the frontline are the Neighbourhood Policing Team’s (NPT) which operate close with the local community and are best placed to be that point of contact. NPT collate and analyse community intelligence and information to ascertain if any concerning patterns of behaviour are seen or threats to the public identified from an offender. (Rogers, 2008) states “Community intelligence is created when information obtained from the community has been subject to a defined evaluation and risk assessment process in order to assist with police decision-making.”
The College of Policing (2017) states “As more offenders are registered under MAPPA, collecting and disseminating information and intelligence about them becomes increasingly important. Information sharing and partnership working is critical for MAPPA. Neighbourhood policing teams (NPTs) are key contributors of local community information and awareness.”
“Managers of MOSOVO units should ensure that there are well-defined communications procedures with NPTs. Chief officers should implement a system, with appropriate security safeguards, that allows the MOSOVO unit to share pertinent information with NPTs. Information and intelligence entered into such a system must be timely and accurate and allow the MOSOVO unit to notify other agencies of public protection needs. This could include communicating with a prison or the NPS or carrying out procedures for recalling an offender to prison under licence conditions”
Issues with MAPPA
Criticism has been made in some instances through inconsistencies in the application of conditions levied upon offenders. There have also been occasions whereby individuals have had conditions imposed upon them, where these have not been properly explained. As each policing authority maintains ownership over the process, these inconsistencies are not entirely surprising but it highlights the importance of a consistent approach to MAPPA. 
A critical failing of MAPPA was seen in the Rape and murder of Lisa Skidmore in late 2016 by Leroy Campbell. Campbell was a persistent offender for both violent and violent sexual crimes. Having been sentenced to life in 2000, Campbell was recommended for parole after 16 years and was released and placed under MAPPA but rather than level 2 or 3 supervision as was expected for an offender as serious as he was, Campbell was placed under the less strict level 1 management and went on to commit the horrific offences, just 4 months after release. (Independent review of the case of Leroy Campbell: final report, 2018) went on to describe the failures:
There were some indications given to probation officers by Leroy Campbell to suggest he remained a risk to women. He said things that could have been taken either way, but when put together they should have given probation staff cause for concern. While under release on temporary licence, he breached licence conditions designed to keep the public safe. However, most striking in this case is a decision by probation services when Leroy Campbell was no longer living in Approved Premises. Probation staff decided NOT to respond actively enough to a clear indication that risk may be increasing notably. This individual came into the probation office and stated to his probation officer that he was thinking of raping again, and that he has been looking at - or had noticed - open windows (he had previously entered a victim’s house, to then rape her). In our view that should have resulted in immediate, positive and firm action to protect the public – either an immediate move back to Approved Premises, or recall to prison. Instead, Leroy Campbell was left free to commit these terrible crimes. It was an aberrant decision, to leave Leroy Campbell at large.”
This demonstrates the importance of getting Public Protection arrangements right. Campbell was clearly not a fit candidate for parole and should have been immediately recalled to prison following his first disclosure about his mind-set to probation officers. The fact that he was managed as a level 1 offender, meant that there was no senior oversight into his MAPPA arrangements and such, he was not under the remit of the appropriate level of authority. The report concluded “when an offender is being supervised in the community it is simply not possible to eliminate risk altogether, but the public is entitled to expect that the authorities will do their job properly, i.e. to take all reasonable action to keep risk to a minimum. That did not happen in this case.”
