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[bookmark: _Int_D808s7pM][bookmark: _Int_X7piaxp1][bookmark: _Int_ehdHejM5]The current curriculum for Wales, The Foundation phase, is getting reformed into the New Curriculum for Wales 2022. The curriculum reform is developing as part of an ample reform agenda, including key complimentary policies for its implementation. The Welsh Government (2022) state that this is being done to aid schools in Wales develop their own individual curriculum and to help children enable the four purposes through the new curriculum. This curriculum caters for all children aged 3 to 16 and involves the requirement in legislation that all schools across Wales cover the same core learning. The new curriculum for Wales 2022 aims to support the needs of Welsh learners in the 21st century, which implies significant changes from the curriculum currently used in schools. The new curriculum consists of a framework established at the national level for the curriculum and student assessment arrangement, however the enacted curriculum will depend on specific design and planning at school level.  A positive about the New Curriculum for Wales is that it has changed to a curriculum that focuses on the future and is adapted to children and learner’s needs, as well as putting teachers back into the positions of leaders within teaching and learning. The Welsh Government (2022) believe that a school's curriculum should enhance a child’s experiences in pursuit of the four purposes. The four purposes are a holistic approach that have guided the complete development and design of the New Curriculum for Wales. They involve a shared vision and aspiration of each individual child, where all learning experiences and activities are planned in pursuit of the four purposes of the curriculum. Throughout this, expectations are set to help encourage and promote wellbeing for each individual child. Therefore, the Welsh Government (2022) state that it is not what children get taught, it is how they get taught it which is what really matters. The four purposes are an open approach which allows children to adapt depending on their age as it approach is in steps rather than split into year groups, like the Foundation phase. This gives children the opportunity to progress when they are ready at their own rate without being rushed. This allows them to feel a sense of accomplishment, which continues to encourage and motivate the child to keep progressing as they are aware they are developing. Despite the four purposes having many benefits, it does however make teaching more complicated for the staff as it means they have to understand child development more thoroughly and ensure their supporting every individual child’s needs. The Welsh Government, as well as other leaders, have begun developing initiatives to help support schools implement the new curriculum into the foundation phase. The implementation strategy involves prioritising the actions based on what the school and systems need to be able to roll out the New Curriculum for Wales successfully. An issue with this is that there is a distinct lack of deep understanding of what successful realisation of the curriculum may look like in practice. The school's perspective should guide all the suggestions that follow. Taking a schools perspective implies holding the vision steady and maintaining the objectives defined in ‘Education in Wales: Our national mission,’ whilst making sure there is a shared understanding of what that vision looks like in practice. The foundation phase supports children in becoming confident and independent learner’s, states Gov.Wales (2015). However, it was previously criticised for a couple reasons. The main reason being it is not a personal approach and not individual to each child. Children develop in their own individual ways at varying rates and the foundation phase framework is not supportive enough of this and does not cater to the principles of the unique child. This makes it challenging for the teachers to understand what extra support the unique child may need states the Welsh Government (2022). The Welsh Government have embedded play in the Foundation phase by encouraging development through play. Children’s play is fundamental to their intellectual development. The Welsh Government state that play is crucial to the way in a child becomes self-aware and the way in which they learn about social behaviour and are ensuring teachers are employing it where possible to enable optimal development for the child. Play leads to changes in a child’s knowledge, behaviours and skills, says Ifenthaler, Eseryel and Ge (2012). Play has a big impact on a child’s learning and is emphasised throughout the New Curriculum for Wales 2022. Vygotsky (1967) states that a child’s interest in play changes over time due to developmental change and different social needs. The Welsh Government (2022) believe that both indoor and outdoor environments for play are an effective way to promote children’s development as they are fun, stimulating and safe and allows them to be curious to learn through first hand experiences. Louv (2012) supports this by stating that the benefits of outdoor play on a child’s development is “Vitamin N – for nature”. Whilst it is imperative for staff to meet the demands of the Foundation Phase by encouraging development through play, it is often difficult. A main challenge teachers face is constructing meaningful play with children. Walsh et al (2010) states that it is challenging for teachers to find a balance between child-directed tasks and