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In their article, Lightbown and Spanda first discuss the difficulties and confusions people are confronted with when describing or researching the topic: “to what extent the differences of individuals will influence their second language learning”, in order to show the complex relationship among the individual characteristics. By illuminating seven factors affecting second language learning in detail, Lightbown and Spanda uphold me a clear map of elements which will have a great impact on second language learning. In this essay, I will elucidate all these factors respectively, then focus on the factor “motivation and attitudes” detailly, along with expounding my humble opinion in the end.
1. Factors affecting second language learning
❶ Intelligence
The factor “intelligence” has been used to indicate people’s performance on IQ tests, with the implication that the higher his IQ is, the more successful the learner is. But based on the study of Fred Genesee (1976) [1], it suggests that intelligence, in second language learning, has a comparatively less impact on students when focusing on communication and interaction, but it affects more when involving language analysis or rule learning. 
However, Howard Gardner brought a fresh air into the connotation of “intelligence” by proposing his “Multiple Intelligences Theory” which containing 7 different intelligences in 1983, and improved it by adding “Naturalist intelligence” and “existentialist” to the theory in 1999[2]. His theory provides people a new angle to consider the relationship between intelligence and second language learning[3], and offers the deep-thinking on instructional strategies reform, such as it may be an improper way for teachers to use the same instruction to meet the needs of learners with different intelligences. 
❷ Aptitude
John Carroll (1991) [4] has characterized aptitude in terms of the ability to learn quickly. Therefore, we may hypothesize that one will have more chances to be successful within a given time in learning a second language if he has high aptitude, while others still can achieve the goal if they keep their perseverance.
There are 2 widely used aptitude measures—Modern Language Aptitude Test and Pimsleur Language Aptitude Battery—which are applied to the studies in foreign language learning during the past years. Both tests are based on the view that aptitude consists of 4 types of abilities, related to the learner’s phonemic coding ability, grammatical sensitivity, inductive language learning ability and rote learning (Carroll, 1981) [5]. Besides these, scholars have done many empirical studies to detect the relationship among aptitude, language study and instructional approaches (Marjorie Wesche, 1981; Peter Skehan, 1989; Lorraine Obler, 1989; Nick Ellis, 2001; Leila Ranta, 2002; Michael Erard’s, 2012) [6][7][8][9][10][11]. The findings are (1) successful language learners may own four components of aptitude at different levels and (2) the better the instructional approaches fit in the students’ aptitude, the better outcome will be in their second language learning.
❸ Personality
Personality is an unavoidable element when considering issues related to human beings. Scholars have studied a few personality characteristics, such as extroversion or introversion, cognitive style, inhibition or risk-taking, self-esteem or self- confidence, empathy, anxiety or tension, willingness to communicate, dominance, talkativeness and responsiveness [12][13]. 
It is worth noting that many researches and studies in the area of personality characteristics have controversial or contradictory results mainly because of the difficulty in the identification and measurement of personality characteristics. However, many researchers reach a consensus that personality, alone or combining with other factors, will impact one’s success in the second language learning greatly, especially in the acquisition of conversational skills.
❹ Motivation and Attitudes
The findings of researches about motivation and attitudes have shown that there does have a close relationship between the success in second language learning and learners’ motivation and attitudes. However, we still need to find out how they are related due to their complex relationship. Furthermore, learners’ communicative needs and their attitudes towards the second language community are 2 key factors when we define motivation, and individual’s identity, the social dynamics and power relationships between the languages should be beard in mind when we dig into the variables affecting success in second language learning.
As to motivation in the classroom setting, Graham Crookes and Richard Schmidt (1991) [14] suggest that teachers may attain better teaching effects if they contribute to a suitable or proper class context for students, such as “motivating students into the lesson” by using interesting lead-in steps to arouse students interests to be involved in the following lesson; “varying the activities, tasks and materials” by illustrating different teaching content or design in various approaches; and “using co-operative rather than competitive goals” by creating a supportive teamwork and non-threatening learning atmosphere.
❺ Learner preferences
Learner preferences refer to learners are clearly inclined to the way they prefer to learn new materials, therefore, they can be divided into several groups, such as visual learners, aural learners and kinesthetic learners, based on the way they prefer to learn something. Also, in terms of different categories of learning styles, scholars have done some researches based on a cognitive learning style and the individual’s temperament or personality as well. 
Although we still need some empirical studies to confirm the impact of learner preferences on second language learning,  we should take the following in consideration: (1) learner preferences will have an impact on learners’ second language learning, combining with other variables, such as personality or intelligence; (2) we may advise learners to utilize all means available to facilitate their second language learning; (3) it is less possible for teachers to find out some teaching materials or teaching strategies which are suitable for the needs of all learners.
❻ Learner beliefs
Second language learners, especially older learners, based on their previous learning experiences and assumptions, have definitely clear beliefs about which teaching strategies or instructions are better for them. As is shown in Carlos Yorio’s research (1986) [15], the majority of students indicate their concerns about the instruction they have received and several of them believe that their language learning will be negatively influenced if their beliefs are not in accordance with the teaching strategy. 
