[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36d
	LEVEL 7 ASSESSMENT SPECIFICATION 




	Student name:
	Joey Griffin
	Student ID number:
	1803913

	Programme:
	Secondary PGCE

	Module:
	Investigating Contemporary Issues in Secondary Education

	Module code:
	ECSP7001
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Shân Samuel-Thomas
	Internal Verifier:
	

	Assignment Title:
	Investigating Contemporary Issues in Secondary Education

	Word count (or equivalent):
	5,000 words

	Submission deadline:
	January 28th 2019

	Return date of provisional marks & written feedback:
	February 19th 2019


	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 50%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  





Investigating Contemporary Issues in Secondary Education
A clear introduction to explain the context of the topic you will be discussing and why it is important;
Despite a decrease in unemployment in Wales in recent years there has been a rise in living costs and cuts to benefits which has seen almost a quarter of the population become trapped in poverty, higher than in England, Scotland and Northern Ireland (Bulman, 2018). Out of the 710,000 people living in Wales that now live in relative poverty, meaning their household income is less than 60 percent of the median income, 185,000 are children and 90,000 of these experience severe poverty, with household incomes of less than £12,200 a year (Save the Children, 2012). Whilst the Welsh government’s seventh core aim for all children and young people is to make sure they “are not disadvantaged by poverty” (Welsh Government, 2015) and both the Welsh and the UK government have planned to eradicate child poverty by 2020, there is no quick fix solution and every year it costs the taxpayer £25 billion, of which £17 billion would be saved if all families were moved above the poverty line (Hirsch, 2008). Not only will reducing child poverty therefore help wider society but also families, neighbourhoods and children in disadvantaged towns and rural areas that are more likely to experience multiple social problems like drug abuse, high crime rates, family breakdown and generally a culture of low aspirations (Wales Centre for Equity in Education, 2014). Academically, living in poverty also tends to mean poorer children grow up with less opportunities to gain qualifications, a good job and achieve a comfortable standard of living compared to richer classmates (Wales Centre for Equity in Education, 2014). Research has found this is because children in poverty are more likely to be absent, to behave badly, to be excluded and to be taught somewhere other than in school as well as due to other factors such as not having access to resources like a computer (Estyn, 2014). Consequently, overcoming the effects of poverty is one of the most significant challenges that young people will face when gaining the skills and qualifications they need to improve their chances in life and as such, “cutting the link between deprivation and attainment” has become “the top priority” in education in wales (Evans, 2013). 
A number of interrelated policy initiatives has taken this national priority forward, including through interventions like the School Effectiveness Grant (SEG) and the Pupil Deprivation Grant (PDG) which were introduced in Wales in 2011 and 2012, however there is still a strong statistical link between poverty and low educational attainment (Estyn, 2014). The datasets which highlights this use pupils who are eligible for free school meals (FSM), given to pupils based on their parents’ receipt of income support and collected as part of the Pupil Level Annual School Consensus (PLASC) from schools in January, compared to the end of Foundation Phase, Key Stage 2, Key Stage 3 and Key Stage 4 pupil results which are collected from schools in the National Data Collection from May to June of each year. Findings using this data, for example, show that learners who are eligible for FSM (e-FSM) perform significantly worse than those not eligible for free school meals (n-FSM) across a range of performance indicators and while the performance of pupils e-FSM has improved over the last five years, a wide gap with n-FSM still remains and widens with each successive key stage (Estyn, 2014). This shows that reducing the impact of poverty on outcomes should remain a top priority for the Welsh government and as Estyn, the Welsh inspectorate suggested, this can only be done by schools placing “a special focus on those children and young people who are growing up in poverty” (Estyn, 2012). In light of this, this report will examine the interventions that school X is employing to improve the performance of FSM students, both as a school and in the History department and propose new considerations which the school could adopt to enhance their policies. 

