Global perspectives on education (SJIE6006)
[bookmark: _Hlk66870688]This assessment will critically discuss barriers to engagement in education for children in Kenya and compare it to the situation for children in Wales. Kenya is one of the 54 African countries with about 19 of these being represented on the world’s poorest list. Around 50 million people live in Kenya, and their capital city Nairobi has a population of about 4 million people (KNBS, 2020). On the other hand, here in Wales we have an average population of 3,152,900 (National statics, 2019).  
[bookmark: _Hlk66870708]A barrier to education is anything that prevents children and young people from fully engaging in learning. Children and young people’s life or behaviour can be a barrier to effective learning (Welsh Government, 2020). Learning barriers can be split down into certain categories such as emotional, physical, mental, motivation and can be influenced by learning disabilities and home difficulties. Barriers to education are a worldwide problem (Welsh Government, 2020) but in Kenya some of the barriers include poverty, traveling to school, malnutrition, cultural, environmental dangers, murder rates and gender equalities. All the above and more can be considered barriers to learning. When children and young people cannot fully participate in a learning activity, they cannot be truly engaging in learning.  Here in Wales we have our own barriers to education with policies and procedures to help these children overcome these difficulties. Spring, (2011) argues that “access to education can help children and young people escape poverty by giving them the tools and skill traits needed to develop in the free market system”. Spring (2011) further argues that children and young people that have access to early education are at a higher chance to achieve their full learning development, resulting in an increased chance of children and young people graduating from school and attending college, therefore, children and young people who complete education and equip themselves with the skills and knowledge stand more success in getting and holding down a job to break the cycle of poverty and these barriers to education.
[bookmark: _Hlk66871086]Another factor that can affect education is globalisation. Globalisation comes with so much controversy that makes it a complex subject, especially when it relates to third world countries. Particularity for Africa and the economic development (Globalization of Education,2019). Many organisations and economists have a general overview that globalisation is an “opportunity for growth and prosperity” in developing countries particularity linking trade, investment, and finance (Robertson, 1987).  A country such as Kenya and other third world countries are prime examples of not providing an economic infrastructure to meet the subsistence needs of the communities (Globalization of Education, 2019). An increasing number of jobs are being eliminated by machines, technology or small factories being overrun by big CEO companies. Educational funding and social programs are drastically reduced through resources being wasted on weapons (Sanders, 1997). The United Nations Convention on the rights of the child (1989) protects children from labour but there are still more than 250 million children being forced into labour. Through family hardship, parents losing their jobs to machinery, not having technology skills resulting in children losing out on their education (Sanders, 1997). 
This essay will now explore in more depth the barriers affecting children and young people in Kenya. On average, 263 million children and young people are out of school in Africa as a whole, according to the UNESCO institute for statistics. The total includes 60 million children of primary age, 60 million of lower secondary age and first estimate of those upper secondary school age at 142 million (UNESCO, 2016). 
Hunger, poor nutrition, and poverty is one of the main causes of barriers to education for children and young people in Kenya. Education is a tool which economically and socially equips children and young people with the skills and knowledge to lift themselves out of poverty. As a result of rural poverty, access to primary, secondary and further education is based on a child’s or young person’s household income. Parents and caregivers may not have the extra money to spend on sending their children to school or afford their uniform and school equipment (Seers, 1977). This balance of family income and social status has an enormous impact on a child or young person’s future and their ability to escape poverty. Poor nutrition alongside malnutrition can affect a child’s development and cognitive abilities as well as their mood and concentration in school. Good nutrition is crucial for good learning, according to Maslow’s (1943) hierarchy of needs in psychology which is composed of a five-tier model. Starting from the bottom of the hierarchy upwards, the basic physiological needs consist of food, clean water and warmth and rest. Already the children and young people in Kenya may be at a disadvantage if their basic needs are not being met through poverty. Next is safety, which also affects children and young people because of higher rates of crime and murder, and some rural houses not being built safely because of lack of resources. After these in the hierarchy are the love and belonging needs, esteem needs and self-actualization. However, the needs lower down must be satisfied before children and young people can attend to the needs higher up (Maslow, 1943). Therefore, this may be difficult to achieve because of poverty and globalisation, as the children and young people are already at a disadvantage through hunger and malnutrition. A tired, hungry child will find it difficult to retain information and focus on learning in the classroom. Children and young people need to feel emotionally and physically safe and comfortable within the classroom to develop and reach their full potential, or face barriers to their education (Maslow, 1964). 
