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Outdoor learning has become a key part of The Welsh Curriculum. Outdoor learning is described as purposeful learning outside of the classroom that benefits their physical, emotional and academic development (Jucker and Von, 2022). Two settings that engage heavily in outdoor learning are Early Years and Primary schools. The scopes and approaches in these two settings can be different, and this essay will be used to explore them. 
Early years settings focus their outdoor learning on holistic development through continuous play-based learning in and with their natural environments. Outdoor learning helps them develop their sensory experiences, physical skills, social skills and cognitive skills (Froebel, 2013).Being in a setting that gives them ongoing access to safe and engaging outdoor environments where can explore their natural surroundings which can include sand, mud or water helps them develop in ways that the classroom cannot provide, the activities they do while outside allows them to grow their gross motor skills, co-ordination and spatial awareness as they explore play equipment, and unstructured activities which allows them to use their imagination and creativity where they can climb, run, balance and get dirty (Welsh Government, no datea) . Learning in the classroom can help them develop their communication and language skills however outdoor learning can give them more opportunities to learn new vocabulary and express themselves in a way that is not possible in four walls (Welsh Government, no datea) . Children often narrate their own play and having the ability to do that in a safe and unstructured way helps them develop to be confidence and able individuals. Outdoor learning and environments are an effective place to allow them to take risks and experiences that allow them to become flexible, curious and adaptable as they are free to explore through child-led exploration (White, (2011). The scope of outdoor learning in early years’’ settings is to provide a holistic experience that reflects and supports each child’s individual developmental rate.

In contrast, in primary school settings aim to imbed all the areas of learning of the Welsh Curriculum into their outdoor learning. Outdoor learning becomes more structured and intentionally used as they begin to do subject based activities to enhance their knowledge, such as scientific investigations, biodiversity studies, mathematical skills and geographical work which is inspired by the natural environment (Welsh Government, no dateb).  The aim of outdoor learning in Primary school is to encourage engagement and motivation by learning in meaningful and practical lessons that supports the children’s health and wellbeing by reducing the limitations of classroom-based learning (Patchen, et al.2024). Outdoor learning also encourages movement, collaboration and opportunities for practical learning. For many children the classroom can be a very overwhelming and outdoor spaces and learning can bring them opportunities and other pathways to development and succeed (Mann, et al, 2022).  The scope within primary school settings is determined by curriculum requirements and targeted skill development. The primary school scope does reflect the academic standards placed on the primary school ages as they begin to develop their social, cognitive and curiosity skills. 

Although both Early Years and primary settings both highlight to value and benefits of outdoor learning especially for their well-being, engagement and practical skills, the scope of the settings does differ with developmental and academic expectations. In Early Years settings outdoor learning is centred around holistic development, physical movement and the importance of child-led activities and play where they have opportunities to explore when they like that allows them to explore their natural environment at their own pace skills (Froebel, 2013).However, in primary school settings it is often interlinked with The Welsh Curriculum to progress through the areas of learning that is staff-led and subject based unlike Early Years that build the initial and fundamental skills (Welsh Government, no dateb). Both scopes are effective for their learners as they focus on development and academic expectations for their age groups. 
The approach in early years settings with outdoor learning empathises the need of play-based learning and that children learn most effectively through hands-on and practical activities and engagement. Outdoor access is often offered as an open space which they are free to explore at anytime rather than at structured, timetabled times which allows the children to move from the classroom to the outdoor spaces (Dinkel, et al., 2019). Outdoor environments are often set up in a meaningful and impactful way filled with natural resources such as mud, sand, water, logs, trees and many more as it helps with exploration and creativity and often problem solving as risk taking is a big part in their developmental needs as they learn to run, balance and climb which allows the children to learn how to manage risks and their fears in a safe and meaningful way (Eager, et al., 2025).  Vygotsky’s theory of scaffolding helps support the idea of open-access outdoor learning as his theory highlights the need for real-world interaction (Puntambekar, 2022).  Early Years settings also ensure that the outdoor spaces are accessible all year round often having undercover areas and ensuring the children are wearing appropriate attire. Overall, the approach to outdoor learning in Early Years settings approach sees the outdoor environment as an extension of the classroom that allows exploration and freedom. 