An overview of your school or college’s Departmental Improvement Plan; 
Whilst there are many reasons for becoming impoverished, evidence from educational research, professional practice and Estyn all suggest that schools can succeed in overcoming this situation if they work effectively with parents, families and the wider community (Wales Centre for Equity in Education, 2014). To help achieve this, each school creates its own School Improvement Plan (SIP) which is influenced by internal pressures and external influences from the Local Authority, Consortium and Welsh Government policies and designed to provide a strategic approach to improvement within that school, focusing on the quality of learning for pupils (Harris, 2013). The most recent SIP for school X was created in 2018 after a self-evaluation and based on a 2016 Estyn report which declared the school “A good school with outstanding features” (Appendix A). In School X’s SIP there are five strategic intents: professional learning, curriculum for learning, positive attitudes to life and learning, care support and guidance for learning as well as leadership and resources for learning, all of which outline the main priorities for improvement and provide the basis of change over the next three years, a time period MacGilchrist (2004) asserts is crucial in order to fully implement strategies and see tangible results. Each strategic intent then has a theme for development and each theme, a detailed implementation plan that can be adjusted over the three years as provision is monitored, evaluated and reviewed. Specifically for this report the strategic intent that will be focused on is support and guidance for learning with the particular priority “To ensure all pupils eligible for free school meals have provision, support and learning experiences to enable them to meet their potential” (Appendix A). Notably for school X all the priorities in the SIP come with actions the school will introduce, a lead staff member, the resources needed and a success criteria to see whether the aims of the priority have been met but there is no additional Departmental Improvement Plan (DIP), although one is currently being produced by the new Head of Department.
 














A thorough explanation of how the topic you have chosen from the Departmental Improvement Plan relates to the whole School (College) Improvement Plan (SIP); 
Commonly schools have a DIP which is a more detailed and precise outline of the running of a department on a day-to-day basis, in contrast to the SIP this means it is more about maintenance rather than development and is long term rather than short term. 
Department plans: long-term, medium-term, short-term stages and the relationship between them needs to be clearm.

Departmental Improvement Plans set out what departments will do to ensure the long term health and success of the department. They are designed to be a useful tool to help departments focus on priorities for improvement.
The model is based on ensuring that plans are:
· owned by departmental boards
· tailored to meet departmental needs but with core elements linked to departmental operational/business plans
· annually assessed

















A critical review of why the role of strategic planning to secure improvement is important, along with clear references to professional and academic research to support your stance; 
In school X the role of strategic planning to secure improvement is very important, with positive outcomes including the promotion of strategic thought and action; enhanced organizational responsiveness, improved decision making and improved performance (Bryson, 1995). The term itself describes a disciplined and thoughtful process that links the values, missions and goals of a school system with a set of coherent strategies and tasks designed to achieve those goals. Leask and Terrell (1997) have divided this process into four stages: review and audit, prioritising and constructing the plan, implementation and evaluation which are all vital to securing improvement. For example, Harris (2013) argues that the implementation stage of strategic planning is critical for schools as it determines when things will take place, who will take responsibility for taking action, over what time scale and how performance will be monitored. If all of these are carefully managed then the achievement of tasks will be evident, although Fullan (1991) does warn schools to be cautious of an ‘implementation dip’ as development is notoriously difficult to sustain. To counter this, Ong (2016) contends that schools need to create high-output teams, properly manage budgetary and time resources, as well as consistently monitor progress. Doing this will benefit schools massively as does ensuring their strategic plan is easily accessible and can be used as a common reference point by all staff and governors when reflecting upon and improving their work because research shows this establishes mutual understanding and the alignment of initiatives (ERW, 2015). Furthermore, a strategic plan should not have excessive detail or be overcomplicated because in being so, it can demoralize employees and other stakeholders which ultimately stifles academic achievement and growth (Schmoker, 2014). Instead, experts recommend schools have between two and five priorities with the continuous improvement process ultimately ensuring all issues are addressed over time as when yearly objectives are met then annual plans are revised and new targets are introduced into improvement efforts, taking into account the latest performance data (North Carolina Department of Public Instruction, 2016). 