However, here in Wales child poverty is unacceptable but the levels of child poverty remain high (Welsh Government, 2020). The Welsh Government’s 2020 child poverty data shows one in three children are currently living in relative income poverty. Strategies, programmes, and funding continue to strengthen families and communities to enable them to have access to help that is available to maximise the impact on the lives of children and young people living in poverty in Wales (Welsh Government, 2020). This is offered to parents and care givers through the early intervention and prevention programmes, Flying Start and Families First, to give children the best start to their education, alongside improving employability. The Welsh Government’s Child Poverty Action Plan 2020 to 2021 states ‘The investment in these programmes and services which contribute to tackling poverty is improving for children and young people, both short and long term’ (Welsh Government, 2020). Parents who are on a low income or on benefits are eligible to apply for their children to receive free school meals. This was created so no child or young person would be hungry in school, breakfast club provides children and young people the opportunity to have a healthy breakfast before they start the school day. Food banks are also accessible for parents and care givers if struggling at home to feed their families (Welsh Government, 2019). There is additional funding through the Pupil Deprivation Grant for parents on a low income in wales to help towards the costs of school uniform, equipment, and sports kit. This was set up by the Welsh Government in 2012 with the intentions to overcome additional barriers that prevent children from disadvantage backgrounds achieving their full potential according to the Welsh Governments Essential Guide (2015). 
Although education in Kenya is now hypothetically free, parents are still responsible to pay for ‘compulsory items’ for their children. There are several extra costs of education such as the cost of school uniform, books, pens, shoes and travel this is doubled if a parent has more than one child this prevents many children and young people from attending school. Therefore, many parents or care givers simply cannot afford these extra costs to send their child/children to school. Many can only afford school uniform and shoes for some of their children resulting in children and young people missing out on education due to low household income and lack of resources for school. 
[bookmark: _Hlk66875636]Children and young people in Kenya with a disability or additional learning needs face barriers to education not so much because of their disability, but because of being denied or not having appropriate access to education. This exclusion to education can lead to higher poverty rates through being denied access to basic public services and trading markets. This can lead to more disabilities by making children, young people and their parents more at risk to malnutrition, disease, unsafe living and working conditions (Elwan,1999; Moore,2003). The impact of children and young people living in poverty can be recognized as a double exclusion to education as they are obstructed in social and political participation and the opportunity to develop their abilities because of poverty, which is hardened due to having a disability (Elwan, 1999 & Moore, 2003). Access to education, health and work are key factors in this respect and considered basic human rights (UNESCO, 2006).
[bookmark: _Hlk66878061]Here in Wales policies, procedures and frameworks have been reviewed over years to promote social inclusion, also known as inclusive education, which is education that includes everyone. This means all children and young people with non-disabilities and disabilities can learn together in school, colleges and universities (Wakefield, 2004). The education system must adapt to include everyone of all backgrounds and abilities, no child or young person should have to adapt to the system themselves (GOV ,2013). The social and medical model of disability has removed barriers to inclusion for children and young people with a disability. This model seeks to remove unnecessary barriers which prevent disabled children and young people participating in education, society, accessing work and living independently. The medical model encourages research into disabilities, with diagnosis ‘expert’ help available; without a diagnosis children and young people might not receive expert help they need in education, possibly creating barriers to their education. Schools in Wales are equipped for children and young people with disabilities, for example ramps for wheelchair users, this is achieved through funding available for schools. Therefore, both models have impacted on an inclusive education for all. 