In primary schools outdoor learning is often structured and staff-led that allows the curriculum to dictate over the activities as the academic expectations increate and the students progress through their primary schooling (Beames, Higgins, and Nicol, 2011). Outdoor learning is planned and is often timetabled as teachers plan meaningful activities and lessons that are linked into the areas of learning in the Welsh Curriculum. While the lessons are teacher-led they still allow pupil-led exploration which encourages the students to ask questions and collaborate with peers as they test their ideas and explore their environment (Chen, and Chen, 2025). Schools often making use of certain spaces such as gardens, environmental areas or their local communities to ensure there are many opportunities. Bruner’s theory of scaffolding highlights the importance of connecting education and their local communities (Wen-jing, and Jiang, 2024). Overall, the approach to outdoor learning within a primary school setting is effective as it still uses outdoor spaces as an extension of the classroom and allows the students to develop their skills through curriculum-based learning. 

Although both Early years and primary school settings both see outdoor learning as invaluable to help them develop their skills and helps them achieve their milestones in education their approaches differ. Early Years settings are continuous and child-led with practitioners observing them and only aiding their learning when needed (Allan, 2013). However, primary school settings aim for outdoor learning to be timetabled and structured with activities that are designed for particular circumstances and align to the curriculum standards(Beames, Higgins, and Nicol, 2011). Early Years settings often also have open-ended resources that allow the children to explore through them as primary school children have specific equipment and are guided how to explore them. Despite their differences both settings rely on experienced staff who can promote independence and encourage their curiosity and risk-taking. 

In summary Early Years learning focuses on holistic development, sensory exploration and child-led experiences (Froebel, 2013).  while primary schools’ emphasis on the Welsh Curriculum links to learnings (Welsh Government, no datea). Both settings share the same values of skill progression, independence and student well-being but they contrast on how their outdoor environments are explored and organised. Their differences reflect the needs for the student’s learning development and needs. Both agree that outdoor learning is meaningful and engaging spaces. 





