adult-directed tasks. To encourage children’s holistic development, learning should come from self-directed activities. However, creative strategies, for example like the mosaic approach to measure an individual's development wellbeing, do limit a child’s opportunity to be self-directive. This could result in an inaccurate measurement of the individual’s development as the child would not be as engaged in these activities, in comparison to the activities they choose to do themselves. The Welsh Government (2008) believe it is important that staff and teachers recognise that effective observations of children’s daily activities are required in order to accurately measure and assess a child’s development through play. According to independent stocktake of the foundation phase, Siraj, suggests that staff enhance their development for the foundations of the curriculum pedagogy to enable successful curriculum implementation. Wall et al (2015) states that research proves that it is important that pedagogy remains child centred as well as developmentally appropriate, which has an emphasis on play-based learning. The Foundation Phase report (Taylor et al, 2015) implies that all staff members should be required to take part in professional development courses to ensure they have a deep understanding of child development. The framework also supports teachers to develop a more integrated approach to learning as teachers play a huge role in the process of learning and supporting children states (Pollard 2008: Siraj-Blatchford et al. 2002; Vygotsky 1978). In addition to this, how much an adult is truly engaged with the child through real conversations (Sylva et al, 2004) supports their growth and learning. This is known as ‘sustained shared thinking’ which involves talking and listening to children as they try to understand what they are engaged in. Therefore, how teachers interact with the children will have an impact on their development. 

[bookmark: _Int_hSoqlsQD][bookmark: _Int_0c5sqzxB][bookmark: _Int_8yiJwGJY][bookmark: _Int_bmqV6LCC][bookmark: _Int_tEDOs6VM][bookmark: _Int_kZNImjaE][bookmark: _Int_hujaXPyU][bookmark: _Int_DaXlZtXW]The New Curriculum for Wales 2022 focus heavily on the futures of children in Wales. It is adapted to each individual child’s needs and allows teachers to lead their teaching. This will help teachers to establish where children are in terms of their development and allow them to recognise and identify a child’s learning needs. The New curriculum for Wales 2022 has many benefits. It creates and reflects cultural identity and makes learning and teaching consistent. In addition to this, it creates opportunities for collaboration; It allows stakeholders to get involved, including parents, families, teachers, communities and administration. This allows the school to get positive feedback about what is going good, as well as advice on where they can improve. However, to ensure the intentions of the New Curriculum for Wales is able to translate into practice, it is vital that Wales can acknowledge the issues that have arose with the new curriculum. A challenge that became apparent is the curriculum must remain true to the vision whilst shifting the perspective of the strategy from being policy driven, to one focused on schools, teachers and children. In addition to this, it is a challenge for some schools to design and implement their own curriculum. Due to this, there is a risk of inequalities increasing due to the challenges that disadvantage schools can have when implementing the new curriculum, which accentuates the need for clarifying resources available for schools. To support the new curriculum, a group of organised experts can review the new curriculum, building on the existing framework to ensure that it is internally coherent, well designed and supports depth of understanding. Professional learning for Early childhood education and care (ECEC) staff is often driven by policy directive (Ball, 2013) rather than from children’s direct experiences. Policy decides what is needed for teachers and children, so will invest, and implement it, rather than listening to what teachers and practitioners need. However, Ball is trying to change that. Ball, 2013 states that we need to listen to what the children and teachers need, as they are the individuals experiencing and living it. New teaching standards to support the new curriculum include a clear guidance is required from the Welsh Government, that clarifies the importance of developmentally appropriate practice alongside a statuary curriculum and expected levels of achievement through guidance and training. In addition to this, specific attention through training and guidance for practitioners should be given on how to use the foundation phase pedagogies in year 1 and especially year 2 classes. It is found that year 2 classes should be more play based like the rest of the foundation phase; however, it is apparent that it is mainly work based to prepare them for the upcoming change. The New Curriculum for Wales 2022 has introduced new progression steps into their curriculum. These progression steps are viewed from the perspective of the child and are used so they can sustain learning over a long period of time. For example, they would use the terms “I can,” “I have” and “I am” which allows it to be individual to each child rather than grouping them together. Also, it allows them to develop a positive mindset and feel a sense of achievement. In addition to this, progression steps are not linked to the child’s age or school year. This enables flexibility for the