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Section One ~ Personal Development Plan
	Objectives
What do I want to be able to do or do better?
	Success Criteria:
How will I recognise success?
How will I review and measure my improvement?
	Actions:
What methods will I use to achieve my learning objectives?
	Implementation:
How will I practice and apply what I learn?
Timescale?

	To achieve an excellent understanding of the concept of children, young people & Community Services.
	Reflect on assignment marks;
Use feedback for subsequent work improvements;
Check general understanding through own revision on each module to develop knowledge.
	Attend teaching workshops / webinars and lectures; 
Focus on coursework and tasks provided;
Compile mini tests.
	Regularly meet tutors for constructive feedback on progress;
Apply what I’ve learnt into practice within my College environment.
Timescale: Annually / Termly

	To reinforce to students how to proactively engage in their own learning experiences and encourage them to take a more active role in their education.
	Monitor retention of learners and successful completion;
Promote resilience and wellbeing within sessions using different techniques;
Distribute questionnaires detailing progress.
	Implement student workshops with staff input;
Carry out role play of chosen job role;
Peer feedback on research;
Offer one-to-ones to ensure students make best choice of job role.
	Implement different approaches and strategies in teaching;
Ensure classes are student centred and provide opportunities for feedback;
Ensure appropriate learning environment where students feel safe and secure.
Timescale: Annually / Termly

	Introduce multi agency approaches to enrich student’s engagement in the understanding of prospective job roles for the future.
	Monitor destination of learners and arrange guest speakers as per their career path;
Gain written feedback from students of speakers and use to review UCAS applications to ensure correct career path chosen.
	Introduce guest speakers from Health & Social Care field to facilitate areas of prospective job roles and ensure students understand expectations, required qualifications;
Carry out organised trips to organisations ie Health Board etc.
	Reflect on feedback forms from students of each guest speaker to discuss further options;
Engage with other organisations to provide further training if necessary.
Timescale: Annually for myself
Termly for success with learners.

	Enhance teaching methodologies by engaging in professional development opportunities
	Complete required 35 hours of CPD,
Implement theory into practice;
Carry out class end of module evaluations for feedback to enhance practice
	Promote reflective teaching approaches by compiling a teaching portfolio and actively pursue self-improvement opportunities; Research relevant podcasts and documentaries to reinforce understanding.
	Improve and innovate teaching strategies which benefit students, regularly assessing, evaluating and ensuring they are in line with student objectives.
Timescale: Annually 

	Develop strategies for me to overcome own personal demons of putting too much pressure on myself;
Ensure that I aim for realistic expectations.
	Ensure better work / life balance;
Complete stress test at beginning and end of module for comparison.
	Keep reflective journal on how I feel after each day; 
Develop regular sleep routine to ensure enough rest;
Engage in non-work hobby;
Join Mindfulness group;
Look at ‘Becks Anxiety Inventory’

	Ensure plain is visible for me to see and refer to and promote commitment;
Discuss plan with Lecturing staff, Managers, family and friends for encouragement.
Timescale: One month intervals





Section 3 ~ Analysis of Concept Map
The concept map provided aims to visually show the connection between Adverse Childhood Experiences (ACEs) and their impact on academic achievement. ACEs involve various challenging events in childhood, such as abuse, neglect, difficult home environments and exposure to violence. It is crucial for educators to understand how ACEs can affect educational outcomes, therefore emphasising the need to create intervention programs and support systems (Lipscomb et al., 2021).
The initial ACEs study carried out by the Centers for Disease Control and Prevention (CDC) (2023) identified the three main ACEs categories. These include Abuse, which incorporates emotional Abuse which consists of persistent verbal abuse, humiliation, and constant criticism and then Sexual Abuse which is non-consensual sexual contact or activity.
Addressing Household Challenges includes domestic abuse where an individual witnesses or experiences physical violence within their household.
Substance misuse can be whereby a member of the household has a drug or alcohol addiction and lastly, mental illness whereby mental health issues or psychiatric disorders occur within their household environment.
Neglect comprises of three main elements. Emotional neglect can occur when adults withhold affection and emotional support, and physical neglect occurs when basic needs such as enough food, clothing, shelter, and supervision are not provided. Each category represents various adverse childhood experiences that can significantly impact an individual's physical and mental well-being, as well as have negative effects on social and educational outcomes. The connection between Adverse Childhood Experiences (ACEs) and educational accomplishments can be complex and vary depending on each individual circumstances (Houtepen et al.2020).