Element one references:
Allan, S. (2013) Observing, Understanding and Developing Learning Dispositions in an Early Years Centre. ProQuest Dissertations & Theses. Available at: https://librarysearch.uwtsd.ac.uk/permalink/44WHELF_UWTSD/lrq2gq/cdi_proquest_journals_2698995538 (Accessed: 25 March 2026).
Beames, S., Higgins, P. and Nicol, R. (2011) Learning outside the Classroom: Theory and Guidelines for Practice. Routledge, Taylor & Francis Group. Available at: https://doi.org/10.4324/9780203816011 (Accessed: 25 March 2026).
Chen, F. and Chen, G. (2025) “Learning analytics in inquiry-based learning: a systematic review,” Educational technology research and development, 73(4), pp. 2131–2161. Available at: https://doi.org/10.1007/s11423-025-10507-9 (Accessed: 25 March 2026).
Dinkel, D., Snyder, K., Patterson, T., Warehime, S., Kuhn, M. and Wisneski, D. (2019) “An exploration of infant and toddler unstructured outdoor play,” European early childhood education research journal, 27(2), pp. 257–271. Available at: https://doi.org/10.1080/1350293X.2019.1579550 (Accessed: 25 March 2026).
Eager, D., Gray, T., Little, H., Robbe, F. and Sharwood, L. (2025) “Risky Play Is Not a Dirty Word: A Tool to Measure Benefit–Risk in Outdoor Playgrounds and Educational Settings,” International journal of environmental research and public health, 22(6), p. 940. Available at: https://doi.org/10.3390/ijerph22060940 (Accessed: 25 March 2026).
Froebel (2013) Childhood Studies. Oxford University Press. Available at: https://doi.org/10.1093/obo/9780199791231-0004. (Accessed: 25 March 2026).
Jucker, R. and von Au, J. (2022) High-Quality Outdoor Learning: Evidence-based Education Outside the Classroom for Children, Teachers and Society. 1st Edition 2022. Edited by J. von Au and R. Jucker. Cham: Springer Nature. Available at: https://doi.org/10.1007/978-3-031-04108-2. (Accessed: 25 March 2026).
Mann, J., Gray, T., Truong, S., Brymer, E., Passy, R., Ho, S., Sahlberg, P., Ward, K., Bentsen, P., Curry, C. and Cowper, R. (2022) “Getting Out of the Classroom and Into Nature: A Systematic Review of Nature-Specific Outdoor Learning on School Children’s Learning and Development,” Frontiers in public health, 10, p. 877058. Available at: https://doi.org/10.3389/fpubh.2022.877058. (Accessed: 25 March 2026).
Patchen, A., Edwards, A., Rakow, D. and Meredith, G., (2024) “Supporting children’s wellbeing through outdoor time: opportunities to integrate consistent outdoor time into the elementary school day,” Frontiers in public health, 12, p. 1483862. Available at: https://doi.org/10.3389/fpubh.2024.1483862 (Accessed: 25 March 2026).
Puntambekar, S. (2022) “Distributed Scaffolding: Scaffolding Students in Classroom Environments,” Educational psychology review, 34(1), pp. 451–472. Available at: https://doi.org/10.1007/s10648-021-09636-3 (Accessed: 25 March 2026).
Welsh Government, (no datea) Play/Active Learning. Available at: https://hwb.gov.wales/storage/52aae98d-65ed-4065-9222-1a7876e150de/play-active-learning-overview-for-3-to-7-year-olds.pdf (Accessed: 25 March 2026).
Welsh Government, (no dateb) Outdoor Learning Handbook. Available at: https://hwb.gov.wales/api/storage/fcb8539c-9be7-4883-8542-35d7b54b56f2/foundation-phase-outdoor-learning-handbook.pdf (Accessed: 25 March 2026).
Wen-jing, S. and Jiang, M. (2024) “An Overview of Two Studies on Scaffolding in Learning Conducted by Bruner et al. and an Exploration of Their Pedagogical,” Jiao yu ke xue yan jiu qi kan, 69(3), p. 225. Available at: https://doi.org/10.6209/JORIES.202409_69(3).0008 (Accessed: 25 March 2026).
White, J. (2011) Outdoor Provision in the Early Years. 1st ed. Edited by J. White. London: SAGE Publications. Available at: https://doi.org/10.4135/9781446289099 (Accessed: 25 March 2026).
























[image: ]


RISK BENEFIT ASSESSMENT

	Location / Activity:
	Llyn Llech Owain, Gorslas, SA14 7NF
	Date:
	September 2025

	Assessor:  
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The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Nature Walk
	Learning about their natural environment and interact with local wildlife
	· Drowning
· Being hit by car
· Falling over
· Uneven surfaces
· Challenging behaviours
· Weather conditions (Heat stroke, exhaustion, risk of illness in winter)
	Young people; adults
	· Children not allowed to the edge of the pond and to stay on the bank side.
· High staff ratio to be vigilant of moving cars. One staff member ahead, one behind and one to walk alongside pupils. 
· Students to be dropped off as close to the park entrance as possible.
· Staff to monitor pupils closely and ensure they are not running.
· Pupils with mobility issues to be pre-warned and staff to monitor students closely.
· Pre-warn students about the activities happening in the community and ensure staff know their BSPs and individual RAs and Team Teacch approach to be followed. 
· If too warm staff and pupils to take frequent breaks in shade, apply suncream, wear hats and sunglasses or warm and waterproof clothes if weather is cold and raining.

	Low

	Litter picking 
	Learn about sustainability and why it is important
	· Drowning
· Being hit by car
· Falling over
· Uneven surfaces
· Challenging behaviours
· Weather conditions (Heat stroke, exhaustion, risk of illness in winter)
· Picking up unsafe materials
	Young people; adults
	· Children not allowed to the edge of the pond and to stay on the bank side.
· High staff ratio to be vigilant of moving cars. One staff member ahead, one behind and one to walk alongside pupils. 
· Students to be dropped off as close to the park entrance as possible.
· Staff to monitor pupils closely and ensure they are not running.
· Pupils with mobility issues to be pre-warned and staff to monitor students closely.
· Pre-warn students about the activities happening in the community and ensure staff know their BSPs and individual RAs and Team Teacch approach to be followed. 
· If too warm staff and pupils to take frequent breaks in shade, apply suncream, wear hats and sunglasses or warm and waterproof clothes if weather is cold and raining.
· Staff to monitor what students are picking up and explain to the students before hand about safe items to pick up and unsafe items to pick up.