Public Protection in the Media:
Following the murder of Sarah Payne by known paedophile Roy Whiting in 2000 and later, the murders of Holly Wells and Jessica Chapman by Ian Huntley, a campaign by the News of the World pushed for the introduction of the so called “Sarah’s Law” to give public access to information pertaining to registered sex offenders living in their locality, similar to “Megan’s Law” in the USA. This was rejected but from 2008, MAPPA became obligated to consider revealing the identity of Category 1 offenders, under the Child Sex Offender Disclosure Scheme, this became known as “Sarah’s Law”. Disclosure is usually to a child’s guardian/parent and MAPPA will only disclose information if it’s lawful, necessary and proportionate and in the interests of protecting a child from harm.
In the media, one of the most high profile Police investigations of recent times relating to Public Protection was that of Jimmy Savile, where he was exposed as being a prolific sex offender back in 2012. The subsequent Police Operation known as “Yewtree” was wide ranging and investigated historical accusations against a number of high profile individuals. A joint report by the Metropolitan Police and NSPCC (2013) – “Giving Victims a Voice”, discusses the allegations against Saville revealing “Jimmy Savile sexually assaulted children as young as 10 over six decades as a paedophile. He abused children at 14 hospitals including Great Ormond Street and a children's hospice”
The report went on to state that the police and the NSPCC have "concluded that Jimmy Savile was one of the UK's most prolific known sexual predators. Indeed the formal recording of allegations of crime on this scale is, to the best of our knowledge, unprecedented in the UK." 
It concluded “Perhaps the most important learning from this appalling case is in relation to the children and adults who spoke out about Jimmy Savile at the time. Too often they were not taken seriously. We must not allow this to happen again - those who come forward must be given a voice and swift action taken to verify accounts of abuse.”
It states that countless victim’s claims against Saville were ignored by police over many years and victims not taken seriously, which would have contributed to the abuse being left to continue. The investigation has since resulted in the following positives:
“10.3 A formal record of the type and scope of offending by Savile based on the accounts of victims who have had the courage to come forward and share their experience of abuse. 
10.4 A significant rise in the level of reporting of past sexual abuse of children. This is believed to be the result of media coverage about Jimmy Savile and victims’ increased confidence that they will be listened to by the authorities. 
10.5 A better understanding of the reluctance to confront abusive behaviour, particularly that of dominant figures in positions of authority or influence. 
10.6 Reinforcement of the need for organisations and institutions to operate rigorous safeguarding and vetting procedures. 
10.7 Corroboration of the benefits of the integrated approach taken by police, the NSPCC, NAPAC and CEOP and the opportunity to develop further understanding and best joint working practices when dealing with victims of child sexual exploitation. 
10.8 Increasing awareness about the importance of support for victims and the vital roles played by charities in this field.”
Conclusion:
MAPPA, and Public Protection arrangements, have a critical role in keeping the community safe from the risks posed by those individuals who have committed some of the most serious offences against society. 
Where mistakes have been made in the management of these offenders, the consequences have been extremely serious, which would have negatively impacted the wellbeing of victims and their families as well as having a significant impact on public perception of the police and the wider Criminal Justice System. This is why it is so important that serious offenders are identified and managed properly.
The benefits of a multi-agency approach, means that information is shared, awareness of risk is improved and ultimately, the right actions are taken and the correct authorities held accountable when issues arise. Close collaboration between agencies going forward, will be the bedrock of success to Public Protection and MAPPA is central to that.