[bookmark: _Hlk535070815][bookmark: _Hlk535436549]A critical evaluation of what literature and key research notes about your particular topic along with suitable references; 
[bookmark: _Hlk535481147]Originally introduced as a result of growing empathy for hungry children, FSM provision has a long history in the UK and is now a key tool for solving child poverty in Wales with figures estimating that they lift 140,000 children out of poverty (The Children’s Society, 2018). Alongside this, the Welsh government has developed a tackling poverty action plan (Welsh Government, 2012) which is supported by grants such as the SEG and PDG, mentioned earlier in this report.  These two grants were intended to work together and combined total £107.9 million, crucial support to tackle the effects of poverty on attainment by establishing interventions. However, even though the Welsh Government has drawn upon evidence from Estyn and educational research to give schools and local authorities the best advice on how best to effectively use the SEG and PDG grants (Estyn, 2012, Estyn, 2013), Estyn still reports that only two thirds of schools use the cash to raise attainment of disadvantaged pupils (Estyn, 2016). Instead, it has been suggested that schools plug gaps in their funding caused by spending cuts as evidenced by the union representing head teachers who have said that there isn’t enough money in schools so money like the PDG “is no longer considered an extra resource but is part of core funding” (Children, Young People and Education Committee, 2018). This is largely because schools get £1,150 extra per pupil if they are FSM which is a significant increase from the £5,675 the average school pupil receives, thus for schools and local authorities the PDG is considered an incentive to promote the registration and uptake of FSM (Department for Education, 2018). The down side to this is the policy costs the Welsh government £94 million a year with a recent report stating that if the current funding rate is held at £2.30 per meal for an FSM pupil, by 2023/4 this policy will leave schools facing a total £109 million bill to meet the duty (Education Policy Institute, 2018). Even with this large financial strain though, independent reports have found schools consider the PDG to be “invaluable” (Wales Institute of Social & Economic Research, Data and Methods, 2015) along with e-FSM pupils who can enjoy benefits such as access to enrichment activities like peripatetic lessons and trips which a number of schools use their PDG to fund. 
On the other hand, while interventions like enrichment activities have been shown to lead to improvements in the participation and engagement of young people in education, evidence in fact is more limited and generally less positive in measurable improvements in the achievement of pupils (Egan, 2013). This highlights another issue literature and key research notes about interventions which is that some are more successful than others, however there are ways of improving these. For instance, the Sutton Toolkit which exemplifies effective approaches to improving outcomes of e-FSM finds that employing teaching assistants does not always benefit struggling pupils, instead the more support a pupil received from a teaching assistant, the less progress they made (Welsh Government, 2015). This is because teaching assistants tend to spend one-to-one time with those who need additional support while the teacher leads the whole class so in fact those who need the greatest help, spend time with the least qualified person in the classroom. To redress this grants like the PDG can be used to fund strategies that increase the impact of teaching assistants like through targeted interventions which develop key vocabulary so pupils can benefit from whole class teaching (Welsh Government, 2015). In the current climate of financial austerity it is especially important that schools target resources for poor children into interventions that are proven to raise outcomes, although they aren’t helped by a lack of quantitative evidence in terms of what is successful for specific interventions and strategies, particularly in Wales. Even so, identifying and encouraging schools who have effectively closed gaps in attainment to share their practice should be a priority within schools across subjects and there are identified classroom interventions using a much larger international evidence base that show improved learning outcomes and effective classroom management for FSM pupils (Sharples et al., 2011). While Florian (2016) cautions that there is not one ‘solution’ for how attainment gaps can be closed,[footnoteRef:1] it is ultimately down to the Welsh Government and national policy-makers to support the use of such evidence-based strategies and interventions and build more widespread access to similar programmes.  [1:  http://www.parliament.scot/ResearchBriefingsAndFactsheets/S5/SB_16-68_Closing_The_Attainment_Gap_What_Can_Schools_Do.pdf] 