Studies propose that individuals who have undergone significant childhood trauma might encounter additional challenges in academic settings.
In the Concept Map's yellow section, various psychological factors are highlighted, including low self-esteem, anxiety, and depression, which can influence students' academic attainment. This is where they can have a negative effect on the perception of themselves which undermines their confidence in completing any type of academic achievements.
Social Impact ~ When an individual has suffered an ACE, it can affect their ability to form positive relationships with others, including their peers and educational professionals (Bryce et al.2023). This can then lead to a negative effect on their social and emotional development. 
Many individuals develop coping mechanisms to navigate difficulties and work towards achieving their educational goals. Learning and practicing resilience skills can support individuals to bounce back and learn from their experiences (Degbey & Einola, 2020). This can involve problem solving, as well as having a positive outlook on challenges. Educational organisations offer support services such as Student Support Officers, Counselling and Pastoral Support. Therefore, by individuals taking advantage of this support, we can provide additional opportunities which will support them in achieving their academic goals.
However, some individuals may develop negative coping mechanisms as they try and navigate their way around educational challenges. When individuals have suffered from a traumatic past, sometimes they can use coping strategies that may offer temporary relief (Paumgarten et al.2020). However, this can have a detrimental effect on their performance, mental health and also their overall wellbeing. 
Individuals may feel that by avoiding attending classes, they can escape stressful situations associated with an academic environment. They then may revert to substance and drug abuse with the concept of being to numb to feel any emotional pain or cope with their feelings of anxiety and depressions. In extreme cases, some individuals when dealing with emotional distress, revert to self-harming as a coping mechanism.
As highlighted in blue within the Concept Map, immediate impacts on education can have an increased risk of behavioural issues such as aggressive behaviour, defiance and attention issues. These range of behaviours can have a negative effect on not only the individual, but also disrupt that of other learners, potentially leading to academic issues for all (Bryant, 2023).
Dissociation within academic environments can lead to poor concentrations and therefore individuals disconnect from their surroundings and own emotions. This can therefore deter an individual’s ability to focus and learn.
Highlighted in orange within the Concept Map are policies, procedures and legislation which are crucial for supporting educational staff in addressing Adverse Childhood Experiences (ACEs). There is not only the accountability of legal frameworks to consider, but policies and procedures ensure that there is consistent and fair practice across the organisation (Wales Safeguarding Procedures, 2020).
In the UK, rules and processes for safeguarding are determined by various laws, such as the Children Act 1989 and the Children Act 2004 (Children’s Rights In Wales, 2020). These laws outline the responsibilities of educational institutions in ensuring the welfare and protection of children and young individuals. Therefore, procedures within college must align with these legislative requirements. While these acts have made significant contributions to safeguarding, they are not without criticisms. Mental health issues among children and young people are growing concerns, and some critics argue that the Acts should place more emphasis on mental health support and services. The Acts could be updated to improve the evolving issue of children and young people’s mental health.
It is highly essential to prioritise the safety of children and young people, and preserving confidentiality becomes critical, except when there are concerns about their well-being. The Data Protection Act (1998) and the General Data Protection Regulation (GDPR) (2018) are important legal structures overseeing the management of personal data.
Although these rules aim to protect individual privacy, it's recognised that their language can be intricate, leading to possible uncertainties about following them and understanding their legal consequences.
Identifying and adhering to policies supporting 'At-Risk' students is a shared responsibility, necessitating a comprehensive and collaborative approach involving educational professionals such as lecturers, student support officers, and administrative staff (Galloway & Ishimaru 2020). These professionals undergo training to recognise various factors that may place a student at risk. These factors can include academic struggles, behavioural issues, attendance problems, family challenges and mental health. 
However, on the contrary, one risk can be that of labelling and stigmatising students who are identified as at risk. This situation can have adverse consequences and might foster stereotypical perspectives, potentially impacting the student's self-esteem and how they are viewed by both educators and peers.
A systematic method for recognising students deemed 'at risk' involves an Early Intervention and Prevention Framework (2023). This method aims to help students dealing with difficulties early on, with the main goal of stopping these issues from becoming more severe over time. Identifying and intervening early can also lead to better results for individuals impacted by Adverse Childhood Experiences (ACEs).