(1087 Words)


The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 

Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.
ESSAY 2
This essay examines the importance of the 10 defined Police standards of professional behaviour and the role that PSD and both the IOPC and HMICFRS perform in order to ensure that these standards are being met. It will also discuss examples of where policing standards have not been met and the implications of this on public perception and impacts of these failings.
The 10 standards of professional standards in policing are critical in building and maintaining public confidence in the service they provide. They provide the framework for the behaviours, skills and capabilities expected of modern police officers in the UK, helping to ensure that the actions of the police are consistent, beyond reproach and ensure they always deliver a service at or above societal expectations. 
The Police Code of Ethics provides the standards that every member of the policing profession in England and Wales is expected to uphold. This code reflects the higher standards by which all police officers are to be held in the eyes of the public they serve. In relation to teaching ethics in policing, (Corbo Crehan, 2019) concluded that “Police ethics teaching should be framed around deepening students' understanding of the ways in which police obligations and duties differ from those of everyday life.”
The (College of Policing 2014), 10 standards of professional behaviour are as follows:
1. “Honesty and integrity
I will be honest and act with integrity at all times, and will not compromise or abuse my position

2. Authority, Respect and Courtesy
I will act with self-control and tolerance, treating members of the public and colleagues with respect and courtesy. I will use my powers and authority lawfully and proportionately, and will respect the rights of all individuals.