An area of interventions that does have an extensive research base in Wales with clear implications of what works is improving the literacy and numeracy of pupils, both of which are closely related to the priority of poverty (Andrews, 2011). A key indicator of educational attainment, for example, is the percentage of 15-year olds who achieve the equivalent of five or more higher-grade GCSEs, including English and Mathematics. In this, e-FSM pupils perform considerably worse than n-FSM pupils which is increasingly important at this level because having literacy and numeracy skills is crucial for progression to further study and into employment (Egan, 2013). This is not just the case for Key Stage 4 though, as analysis shows that e-FSM pupils perform considerably worse than n-FSM pupils in all key stages (NFER, 2014). Accordingly, catch-up learning activities for both funded grants need to be extended and intensified to close these critical attainment gaps. Yet to do this, learners who fall behind peers and do not make sufficient progress need to be identified and receive support, with early interventions necessary to accessing the curriculum and making good progress (Coghlan et al., 2010). Even as early as primary school, poor literacy is strongly associated with later low achievement (Cassen and Kingdon, 2007) and is particularly a risk factor for pupils from a disadvantaged background (DCSF, 2009). In response, specific initiatives have been encouraged to improve literacy and language outcomes for these pupils with tailored one-to-one support identified as an effective strategy for schools to close attainment gaps (NFER, 2009). These involve 15-minute individual sessions delivered twice a week and are grounded in academic research and address key components, such as reading and writing. Typically, learners aged 14 who received this support for an average of 7 months achieved an average Reading Age gain of about 19 months and are responded to positively by learners because they are provided with the opportunity to raise their aspirations for learning and future success (Sharples et al., 2011).
To ensure that numeracy and literacy interventions are the most effective they can be, it is important schools target pupils who need them the most. To do so requires the close monitoring of pupils’ progress, especially for pupils who are underperforming or who are in vulnerable groups such as e-FSM pupils (DCSF, 2008). Research shows that additional data like pupils’ speaking and listening levels, the number of absences and exclusions and their special educational need status can also be used to direct accurate and early interventions as well as manage the deployment of resources and aid monitoring the impact of interventions (DCSF, 2009). This can help target specific groups like more able and talented (MAT) pupils who qualify for FSM, where evidence suggests grants are not giving them enough support despite the fact funds should improve the educational outcomes of every pupil who qualifies by helping them to achieve their highest grades (Wightwick, 2018). In contrast, schools that are successfully closing the attainment gap consistently use funding to support the development of effective pupil tracking systems for attainment and wellbeing (NFER, 2014). Furthermore, in these schools, teaching standards are regularly observed and analysed and students’ progress is shared with parents, staff and governors. Kelly et al (2010) found that providing pupils with regular feedback on their progress is notably beneficial because in doing so, self-evaluation can be promoted by way of Assessment for Learning (AfL) and Assessing Pupil Progress (APP). Although, a review of studies conducted between 1905 and 1996 by Kulger and DeNisi (1996) actually found that in 38% of well-designed studies, feedback actually made performance worse which Williams (2014) determines is because the students did not use the feedback to productively move their own learning forward. Consequently, the most powerful approaches therefore need to be well-supported but crucially also well-specified and well-implemented programmes and practices which combine both whole school improvement and pupil-level interventions to ensure schools improve overall and close attainment gaps. 


























