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A reflective journal of supervising others, beginning with excerpts from practice, and illustrating your application of theory to aid your understanding. 
This assignment will reflect upon the supervision process which I delivered with another student. The main focus of the supervision recordings will be to demonstrate the professional relationship between the supervisor and supervisee and how the supervisor has developed their understanding, knowledge and skills when engaging in supervision sessions. 
McNamara, Lawley and Towler (2007) state:
Supervision is a powerful tool for addressing youth workers stresses, providing potential to assist organisations in valuing staff and helping them keep focus on the young people at the heart of the youth work enterprise.
(McNamara, Lawley and Towler, 2007, cited in Hermon, 2012, p.118)

Supervision is a process usually between two people with an opportunity for discussion to take place relating to practice (Jenkinson, 2010). Jenkinson (2010) discusses how youth workers can conduct their role effectively and supervision is a key process which can support the youth worker in achieving this. The three functions of supervision educational, administrative and supportive (Kadushin, 1992) will be utilized during the process of the supervision meetings.  When conducting the supervision process I was anxious, as this practice is new to me and I wanted to be effective and supportive in my delivery. I needed to ensure that the process was appropriate and suitable for the supervisee also developing the practical skills they required to become a reflective practitioner.  Six reflective accounts will be discussed in detail with a focus on an issue which was presented at each supervision session. 


