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When parents look for an early year setting to provide care for the child or even an education, one of the things they think about is the quality of care that the setting will have for their child. Younger children who are too young for school have a huge number of needs, not only do they require basic things such as physical things like food and water but they also require the guidance when learning about their emotions. (Willoughby, 2016) According to (Willoughby, 2016) education begins at birth and with good quality of care and education children can really benefit from this. The United Nations on the Rights of the Child, article 24 states that children have the right to not only good quality health care but also good quality education. Children should have their views and culture respected as well as the encouragement from others to develop their abilities (Unicef, 2010). 
There are many different ways to describe and define what quality really is. Quality can be defined as fitness of purpose. This means that a person’s needs are met or the needs have been exceeded, further meaning that some one has done more than just met someone’s needs (McMahon, 2012).  According to (Market Business News,2022) quality is described as a degree of excellence where something good compared to something that is similar. Another definition of quality is constantly pursuing excellence and meeting needs. (CQI, 2022). Moss, (2016) describes quality in the book Beyond Quality in Early Childhood Education and Care (1999) as being a choice and is not seen as a necessity. 
According to (Alexander, 2009) there has been many cases in the where the care for children has failed resulting in a child with serious injuries or even death. The Laming Report 2003 was a result in the failed communication between agencies which resulted in the death of Victoria Climbié. Since then, there has been more deaths and injuries which had resulted from the poor quality of the educational system as well as other agencies. In that event the government put more pressure on educational providers to provide good quality education and care to children, that is why good quality early years settings are so important (Alexander, 2009). 
Furthermore, early years settings have an enormous positive impact on a child. An early education sets a child for life, especially a good quality education. Quality is what sets the highest standards of education (Kelly, 2016). ‘Studies have shown babies and young children benefit form childcare, it needs to be of high quality’ (Pacey, 2022). Research has shown that if a child is behind with their education, they are most likely to stay behind that is why educational providers should have high quality education to try to close the gaps in their development (Webster, 2012).
Additionally, quality is essential to securing a child’s future education, with better improved outcomes and giving children a better start in life. A high-quality education will provide children with better opportunities to improve their development (The National Strategies Early Years, 2008). (Parliament. uk, 2016) States that not every preschool has the same impact on children, this is due to the level of quality they provide in their setting. One key part to having a setting with high quality is the level of qualified staff members. Low staff turnover can contribute to the high quality a setting gives as the practitioners who are more familiar with the children are more likely to meet and exceed the child’s needs (Parliament. uk, 2016).
The National Minimum standards sets out outcomes and standards for early years providers to follow and adhere to. Standard 18 states that not only to children benefit from a high-quality setting but the parents benefit from it as well. It also states that the person who is responsible for the setting should make sure that there is effective quality assurance as well as a system that closely monitors the quality of the setting. Standard 18 of the National Minimum Standards also explains that the person responsible for the setting should also make sure they take any advice or recommendations made by The Care and Social Services Inspectorate Wales (CSSIW) or any other professional bodies and should take action on those recommendations (Welsh Government, 2016).
All early year’s providers are registered and inspected by different inspecting services, one being The Care and Social Services Inspectorate Wales (CSSIW). CSSIW ‘was firstly established in 2002 as part of a package of reforms which aim to protect and promote the quality of life and independence of vulnerable people and children’ (Where you stand, no date). CSSIW will regularly inspect services throughout Wales from young children to elderly people. 
[bookmark: _Hlk96266446][bookmark: _Hlk96288531]Measuring quality can be difficult but there are tools available for settings to use to help them process quality assurance. One of the tools that can be used is called The Sustained Shared Thinking and Emotional Well-being (SSTEW) (Webster, 2012). SSTEW is an observational tool that assesses practice in early years settings. This tool is a tick sheet assurance tool that is easy for educators to use Kathy,2015). What makes this tool so different from others is the fact that other tools have only ever assessed the quality of resources, space, curricular activities and activities. However, the SSTEW tool will now assess the quality of well- being, self- regulation and also the focus of children being supported by using interactions with other people and children. 
[bookmark: _Hlk96255590][bookmark: _Hlk96257549]There are five areas of practice that link with different aspects of development which are called sub- scales. The first subscale is building trust, confidence and independence, the second sub- scale is called social and emotional well-being (Kathy, 2015). The first two sub-scales can be grouped together as assessing the quality of children’s provision and autonomy. Within the sub-scales there are indicators that focusses on the daily practices that are used to support a child’s development. (Siraj et al, 2015) the third sub-scale is called supporting and extending language and communication, the fourth sub-scale is called supporting learning and critical thinking and then the five and final sub-scale is called assessing learning and language. The last three subscales are grouped together as they assess the skills that the children develop during focus tasks and interactions (Siraj et al, 2015).