3. Equality and Diversity
I will act with fairness and impartiality. I will not discriminate unlawfully or unfairly

4. Use of force
I will only use force as part of my role and responsibilities, and only to the extent that it is necessary, proportionate and reasonable in all the circumstances.

5. Orders and instructions
I will, as a police officer, give and carry out lawful orders only, and will abide by Police Regulations. I will give reasonable instructions only, and will follow all reasonable instructions.

6. Duties and responsibilities
I will be diligent in the exercise of my duties and responsibilities.

7. Confidentiality
I will treat information with respect, and access or disclose it only in the proper course of my duties

8. Fitness for work
I will ensure, when on duty or at work, that I am fit to carry out my responsibilities

9. Conduct
I will behave in a manner, whether on or off duty, which does not bring discredit on the police service or undermine public confidence in policing.

10. Challenge and report improper conduct
I will report, challenge or take action against the conduct of colleagues which has fallen below the standards of professional behaviour.”

Alongside these 10 professional standards, sit 9 principles based on Nolan (1995) (Standards for public life) and form the bedrock from which every officer should operate: Accountability, Integrity, Openness, Fairness, Leadership, Respect, Honesty, Objectivity and Selflessness.
Professional Standards Department
When any of these standards have not been met, officers rightly become subject to an investigation by their Professional Standards Department, with a possible sanction enforced upon them including disciplinary action, should that be deemed necessary. This oversight is critical in ensuring that day to day standards are met and maintained. Although not independent, being operated by the individual police force themselves, the PSD are an important part in maintaining standards within each individual police force, dealing with the majority of low to medium level complaints and addressing conduct or behavioural issues in officers, where they fall short of the standards expected.  
College of Policing, IOPC and HMICFRS
The role of the College of Policing is to define and promote policing standards, processes and operating best practice for Police Forces throughout England and Wales. Working in close collaboration with Her Majesty's Inspectorate of Constabulary (HMICFRS) whose main remit is to inspect, monitor and report on the efficiency and effectiveness of the 43 police forces in England and Wales. Together, they look to capture and address systemic issues in policing, rather than handling complaints about individual forces or officers.
The Independent Office for Police Conduct (IOPC), investigates the most serious matters, including critical failures of police process and any death of an individual following police contact. They also set the standards by which the police should handle complaints. Being completely independent and able to investigate and make decisions independently of the police and government is critical as this ensures a completely impartial oversight into the most serious failings of the police, whilst conversely also reinforcing and defending the police where processes have been adhered to. 
IOPC issues
Although performing a vital role, The IOPC have come into recent criticism, with the Police Federation (2021) citing concerns over the length of time officers are subject to investigations, along with concerns that the knowledge and training within the organisation is insufficient to carry out their role effectively. Numerous examples involving officers whose cases have been referred to the IOPC, have shown investigations dragging on for up to 5 years, causing significant mental health issues including depression, anxiety, PTSD and suicidal thoughts. As a result of this, the federation are currently campaigning as part of their #TimeLimits campaign (Time Limits, 2021), to see that all IOPC investigations are completed within 12 months. The IOPC (2021) have countered by stating “we’ve completed more than 1,350 investigations and 90% are now completed within 12 months” They also stated that “legislative reforms, which the IOPC called for, were implemented in February last year to further improve timeliness” It seems clear that ensuring cases are investigated as expeditiously as possible, is beneficial for all parties concerned.   
Misconduct investigation
A recent case handled by the IOPC, (West Midlands Police officer dismissed after gross misconduct hearing | Independent Office for Police Conduct, 2021) shows how valuable they can be in independently investigating alleged misconduct. In this instance an officer was suspected as having an affair with a vulnerable woman, who he had met whilst on duty, after she had been reported as a missing person. The officer in question contacted the female on social media, immediately after she had been returned home having suffered a mental health crisis and began an intimate relationship with her. Not only was this wholly inappropriate conduct in itself, the officer then used the police database to pull up historical information on the female without a policing purpose and then went on to lie to his superior officers about the relationship. As a result of his actions, the officer had clearly breached a number of the expected standards and he was rightly fired for gross misconduct. Although a clear breach of police standards, this along with other successful investigations, will have gone some way to install public belief and trust in the oversight of the police.
Conclusions
There has long been a public perception of widespread corruption in policing and this has a seriously damaging impact on public trust, which is why having independent oversight is so important, this is supported by the 2011 IPCC report into corruption (Corruption in the police service in England and Wales: first report, 2011), which concluded the following: “The public’s confidence in policing is badly damaged by a range of police “bad behaviour” which the public regards as inappropriate and corrupt” and in order to remain transparent to the public, the same report went on to say “Outcomes of IPCC investigations are made public, as are local and national recommendations, in order to ensure that mistakes are not repeated.”
The police are rightly held to higher standards than the general public and as such are expected to be beyond reproach. The old adage “with great power, comes great responsibility” is particularly relevant here and where responsibility is abused then the impacts on the legitimacy of the police are significant. The importance of having effective, independent oversight into policing is therefore critical but as noted, that oversight needs to be well managed, fit for purpose and itself, closely monitored. Failings in the police standards are also highlighted by the media and can have a damaging impact on public confidence.
In discussing a 2003 BBC documentary into police discrimination (Mawby and Wright, 2005) observed that:
“Scrutiny by the media plays an informal but influential part in the civilian oversight of the British police. The tradition of investigative journalism in the British media has acted as a watchdog on the police and other public bodies. In 2003 an undercover documentary entitled The Secret Policeman provided a recent illustration of the power of the media. It focused on racial discrimination within the police service and asked questions about accountability at both the individual and the organisational level. It resulted in:
· The suspension and dismissal of officers; 
· A meeting of the chief officers council and the development of a seven point plan; 
· The chiefs of all police forces agreed to meet their local Black Police Association to discuss the impact of the programme and to identify local issues and actions; 
· Each police force undertook to review its race equality scheme; 
· ACPO suggested to HMIC that it should inspect race equality schemes; 
· A service-wide examination of training on race and diversity issues; 
· The Police Training & Development Board and HMIC agreed to consider the implications for recruitment, selection and training of police officers; 
· All forces undertook to assess their selection procedures”
With the College of Policing, providing the learning and process development, the PSD having day to day oversight of officer standards, HMICFRS performing inspections and monitoring performance and the IOPC dealing with critical failures, it can be observed that the Police in England and Wales, has the right structure in place for continuous improvement, moving forward. 
(1090 Words)