Furthermore, whilst early intervention strategies in education are generally beneficial, there are potential challenges that can be associated with their implementation. It is important to be aware of these aspects to refine and constantly improve intervention efforts, thus, one being the potential for misdiagnosis. Early Intervention Strategies can also carry the risk of misdiagnosing learning disabilities or other challenges. Therefore, this can result in inappropriate or incorrect interventions, unnecessary labelling, and failure in actually addressing the actual needs of the student (Kovaleski et al.2022).
To support prevention strategies and help to prevent ACEs, a multi-agency approach must be in place to address the risk factors at various levels. These include the individual, their family, student support officers as well as other professionals, depending on the student’s needs. By implementing community-based programs that are able to provide support for families, such as parenting classes and support groups, will help to strengthen social connections as well as create a supportive community environment.
However, limited accessibility would have to be considered as prevention programs and support services may not be equally accessible to all individuals in all communities. Factors may include the geographic area, cultural differences and social status and can all be barriers to participation, therefore having a long-term negative effect on the effectiveness of prevention strategies.
Overall, students who have experienced Adverse Childhood Experiences (ACEs) and do not complete their education may face a range of challenges throughout their life with long-term effects, therefore impacting and influencing various aspects of their lives. Individuals may face health disparities whereby the link between educational attainment and health outcomes is considered as those with lower levels of education may face a higher risk of having physical and mental health issues as their own personal ACE could be intensified. Furthermore, there may be an increased risk of the cycle repeated and will continue across generations as individuals do not know how to face challenges and provide a stable and supportive environment for their own family, therefore continuing the cycle of ACEs. (Gower College Swansea, 2021).
In conclusion, the Concept Map shows it is important to consider that whilst ACEs can present several challenges for individuals, a majority of these obstacles can be overcome with support, intervention and resilience. Educational organisations play a crucial role in recognising these challenges and need to ensure that the impact of ACEs on students is addressed. As part of organisational protocols, implementing trauma informed practices such referrals to Student Support Officers, Counselling Services, together with creating a supportive learning environment, can contribute to alleviating the effects of ACEs on educational attainment.
.


Section Four ~ Case Study 
As a Childcare Lecturer within Further Education, I understand that teaching a recognised childcare qualification plays a critical role in shaping the educational experience of students, who wish to pursue a career in childcare. My responsibilities extend beyond communicating key knowledge to include mentorship, guidance, and fostering a positive learning environment (Karabon, 2021).
When examining bodies need to update qualifications, I fully recognise that this involves not only challenges, but the need for effective communication, comprehensive support mechanisms and the platform for ongoing evaluations. (Hopwood et al., 2021). These factors will contribute overall to positive outcomes for students, educators and the childcare industry as a whole. Therefore, I have chosen this scenario as it relates to the ever-changing world of Childcare and reinforces how I need to ensure that I have an up-to-date knowledge on all key legislation, policies and procedures at all times.
Scenario
A national examining board responsible for accrediting childcare qualifications recognised the need for updates to its existing qualification to better align with industry standards, emerging research, and evolving practices in the childcare field. The decision to make changes within a four week timescale to a relatively new childcare qualification, aimed to enhance the quality of education provided to students and better prepare them for the challenges of working in the childcare sector.
Key Changes to be implemented ~ 
Curriculum Enhancement ~ The examining board collaborated with a range of professionals including educational staff and industry professionals to enhance the childcare qualification curriculum. The updates included taking into account relevant research on child development, integrating technology into every day childcare practices and emphasising the need for cultural competence.
Practice Training Requirements ~It was recognised that practical skills would need to be identified as the qualification now required a more comprehensive training package. This involved increasing the number of placement hours in childcare settings, ensuring that students were well prepared for the demands within the childcare profession. This instantly became a concern, as the content required to teach is already complex and has limited time constraints.
Incorporation of Safeguarding Practices ~ It was established that the updated qualification would need to recognise the importance of Adverse Childhood Experiences (ACEs) and the need for childcare professionals to be able to respond sensitively to children who may have experienced trauma previously  (Briggs, 2020).
Focus on Inclusive Education ~ The qualification needed to focus on a stronger inclusive education and that childcare educators should create environments to accommodate children who have different abilities and backgrounds and learning styles.
Integrations of Ethical Considerations ~ The examining board emphasised the needs for ethical considerations to be incorporated into the qualification, addressing issues such as confidentiality and ethical responsibilities of childcare professionals. (Bussu et al.2021).