Reflection 1 – ‘Setting professional boundaries’.
My manager approached me to see if I would supervise a fellow student who was on placement in the organisation which I work for. The manager suggested this because when I qualify as a youth worker they would like me to take on this responsibility within my professional job role. However, this could have disadvantages as the person whom I would be supervising is a friend and this could present many challenges. During our first meeting of supervision, we discussed the supervision contact and professional boundaries and expectations. This was to ensure the professional lines were not blurred and we were able to maintain our friendship outside of the organisation. Sapin (2013) discusses the professional boundaries in relation to practice and believes this is a significant process when preparing the contract. Furthermore, Sapin (2013) continues to state ‘communication and establishing a common understanding about practicalities, expectations and ways of working can assist the supervisory relationship to flourish’ (Sapin, 2013, p. 224). I ensured I had a full understanding of the professional boundaries prior to the meeting to allow me to present myself in a professional manner. Although I did not want the first meeting to be too intense, I wanted to ensure the supervisee was relaxed and felt able to discuss honestly and openly any concerns they may be experiencing relating to their placement. However, this was not the case as I was too formal which lead to the initial start of the meeting becoming strained. I realised the error quickly and altered the way I was approaching the meeting. The supervisee soon opened up and felt relaxed when discussing their expectations from the placement. We discussed together the contract and the professionalism conducts when supervision would take place, this would allow us both to be fully aware of the boundaries. Whilst discussing the supervision contact we set out dates and a venue of where supervision would take place. Sapin (2013) discusses the importance of arranging future supervision meetings and the venue as they allow the supervisee to prepare for the next meeting. I identified  researching the supervision requirements prior to the initial meeting supported my understanding of what is required when setting the scene for the initial contact meeting.
Although, I was anxious regarding the initial meeting, I felt more at ease as it progressed and realised it was not as daunting as I had anticipated. As previously mentioned being fully aware of the supervisor requirements was beneficial to me and the supervisee. The expectations were clear and established, with a hope of not having to re address these during our future meetings. This was encouraging and hopefully we would continue to work professionally throughout the course of the supervision and professional boundaries would not be impinged upon.
On reflection the meeting went well and I was able to identify my approach was too professional which could have had a negative impact, should I have not recognised and adapted my approach during the meeting itself. However, this is something I will consider when supervising other students in the future. 
See appendix 1 for supervision contract.
Reflection 2 – ‘Group work theory’
The supervisee presented a reflection with regards to an outing with a group of young people. When reading the reflection I noted that no theory or youth work policies had been included in his writing. When addressing this he stated that the theory would be included when he saw his Specialist Support Lecturer. I am a student who has specific learning difficulties so I ensured I addressed this matter with him sensitively as I did not want to upset or embarrass him Some people who have learning difficulties often feel a sense of shame and do all they can to hide their difficulties (Gerber, Ginsberg and Reiff, 1992). This was apparent with the supervisee, as I sensed he wanted to exclude me in any further discussion or progress in this matter. I remained positive and tried to keep the supervisee engaged. I suggested we look at his reflection again together and discuss what theorists he could include in his written work. The supervisee became more open with their dialogue and relaxed which enabled us to work more efficiently together. When discussing the theorist with the supervisee, I was alarmed that he did not know the theorist I mentioned. Group work theory and policies should be a natural discussion for trainee youth workers as we are expected to include this within our written work at university.  Also, to identify the key stages of how groups of young people develop and engage in different settings. As noted by Tuckman (1995) groups need to emerge and discover how to work effectively in a team. Buchroth and Parkin (2010) state there are four stages a group will go through, they note them as forming, storming, norming and preforming. This could also relate to how the supervisee and I as a supervisor were emerging. It was apparent we had gone through all stages within the session and were now at the stage of performing due to the process of which we were now engaging in. The supervisee was able to identify I was there to fully support him in his learning not question his ability as a trainee youth worker. The session ended well and I believe the way in which I handled the situation was beneficial to the supervisee, and would encourage him to include the theory for our next meeting.   
On reflection, I believe I supported the supervisee and was able to utilize my knowledge and skills to enable him to develop his own knowledge and understanding. The meeting was successful and I feel more confident in my role as a supervisor. 
Reflection 3 – ‘Anti- oppressive practice’.
The supervisee asked for a meeting earlier than planned, this was due to a matter which had occurred during his lecture. The supervisee was distraught and angry and needed to discuss the matter, as he felt as though his mental health was being affected by the situation. He was called upon by the lectures due to his response and actions during a lecture with fellow students. I ensured I listened to the supervisee and took notes during the discussion, this would enable me to revisit what had been disclosed during the meeting. This would allow the student to discuss the matter without me interruption nd enable me to process the information being disclosed. The information disclosed was highly confidential, although I was able to identify that the student should read up on anti-oppressive practice. Sapin (2013) discusses anti-oppressive practice in youth work and how it is employed in the way we work with young people, which dynamically fights oppression which they may be experiencing, through racism, ageism, sexism or other forms of discrimination. The supervisee however, would not accept their role in which they displayed anti-oppressive behaviour. I knew I may have simplified the way I was describing the meaning of anti-oppressive behaviour and gave examples of different situations, this would allow the supervisee to understand and acknowledge their role in the situation. Although, it was difficult for the supervisee to recognise their actions to begin with, they soon realised how they had come across to others. The felt I had handled the situation well and was able to challenge the supervisee when required giving support allowing them to have a different perspective on the issue. 
Sapin (2013) discusses the benefits of supervision and states:
Appropriate support can help a youth worker to plan and engage in best practice, define professional boundaries and handle role conflicts that may arise. Such support may be provided within the organisation from a manager or colleagues, and may also be available from experienced individuals and groups external to the organisation who can provide advice or guidance from diverse perspectives.

On reflection, the situation was not as difficult as I anticipated and the strategies for the supervisee proved to be effective and supportive. I have been able to identify Kadushin’s (1992, cited in Hawkins and Shohet, 2006) functions of supervision which are educative, administrative and supportive which were present during this session.

