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Develop a research proposal suitable for your client group (e.g. with young children or children or young people or those excluded, or within wider community settings or educational contexts).
Introduction
[bookmark: _Toc7773423]Around 23,600 parents die a year, leaving 111 children and young people bereaved of a parent every day, alongside 1-29 children aged 5-16 years old have been bereaved of a sibling or parent which equates to an average of one child per class (Child Bereavement UK, 2018). Additionally, at least 37,000 children and young people under the age of 18 have been bereaved of another close family member or a close friend (Cruse Bereavement Care, No date). With this many children and young people being bereaved of significant people in their lives, I feel it is important to explore the different support networks that are available for them within their community and how I as a supply teacher could help any children in my class that may have experienced this adverse childhood experience. Being a supply teacher, I have never experienced any bereavement training throughout my teacher training nor during my career thus far. Given the vast number of children and young people experiencing a significant loss, I aim to use this research proposal to gain knowledge and understanding into the support services that are available locally and what strategies I could use as a teacher if a child in my class needed support of this kind. 
Deriving from a Supply Teacher standpoint, I was unaware that there was any support available specifically for bereaved children. When speaking to a family friend who has previously worked closely with charities that work with bereaved children, I was astonished how important these services are within our society to ensure our children aren’t falling behind after an experience such as a loss. I went away and began to research and wanted to discover more in-depth detail of how these services can support children and young people within our society. The lack of personal knowledge and understanding of this topic was the driving force behind the research project as I feel it is important that as a Supply Teacher working within different schools, I have informed information as to how I could support a child within my class that may be experiencing bereavement.  
[bookmark: _Toc7773425]The main question that I aim to answer which encompasses the main objective of the research project is, ‘What support is available to children and young people that have experienced a significant loss?’. This loss may be of a parent, a sibling, a close family member or a close friend. Although the main objective is broadening my knowledge and understanding on the support that can be offered to children and young people that have experienced a significant loss, secondly, I want to understand how this adverse childhood experience can effect a child’s social, emotional and educational development as well as their day to day lives. Discovering how a child’s behaviour may change due to bereavement is a fundamental part of this research project as if we don’t understand why these behaviours occur, how are we supposed to provide accurate support? Thirdly, children and young people’s health and well-being is crucial to sustaining physical and social health and educational attainment (Department of Health, No date), therefore I would like to understand what teachers can do to ensure educational attainment and social and physical health whilst at school doesn’t suffer. 
My research will contribute to existing support services that are available to children and young people that have experienced a significant loss with the aim of spreading support strategies and techniques to other professionals that work closely with children and young people. I believe this research is important in order to spread awareness on this topic, especially to teachers or those who work closely with children and young people and may not be aware of how to provide support for children in their care. This topic and proposed question will unfortunately always be a relevant as there will be bereaved children and young people within our societies, therefore it is important that up to date information and guidance is provided to professionals to help accurately support children and young people in their care. 
Throughout this research proposal, I will provide a brief overview of the literature that will inform my study which has in turn helped me develop my rational for the study. Secondly, I will discuss the methodology I have chosen, discussing the paradigm I have adopted, alongside the methods chosen to undertake the data collection for this project and how I propose to analyse the collected data. Finally, I will briefly summaries the ethical considerations made before the research will be undertaken.