teachers to follow each child’s individual development, rather than expecting all children to reach certain development milestones at the same time. Despite the learning continuum being the same for each child, the progression pace will differ. They believe that as long as the children are making progress, it is positive progress. The aim is not to rush them onto the next task for example, just to encourage their development. Assessment is a crucial part of the New Curriculum for Wales to monitor children’s development. Mohan (2016) states that assessment is used to get an insight into an individual's current knowledge. Schools can use a variety of assessments; however, observations are a reliable way to assess a child’s development. Observations is a process that is built up over a certain period of time where practitioners record a detailed documentation without interrupting the child’s normal activity. By using observations, it allows teachers to connect with the children and discover their connections with the environment around them. A positive of using observations is that it helps a child’s development as if they are unable to do a certain task, they are able to go back to that task in a few weeks' time, for example, to see if they have progressed. They also provide opportunities for teachers to change the learning environment they are in to enhance their development and growth. Observations help the teacher have a deeper understanding as to why a child may be behaving a certain way and identify any special needs or extra support they may need. Despite observations being a reliable way to assess a child’s development, they do have some challenges. The main challenge being external pressure. Observations become more challenging for teachers when there is a higher number of children in a class. However, this can be tackled by creating smaller class sizes or creating little groups when observing each child to put this practice into place. On top of this, as children get older, typically around the age of sixteen, it becomes more difficult to observe them. This is down to the fact that their education is exam based in comparison to play based like younger ages. Reggio Emillia (2010) believes that each child, student, teacher and community is individual, as the needs and interests of each are different. His approach the ‘Reggio Emillia Education project’ supports the use of assessments over exams to monitor a child’s development as he believes children develop their skills and experiences through reflective practice, participation, mentoring, listening, dialogue, and their environment. Reggio Emillio (2010) suggests that practitioners should allow children to play by themselves whilst taking record of what behaviours they are observing. When children are in engaging and playful environments, it allows them the opportunity for progression. Reggio Emilio supports this by stating the benefits of play-based activities into the everyday teaching of early years children. Practitioners should have little influence on the child’s play; however, they could use complex words, for example; litres, centimetres, in context when speaking to the children to widen their vocabulary and it would also allow them to ask more questions, therefore enhancing their development. Welsh Government (2022) emphasise the importance of assessment to support children aged 3 to 16 throughout the curriculum by stating that assessment plays a fundamental role in ensuring each individual child is supported and challenged accordingly. They go on to say that learners are at the heart of assessments and should be supported to become active participants throughout the learning process. Assessments is an ongoing process which is indistinguishable from teaching and learning, which should not be training children towards exams. Instead, they should be progressively developing through observations. This should be a positive experience for teachers and learners involved, as it removes extra stress as there is no pressure of exam results, resulting in an improvement of their quality of learning. The Foundation phase curriculum and the new curriculum for Wales 2022 both have positives and negatives when applied into practice. Due to the Foundation phase being split into year groups, it is less challenging for teachers to compare the pace of development within their class. Despite this, it means this makes it harder for children to individually develop at their own pace and some individuals may struggle and need more support than others. On top of this, it is harder for teachers to cater to all students’ development in their class as all children develop differently and some will progress much quicker than others. This means some children won’t be able to reach their full potential in their class as well other children not getting enough support. Therefore, the Foundation Phase is not supportive enough of the unique child. In contrast to this, the New Curriculum for Wales 2022 is a more holistic approach that is split into stages, in comparison to year groups like the Foundation phase curriculum. This allows the children to development at their own rate and to move on when their individually ready. However, this curriculum does make it more complicated for the teacher as they must plan much more activities for the children to ensure they are catering to every individual child’s needs. In addition to this, they must understand child development much more thoroughly. This means staff require additional training and courses to ensure they have a deeper understanding. 