Reflection 4 – ‘Conflict in work placement’.
During this session, the supervisee discussed an ongoing situation in his work placement which was causing him distress and concern. We discussed the situation in great depth so that he could continue his placement without any further anxieties. I discussed with the supervisee various strategies which he could employ when dealing with a situation like this. Firstly, I ensured I was attentive in what the supervisee had to say allowing them to feel at ease when discussing such a sensitive issue. I asked questions relating to the issue to ensure I had fully understood what the situation was. Secondly, I asked if he was happy to for me to discuss with the placement manager the situation at hand, so that they were aware of what was causing him such distress. Lastly, we discussed strategies to help the supervisee when dealing with situations of such a nature which could occur again in the future. The supervisee responded well during the session and discussed he found the session most helpful, it allowed him to vent his feelings and emotions without displaying them to others in the work placement. Effective youth workers should employ the standards set out by the Educational Training Standards Wales (ETS Wales, 2012) which refer to the ethical guidelines required for a youth worker to ensure they are adhering to the occupational codes. The responsibility of a working colleague 3.2 – ‘treat colleagues with respect, courtesy, fairness and good faith’, 3.11 – ‘seek to resolve differences and difficulties openly, swiftly and within the recognised organisation channels of communication’ (ETS Wales, 2012). As the meeting continued, I ensured I was referring to the guidelines set out by the ETS Wales (2012). 
Herman (2012) discusses that supervision can have a positive outcome on a youth workers practice and furthermore, they are able to progress in their ability to reflect upon their working practice. 
Reflecting upon this meeting, I was pleased that I could support the supervisee when experiencing such a delicate issue. I was able to identify and put strategies in place so that he could deal with the situation more effectively for future practice. I dealt with the situation with empathy; also taking into account the supervisee is a personal friend. I remained mindful ensuring professional boundaries were maintained throughout the meeting. Overall, I was pleased with the outcome of the meeting as it could have been a negative outcome due to professional boundaries being crossed through personal friendships.