	Low

	Playing with the park equipment 
	Risk taking and collaborative play 
	· Drowning
· Being hit by car
· Falling over
· Uneven surfaces
· Challenging behaviours
· Weather conditions (Heat stroke, exhaustion, risk of illness in winter)
· Falling off equipment

	Young people; adults
	· Children not allowed to the edge of the pond and to stay on the bank side.
· High staff ratio to be vigilant of moving cars. One staff member ahead, one behind and one to walk alongside pupils. 
· Students to be dropped off as close to the park entrance as possible.
· Staff to monitor pupils closely and ensure they are not running.
· Pupils with mobility issues to be pre-warned and staff to monitor students closely.
· Pre-warn students about the activities happening in the community and ensure staff know their BSPs and individual RAs and Team Teacch approach to be followed. 
· If too warm staff and pupils to take frequent breaks in shade, apply suncream, wear hats and sunglasses or warm and waterproof clothes if weather is cold and raining.
· Staff to monitor students closely when using playground equipment and explain the expectations to students about safe play. 

	Low

	Bird watching 
	Interaction with their local wildlife and learning how to identify different species. 
	· Drowning
· Being hit by car
· Falling over
· Uneven surfaces
· Challenging behaviours
· Weather conditions (Heat stroke, exhaustion, risk of illness in winter)
· Unfocused when walking

	Young people; adults
	· Children not allowed to the edge of the pond and to stay on the bank side.
· High staff ratio to be vigilant of moving cars. One staff member ahead, one behind and one to walk alongside pupils. 
· Students to be dropped off as close to the park entrance as possible.
· Staff to monitor pupils closely and ensure they are not running.
· Pupils with mobility issues to be pre-warned and staff to monitor students closely.
· Pre-warn students about the activities happening in the community and ensure staff know their BSPs and individual RAs and Team Teacch approach to be followed. 
· If too warm staff and pupils to take frequent breaks in shade, apply suncream, wear hats and sunglasses or warm and waterproof clothes if weather is cold and raining.
· Ensure students stop to look at the birds and are focused when walking.