The SSTEW scale was firstly made during the collection of qualitative data from 12 early years settings completed by the Researching Effective Pedagogy in the Early Years (REPEY). REPEY is similar to the Effective Provision of Pre-school Education (EPPE) project. It has been recognised that shared sustained thinking is a key sill that staff can use in early years settings (Siraj et al, 2015). This tool is an observational tool that can be used to identify practitioners within the early years settings strengths, weakness and different arears of development. The SSTEW scale can be used to measure the level and effectiveness of teaching and learning through observation. These observations then form the foundations for an action plan to be made for each member of staff, which will identify their strengths and development. The areas of development should be reviewed every half term at supervision while the continuous of observations during practice to continue the evaluation cycle (Nixon, 2019).
As well as the SSTEW, another quality measuring tool is called The Early Childhood Environmental Education Rating Scale (ECERS). ECERS can be used to assist the programmes in improving a settings educational curriculum. The ECERS collect data through observations in practice and the use of staff interviews. (Static.pdesas. org, no date). The ECERS providers educators the necessary tools to discuss the goals and consider their staff members strengths and development areas that need improving. While being easy to use the ECERS also provides many opportunities to have in depth discussions about the design and implementation of the educational curriculum that the setting follows (Bhagwanji, 2011).
Most of the time observations are mainly used, unlike in an Ofsted inspection. ECERS provide a detailed assessment of the quality of practice a child receives while in an early year setting. According to (Mathers et al, 2012) each room or group should carry out individual observations using a scale that is most appropriate. Douglas (2004) states that ECERS is validated through the use of references of the settings values (Mathers et al, 2012). The ECERS has been used in many different settings all over the world. It clearly shown that it produces reliable and valuable and was also shown that it related to a child’s developmental outcomes (Mathers et al, 2012). However (Setodji et al, 2018) states that the validity from the use of ECERS is not well established. 
The rating scale ECERS assists educators in identifying priorities or weaknesses in the programme that can be improved or even more effective (Mathers et al, 2012). Benefits can include learning about different effective practices that are in both the early childhood education and also the environmental education. Educators can obtain and develop skills that can be used in discussions, negotiating, consensus building, writing action plans, collaborating written plans and also articulating evidence (Bhagwanji, 2011). ECERS uses six subscales to describe the features of the programme, the first subscale is called space and furnishing, the second is basic care routines, then language development; the fourth is social development, the fifth is learning activities and the sixth and final subscale is provisions for adult needs (Webster, 2012). 
Although the ECERS rating scale has shown to work in many settings, a study by (Setodji et al, 2018) states once classrooms or groups achieved a high score rating, there was a levelling off effect where no additional improvements were made. Showing that children’s outcomes can be limited to the certain score of subscales that a setting receives (Setodji et al, 2018). The ECERS has been found not to have enough focus on different aspects of learning and teaching. Critics have instead stated that the ECERS puts more emphasis on the environmental quality rather than the child’s areas of development (Setodji et al, 2018) (Schonfeld et al, 2004).
Both the SSTEW and ECERS rating skills aims to observe curricular quality within a setting. Such things include mathematical, scientific and literacy learning and also diversity. They both were designed to support educators to increase and improve their setting by identifying quality interactions within the setting (Siraj et al, 2019). SSTEW focusses on the quality of interactions between the staff and children within a setting. However, the ECERS seems to focus more on the quality of educational aspects of experience. ECERS has five domains some including personal care routine as well as interactions. whereas, SSTEW domains do not focus on things such as activities or programme structure (Gardiner, 2018).
As a nursery practitioner I am responsible for a number of children at different ages. Meeting their basic needs is a necessity when caring for children. however, that is not enough, as a practitioner I should and will exceed their needs to make sure that the quality of care they receive is at the highest it can possibly be. Not only do I make sure the children are fed and comfortable but I also make sure that they have it is extremely important to reflect on not only my practice but also the nursery.  I make sure that I try to have a relationship with the children to help them feel more comfortable when they are away from their parents. This helps children settle in the setting as well as making their nursery experience enjoyable, fun and exciting. As a practitioner there are documents that I must follow when caring for children. the National Minimum Standards sets out clear outcomes of what is expected of me as a practitioner and also of the early years setting that the child is attending. 
Through researching different tools to measure quality, I have found that the SSTEW scales are extremely good at measuring quality through observation. This is a method that my setting uses as we are always observing children and also other staff members to see if our setting has high quality. I have learnt that while other tools of measuring quality only measure the quality of things such as resources, space and curricular activities but it goes beyond that and assesses the quality of well-being, and interactions between staff and children. This tool is an easy tick sheet of measuring quality, that is why I think it is the best one to use. It also seems to focus a lot more into in depth quality of more aspects compared to ECERS.
While completing this assignment I have also learnt that while the SSTEW rating scale is good to use, the ECERS rating scale has also shown that it is an effective tool at measuring quality in early years settings; despite some of the criticism. As well as SSTEW, ECERS also uses observation as a tool to measure quality and it also uses staff interviews as well to measure quality within an early year setting. ECERS states that each room or group should conduct their own individual observations, this is similar to my setting as each group is responsible for making their own observations. The observations should be reviewed each half term according to ECERS, this is similar to my setting, however, as it is a nursery, we do not follow half term and instead do this every month by using monthly reports that the parents also have access to. Although there are many tools to measure quality within an early years setting, I think it depends on the type of setting. 
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