Reflection 5 – ‘No evidence of work’.
It has become apparent from the fifth meeting with the supervisee that he was not fulfilling his requirements of his role when presenting reflective written work. When discussing this with the supervisee he stated that he did not have time as he was concentrating on his assignments rather than his portfolio. I was disappointed in his response, as I believed the supervision meetings would have been beneficial to reflective assignments for his portfolio. All the issues which we had discussed in depth and the theoretical advice given throughout our meeting would have been of value to his reflective accounts. Although, I had seen three handwritten accounts, I was yet to see the completed versions. When we had our initial meeting to sign the supervision contract, this was one of the requirements of the supervisee. This made me anxious as I felt as though the supervision meetings were working. I started to question whether the supervisions were as effective as I had anticipated. Also, whether professional boundaries were being compromised as we had a personal friendship. Hawkins and Shohet (2000) discuss ‘contracting’ between the supervisee and supervisor and emphasis that the contact should be looked over again if the supervision is not working as effectively as it should. This required me to think of a new way of engaging the supervisee, to be more efficient when supervision meetings were taking place. I suggested that we revisit the supervision contact which we had both agreed upon and signed. This would allow the supervisee to see that they had agreed to bring a reflective account with them to each supervision meeting. I did not want the supervisee to become uncomfortable however, this action needed to take place in order for him to realise the agreed actions. The supervisee opened up to me and stated that they could not work on more than one assignment at a time and found it hard to complete any other work. Although, I knew about his learning styles, I was still worried regarding the vast amount of work he needed to complete before his second year was accomplished. We spent the rest of the session discussing and inputting an action plan which would help support him in completing his outstanding work.
Reflecting upon my own experience of university learning, I found ‘The study skills handbook’ (Cottrell, 2008) to be very effective when planning and organising my assignment deadliness. Cottrell (2008) states ‘it is easier to study and saves you time if you have a method for working and are well organised’ (Cottrell, 2008, p.26). Due to the nature of the relationship between the supervisee and myself, I had personal knowledge of him not being very organised and his lack of commitment to his studies, always leaving things until last minute. I wanted to ensure that the supervisee would be able to follow the action plan set out to support him with his work load and placement commitments. We worked together and completed an action plan to suit his needs also including the support given by his study assistant, prioritising key areas for completion. We identified areas for improvement such as time keeping, organisation and setting out priorities as these were areas the supervisee needed to improve on and the action plan set out for the supervisee should ensure they keep on top of their work. The meeting ended well and the supervisee thanked me for being so patient and understanding with him. 
When reflecting upon this session, I was anxious as I felt as though I was letting the supervisee down, however I was not in control of their own actions. Although, the supervision meeting could have had two different outcomes, I believe I handled the situation well. This was encouraging as I was able to identify the supervisee’s weaknesses and support them further to enable them to complete their work efficiently and hopefully meet their deadlines on time. Looking back at my own experience of supervision, the supervisor I had was more disciplined with me, however I knew that this style of supervision would not have worked for the supervisee. Thus, this is reason why I adopted the strategies above as I was confident that these would hopefully prove to be successful and achieve the right outcomes.
Conclusion
[bookmark: _GoBack]The supervision process has been challenging, successful and beneficial for my learning. I have been able to identify my own strengths and limitations throughout my own personal development. Firstly, I have been able to ascertain many strengths, these include; the vast knowledge of youth work theory and policies, which I have spoken about in depth with the supervisee. Understanding and acknowledging the process of learning with the supervisee, enabling them to feel more at ease and supporting them when required. Ensuring professional boundaries are adhered to when situations have occurred; referring back to theorists such as Sapin (2013) and Hawkins and Shohet (2000). I have always maintained to be professional and adaptable when meetings have been cancelled or rearranged, ensuring the supervisee was always my first priority.
Secondly, my limitations have been evident throughout the supervision meeting, I questioned my own confidence and knowledge, however when reflecting back, my confidence is something I have always struggled with. Self-belief has always been my weakness, this is an area which I need to develop on for future practice. 
Lastly, I have been able to identify that I have been able to utilize all three of the supervision functions in all of the meetings. Administrative – I was able to be a proactive rather than be a reactive supervisor. Educational – equipping the supervisee with the vast knowledge and information regarding policies and youth work theory. Supportive – allowing the supervisee to discuss their concerns regarding placement and suggesting different outlooks on situations. 
I have enjoyed the process of the supervision meetings and would like to continue to develop these skills further. I believe I will become more confident in my delivery of the process after more experience. Supervision is a valuable skill for youth workers as I believe this is a fundamental aspect of the role which is essential for the development for future practice. 
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Appendix 1
FIELDWORK PRACTICE SUPERVISION CONTRACT

	Practicalities
	
Supervisee and supervisor to meet 10.00am – 11.00am at DrM’z every other Tuesday.
Cancelation process - to make contact by phone / text / e-mail, and give at least 24 hours’ notice when possible.



	For example - timing, frequency, place, what are reasonable interruptions.
	

	Boundaries
	Discussion will be purely professional.
Issues relating to practice, placement and portfolio will be discussed. 
Personal issues may be discussed if there is a possibility of professional work being affected. 
DrM’z safeguarding policy to be adhered at all times. Jake has been given the policy to read and acknowledge, regarding safeguarding. 
Young people and Staff can be discussed regarding any situations which may occur.



	What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
	

	Working together
	The supervisee and supervisor have formed a relationship already. It is hoped that the supervisory relationship will continue professionally, with appropriate boundaries. 

Both parties are hopeful the process will be a positive experience, and will impact both parties professional work in a positive way. 

	Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision. 
	

	Session Format
	
Session to be led by Jake.
Jake to email agenda 1 days ahead of meeting.
Jake to bring 1 reflective account on each session.






	What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	

	Organisational & Professional context
	Both Student and supervisor as expected to maintain professional boundaries in the discussion related to practice and adhere to National Occupational Standards.






	Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions. 
	



Signed (supervisee) 		Jake Eggerton				Date: 		6/02/18	

Signed (supervisor)		Kelly Jacob				Date:                 6/02/18