	Low









Outdoor learning is seen as a vital element to learning that allows children to explore freely and experiment with their natural environment. Outdoor learning aids the development of all areas and skills such as their mental and physical wellbeing. Outdoor learning allows for education to become practical and engaging for younger minds (Welsh Government, no date). Outdoor learning often interlinks within the Curriculum and caters to a wide range of needs and abilities which fosters and promotes good health and wellbeing leading to desired behaviours and stronger relationships (Learning Through Landscapes, no date). 
Piaget’s theory strongly aligns with outdoor learning as its emphasis that children build their knowledge through practical and hands-on exploration and experimentation. According to Piaget learners progress through developmental stages by engaging with their environment, controlling items around them and experimentation. Outdoor spaces provide rich opportunities for discovery as children learn how to problem solve, observe and engage in physical activity. Outdoor education is aligned with Piaget’s cognitive development theory as the main points are learning through play and interaction (Mcleod, 2026). 
There are also many different legislations and policies put into place to ensure the use of outdoor learning is used in settings across Wales. One being the United Nations on the Conventions of the Rights of the Child (UNCRC). Article 31 highlights that children have the rights to play rest and have leisure as well as to learn about arts and cultural life through recreational activities (United Nationals, 1989). The seven Welsh core aims also highlights in Core Aim 4 that children have the right to play, leisure, sports and cultural activities (Play for Wales, 2012). And Finally, through the Children and Families (Wales) Measure (2010) made that children have the right to play and opportunities to do so legislation across Wales that local authorities need to assess regularly (Welsh Government, 2010). 
The Curriculum for Wales supports the need for outdoor learning, and it is seen as essential and children need authentic, rich and experimental experience that allow them to better understand the world around them. Outdoor environments support the Curriculums emphasis on curiosity, well-being and problem-solving skills. Outdoor learning helps engage all Areas of Learning into the students outdoor learning. The curriculum encourages practitioners to use the outdoors as an extension of the classroom to aid them to develop the four purposes to become confident, healthy, creative and ethically informed citizens (Hwb, no date).  
Outdoor learning can be used as a holistic approach to children’s development and has many key themes. One key theme is physical and mental health and wellbeing. Being outdoors encourages physical activity, reduces stress and aids children how to learn to regulate their own emotions. Many children feel as ease in natural environments rather than a classroom (Scott et al, 2022). Another key theme is environmental awareness and sustainability. Outdoor learning aids children learn about nature and how to care for their environment. Aswell as building connections to their local community. This can be them nurtured for a longer period of time to where their become ethical citizens who care and protect their environments (Jucker and Von, 2022).  
Outdoor education is also linked to experimentation.  Outdoor learning also the children to explore, investigate and use their problem-solving skills. Instead of being taught in a classroom about different concepts they learn about them through first hand experiences. Practical and hands on experiences allows curiosity, a deeper understanding of nature and exploration to be fully nurtured (Selly, 2017). Outdoor education also allows the development of personal skills such as physical, social and emotional skills. Their natural environment helps them engage in activity where they use their gross and fine motor skills. These outdoor activities also allow them to develop them teamwork skills, communication skills, independence, and confidence which aligns with the four purposes of the Welsh Curriculum (Hwb, no date). Finally, outdoor education also for challenges that aid build resilience and children learn how to understand risks, try new things, and learn how to navigate tricky situations.  
 Scott, et al. (2022) claims that Outdoor learning plays a large role in supporting physical and emotional well-being of students. Outdoor learning provides rich opportunities for movement, exploration and active play. Whereas the classroom environment cannot always provide spaces to run, climb or balance which outdoor environments can offer. These activities strength gross motor skills, cardiovascular health and improve overall health. Jucker and Von (2022) agrees that regular access to outdoor learning reduces unwanted behaviours and promotes healthy lifestyle habits. Also, natural light and fresh air aid healthy sleeping habits and increased energy levels which both is needed for effective learning.  
Waite (2020) claims that outdoor learning also often offers a sense of freedom and autonomy that can reduce stress in students and lead to healthy well-being. Natural environments have shown to lower cortisol levels and provide a healthy contrast that a classroom cannot offer. Blackwell, (no date) supports that outdoor learning also takes a holistic approach and aids emotional resilience, children can learn how to assess risks, improve problem solving skills and how to manage challenges. These experiences can aid build confidence and self-esteem, especially with students who may struggle in classroom settings.  