Implementation Process 
Communication plan ~ I was nominated to liaise with the examining board and be the key contact, therefore we coordinated a detailed communication document to inform all educational organisations as appropriate of all changes. Information sessions, updated materials and a dedicated platform for queries were implemented immediately. Whilst this was challenging at times, I quickly adapted to the change and could see its benefits. However, some staff showed reluctance due to time constraints and I was able to justify the benefits and why this change needed to be implemented.
Support for Educational Organisations ~ The examining board recognised the needs to support and provide training sessions as well as appropriate resources for educators to familiarise themselves with the updated changes and teaching strategies. This support was used to aim to ensure a smooth transition for both educators and students and the implementation would be ‘live’ in a four-week timescale. Due to this timescale, at times I felt overwhelmed and whether it would achievable in such a long time. However, I realised that I needed to be on board with the adaption for the benefit of the staff and students’ learning and continued to motivate all. (Castro & Tumibay, 2021).
Recognition of Prior Learning (RPL) ~ The examining board established a framework to acknowledge both the experience and qualifications of educators who had completed the qualification previously. I felt that this facilitated a fair and transparent process for those transitioning to the new qualification. 
Advisory Committee ~ The examining board formed relevant advisory committees that comprised of professionals within the industry and representative from childcare organisations. Here, I was able to witness multi agency working at its best, as we all provided ongoing feedback and drew upon each individual’s expertise to ensure that the qualification was relevant to childcare settings overall.
Impact and Outcomes
Positive Student Outcomes ~ Students who completed the new childcare qualification demonstrated a far more comprehensive understanding of general childcare practices. They were able to enhance their practical skills and familiarise themselves with the new trauma informed approaches, which contributed to improved outcomes within the settings This gave me a sense of pride and I realised that my instinct to fully invest in this change was the correct choice. (Glendinning et al.2021).
Increased Industry Recognition ~ The new and updated qualification gained increased recognition from childcare providers and employers. They provided positive feedback, identifying that the qualification was now better equipped to meet the demands of the profession, was far more realistic linking to a childcare setting and contributed to more positive outcomes for children.
Professional Growth for Educators ~ Educators reported that the training provided by the examining body helped them transition and integrate new methodologies as well as practices into their teaching, resulting in a more dynamic and effective learning environment.
Evaluation and Adaption ~ The examining board coordinated and implemented an ongoing evaluation process to access the impact of the changes. Regular feedback was sought from educators, students and childcare settings on further adaptions, ensuring the qualification remained valid and in compliance with the evolving needs to the childcare sector (Hennessy et al.2021).
Career Advancements
The updating of qualification for a childcare lecturer can offer a range of benefits both for educators as well as the students within the academic environment (Ardoin & Bowers, 2020). However, upon reflection, whilst there were some challenges faced with time constraints, staff absences and occasional reluctance. Overall I realised that this experience has helped me to update my own knowledge and skills in align with the new requirements, allowing me to be current with the practice and industry standards within the childcare setting. It has given me the opportunity to incorporate the latest theories and methodologies into my teaching and has contributed to a richer learning experience for students. 
This has resulted in increased student engagement as the qualification is now more relevant and has captured the interest of the students academically. I have acknowledged a sense of accomplishment and pride in their placement roles, and the students are far more motivated as they are able to perceive that the content is directly linked to their future within the childcare setting, preparing them for the realities of the workforce.
The experience of adapting a qualification has also promoted student resilience, as they have been part of the changing process, which has inspired them to adopt a similar mind-set and commitment to their continuous professional development, resulting in better prepared students, a positive that I had not considered.
Changes in childcare qualifications often link with theories and philosophies and offer key explanations about how child development influences and impacts research. These changes show an understanding on how children learn and develop in early childhood and this has prompted me to contemplate and delve further throughout this process, on the practical application of theory.
Jerome Bruner ~ Bruner’s theory (Margolis, 2020) emphasised the concept of scaffolding and how educators need to provide support for children to learn new concepts. In relation to the changes of a qualification, I was able to involve educators, effectively scaffolding learning experiences for children. 
Erik Erikson ~ Erikson’s psychological theory highlights (Maree, 2022) the importance of social and emotional development through a child’s lifespan. Furthermore, I recognised that the change supported a stronger focus on improving relationships with students, and therefore transferring their skills to support children’s emotional wellbeing in early education.
John Dewey ~ Dewey’s educational philosophy emphasises the importance of children learning ‘hands on’ experiential learning that would focus on a child’s interests and experiences. Therefore this linked to the changes in a qualification as if reflects more on a child centred approach around educational practices (Dewey, 2023).