In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  

[bookmark: _GoBack]Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.
ESSAY 3

Violence involving young people is a growing issue within the UK. According to ONS figures, police-recorded knife crime increased by 71% between 2014 and 2018, and the number of murder victims aged 16 to 24 rose by 45% in the year to March 2018 (ONS, 2019). Much of this can be attributed to the growth of youth gangs and the larger organised crime networks, which now operate across the country. The emergence of the so called county lines gangs, has further fuelled this type of gang related violence. 
Gangs
Gangs within the UK can be broadly seen as falling into 3 categories:
1. Peer Groups – Groups of children and young people gathering together in public places to socialise. Although some of these gatherings can lead to increased antisocial behaviour and youth offending, the activities of this group, do not usually extend to the serious violence of a street gang.
2. Street Gangs – Commonly juvenile’s and young adults who engage in violence and criminal activity in a certain geographical area or territory. Initiation rites involving antisocial behaviour criminal behaviour or sex acts in order to become part of the gang are not uncommon. These would often be in completion with other similar street gangs, forming part of this culture and identity. 
3. Organised Crime Gangs – Often ran by adults for personal gain, and involving serious and organised crime by members who often exploit vulnerable young people and adults. 
According to (Medina et al., 2013) “Gang membership increases the chances of offending, antisocial behaviour and drug use”
County lines
The 2018 Home Office Serious Crime Strategy states that a County Line is a term used to describe gangs and organised criminal networks involved in exporting illegal drugs into one or more importing areas [within the UK], using dedicated mobile phone lines or other form of “deal line”. They are likely to exploit children and vulnerable adults to move [and store] the drugs and money and they will often use coercion, intimidation, violence (including sexual violence) and weapons.
The age of those recruited by county lines gangs, usually ranges from between 12 and 17 and these juveniles are often known to Social Services, following issues with truancy and behavioural changes which can occur when they get involved with drug dealing. The gangs are using these younger groups due to them being easier to control and the fact that given their age, would not yet be known to the police which provides for a level of anonymity. Given their vulnerability, these young people can be seen to be victims as well as perpetrators of crime which is what makes the situation so challenging for the authorities.   
Targeting vulnerability and people at risk
Exploitation of children and vulnerable people is central to the operation of county lines gangs and occurs as a result of an imbalance of power between those recruiting and those being recruited. This is created by making the young or vulnerable person indebted to them in some way, often with the supply of drugs for their personal use, financial reward or through gifts such as expensive clothing which they may otherwise have not been able to receive. 
(Hebditch, 2019) observes that “The lure of the money to be made from association with organised criminal gangs can be too much for those whose lives have begun in poverty – or for those whose circumstances have changed.”
The young people facing this exploitation, often become subject to a high risk of violence and sexual exploitation and this can also include intimidation, harassment and threats of violence towards their families. Vulnerable adults living alone, may also be at risk through 'cuckooing' where a member of the gang gets close to the person with a view to take over their home to create a hub to distribute drugs in the area. 
For the people being exploited, it may not be immediately apparent that they could be victims, made more difficult by the fact that they themselves may not feel they are being exploited, however any personal ‘reward’ they may be receiving for this activity does not make them any less of a victim as this is just part of the system of control by their abusers. The safety and wellbeing of the young person should be the primary concern with them then considered to be victims of child criminal exploitation than a criminal themselves. This distinction could understandably be difficult to make.
Safeguarding intervention for these exploited individuals is critical to removing them from these situations.
(Howarth and Thorburn, 2021) state that “Safeguarding and prevention is key to detecting victims and at-risk children, young people and vulnerable adults. Through understanding the problem, being aware of statutory responsibilities and being confident about the issues to help to reduce the impact of county lines criminal exploitation.”
Signs of gang activity
The NCA (NCA County Lines, 2021) has issued the following advice, with regards to looking for signs of county lines and gang activity:
· “An increase in visitors and cars to a house or flat
· New faces appearing at the house or flat
· New and regularly changing residents (e.g. different accents compared to local accent
· Change in resident's mood and/or demeanour (e.g. secretive/ withdrawn/ aggressive/ emotional)
· Substance misuse and/or drug paraphernalia
· Changes in the way young people you might know dress
· Unexplained, sometimes unaffordable new things (e.g clothes, jewellery, cars etc)
· Residents or young people you know going missing, maybe for long periods of time
· Young people seen in different cars/taxis driven by unknown adults
· Young people seeming unfamiliar with your community or where they are
· Truancy, exclusion, disengagement from school”
· An increase in anti-social behaviour in the community
· Unexplained injuries
Why people join gangs 
Aside from being targeted due to vulnerability, there are a number of reasons and risk factors that may contribute to a person turning to a gang. Socioeconomic factors, being part of certain ethnicity, and location in which they live. Other risk factors arising from the individual's background, include violence in the family, generational pressures with siblings or parents having gang links, peers involved in gang activity, mental health issues, poverty and poor education. There is also a social aspect to gang membership and the sense of belonging to a group would also be a factor to individuals who may feel detached from friends or family, outside of external pressures from the gang itself. 
(Rizzo, 2003) states that “Social, economic, and cultural factors push many adolescents in the direction of forming a gang. Protections from other gangs and perceived general well-being are key factors” and that “In some communities, youth are intensively recruited or coerced into gangs. Risk factors include low self-esteem, numerous negative life events, depressive symptoms and easy access to drug use”

Victimology theories 
Oxford dictionary defines victimology as “the study of the victims of crime and the psychological effects of their experience.” 
(Segal 2015) examines a number of victimology theories which could contribute to the propensity for a person to become involved in criminal activities. The following could be seen to relate to gang affiliation: 
1) “Lifestyle Theory:
"Some criminologists believe people may become crime victims because their lifestyle increases their exposure to criminal offenders."
2) Deviant Place Theory:

