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ECAD7003 Assignment Part B: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

	
	Target
	What I have done in this assignment...


	Target 1
	Think carefully about what you select to focus on in assignments like this. By focusing on all of formative assessment you will have found it challenging to have real in-depth analysis. Selecting an element of formative assess would have allowed more depth.
	I have only focused on the key action within the SDP, there were several other actions within the main actions, but I chose to focus mainly on the Reading Buddies scheme

	Target 2
	Use your literature review in the 'next steps' section. If you are reflecting on your practice and considering the next steps, the research will inform these. Use the hard work you have already done!
	I have included some references from the literature into my recommendations. 










Introduction
The aim of this assignment is to critically reflect upon a specific action within the School Development Plan (SDP) and use literature to explore how the actions are fundamental in the learning environment. For this assignment, School X identified ‘Develop reading fluency among learners from Year 7 – Year 11’ to be a priority for improvement within all the key stages. During the time at placement, it was evident how these actions were being evaluated, planned, analysed and reviewed to monitor the impact. Specifically, within the Maths department, the schools Scheme of Work highlighted areas where reading and literacy were to be implemented within the teaching and learning. The benefits of this specific action to be chosen were that within the time of being on placement, I was able to conduct some literacy within a maths lesson to develop the learners reading and to encourage learners to read the texts and ask questions.

Reading is a core fundamental skill that all learners require to enable understanding and for further improvement. Within a maths subject, as majority of the work is numeracy, it was very important that literacy was being implemented within the learning environment. This action followed the recommendation from the Estyn 2018 inspection and became a priority aspect as the percentage of pupils who are eligible for free school meals is 16.3%, which is very close to the national average of 16.4%. The percentage of pupils with additional learning needs is 25.9%, which is higher than the national average of 22.9%. The percentage of pupils who have a statement of special educational needs is 3.7% compared to 2.2% for Wales and around 2.5% of pupils speak English as an additional language (Estyn, 2018). 













Literature review
A review of literature will be based around reading and literacy which will reveal a rich body of research that will identify its crucial role for the learner and the learner’s development. School development processes play a pivotal role in shaping educational institutions, fostering growth, and ensuring effectiveness in delivering quality education. This literature review aims to provide a comprehensive overview of the key aspects of school development processes, examining various dimensions such as leadership, curriculum development, teacher professional development, and community engagement.

Effective leadership is fundamental to driving school development processes. Research by Leithwood, Louis, Anderson, and Wahlstrom (2004) emphasises the importance of distributed leadership, where responsibilities are shared among various stakeholders within the school community. Distributed leadership fosters collaboration, innovation, and collective efficacy, contributing to sustainable school improvement. Additionally, Fullan (2014) highlights the significance of transformative leadership that inspires vision, builds capacity, and promotes a culture of continuous improvement. 
According to Marsh and Willis (2007), a dynamic curriculum integrates relevant content, pedagogical approaches, and assessment practices to facilitate deep learning experiences. Furthermore, Hargreaves and Shirley (2009) emphasise the importance of curriculum coherence, ensuring that curricular components are interconnected and build upon one another to foster meaningful learning progression.

School development processes are enriched through meaningful partnerships with families, community organisations, and other stakeholders. Epstein (2018) outlines a framework for family-school partnerships, emphasising collaborative decision-making, shared responsibility, and effective communication. Additionally, Bryk and Schneider (2002) highlight the role of social trust in fostering productive school-community relationships, which are essential for promoting student well-being and academic success.
Despite the potential benefits, school development processes encounter various challenges that hinder progress and effectiveness. Limited resources, competing priorities, and resistance to change often impede efforts to implement innovative practices (Muijs & Harris, 2003). Addressing these challenges requires a holistic approach that addresses barriers and promotes inclusive practices.