[bookmark: _GoBack]Literature Review 
[bookmark: _Toc7773428]Experiencing a loss can affect people in many ways but for children and young people it can be a lot for them to comprehend and some may find it difficult to express their emotions, which may be portrayed as a change in behaviour rather than words (Child Bereavement UK, 2018). There are factors that can influence children’s outcomes after a loss. These factors range from, the relationship between the child and the deceased, support provided by other family members, friends and the wider community such as school to the financial factors of the family (Worden, 1996). Studies over the decades have discovered that deprivation and living in disadvantages areas increase mortality rates (Ribbens McCarthy & Jessop, 2005), which means more children from disadvantaged areas are more likely to experience bereavement. As one of the factors that influences the outcome of the child is family, friends and school, I believe it is imperative that teachers receive grief and bereavement training as a statutory requirement in order to support the child in school as well as working close with the family to ensure the child adapts to their new normal as smoothly as possible. 
One objective of this research project is to understand the affects a significant loss can have on a child’s health and well-being. Another being how a bereaved child’s behaviour could change. Small studies have concluded that a death of a parent or sibling can have long-term health effects that can continue into later life (McLaughlin, Lytje & Holliday, 2019). This can be due to the change in hormones and enzyme secretions that can increase the chances of developing diseases such as Type 2 Diabetes and heart disease. Although it is interesting to discover that grief and bereavement can trigger certain diseases in adulthood, it is unlikely I will collect such data from all participants as I am focusing on children and young people under the age of 18, however some adults that were bereaved as a child may agree to take part. 
The final objective is discovering whether experiencing a significant loss has an impact on school attainment and achievement. Although research is minimal, studies do show that bereavement does impact school attainment. Some have discovered that children that have experienced a parental loss have an increased risk of low attainment in school (Abdelnoor & Hollins, 2004). However, some studies have shown that some children achieve higher levels of attainment in school after a significant loss as they use it as a coping mechanism (Silverman & Worden, 1993). Additionally, some believe that bereaved children feel they must work harder in school after a loss of a parent to honour their memory (Dowdney, 2000). It will be interesting to discover if and how a significant loss has affected school attainment from participants throughout the data collection process and if any interventions have been.
Although there is a vast amount of knowledge about child bereavement and there is a variety of services available for bereaved children and young people, I do feel there is a gap within the education sector which is not being discussed and doesn’t look there is changes being made. As a supply teacher and having completed many teaching placements, attending courses with different schools, I have not attended a course specifically tailored towards child bereavement and grief. With children receiving nearly 8000 hours’ worth of education during their primary and lower secondary education (OECD, 2014), children and young people spend a large majority of their time in school. Based on these figures alone linked with the four purposes of the new curriculum (Donaldson, 2015), I believe it is imperative all staff working within a school environment receive continuous up to date training on how they could support a bereaved child in their class. Many charities such as Winston’s Wish believe there is believe there isn’t enough emphasis on staff training in schools, even though schools see child bereavement as a high priority (Winston’s Wish, No date). 
There are charities and organisations that provide training programs to individuals that work with bereaved children and young people as well as bringing the programs to schools to train teachers and other school staff that may be interested. The general consensus that I am receiving from these programs is that they are not compulsory training days for teachers, rather programs that are available on request of the school (Cruse Bereavement Care, No date). I believe these courses should be statutory for teachers to ensure they are supporting and promoting children’s health and well-being. Moreover, providing children with a safe space in school to talk about their feelings and receive information and support regarding their situation may keep them in a routine and decrease the chances of them withdrawing from social activities and school (Child Bereavement UK, 2018).   
With the lack of knowledge amongst teachers to provide enough support to their students, I hope my project may begin a chain reaction for schools to ensure their staff attend bereavement and grief training. Being a supply teacher, I have a great opportunity to spread awareness of the topic in question as I teach in different schools in different areas, allowing chances to spark conversation on the topic. Additionally, in schools that have the capacity to do so, it would be beneficial if a room could be designated as a safe calming space where bereaved children can go to have some peace and quiet or to talk about their feelings and emotions with an adult of their choice. Bereavement and grief can be a confusing time for children and young people, and they can often feel as though they have no control over their lives. Having a safe space in school will act as a constant in their lives if they feel like everything else is up in the air.  
Methodology 