Mann, et al (2022) agrees that social and emotional development is further supported through collaborative work, which can encourage communication, teamwork and delegation skills. Activities such as hut building, scientific experimentations or creative arts often allow students to be creative in a space with no expectations. Overall, outdoor learning is a key part of education and by combining physical activities with academic tasks supports healthy and informed citizens.  
 Jucker and Von (2022) claims that outdoor learning is an efficient way to help students learn about their environment and how to be sustainable. Outdoor education allows students to look closely at nature and give them first hand experiences, which can make lessons more engaging and sometimes easier to understand.  
Lloyd, Truong and Gray (2018) say that being outdoors helps students build connections with nature as they can explore plants, insects, trees or environments in their communities. They may begin to notice how everything in nature in connected. With guidance they may begin to understand why it is important to look after their environment. Walshe, Perry and Healy (2025) agree that outdoor learning also makes sustainability more practical. As activities such as gardening, composting and looking after the school’s outdoor paces can help build ideas around recycling, reducing waste and the importance of saving water. Hands on tasks can help them understand the importance of natural resources and how to protect them. 
Working outdoors can also aid students to develop skills such as teamwork, problem solving and responsibility through activities such as building bug hotels or planting. These activities help aid children understanding for why long-term care for nature is important. Overall, outdoor learning is more than just fun activities, it helps students understand their environment, learn about sustainability, and develop positive attitudes towards their world. Through real life and firsthand activities outdoor learning aid students to make thoughtful decisions through their life which Warners et al (2026) agrees with. 
Jucker and Von (2022) says that outdoor education is a unique experience for students to learn about experimentation. It often allows students to engage in activities that are practical and allows hands-on tasks that are unique and can allow them to remember a more authentic and immediate experience. Selly (2017) agrees when children learn outdoors, they are surrounded by natural materials, changing weather conditions and real-life situations. Outdoor learning with all these elements allows them to begin to learn how experimentation works in real-life situations.  
Beames, Higgins and Nicol, (2011) says one of the benefits of outdoor learning is that it encourages curiosity, when student work outside they start to notice things such as different plans, weather changes or different wildlife. These observations naturally lead to questioning which then can lead to natural investigations, which leads to them forming hypothesis and testing their ideas. Meighan and Rubenstein (2018) agree that outdoor learning can also give students the chance to work with living things and their natural environments. They can explore different things such as light, temperatures and textures. This can make experiments more meaningful as they have a visual example which they conducted.  
Rashid, Kiran and Javed (2024) claims that outdoor learning can also teach students how to be flexible and resilient as outdoor conditions can be fast moving and change often due to weather conditions. Instead of stopping their experimentation the students learn how to adapt their experiments like real-life experiments. Outdoor learning can also support teamwork as students often work in groups to collect data, share ideas and compare results. This helps them develop their communication skills and how to share their work effectively. Overall, outdoor learning supports experimentation by encouraging curiously, real-life experiences and teaching them how to be flexible and how to work together. By exploring their natural environments students can gain a deeper and practical understanding.  
In conclusion, research shows that outdoor learning is vital for an effective and holistic education. It provides meaningful opportunities for students as they can explore, experiment and have hands-on experiences with their natural environment to aid their development physically, cognitively, socially and emotionally (Welsh Government, no date). Outdoor learning also aligns with the Curriculum for Wales which ensures students have opportunities for curiosity, improve their well-being and have experiences with problem solving. Outdoor learning also supports the four purposes as practitioners are encouraged to use outdoor spaces as extensions of the classroom (Learning Through Landscapes, no date). 
Legislation and policies in Wales also support the use of outdoor education such as the UNCRC, the Welsh Core Aims and the Children’s and Families (Wales) Measure (2010) act as they hold them to an expectation that students should have access to meaning outdoor learning and experiences. Scott et al (2022) and Jucker and Von (2022) agree with the polices as they found outdoor learning reduces stress, builds resilience, builds confidence and self-esteem. Outdoor learning also supports social development through teamwork and communication (Mann, et al., 2022).  
Outdoor learning also supports sustainability education as it helps students build connections with nature and understanding their environmental responsibilities through hands-on and practical experiences such as gardening and recycling (Lloyd, Truong & Gray, 2018; Walshe, Perry & Healy, 2025; Warners et al., 2026). Overall, outdoor education provides authentic experiences that encourage experimentation, curiosity and flexibility (Jucker and Von, 2022). Outdoor education is full of fun and engaging activities; it can give students so many opportunities and skills for their futures.  
 


