[bookmark: _Hlk66878075][bookmark: _Hlk66878515][bookmark: _Hlk66878548]The gender of a child is seen as a central barrier to education, and in Kenya, parental gender bias, cultural norms, negative impacts of HIV/AIDS and poverty continue to have a massive impact on girl’s access to education (KENPRO, 2013). Rural communities, particularity in Kenya, believe that ‘It is a waste of time and money to invest in a girl’s education as opposed to boys’, who are given more opportunities in education by their parents or carers (Chege, F. N & Sifuna, D. N, 2006). However, girls seem to have more barriers to education, but they are also used as a source of income, mostly working on sugar farms or as house maids for low wages, with their salaries being used to pay for school fees for the sons of the family (Kayaa, Kihwele, 1996). Studies suggest that girls miss up to 70 days of school a year due to menstruation (Ace Africa, 2019). Many are convinced that menstruation is shameful to their personal self and their families, young girls cannot afford sanitary supplies and will therefore stay home during their period missing out on education. If unmarried girls become pregnant, their families, mainly fathers and male figures, disown or look down on them for various religious and cultural beliefs (Chege, Sifuna, 2006). These barriers for education linked to girls and young women need to be addressed for the good of the Kenyan society as a whole, as encouraging girls and young woman to attend school will strengthen and improve their quality of life and the country overall (Chege, Sifuna, 2006). This can be achieved through strengthening the gender unit by allocating funding, material resources and reforming the capacity of the National Task Force on gender and education. Therefore, allocating funding and resources into activities, gender programmes, teacher training will hopefully remove some of these barriers for girls in education and enable more women to become key administrative positions in education (UNESCO, 2009).  
[bookmark: _Hlk66878785]On the other hand, Wales gender equalities are not as much of a problem as they are in Kenya. Both genders have equal opportunities to access education from primary to secondary, The Equality Act 2010 strengthens the law to support the progress on equality. In addition, education are categorised into groups such as children and young people with special education needs (SEN), children and young people from minority ethnic groups who have English or Welsh as an additional language (EAL/WAL), children or young people in care or looked after children, children or young people of refugees and asylum seekers, children eligible for free school meals (eFSM), young carers and children at risk of harm, abuse or neglect (Welsh Government, 2016). Even though not all children from these groups will face barriers to education or learning, children and young people from these groups may face a range of barriers to educational development and achieving their full potential. Therefore, children who do experience barriers to education here in Wales will be given the required help and support towards meeting each of their individual needs (Welsh Government, 2016).
[bookmark: _Hlk66882075]In 2004, the Welsh Government adopted the UNCRC as the base of policy making relating to children and young people. The Welsh Government then decided in 2011 to make the UNCRC law in Wales (Welsh Government, 2015). This law is now known as the Rights of Children and young Person (Wales) Measures 2011. The Convention on the Rights of the Child (1989) is the first legal document created for the specific rights of the child to protect them from harm. However, Africa developed their own rights of the child known as the African Charter on the Rights and Welfare of the Child (ACRWC) which was adopted in 1990. The ACRWC was designed to maintain the content of the UNCRC, while at the same time having certain provisions guided by the cultural beliefs in Africa (Ekundayo, 2015). During the development of the UNCRC Africa felt they had been underrepresented during this processing period. Africa believed they needed to have a charter for children which highlighted the specifics of the African context. This materialized out of the cultural, social values and beliefs of the African people, including those relating to family, society and the community. They wanted the rights to take into consideration the values of cultural heritage and the values and historical background of the African community (Ekundayo, 2015). 
Other factors that affect a child’s education based on the ACRWC is that a child’s age this is not the only factor in which the duration of childhood can be measured. In the traditional African setting, when a childhood comes to an end is not fixed by age but more on influences. For example, childhood ends upon marriage, once married a child is regarded as an adult who will be responsible for looking after her family regardless of the fact that the child might have married at an early age without consent (Ekundayo, 2015). Early marriage of the female child is common and because of this it becomes a barrier to access education for the girls.  