As fluency in reading is the action that has been highlighted for this assignment it can be categorised and identified that reading fluency is a critical component of proficient reading and is widely recognized as a key indicator of reading competence and comprehension. It encompasses the ability to read text accurately, smoothly, and with appropriate rhythm.
Fluency is considered a bridge between word recognition and comprehension. Research indicates a strong correlation between reading fluency and overall reading achievement (Rasinski, 2004). Proficient readers demonstrate not only the ability to decode words accurately but also to read them effortlessly. Poor fluency can impede comprehension, leading to difficulties in academic performance and a decreased enjoyment of reading (Fuchs et al., 2001). 
Effective instruction is essential for fostering reading fluency. One widely used approach is repeated reading, wherein students repeatedly read a passage until they achieve a predetermined level of fluency (Samuels, 1979). This method aims to promote identification in word recognition and increase reading speed. Additionally, modelling fluent reading through teacher reading and audio recordings can provide students with examples of prosodic reading (Rasinski, 2004).

Similarly to assessment of the subject topic, reading fluency also undergoes assessment to ensure and determine the learner’s ability to read fluently. The more common strategies used are by reading through books whilst being assessed by the teacher, reading aloud to the class to formally assess the class as one but with recent technology upgrades, there are tools such as speech recognition, eye tracking software and pronunciation software which allows the learner to visually see their mistakes. These software’s allow the learners to self-evaluate and improve following their assessment.

Bronfenbrenner's Ecological Systems Theory, proposed by Urie Bronfenbrenner, is a psychological theory that helps to understand how various environmental systems interact and influence individual development. Bronfenbrenner believed that human development is influenced by a complex interplay of different environmental systems rather than being solely determined by genetics or personal characteristics. His theory consists of four main systems or levels of environmental influence, which he termed microsystem, mesosystem, exosystem, and macrosystem, with the addition of a chronosystem in later iterations of his theory (Bronfenbrenner,1979).
The microsystem is identified as the most immediate environment for the learner, this can be parents, siblings, and teachers who support a crucial role in their everyday life. The mesosystem refers to connections between different microsystems such as parent and teacher interactions and how that affects the learner’s development. Pushing further out of the circle, the exosystem comprises of external environments that indirectly influence the development of the learner, this can be the parents’ workplace environment and the parents stress levels, these indirectly can influence the child’s developments. Finally, we discuss the macrosystem, this is more based around society and how cultural attitudes towards education, gender roles, and even ethnicity can impact on the development of the child within a society (Bronfenbrenner,1979).
































Developing an action point
Schools X’s SDP is comprised of actions following the Estyn Inspection in 2018, Estyn identified and recommended three key areas for improvement. The area of improvement that has been investigated for this assignment is ‘Improve standards of pupils’ literacy and numeracy across the curriculum’ and the specific action point will be to ‘Develop reading fluency among learners from Year 7 – Year 11’. The school has identified three overarching areas which are Vision and Leadership, Wellbeing, Equity and Inclusion and Learning & Teaching and Curriculum. Each area has a key goal, for Vision and Leadership the aim is to improve planning to address any weaknesses in teaching and assessment, for Wellbeing, Equity and Inclusion the aim is to improve provision to develop pupils’ Welsh language skills in situations other than Welsh lessons and finally for Learning & Teaching and Curriculum the goal is to improve standards of pupils’ literacy and numeracy across the curriculum. This chosen action is incorporated under the Learning & Teaching and Curriculum area. 

The school’s structure is set out using the headmaster’s vision, the school then goes through a self-evaluation process, strategic planning then takes place, an improvement or action plan is implemented and finally a review is conducted to monitor the impact of the plan.
Part of school’s self-evaluation, there are several processes which take place to finalise the SDP. The school conducts an ALN review week, whole school self-evaluation practices, departmental standards review, pastoral improvement plan review, Estyn review, stakeholder voice and data analysis. All these processes are evaluated from the start of July and are finalised at the end of September. This leads to the identification of school improvement priorities and the production of the annual School Development Plan which is completed by mid-October. Departmental plans are then completed before October half-term. Priorities are identified from the Standards review and the SDP. 

This chosen action was planned to start from October 2023 with the introduction of assessing all pupils on their reading fluency using the ‘Microsoft Teams’ tool. It is the responsibility of the Head of Years to assign homework to all pupils to read through a book via teams where the software uses speech recognition to identify mistakes in pronunciation, missed words and in prosody of speech. This data is captured and analysed to establish intervention groups such as the ‘Reading Buddies’ scheme. The reading buddies’ scheme is designed to assign a low-level learner with a fluent reader once a week for 20 minutes during form registration. This is normally set up using a Year 11 fluent reader with a Year 7 low-level learner as an example. The SDP then states that every learner within the intervention group is to be assessed once a month to monitor the impact of the intervention. In December 2023, the data post intervention showed a positive impact in reading in over 80% of cases. 