I have adopted a Constructivist / interpretive paradigm which will advance a phenomenological methodology which will inform my study, using qualitative methods such as semi-structured interviews to collect my data. I adopted a constructivist paradigm as the ontology of this paradigm allows me as the researcher to gauge what reality means to the participants who either have experienced a loss first-hand or who work closely with bereaved children and young people. I have no previous knowledge in this particular topic; therefore, a constructivist paradigm allows me to construct my own understanding and judgements through my own personal experiences and reflection (Adom, Attah & Ankrah, 2016) which underpins the epistemology of the research. Constructivism approaches allows for an inductive approach to research which leads the researcher to have a more fluid form of thinking and theory building (Khan, 2014). Given the aims of my research is to discover the array of support systems that are available to children and young people that have experienced a significant loss, alongside what effects this may have on their behaviour, health and well-being and educational attainment, the research paradigm chosen allows me to understand why these effects happen. Additionally, I can discover how these effects may differ between individuals and what levels or types of support each child will need. Due to the detrimental experience of losing a parent, sibling, close family member or friend may determine how these children and young people may perceive the world around them, thus creating different realities. 
This differs to a paradigm such as a Positivism standpoint which sets out to measure or prove a reality or truth regarding the world (Kaboub, 2008). This is reinforced as researchers deduced this standpoint as a deductive approach which sets out to verify a hypothesis using quantitative methods to draw a conclusion based upon empirical data (Gray, 2009). Due to the nature of my research, a positivism paradigm would not have been suitable, as the aim of my research is not to measure a single sense of reality but to understand how different children and young people see their reality and view the world around them after experiencing a significant loss. I hypothesise that each child’s experience will be different, which may be proved incorrect, however, a constructivist approach provides flexibility to research different participant viewpoints (Adom, Attah & Ankrah, 2016). 
I have chosen a phenomenological approach as I aim to develop an accurate understanding of how experiencing a significant loss as a child or young person can affect their health and well-being, behaviour and educational attainment. Additionally, it provides scope for the researcher to analyse data collected to draw a reflective conclusion on experiences shared by participants (Moustakas, 1994).  
Before undertaking any data collection, appropriate participants need to be chosen and consent needs to be given by participants to participate in the research project (BERA, 2011). To ensure I have appropriate participants to compile evidence from, I will use a purposive sampling technique to select my participants based on their line of work (Tongco, 2013). Purposive sampling allows me to focus on specific people that will help me answer the proposed research question (Laerd Dissertation, 2012). As a specific proportion of the population is targeted, I am going to have to be somewhat bias towards the research participants as they will be chosen to specifically answer my research question and not as a generalisation from the whole population. To do so, I will contact possible participants outlining the aims of the research and the form of data collection that will be used with hope they are willing to participate (Appendix 1). 
Traditionally in quantitative data collection methods, random sampling is used, where the probability of one individual being chosen is unaffected by the rest of the population (Cohen, Manion & Morrison, 2007). Furthermore, quantitative data is typically used to determine a hypothesis usually by using a vast sample size and numeric data (Blandford, 2013). This differs to the result I want to obtain from my research, as I will be using qualitative methods to gather my data from specific people within society, with full knowledge that the data collected isn’t a representative for the whole population as the research is focusing on one specific group within the population (Cohen, Manion & Morrison, 2007).
I aim to have at least seven participants with a minimum of five participants as I am targeting more than one job title or profession that would provide support to children and young people who have experienced a significant loss. Individuals such as Councillors, Social Workers, Charity Workers and Care Workers that specifically work closely with children and young people that have experienced a significant loss. Additionally, I would be interested in interviewing any bereaved children or young people that are willing to participate to gather data from individuals who are currently receiving support. 
[bookmark: _Hlk30154226]Alongside the ontology and epistemology of the research, it is important to consider the axiology of the research project, ensuring values are acknowledged throughout the research - from perspective to purpose (Hill, 1984). The axiology of my research in particular is extremely important as I am delving into a topic which is highly sensitive, especially if any bereaved young people agree to be interviewed as part of the research. It is of upmost important that my values are upheld throughout the process, ensuring that I terminate any aspects of the research that may become unethical or compromise any values that should be upheld when working with adults and young people (Chaturvedi, 2014). Further ethical considerations of this research project will be discussed in the latter part of the proposal.
Following the agreement of participant participation, the research method I have chosen is one to one semi-structured interviews. These interviews will take place at a location that is convenient to the participants, although I will ask that they be done in a private office that will be uninterrupted throughout the interview not only as I will be audio recording the interviews but also for confidentiality purposes of any sensitive topics that may be discussed throughout (Appendix 2). 