The UNCRC also recognises that the child or young person has the right to be heard. The UNCRC gives the child or young person the freedom of expression and also the right to be heard in matters affecting their education, health, safety and welfare (Ekundayo, 2015). Taking this into consideration all of these can be achieved if the child has at least basic education, also the child’s right to survive such as having access to nutritious food, clean water, and shelter these skills can only be learnt through provision and access to basic education. This refers back to Maslow’s (1943) hierarchy of needs, that children need the basic requirements of food, water, shelter to even be able to achieve self-actualization in education. 
The UNCRC article 28 provides information to children and young people about their right to both primary, secondary education and secondary vocation. Children and young people should be able to choose different subjects when in secondary school. This varies from the ACRWC rights as it qualifies the secondary education grouping into general and vocational secondary education (Ekundayo, 2015). The ACRWC fails to mention vocational secondary education, which will have an impact on a child being able to learn a trade on completing their secondary education. This will have a knock-on effect on barriers to education, learning new skills to better their lives, help give back to the community and try and lift poverty. 
There are many charities in Africa and Wales who offer support and help to those who need it, which through the basic support they offer can reduce some barriers to education. Africa has the support from leading charities such as the Angus Lawson Memorial Trust and the Mac Beavan Charitable Trust, as well as Ace Africa (UK) who is a registered charity in Wales and England which is trying to dismantle these barriers to education in rural Kenya (Ace Africa, 2016). The connections between Ace Africa, ALMT and Mac Bevan began in 2013 and over the years have successfully increased the access to education for over 3,000 children and young people. They achieved this through providing school uniforms, sanitary towels, counselling, and other support to children and young people at 35 different schools in rural Kenya (Ace Africa, 2016). There main mission is to enable children and their communities to participate and take responsibility for their own health, wellbeing, and development to decrease barriers to education for the children and young people to better their lives (Ace Africa, 2016). These charities have furthermore supplied 2,000 girls with re-usable sanitary towels and provided school uniforms to 250 orphaned and vulnerable children and young people (Ace Africa, 2016). Ace Africa has successfully enrolled 40 young students onto a tailoring course in Kenya, equipping these students with the skills to make these uniforms. This has overall improved the livelihoods of all 40 students and their households, giving them a set of skills to use in the community. (Ace Africa, 2016). Any profits made from these students has enabled children and young people from different villages to purchase essential school equipment to enable them to have access to education. Ace Africa set up child clubs which also provide counselling for vulnerable children and young people, these clubs have enriched their confidence and promoted educational attendance. In addition, they have also helped sensitive parents and carers learn about the issues their children can face to access education (Ace Africa, 2016). Without charities like Ace Africa many children and young people would still be facing barriers to education in rural Kenya. 
To conclude, Wales and Kenya are still tackling issues and making progress towards barriers to education. The situation for most African children and young people remains critical due to factors of their culture, socio economic, armed conflicts, exploitation, gender equalities, poverty and hunger and on account of the child’s physical and mental immaturity he or she needs special safeguards and care (Ekundayo, 2015). Even though there has been much success through charities and policies there is still more to achieve to elevate education. For example, progress towards gender differences in Kenya can be overcome through public policy and changes in attitude (El,2009). However, there is still a long way to go as only 59 out of 176 countries in Africa have achieved gender equality in both primary and secondary education (El,2009). More focus on poverty has arisen with the United Nations (UN) Millennium Development Goals (MDGs) focusing on procedures which are being designed to reduce poverty (UN,2000). However, disability was not included in the MDGs focus according to Yeo and More (2003). The UN report on MDGs and people with disabilities (UN,2009) states that “MDG related policies and programmes have not fully addressed or specifically included disability and people with disabilities” (p 20). More access to education for children and young people with disabilities needs to be available along with following policies and procedures such as UN Convention on the Rights of Persons with Disabilities to make education inclusive for children and young people with disabilities (UNCRPD) (UN, 2006).  If Kenya is to achieve education for all, key areas need addressing. These include Early Childhood Care and Development (ECCDE), primary education, secondary education, girl child education, non-formal education, and curriculum development. Various measures must be put in place through combined effort not only from the government, but also involving other development parties. Education should serve the children, young people, and the needs of Kenya without discrimination. Therefore, it should develop in children and young people the traits of fair-mindedness, empathy, and justice.
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