[bookmark: _Hlk535575572] An in-depth critical analysis of evidence which notes why work within the topic you have decided to focus on needs to be improved, e.g. Estyn inspection reports, a departmental review, Key Stage data, external examination results, etc.; Why does the school need to improve?
Since school X’s Estyn inspection in 2011 when the school’s performance and its prospects for improvement were rated Good (Appendix C, 2), the school has improved enormously to now become one of only a small group of secondary schools in Wales to be awarded a ‘double excellent’ judgement in its latest Estyn report (Appendix B, 2). While progress includes closing the gap in attainment between FSM pupils and n-FSM as evidenced by the percentage of FSM pupils who gained 5 A* to C GCSES increasing from 20% in 2011 to 37.5%, there are still issues which need to be addressed. For instance, Wales Online notes that only 10.7% of FSM pupils in school X managed to gain at least five A* or A grades, compared to 25.1% who were not eligible for FSM. This corresponds to the research that MAT pupils who are e-FSM can often be overlooked so this clearly needs to be an aspect of the school which needs improvement. Likewise, similar trends of specific groups of FSM pupils lagging behind n-FSM pupils is evident in the 2018 Estyn report. One illustration of this comes from the Benchmark Quartile figures which compares the performance of school X against other schools who have similar levels of pupils with FSM by scoring them from 1-4; 1 placing a school in the highest performing 25% of schools with similar levels of pupils with FSM and 4 with the lowest 25%. On one hand, outcomes at school X are outstanding, with performance at Key Stage 4 in the highest quartile for all indicators. However, in contrast in Key Stage 3 results are more modest, such as in Maths with the number of pupils achieving level 5+ placing school X in Benchmark quartile 2 and the number of pupils achieving level 6+ as low as level 3. It is therefore obvious that interventions need to target Key Stage 3 and catch-up learning activities, funded by grants, need to be extended and intensified. 
One part of the problem may be that school X’s funds are not being used effectively. Whilst Wales Online rates school X 5 stars out of 5 overall, for progress and for attainment, their finances only receive 4 stars. The rating system was based on the school’s budget per pupil compared to the average in Wales and how often over the past five years the school has seen its reserves dip into the red. In school X the average amount spent per pupil (2018-19) was £4, 160[footnoteRef:2] and at the time of the last inspection school X was sixth out of nine secondary schools in terms of its budget per pupil. As a school in the bottom half of the average amount spent per pupil, school X must make sure that it is targeting its resources skilfully for poor children using interventions that are proven to raise outcomes which at the same time, will help build up the school reserve which has dropped from £231,1000 in 2012/13 to just £81,000 in 2016/17. Recently, there are signs that school X is achieving this with Estyn reporting that the PDG is being used “well to support pupils with their learning and wellbeing” which has contributed to “significant improvements in free-school-meal pupils’ attendance and in key performance indicators at key stage 4.” Consequently, this may have helped place the school in the green support category, establishing it as a highly effective school which is well run, has strong leadership and is clear about its priorities for improvement. Yet, school X needs to continue managing their finances efficiently and productively which ensuring only evidence-based strategies and interventions are endorsed for FSM pupils will help achieve.  [2:  http://mylocalschool.wales.gov.uk/School/6724068?lang=en] 

One intervention strategy that has been proven to work well for improving the attainment of FSM pupils is encouraging feedback to the pupils and this is an area school X needs to develop further. In fact, Estyn’s first recommendation is that school X improves “the quality of written feedback to pupils and their response to it” which suggests that this should be a comprehensive target, not just one set for FSM pupils. Learners in the school also agree that more feedback could be given to them, with a survey at the of the 2016 inspection finding that whilst 53% of pupils strongly agreed their teachers were helping them to learn and make progress, 43% only agreed and 4% disagreed. Numbers decline even further when parents are asked if they feel they are kept well informed about their child’s progress as only 41% strongly agree, whereas 50% agree, 8% disagree and 1% strongly disagree. It is apparent that work needs to be done then to raise the percentage of pupils and parents who feel that school X is providing feedback as well as feedback that is individualised, sincere, appropriate and descriptive, for these are all factors which have been found to be most effective for raising pupil attainment.[footnoteRef:3] Furthermore, it is a high-impact process which is notably low-cost, thus development is beneficial to the school as well as the pupils.  [3:  https://books.google.co.uk/books?id=RZR79YwIQf8C&pg=PA52&dq=pupil+feedback+should+be+positive&hl=en&sa=X&ved=0ahUKEwjksK3m5_nfAhXEuHEKHQa4CCcQ6AEINjAC#v=onepage&q=pupil%20feedback%20should%20be%20positive&f=false] 






