Semi-structured interviews were chosen as the method for collecting data as it allows the researcher to ask informative and probing but open-ended questions as I wish to discover how that specific individual helps bereaved children and young people (Adams, 2015). Adams (2015) also notes that when conducting a semi-structured interview, a guide should be used as appose to ‘questions’ as this retracts from the flexibility that semi-structured interviews provide. However, there can be issues with open-ended questions when it comes to analysing data to find common trends (HWB, No date). Therefore, the guide of the interviews will be open-ended, however some structure to make it easier to analyse the data as well as needing to discover aspects of information that I would like to discover, for example the variety of support that is available. As a result of interviewing individuals within different social sectors of work, the interview guide should provide flexibility and fluidity to allow everyone to answer the questions asked. Closed questions typically found in a structured interview may be generic to one person, making it difficult for others to provide detailed answers to the questions (ignet, 2009).   
Furthermore, semi-structured interviews encourage two-way conversations between the researcher and participants. It is important that all participants are aware of the aims of the research and what my position is as the researcher. This allows the researcher to develop a rapport with the participants which may be beneficial when interviewing bereaved children and young people as they may feel more comfortable being open about their experiences (Keller, 2019). 
To ensure I do not miss any important information obtained by the participants during interviews, I will use an audio recorder as the data collecting tool during my interviews. As I am only using semi-structured interviews to collect my data, audio recordings provide opportunities for me to continuously analyse the data, ensuring validity (Al-Yateem, 2012). Additionally, having audio recordings of the interviews will be beneficial when transcribing as I will be able to relisten to the audio repeatedly which will be a benefit when transcribing the audio to search for common trends within the data (Tessier, 2012). Using audio recording devices can cause some problems when it comes to the quality of the recording as some can generate background noise, effecting the clarity of the recording, which may cause problems when analysing data (Stockdale, 2002), therefore it is important that the device is a digital device and the microphone is positioned as closely to the person speaking as possible so no data is lost. 
When analysing all data obtained, I will hopefully have discovered some trends in the data which will help me group the data into categories. The concepts I will concentrate on are the overall support that is available for bereaved children and young people within our society and how readily the support is used by those individuals. I would also be interested to discover how experiencing a significant loss can affect their health and well-being, overall behaviour and educational attainment. The effectiveness of the overall project for me will be measured by how much detail can be obtained by each participant, based on the concepts outlined above. As a researcher that has no prior knowledge of the topic, its important I use the constructivist paradigm chosen to understand how different individuals cope, and how they may now have a different view point on the world around them after experience such an adverse childhood experience and what we can do to support them through. Fundamentally, I would like the information discovered throughout this research project to be spread to the wider community of professionals that work closely with children and young people, so they are able to provide adequate support whilst they are in their care. This way, bereaved children and young people will gain support from other individuals throughout their day to day lives and not rely solely on individuals such as counsellors that they may only see once a week. 
However, although the training of other professionals would be the end goal of the project, I would not be able to share any personal evidence obtained with the wider community without consent from all participants (BERA, 2011). 
Data Analysis
As I have chosen to use an audio recorder as the research tool to document all the data collected, I will be able to transcribe all interviews. I will transcribe the interviews in a denaturalised manner as I am interested in the content of the interviews rather than any speech patterns or speech tones that may be used by the participants (Oliver, Serovich & Mason, 2005). After I have transcribed all the interviews, I will use Thematic analysis to analyse the data collected. This method of data analysis was chosen as it allows for flexibility when analysing patterns within the data (Maguire & Delahunt, 2017), allowing the data to produce the themes based on what was collected. 
Firstly, I will read and re-read the interview transcripts, so I am extremely familiar with the data I have collected (Rice & Ezzy, 1999). Inductive thematic analysis approach allows the themes to appear for themselves within the transcripts. Therefore, I will pick out any common emerging themes that are apparent in all interview transcripts, providing a code for each theme within the transcripts, making it easier to identify these common themes that will become the categories to analyse (Freeday, 2006). Before continuing to analyse the data in more detail, it is important that all relevant information from the transcripts are coded, ensuring the researcher has read all transcripts thoroughly (Caulfield, No date). After the themes have been chosen, they must be analysed to discover whether they are an accurate enough presentation of the data collected or not. Next, names will be given to themes that explain exactly what each theme includes; an explanation of each theme will be written up, to ensure the reader understands the content of the theme.