"The more often victims visit dangerous places, the more likely they will be exposed to crime and violence. Victims do not encourage crime, but are victim prone because they reside in socially disorganized high-crime areas where they have the greatest risk of coming into contact with criminal offenders, irrespective of their own behaviour or lifestyle."
3) Routine Activities Theory:
1. "The availability of suitable targets"
2. "The absence of capable guardians"
3. "The presence of motivated offenders"”
Conclusion
Gang culture and affiliation is a growing issue in the UK and a serious threat to the young and most vulnerable young people in society. The safeguarding of these groups should be front and centre of the policing strategy whilst actively targeting those who recruit for and operate these criminal gangs, in order to disrupt their activity.
Pro-active early intervention through a joined up multi-agency approach, focussing on children who present numerous risk factors for targeted gang recruitment, would seem to be the gold standard for reducing gang activity. Diversionary activities, education and social/community engagement will all have an impact on reducing gang activity. Rehabilitation of gang members will also be necessary to turn young people away from this criminal lifestyle. Visible policing in the community with local engagement from Neighbourhood teams, working close with the public, will help identify local gang activity and allow for interventions to be implemented. 

(1051 Words)

Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 

Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.
ESSAY 4

There has been a history of difficulties in Policing regarding communication and trust with BAME communities, with negativity towards the police in some areas. 
Polling in 2019/20, by ITV and Focaldata, indicated 77% of black people believe that the police are institutionally racist and 8 out of 10 black Britons and 8 out of 10 Bangladeshi Britons fear “police are biased against people from my background and ethnic group”. 65% of ethnic minorities agree. These polls indicate the problems that still exist among ethnic minorities and creates poses an issue with legitimacy and creates barriers to communication. Reforms within the police and the wider criminal justice system were delivered as part the Stephen Lawrence inquiry but many feel these have not been entirely effective. 
The Lawrence inquiry and Macpherson report
The (Stephen Lawrence Inquiry, 1999), published its findings on 24 February 1999 and there were two words which had the most significance, concluding that the London's Metropolitan Police was "institutionally racist". The police can be seen to have made strides with hate crime and recruiting a more diverse police force, representative of the population through significant Black and Minority Ethnic (BAME) officer recruitment campaigns. BAME officer numbers have risen from 3% in 1999 to 15.5% in 2021. They currently target 40% BAME recruitment for the current recruitment campaign through positive action which ties in with the percentage of Londoners who are BAME (Also around 40%). 