 A detailed critical review of how your school/college is responding, i.e. what are they doing to improve, what new strategies have been put into place and how does this link with key literature and research? How is the school responding?
In response to these findings school X has introduced a number of measures which they hope will improve the attainment of FSM pupils. Previously, School X’s main strategy was to focus on the wellbeing of the pupils which was beneficial to the students but didn’t increase attainment, thus a new emphasis is now being placed on raising the aspirations of pupils so that they feel they are being stretched to achieve higher grades. This is based on the work of Rosenthal and Jacobsen (1968) who showed that teacher expectations influence pupil performance, whereby if they have positive expectations then this will influence the pupils positively, an approach they called the Pygmalion Effect.[footnoteRef:4] More recently this has been proven to work by Estyn (2012) and school X has tried to encourage it even further by making staff accountable for these targets and through the close monitoring of pupil’s progress at regular intervals. In the SIP this is stated within the aim of “ensuring that the academic progress of e-FSM leaners is more closely and individually tracked” and in the History department this comes in the form of making sure every teacher is aware of the e-FSM pupils and by discussing their individual progress in department meetings after tracking. Research has found that this increases the focus and attention on e-FSM pupils which then impacts how they respond to the learning situation, a theory known as the Hawthorne Effect in academic research terms. If a pupil is then found to be underachieving, interventions are put in place. In History classes, this is primarily done through sitting FSM pupils with MAT pupils. This can help the underachieving pupils as the more able will be able to help the less able learn but it can also help develop the more able pupils work too, as they are explaining to the other pupil and raising their own self-esteem. However, there is a danger that the less able pupil will be more passive and the more able will do the majority of the work, but this can be restricted by the teacher remaining vigilant and making expectations clear to the pair.[footnoteRef:5] [4:  https://www.teachertoolkit.co.uk/2017/10/31/pygmalion-effect/]  [5:  https://books.google.co.uk/books?id=rxccBQAAQBAJ&pg=PA67&dq=should+pupils+help+each+other+in+lessons&hl=en&sa=X&ved=0ahUKEwjO_KnitILgAhVBr3EKHYeoAUkQ6AEIMDAB#v=onepage&q=should%20pupils%20help%20each%20other%20in%20lessons&f=false] 

To improve, teachers within the History department also reflect on their own teaching by co-coaching in triads and using Iris technology which films lessons and allows teachers to easily look back at the video, to assess their lessons and establish where they can improve. Santagata et al. (2007) have found Iris technology to be particularly effective at improving the quality of teachers’ analysis of classroom teaching as well as helping teachers become more comfortable discussing their classroom work with others, although notes the intervention does demand a substantial proportion of teachers’ development time. Even so, a study by the Education Endowment Foundation which aims to break the link between family income and educational achievement, found that an overwhelming majority of teachers believed that the intervention was a good use of their time and had improved their practice so if used effectively, this could help progress e-FSM pupils. In school X the researching and sharing of strategies such as using Iris technology is down to e-FSM champions, who have been attached to each year group in KS3 to improve the attainment gap between e-FSM pupils and n-FSM pupils. With this, school X is receiving help from Bridgend council, including having access to resources developed by all Bridgend secondary schools in relation to improving performance of e-FSM pupils which are placed on the Central South Consortium website under ‘Closing the Gap.’ These highlight evidence-based strategies which school X can employ, as does the good practice disseminated from schools working with the South Wales e-FSM Valleys project. Comparatively, pupils are offered and undertake an audit of their learning experiences which has been proven to be highly successful in improving pupil performance and in developing teaching practice (Jelly et al., 2000). 
A particular focus has also been placed on improving literacy and numeracy, with school X’s desire to see the standards of FSM pupils raised in Key Stage 3 tests to close the gap in Key Stage 4. To abet this, small groups are taken out of lessons to work on their literacy and numeracy skills which are successful when they are taught by well-qualified and specialist teachers, are time limited and link to day-to-day teaching,[footnoteRef:6] although this does mean pupils miss valuable instructional time in other subject areas. To compensate for this, school X has established revision sessions for both parents and pupils. In fact, one of school X’s key initiatives is to develop family learning in numeracy and literacy to support FSM pupils, with evidence showing that family learning can increase the overall level of children’s development by as much as fifteen percentage points for those from disadvantaged groups and provide an average reading improvement equivalent to six months of reading age (Ofsted, 2009; UNESCO, 2015).[footnoteRef:7] Individually, in the History department pupils are also encouraged to stay behind after school where they can receive further support for assessments and revision guidance. In addition to this, the school also uses the PDG to keep the library open to 5pm afterschool after finding out that some students did not have a suitable place within the home with which to do their homework. In doing so, school X has successfully identified one way which the PDG can support the educational needs of learners eligible for Free School Meals. Other ways it has intended to do this is to prepare a ‘Pupil Offer’ which will ensure that all e-FSM pupils have provision which mitigates deprivation and poverty of experience. Huw Lewis, Wales’s Education Minister, further promotes the use of the Pupil Offer which gives each school £5000 to pilot approaches and create opportunities, because of the “varied and often transformative opportunities extra-curricular activities can bring.” [6:  http://www.sec-ed.co.uk/best-practice/secrets-to-success-how-to-spend-the-pupil-premium]  [7:  ] 