Element four references-
Blackwell, S. (no date) Impacts of Long-Term Forest School Programmes on Children’s Resilience, Confidence and Wellbeing. Available at: https://www.academia.edu/13182036/Impacts_of_Long_Term_Forest_School_Programmes_on_Children_s_Resilience_Confidence_and_Wellbeing (Accessed: 2 April 2026) 
Hwb, (no date) Curriculum for Wales: Summary of Legislation. Available at: https://hwb.gov.wales/curriculum-for-wales/summary-of-legislation/ (Accessed: 2 April 2026) 
Jucker, R. and von Au, J. (2022) High-Quality Outdoor Learning: Evidence-based Education Outside the Classroom for Children, Teachers and Society. 1st Edition 2022. Edited by J. von Au and R. Jucker. Cham: Springer Nature. Available at: https://doi.org/10.1007/978-3-031-04108-2. (Accessed: 2 April 2026) 
Learning through Landscapes (no date) Real Learning Happens Outdoors. Available at: https://ltl.org.uk/. (Accessed: 2 April 2026) 
Lloyd, A., Truong, S. and Gray, T. (2018) “Place-based outdoor learning: more than a drag and drop approach,” Australian journal of outdoor education, 21(1), pp. 45–60. Available at: https://doi.org/10.1007/s42322-017-0002-5. (Accessed: 2 April 2026) 
Mann, J., Gray, T., Truong, S., Brymer, E., Passy, R., Ho, S., Sahlbery, P., Ward, K., Bentson, P., Curry, C. and Cowper, R.  (2022) “Getting Out of the Classroom and Into Nature: A Systematic Review of Nature-Specific Outdoor Learning on School Children’s Learning and Development,” Frontiers in public health, 10, p. 877058. Available at: https://doi.org/10.3389/fpubh.2022.877058. (Accessed: 2 April 2026) 
McLeod, S., (2026) Piaget’s Theory and Stages of Cognitive Development. Available at: https://www.simplypsychology.org/piaget.html (Accessed: 2 April 2026) 
Meighan, L. and Rubenstein, E. (2018) “Outdoor Learning into Schools: A Synthesis of Literature,” Career and technical education research, 43(2), pp. 161–177. Available at: https://doi.org/10.5328/cter43.2.161. (Accessed: 2 April 2026) 
Play for Wales. (2012) Play: Assessing Sufficiency. Available at: https://play.wales/wp-content/uploads/2023/03/Play-for-Wales-issue-38.pdf. (Accessed: 2 April 2026) 
 Rashid, S., Kiran, A. and Javed, E. (2024) “Effectiveness of Outdoor Learning Activities: Perspectives of Primary School Teachers,” UMT Education Review (Online), 7(1), pp. 62–77. Available at: https://doi.org/10.32350/uer.71.04. (Accessed: 2 April 2026) 
Scott, S., Gray, T., Charlton, J. and Millard, s. (2022) “The Impact of Time Spent in Natural Outdoor Spaces on Children’s Language, Communication and Social Skills: A Systematic Review Protocol,” International journal of environmental research and public health, 19(19), p. 12038. Available at: https://doi.org/10.3390/ijerph191912038. (Accessed: 31 March 2026). 
Selly, P.B. (2017) Teaching STEM Outdoors: Activities for Young Children. Redleaf Press.  
Walshe, N., Perry, J. and Healy, G. (2025) “Student perspectives on climate change and sustainability education in England: experiences and expectations,” UCL Open environment, 7(1), p. e3341. Available at: https://doi.org/10.14324/111.444/ucloe.3341. (Accessed: 2 April 2026) 
Warners, M., Walker, S., Bruyere, B., Tamlyn, K. and Zarestky, J. (2026) “Bridging Nature, Well-Being, and Sustainability Through Experiential Learning in Higher Education,” Sustainability, 18(1), p. 154. Available at: https://doi.org/10.3390/su18010154. (Accessed: 2 April 2026) 
Welsh Government (2004) Children’s Rights in Wales. Available at: https://www.gov.wales/childrens-rights-in-wales (Accessed: 2 April 2026) 
Welsh Government, (2010) Children and Families (Wales) Measure (2010). Available at: https://law.gov.wales/children-and-families-wales-measure-2010 (Accessed: 2 April 2026) 
Welsh Government, (no date) Outdoor Learning Handbook. Available at: https://hwb.gov.wales/api/storage/fcb8539c-9be7-4883-8542-35d7b54b56f2/foundation-phase-outdoor-learning-handbook.pdf (Accessed: 25 March 2026). 
















image1.png
Sensory Explorers: Outdoor Adventures

A calm and inclusive enviroment tailored to Children with ASD that follows a
Montessori approach

en| Every Wednesday and
Friday

Time- 3-6pm

9 Location- Honeydew Forest
SA18 5YH

Accessibility- Sensory-
%%%.Er friendly, quiet zone

available, visual supports.
3 staff meml.aers onsit.e,
parents/guardians required
to stay.
Price- £3 per child

Join us for a sensory friendly
outdoor experience filled
with nature exploration,

creative play and gentle
movement activities.

Children can explore at their

own pace with visual
supports and quiet zones
available. Come join our
trained staff in exploring
nature that embraces the

Curriclum for Wales.

Activities-

¢ Nature Texture Trail
¢ Quiet Discovery Zone
Water and Chalk
corner
Movement and
sensory path
Calm area

C

-]

ontact- Sensoryexplorers@gmail.com
07863 786976