Therefore, learner beliefs are the powerful mediators in their second language learning process. What teachers can do is to help learners enlarge their learning approaches and cultivate more adaptability in their second language learning, in order to help learners jump out the circle of their instructional preferences and achieve the success in second language learning.
❼ Age of acquisition
Although the factor “age of acquisition” is easier to be defined and measured, the relationship between a learner’s age and his tendency to success in second language learning is still complicated and debatable. Based on the researches of Mark Patkowski (1980)[16], Jacquelin Johnson and Elissa Newport (1989)[17], and Catherine Snow and Marian Hoefnagel-Höhle (1978)[18], we can arrive at the conclusions: (1) it is more difficult for adolescents and adults learners to achieve native-like proficiency in spoken language; however, (2) adolescents and adults can make more rapid progress than children do in the early stages of second language development; (3) it is still debatable whether the role of the Critical Period has a great impact on learners’ second language acquisition; as a result, (4) it is necessary for us to consider carefully about the stage of learners’ second language development, the goals of learners and the instructional program, and the learning context as well, when we manage to answer the question “At what age should learners begin to learn the second language ?”.
2. Discussion about “Motivation and Attitudes”
“Motivation and attitudes” is one of the most influential individual factors in second language acquisition because of its undeniable and indispensable impacts. Rod Ellis (2008) [19] indicated that “no single individual difference factor in language learning has received as much attention as MOTIVATION”. In order to define it, Robert C. Gardner (1985)[20] identifies motivation as a goal related to the purpose a learner is looking forward to when he studies a foreign language, and claims that it has a keen relationship with the affectivity and behaviors,  along with the learner, the instruction, the final goal, the target language and the context as well . Because of its complexity, motivation can be divided into several categories, such as intrinsic (natural) motivation and extrinsic (artificial) motivation (Deci & Ryan, 1985) [21], integrative motivation and instrumental motivation (Gardner & Lambert, 1972) [22]. Moreover, Zoltán Dörnyei (2001a) [23] develops 3 phrases of motivation model: choice motivation, executive motivation and motivation retrospection.
As far as my own teaching experiences are concerned, I prefer to emphasize the dynamic nature of motivation rather than conceptualize it as the stable and static feature of learners based on the above categories and phases. Since it is the aim or goal of learners, motivation and attitudes will change during different learning stages and the learning context. One of my students aimed to pass the College English Band 4 (instrumental motivation, choice motivation phase) which was a standardized English test in China, so he prepared a lot and did many exercises to practice his skills (intrinsic motivation, executive motivation phase). But the test types were changed, and an oral English test was added, which were issued just a few months before he attended the test. As a result, he began to be nervous and not willing to prepare the test anymore. In order not to let his depressed status lead him to give up the test, I talked with him caringly, helped him restore his confidence, gave him some extra reading materials as well as practiced his oral English every day after class (extrinsic motivation). Though he accepted my suggestions reluctantly (choice motivation phase), he did follow my instructions well (executive motivation phase). Fortunately, with his continuous efforts, he passed the test at last and was convinced that he could manage other difficulties in English learning with his efforts, which would encourage him to learn more in the future (motivation retrospection). 
[bookmark: _GoBack]Therefore, according to the experience, I am so happy to inspire “the uninspired” and conclude that (1) learners’ motivation may change moderately or sharply during the second language learning process due to various elements; (2) teachers may generate, inspire, enhance and maintain learner’s motivation by using some strategies, such as applying strong interpersonal and highly social interaction skills, arousing their attention, cultivating their autonomous learning, facilitating multiple learning activity design, and eliciting positive self-retrospective evaluation as well; (3) motivation and attitudes is so complicated that it works together with other factors affecting second language learning; (4) learners with clear and definite motives may be highly motivated and achieve greater success compared with those who are without it.
3. Summary
After reading the article, I have got a crystal-clear understanding about the factors affecting second language learning. However, language learning process is a very complex procedure, which contains many factors combining and working together, or influencing and interfering each other. For instance, age is only one of the factors and is not the only decisive one, so do other six factors. Furthermore, there are still many questions which are not solved in language affecters. Just as mentioned above, the research results of individual learner differences are not entirely satisfactory and conclusive because of many reasons, such as not clear definitions of factors, lacking effectively empirical methods for measuring variables, and the complex interactions of those factors. 
Moreover, it does inspire me some sparks in my teaching. As an English teacher, I should always bear in mind that all these factors may work together to affect students’ English learning, and take these factors in consideration to guide and instruct my students. I need improve, enhance or moderate, exploit my methods or strategies continually during my teaching, even when faced with the same students.  For instance, I need create a harmonious context for students to be immersed in firstly, encourage them to communicate with me in English, introducing useful language learning strategies to them, adjusting teaching methods to scaffolding their English language proficiency, adding their English language input, using the appropriate approaches to correct their mistakes and errors in and so on. As a result, combining with positive motivation and proper strategies, my students will go on the way to success in English language learning, hopefully.
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