BF Skinner ~ Skinner’s behaviourist theory (Leeder, 2022) highlights on the role of reinforcement as well as the consequences in learning. Therefore the changes in the qualification incorporated positive behaviour and supported strategies to create a positive and reinforced learning environment. 
Whilst I am aware that Gibbs' Reflective Cycle (Ingham-Broomfield, 2021) does not directly influence the change of a qualification, I will endeavour to use this model as a reflective process to encourage and contribute to my professional development. Through reflection, I will identify areas for improvement and ascertain where further qualifications or skills are needed. Ideally this will then lead to decision being made about not only pursuing additional qualifications and training, but also to enhance my knowledge and capabilities.
In conclusion, I fully acknowledge that change carries both positive and negative aspects, shaping outcomes and experiences. On the positive side, change can bring growth and innovation, allowing opportunities for learning, development, and adaptation to new environments. By embracing this change positively as demonstrated, can support not only build resilience, but  enhance personal and professional growth (Oke & Fernandes, 2020)
Conversely, change can also introduce challenges, resistance, and uncertainties. Negative aspects may include disruptions, stress, and the fear of the unknown (Hadsell et al., 2020). This was evident throughout this process as many individuals encountered difficulties in adapting to new situations. However I can now recognise that having a balance between embracing changes and addressing challenges, ensures a more holistic approach to a change process.


Section Five ~ Reflection of Event
My role as a Further Education Lecturer for Gower College Swansea has taken me on a journey of many experiences, including professional growth and therefore instrumentally making a different to student’s lives. I fully enjoy nurturing them to achieve to the best of their ability, which offers huge job satisfaction and a sense of achievement for me (Saleh & Atan, 2021).
However, this role also brings with it challenges. As well as trying to meet the diverse needs of students, I can often encounter various hurdles that impact professional experience, one being the notification of Estyn, who are responsible for inspection quality and standards in Education and Training providers in Wales (Estyn, 2023).
When notification was received of a forthcoming Estyn inspection, I, along with other staff and also the students, felt a mix of emotions. These ranged from nervousness and anxiety to a heightened sense of responsibility with excitement of me wanting to promote my own role as well as evidence the overall effectiveness of the organisation.
This critical reflection aims to portray the initial reaction and involvement of myself, colleagues and students, the preparation process, the impact on our teaching and learning, and lastly the post-inspection reflection long term implications on the college.
As well as the initial perception and apprehension of the overall inspection, there was the fairness and purpose to consider, as through discussions and meetings, I recognised that some colleagues viewed the opportunity for validation and improvement, whereas others perceived the experience as stressful, which laden their judgement. Managers therefore needed to ensure that all of these perceptions were addressed and that they were fundamental in setting the correct temperament for all involved (Billings et al.2021).
The preparation phase was a critical process and demanded a meticulous evaluation of the college’s systems, policies and practices. This comprised of assessing and directing the organisational readiness and ensuring all existing structures were within the confines of the inspection criteria. During the process, there were instants whereby the challenge seemed not only daunting, but unachievable. However, we as a team, reassured each other, offered support and then fostered effective communication. We were able to collaborate as team and constantly assessed our assessment methods, resulting in maintaining a positive outlook.
The preparation process needed to reinforce the college’s continuous improvement, rather than viewing the inspection solely as a compliance exercise. Admirably, the college saw the opportunity to enhance existing practices, as well as adapt a culture of ongoing development, and therefore reflected on the strategies in place to prepare for the inspection, which was integral to ensuring a comprehensive and effective response (Biwer et al.2020).
Inevitably the inspection process did disrupt the usual flow of teaching and learning. As a Lecturer, I was able to navigate around this, offering constant support, for students not to feel overwhelmed and therefore minimise the negative impact this could have had on everyone, whilst still providing the Inspectors with an accurate representation of daily college life.
Furthermore it was vital that disruption be alleviated by adopting an approach that integrated the inspection into the normal environment. Through refection, good practice was evident as it was constantly reinforced by Senior Management that the organisation needed to use the opportunity to showcase their commitment and excellence and not to succumb to a negative experience that would have a detrimental effect on the overall teaching and learning (Errida & Lotfi 2021).
The foundation of inclusivity was effective preparation and for an Estyn Inspection, reflecting on how the college involved both students and staff was paramount (Addy et al., 2023). A holistic approach was implemented by inclusive involvement and proved a sense of ownership and collective responsibility among all involved.