The school also connects with primary schools regarding developing reading throughout the cluster and organises a community reading event for all cluster schools to attend. This encourages a collaborative community to engage and allow parents and teachers at primary schools to have an input within the SDP. Another key action which has been planned is to introduce whole school professional learning on how to teach reading fluency and allow time to departments to combine reading fluency with disciplinary reading. Disciplinary reading is a section from the scheme of work where the pupils are tasked to read the given information and answer the questions using their literacy skills. This strategy is highly beneficial within the maths department as majority of the work is numeracy therefore this task allows the pupils to engage in some reading within a math class. The impact of the training is monitored via minutes of meeting. Scheme of work and book scrutiny. The school also organises an annual book fair which is held in the leisure centre to celebrate pupils’ success and engage in further reading. 

This in relation with some the other actions within the SDP should be sufficient to allow the school to develop their learner’s fluency in reading. The SDP clearly shows how much time and effort the school prioritises this area of learning by allowing teachers and departments time to incorporate fluency reading with their scheme of work, the school has also provided teacher training on how to develop learners’ fluency in reading which is taken from the schools budget and they organise many outside of school events to encourage the community to participate in the development of the learners.














Reflection and evaluation
One of the key actions highlighted and discussed throughout this assignment was the ‘reading buddies’ scheme. This scheme showed to have a positive impact in over 80% of cases which is a remarkable result considering the time constraints within a school day. What can’t be missed in this result is the 20% who did not have a positive impact. It should’ve been a priority within the SDP to clarify the action plan for the learners who do not improve in their reading, what additional intervention groups will be created for them and how will the SDP ensure this plan is identified as a priority. The SDP identified the ‘reading buddies’ as the only short-term action, the school should have included more short-term actions to improve the learners reading, an action could’ve been to assign the learners with reading a book where they will summarise to the group about the book. This would allow the teachers to identify the impact as they could monitor the time it takes to read a book, what the learner has learnt from the book and could also monitor their speech to identify any improvement. 

Being critical of the SDP, the sub actions within the key action should have been crucial to the immediate learning of the pupils who require intervention. It seems that most of the actions are not practical but have an indirect effect to the learning. The school should’ve have identified more practical and effective actions that will play a key role in the development of these learners on a daily or weekly basis. The SDP does not highlight how the community collaboration at the reading event is monitored, how they capture data from the event and doesn’t specify what actions were improvised from that event. 

However, the school shows numerous actions that have been incorporated within the SDP that highlight the significance of transformative leadership that inspires vision, builds capacity, and promotes a culture of continuous improvement which is supported by the research of Fullan (2014) and the community involvement is based around the theory of Bronfenbrenner (1979) where it is anticipated that the macrosystem is where the community participates in the development of these learners. Furthermore, the parent-teacher interaction will help the learner understand their needs and requirement to ensure they fulfil their potential. The mesosystem would be the most influential for the learner in this instance as the requirement for development will need to be directed from the parents and teachers. 



Conclusion
In conclusion, school development processes require strategic leadership, robust curriculum development, effective teacher professional development, and meaningful community engagement. By addressing challenges and embracing innovative practices, educational institutions can foster a culture of continuous improvement and enhance student outcomes. It was found from the SDP that one of the schools’ priorities were to develop fluency reading, the school has shown qualitive data that highlights the improvement following the planning and how they have reviewed the impact within the first few months. The school has identified a positive impact in 80% of cases following the intervention groups and this should be marked as a success. Additionally, the school should not refuse the 20% that did not see a positive impact but instead should be focusing on prioritising more short-term actions such as what is next for the 20% that did not have a positive experience. It is key and a right for the learner that their development needs are the priority. Moving forward, it is imperative to prioritise equity, collaboration, and innovation in shaping the future of education.
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