Unconscious or implicit Bias within the Police can have a direct impact on judgements made by officers toward certain ethnicities or backgrounds. It is any prejudice that has formed unintentionally and subconsciously, often contradicting a person’s beliefs and behaviours. It can reflect a mixture of personal experience, attitudes around or where we have grown up, and our wider exposure to society and culture such as the media, entertainment or in literature. This is examined in detail by (Holroyd, Jules 2020) who concludes “Empirical psychology of the past few decades has again and again shown that the workings of our minds are not transparent to us, and that many of us harbour and are influenced by implicit biases.” These biases can easily be communicated unintentionally 
Recognising and respecting Cultural Sensitives and Language are important when officers are communicating with people from ethnic minorities. Everyone should be treated fairly and with respect but not necessarily the same. Williamson & Harrison (2010) concluded a “generic approach can, lead to stereotyping and a failure to identify the needs of the individual”
Criticism around uses of Stop and Search powers against BAME individuals has long caused issues. Looking at the Met specifically, there are contrasting points of view, whereby the figures of stop search are undoubtedly disproportionately high against BAME individuals but conversely in some areas of London, criminality is disproportionately being attributed to BAME groups, which would require these individuals to be the focus of additional stops. Open, honest and professional communication with anyone affected, is critical and should recognise the distress that it may be causing them.
(College of Policing 2014) lays out the following principles to ensure a legitimate search:
· “The search is justified, lawful and stands up to public scrutiny;
· The officer has genuine and objectively reasonable suspicion they will find a prohibited article or item for use in crime;
· The person understands why they have been searched and feels that they have been treated with respect;
· The search was necessary and was the most proportionate method the police officer could use to establish whether the person has such an item.”
If these are combined with effective Intelligence and Information, then the Stop and Search is ethical and warranted. It is however critical that officers engage fully with communities subject to the higher levels of Stop Search activity, to ensure that it is seen to be done fairly and for a purpose which will ultimately benefit that community. 
Valuing difference and inclusion
The (College of Policing 2015) published a review of the organisations Leadership in June 2015. A key finding of this review was the need for a visibly diverse organisation, through the active recruitment of BAME officers but also diversity in how people think, and to value those differences within the police. It stated:
‘To maintain public legitimacy the police service must be able to demonstrate the highest levels of integrity in all decision making and actions. It must reflect, understand and enjoy the trust and confidence of all the diverse communities it serves.’
That report went on to detail a number of recommendations that have been adopted within the training and development environment. 
Representative of the communities
As noted earlier, one of the best ways to engage with the communities is to employ officers from the community of the people which they represent. the President of the UK’s National Black Police Association, Tola Munro has suggested in an article with (Surr, 2020) “That a lack of diversity makes policing less effective, by hindering true police community engagement, reducing information flows, encouraging distrust and lowering confidence in the police to reduce crime and keep people safe.”
There is research that supports the assertion that minority groups are not always police fairly (Gaston, Brunson et al. 2020) observed that in policing in the USA, “Officers tend to arrest Blacks in communities with greater White and Hispanic residents and Whites in predominantly Black areas.”
Robert Peel’s (1829) “Principles of Law enforcement” can be seen to have particular relevance with regards to representative policing in the community, specifically Principles 2 and 7
· “2. The ability of the police to perform their duties is dependent upon public approval of police existence, actions, behaviour and the ability of the police to secure and maintain public respect.
· 7. The police at all times should maintain a relationship with the public that gives reality to the historic tradition that the police are the public and the public are the police; the police are the only members of the public who are paid to give full-time attention to duties which are incumbent on every citizen in the intent of the community welfare.”
Representation of officers of the same ethnicity and background as the community they police, has long been seen to be massively influential in building relations with BAME communities but recruitment of BAME officers has been an ongoing challenge for all police forces and recommendations made in the Macpherson report that as a percentage of the population policed, recruitment should match the demographic of the force area, has not been met. This has been partly due to the limited recruitment across all forces in England and Wales (now alleviated by the 2019 commitment for 20,000 new officers) but also because of a lack of desire for many BAME people to join an organisation which they feel does not reflect or represent their values. Their family’s negative views of the police, may also have an impact on them applying to join. Addressing that will only come about with trust and that is done through reaching out and engaging with these communities. 
Police should be mindful of the different methods of communication and preferences within the community. Some may prefer social media channels through a desire to communicate electronically, some may prefer face to face interaction and others may prefer to communicate by phone. Where a communication strategy is needed for an event or appeal etc., this needs to be inclusive and targeted to all groups, so as to not alienate any one part of the community.
When face to face communication is involved, officers should be mindful of the impact of non-verbal communication such as eye contact, tone, volume and inflection. It is not just the words used but the body language, facial expression and voice have significant impacts on how a message is communicated. (Mehrabian 1967) concluded that “only 7% of communication relating to feelings and attitudes takes place through the words we use, while 38% takes place through tone and voice and the remaining 55% take place through body language”. This emphasises the importance of how we communicate. (Eye contact: An introduction to its role in communication, 2012) A Michigan university study has shown the importance of eye contact:
· “Eye contact opens and closes communication
· Increased eye contact is associated with credibility and dominance
· Lack of contact and blinking are interpreted as submissive
· High status people are looked at, and look more while talking than listening
· Stares communicate hostility”

For social media and written word communication, it should be recognised what is written may not always be read how it was intended. There should be no ambiguity in the intended message before it is posted.
Having regular clear, honest and effective communication between the police and different communities creates a platform, in which a diverse set of individuals are empowered to engage with and support the police. By being inclusive and respectful to everyone, this can only benefit building that relationship going forward.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
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	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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