[bookmark: _Int_khLztEoj][bookmark: _Int_PAOrOrbQ][bookmark: _Int_eaDIJDPV]Play must be embedded in teaching and learning as the basis for schools when implementing and planning the school curriculum. The United Nation’s convention on the Rights of the Child (UNCRC) article 54 emphasises the importance of play in a child’s life. This shows it is vital that play is implemented into the curriculum wherever possible due to the positive impact it has on a child’s development and overall wellbeing. The Foundation Phase (2009) acknowledges the benefits play has on children's wellbeing and development, physically and mentally. Play supports a child’s wellbeing as they are enjoying themselves whilst also supporting their development as they are enhancing their knowledge and skills, specifically during structured play. This results in the child gaining confidence and a sense of achievement, boosting their wellbeing as well as their development as they are more motivated to continue progressing. A child’s self-esteem is recognised in the Foundation Phase states Welsh Government (2015) as it creates a positive feeling for the child and helps them develop a healthy brain says NSPCC (2020). Due to play supporting a child’s healthy brain development, this not only benefits their wellbeing but other aspects of their development also. The Department of Health (2014) suggests an individual's wellbeing consists of objective and subjective factors to support a child’s positive emotions. This means teachers and the learning environments they create throughout the curriculum are an objective factor to enhance a child’s subjective positivity. Therefore, when children are in playful learning environments they are going to enjoy, they are more likely to fully engage and further their learning and develop. The Foundation Phase Outdoor Learning handbook (2009) emphasises the positive impact outdoor play can have on a child’s development. In particular, it enhances a child’s physical development by giving them the opportunity to exercise whilst playing. Exercise has many health benefits, including physical and cognitive health. The NHS (2018) state that exercise causes the human body to release endorphins which helps the mind and self-esteem. This results in children becoming more productive and focused during school. This proves that outdoor play should be included when designing a curriculum for early years as it supports a child’s development and wellbeing, as well as overall greater development. Outdoor play has many benefits on a child’s learning and development. It encourages their creativity, critical thinking and problem solving and allows children to gain knowledge about the outside, real world. Having said this, outdoor play enables children to learn about real life situations as it allows them to take part in activities in the mud, forest school, water or the beach for example. Forest school is a child centred process that gives children the opportunity for holistic growth, which supports play, exploring and support with risk taking. It also allows them to get a better understanding of nature and the environment around them. They will get to see insect's habitats first hand and get to use their senses; touch, feel, smell, when playing in the mud or in puddles. In today’s society, children opt to use social media rather than exploring outdoors. However, technology can be implemented into outdoor play. Tim Waller (2007) believes children should be encouraged to explore their outdoor environment and take photos, make maps and create stories to document their individual, personalised learning experiences. This is supported by a multi-strand research methodology, that Clark and Moss (2001) named the ‘Mosaic Approach’.  This will make children more engaged in the activity as they will be having fun and will want to be learning, resulting in them asking more questions and gaining more knowledge. Ananiadou and Claro (2009) believe the importance of communicating effectively has an impact on a child’s knowledge of language and attitude towards who they are engaging in conversation with. However, when planning outdoor play activities, a major factor teachers must consider is the weather. Teachers must plan their activities based around the weather and ensure children are prepared for extreme weather conditions, for example if it is a hot summers day; children must be wearing suncream, a sun hat and be hydrated. The New Curriculum (2019) agrees with this by stating that the bad weather is not the problem, but the bad choice of clothing is. This is in hope to get children out to play in all safe weather conditions, therefore furthering their growth, knowledge and development. However, when implementing play-based learning into the curriculum, it does come with challenges for the teacher. The first challenge being the safety of the children. The safety of the child should always be paramount. This becomes more difficult during outdoor play due to the environment around them, for example stingy nettles and weather conditions. To tackle this, teachers must carry out adequate risk assessments states Lambert, et al., (2020) and set appropriate boundaries and restrictions to keep the children safe from any risks that may occur. Although, when creating restrictions, the teacher wants to ensure they aren’t restricting the children’s development as Eager and Little (2011) suggests that children who do not experience risks first hand growing up, are more likely to face further problems as they get older, such as little independence, anxiety or even mental health problems. Therefore, this shows that the positives that children will get from certain risks, actually outweigh the negatives. The Forest school movement reiterates the importance of outdoor play in a school's curriculum, as it allows children to experience things first hand in natural environments says Constable (2017). Overall, play based activities should be heavily implemented into a school's curriculum for the many benefits it has on children. Richard Mills (2000:8) states that outdoor play is the nature of childhood that its study cannot be confined within one academic discipline. Children are more likely to grow, develop and engage in outdoor activities compared to work-based activities. Therefore, this should encourage teachers and practitioners to implement play-based activities into their curriculum for the best interest of the children and to allow them to reach their maximum potential in life. 
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