Creating opportunities to promote open communication and feedback was essential during the preparation stage. It was vital that platforms were in place to receive not only positive, but also constructive feedback. Reflecting on existing feedback within the college was an integral part of determining achievements and I was able to recognise how prepared for the inspection everyone was (Yan, 2020) (Chan & Lee, 2021).
Once the inspection has been concluded, we were all apprised that the post inspection reflection was just as important and the acknowledgement of strengths highlighted by Estyn, as well as areas of improvement was crucial. A culture that values feedback and uses it for improvement, can positively influence the inspection outcomes. Critical reflection on how the college received and implemented the processes was discussed by senior management and then the key points and feedback disseminated to all staff concerned.
Learning from the feedback provided was not just a mechanical exercise that had to be completed (Carless, 2022). The process was treated as an opportunity for growth and the college was able to assess its capacity, embracing change and finally putting into practice action plans for the implementation of the recommended improvements as soon as possible. This phase was a reflection on the organisational resilience and adaptability and reflection on enhancing ongoing commitment.
The enduring consequences of an Estyn inspection extend far beyond the immediate aftermath and evaluating the sustainability of implemented changes is of utmost importance. Senior Management instilled into staff that it was important to scrutinise if the enhancements made for the inspection were now ingrained in the college's values and operations, or were they temporary responses to the process. This stage required a strategic perspective, contemplating how the lessons learned from the inspection contributed to the ongoing progress of the college. It entailed ensuring a culture of continual improvement extending past the inspection period, guaranteeing the organisation’s adaptability and responsiveness to evolving educational contexts.
It shouldn’t be dismissed how overwhelming the impact of a published Estyn Inspection could be within a further education college, as it has a paramount influence on aspects going forward.
As a team we were delighted to see a favourable inspection report published, which not only enhanced the college’s reputation, but also instilled confidence in current and also prospective students and parents. as well as the community and showed the commitment and passion, validating the organisation’s quality education. However, I fully now recognise in contrast, a negative report could have damaged the college’s reputation, leading to a potential decline in enrolment of students, loss of trust in the community and attracting a high calibre of negative feedback (Barauskaite & Streimikiene 2021).
Student recruitment and retention are crucial aspects for educational organisations and play a significant role in the success and sustainability (Burgess et al.2020). Our positive inspection report not only attracted more students, reflecting on its high standard of education, but also contributed to improved student retention data, as they felt assured about the quality of education they were receiving. On the contrary however, a negative inspection report could have deterred potential students from enrolling and therefore they could have sought alternative educational experiences elsewhere.
Within the organisation, the positive inspection outcome helped to boost staff morale, including myself and it provided validation for the efforts of my contribution as well as those involved, recognising dedication to roles. However conversely, a negative report could have made staff feel demoralised which could have had a negative effect, impacting on job satisfaction and potentially making it challenging for the college to attract and retain skilled and expert educators.
Lastly the positive inspection report encouraged positive financial implications on the college, as more students enrolled therefore resulting in more funding opportunities becoming available. Fostering positive relationships are more likely to contribute to success and sponsorship was then requested by the Principal and his directors, whereby other key organisations showed more commitment supporting a college who had gained a proven track record of quality education (Zhu et al.2020). However, there could be negative financial repercussions should the report have been undesirable and as well as a decline in enrolment, it could have resulted in the loss of funding and reduced support from other organisations, who may have been concerned about the college’s overall performance.
This process has taught me that reflection is vital for both personal and professional development as it not only enhances learning and self-awareness, but critical thinking and decision making to achieve success in various aspects of life.
During the Estyn Inspection process, Gibbs' Reflective Cycle (Adeani et al., 2020) has enabled me as an educator, to not only evaluate methodically but promote a continual loop of reflection, learning and modifications to align with the high standards established by educational inspection bodies. Moreover, it contributes to cultivating a culture of continual improvement within educational institutions (Rodham et al., 2020).
In summary, receiving notification of an Estyn inspection in a Further Education College is a complex journey that requires thoughtful consideration at different stages. From the initial emotional reactions that I encountered to the enduring effects on the organisation, each stage offered potential for development and improvement. Approaching the inspection not simply as a regulatory obligation but as a focus for enhancement was essential for team morale as well as the college's resilience and sustained success (Wang, 2021). I can now fully appreciate having been through this experience that as colleges navigate the complex process of Estyn inspections, a dedication to ongoing reflection and improvement will emerge as the foundational element of educational excellence.Top of Form
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