Finally, all solidified themes will be discussed in the ‘data analysis’ portion of the research proposal, where each theme will be discussed individually, giving evidence of where the theme occurred throughout the data.  
Thematic data analysis is advantageous if the data collection tool was interviews as when transcribed interviews can provide copious data for the researcher to read through. Thematic data allows for flexibility when searching for themes, allowing for detailed data to be obtained (Braun & Clarke, 2006). Additionally, this form of data analysis allows the researcher to discover the different perspectives of each participants (King, 2004), tying in with the Constructivist paradigm chosen for this research.
On the other hand, one problem I may encounter in the logistics of the data analysis is the reliability of the themes and codes that are discovered. This may become a problem as the researcher may interpret something that is said in a certain way just to fit into a theme, even though it may not have been said that way by the participant (Guest, MacQueen & Namey, 2014). The researcher must embrace their bias within this situation by using the key questions as their themes, however data shouldn’t be interpreted incorrectly just so it will fit into a certain theme as this may compromise the reliability of the data.  
Ethical Consideration
Given the sensitive nature of the topic that will be researched, I must be mindful as to how I conduct my research. As outlined in point 13 in the Statement of Ethical Practice for the British Sociological Association (2002), I must ensure participants’ emotional, psychological and physical well-being is not adversely affected by the research. Thus, coinciding with Article 3 of the United Nations Convention on the Rights of the Child (Unicef, 1990), where the best interests of the child is priority. Due to the sensitivity of this subject, careful ethical consideration is important as the possible participants involved may be considered as vulnerable as outlined in points 16-18 of the British Educational Research Association (BERA), (2011). Therefore, it is even more important to ensure no distress is brought upon participants. 
Although the choice of interviewing adults and professionals that work within the sector instead of the young people directly will allow for more ethically sound research (BERA, 2011), I would be grateful if any children and you people or in fact adults that suffered a significant loss during their childhood would be open to take part in the research. I would conduct one to one interview similarly constructed in an open ended manner like with the adults, allowing them to speak openly about their experiences, corresponding with Article 12 of the UNCRC allowing children to “express their views, feelings and wishes in all matters affecting them” (UNCRC, 1990, p. 1). However, this process will need to be planned and considered greatly as to whether interviewing those who have experienced a significant loss themselves would bring too much distress upon the participants. Furthermore, if there were participants willing to participate, voluntary informed consent would be needed by participants commensurate with their age or an appropriate parents or guardian, if the participant is a child (BERA, 2011) (Appendix 3).
Before giving informed consent, it is imperative that I as the researcher outlines the aims and objectives of the research to ensure the participants understand the purpose of the research. Verbal consent will be suitable for adults and participants over 18 years of age. Any participants under the age of 18 will also be able to give verbal consent, however a consent letter will need to be signed alongside by a parent or registered guardian. I will also respect all participant confidentiality and ensure all participants that no personal information will be needed, nor will it be used as part of the research. In addition, participants will be made aware that they are entitled to withdraw from the process at any point (BERA, 2011). 
Timeline
3rd January 2020 – 29th February 2020 - time scales for background research
3rd April – 24th April 2020 – interviews will take place
26th April – 17th May 2020 - data analysis,
18th May – 1st July - writing your dissertation. 
Dissemination
Due to the sensitivity of the topic chosen, it is important that all information obtained is kept confidential and private. If agreed by participants, the only people that will have access to the research would be the researcher, the Director of Study/ Supervisor and any participants that would like to read the research proposal. Although no personal information will be obtained by participants, it is still vital that all data collected is kept confidential. To ensure this, all information will be kept on a person laptop that is password protected or on a memory stick that will be locked in an office cupboard when not in use. The final research proposal will be submitted through Turn it in to be marked by the Director of Study. It will then go through the exam board to ensure fair and accurate marking. 
Conclusion
Although the topic chosen is an extremely sensitive subject that may be distressing for some participants to discuss, I believe the research will be extremely beneficial, especially within the education sector. There are already many individuals that work within this sector to provide excellent support to any bereaved children within our community. However, I believe staff working within the education sector are missing vital training that will be extremely beneficial to any bereaved children they may teach in the future.
I hope this research sparks conversation amongst individuals working within the education sector regarding the importance of statutory grief and bereavement training. Children will be provided support during school as well as from professionals in the field. Personally, I hope I gain valuable information and understanding of the support I can offer to any bereaved child that may be in my care to ensure their needs are met and their school attainment doesn’t decrease detrimentally. 
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Appendices 
Appendix 1 – Example information letter.
24 January 2020
From: Rhian Lewis-Davies
Researcher 