 A critical analysis of the progress made to date along with examples of learners’ work, where appropriate; 
To date, FSM pupils have benefitted greatly from the interventions school X has implemented to improve their attainment. This has led to e-FSM learners in school X making more progress across the core subjects, such as in Key Stage 3 with the attainment of e-FSM pupils in the Core Subject Indicator increasing from 68.4 in 2015 to 74.7 in 2017, for an increase of 6.3. This is well above the Welsh average of 70.8 in 2017, although the gap between e-FSM pupils and n-FSM is still large at -17.0 as n-FSM pupils scored 91.7. On the other hand, this gap has narrowed by 2.8% over the last three years, therefore e-FSM pupils are showing improving trends although the performance of e-FSM pupils remain an area for development because it is lower than the performance of n-FSM pupils, particularly in science and mathematics. Furthermore, while Key Stage 4 results in school X are good, the attainment has dropped in 2017 for pupils reaching the Level 2 Threshold including English/Welsh and Mathematics. Again, the gap in performance of e-FSM pupils compared to n-FSM is narrower than the Wales gap but the dip in performance in 2017 needs to be monitored. 
School X continues to be helped by sharing exemplar practices and recently it has joined a partnership with Dyffryn school in Port Talbot with the schools participating in joint INSET sessions, lesson observations, moderation and planning and learning walks. Consequently, both schools have now seen an improvement in attainment, particularly for MAT e-FSM pupils because of the specific focus on effective practice. Further circulated practice by school X is also provided on the Central South Consortium website with case studies on “Using success Criteria Rubrics to Close the Attainment Gap for e-FSM Learners in Literacy (resources)” which shows the schools willingness to circulate its developing practices. 
[bookmark: _GoBack]



The heightened emphasis on learner voice at Bryntirion Comprehensive School had given learners a greater sense of ownership of their school and had increased their enthusiasm and engagement with the school.





























Next steps – what actions would you recommend to drive this initiative further and why? 
To drive this initiative further school X should continue to implement the ploicies which have seen the 
· Mentoring based on tracking data. (This refers to identifying pupils who are underachieving and providing a mentor to help them to understand that they are under achieving and what they need to do in order to get back on track. There is a strong research base that indicates that this approach works well). 
· Awareness of successful teaching and learning approaches with e-FSM pupils. Such as approaches that develop oracy skills as well as the understanding of the curriculum. For example paired discussion before whole class question and answer sessions. A common trait in e-FSM pupils is poor language skills which is associated with a range of learning barriers including lack of confidence to answer questions in front of the rest of the class. Strategies such as paired discussion of a question before whole class question and answer allows pupils to develop and rehearse language patterns which then give them more confidence to speak in from of a wider audience.) 
· E-FSM pupils’ attendance is likely to be lower. (Therefore strategies to improve attendance have a disproportionate impact on the attainment of e-FSM pupils).
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