To: Participant 1
Social Worker 

Subject: Participant contribution for a research project.

Dear Sir/Madame,
I am writing to you with regards to a research project that I am undertaking. The research question is ‘Support children and young people need to survive a significant loss’. 
As a supply teacher working within the City and County of Swansea, I was unaware that this topic was important within our societies and that many individuals work closely with bereaved children outside of educational sectors. I am interested in this topic as teachers do not receive statutory training days which are focused on grief and bereavement, therefore myself and many feel unequipped to support any bereaved child in our care.
The aims of my research are to understand how experiencing a significant loss can affect a child’s health and well-being as well as how this experience may change their behaviour. Secondly, I aim to discover if experience a significant loss affects their educational attainment, both positively and negatively. Finally, I would like to research and discover what support is available and offered to bereaved children as well as understanding what teachers can do to provide further support to these individuals.
Thank you very much for your time and consideration and I hope to hear from you soon.
Sincerely yours,
Rhian Lewis-Davies 








Appendix 2 – Example interview schedule.
Key
P – Participant
· Social Worker

· Charity Worker

· Care Worker

· Bereaved child

· Adult that was bereaved as a child
	April
	
	1st 
	2nd 
	3rd 

P1- 1 hour semi-structured interview
	4th 
	5th 

	6th 

P3 – 1 hour semi -structured interview
	7th 
	8th 
	9th 

P2 – 1 hour semi-structured interview
	10th 
	11th 
	12th 

	13th 
	14th 
	15th

P4 – 1 hour semi- structured interview

	16th 
	17th 
	18th 
	19th

	20th 
	21st 

P6 – 1 hour semi-structured interview
	22nd 
	23rd 
	24th 

P5 – 1 hour semi-structured interview
	25th 
	26th 

	27th 
	28th 
	29th 
	30th 
	31st 
	
	






























Appendix 3 – Example consent form
24 January 2020
Rhian Lewis-Davies
60 Y Llanerch
Pontlliw
Swansea
SA4 9DR

Parent/Guardian of Participant 4
College Road 
Carmarthen
SA31 3EP

To whom it may concern,
I give consent for my son/daughter to take part in the research process. I have been provided all information needed, regarding the aims and objectives of the research proposal and understand everything. Although I am giving consent, I would like it if the respect of my son/daughter was upheld if he/she wanted to withdraw from the process at any point and was allowed to do so without hesitation.



Signed:
______________________________________________________ (Parent/ Guardian). 













 
