
Managing Behaviour and Supporting Learner Engagement

Essay on behaviour management (1409 words)
According to the department for education (2022) the management of behaviour is key to the effectiveness of the education received by students. It is important as teachers that we create an environment where good behaviour is promoted and negative behaviour is not tolerated.  This can be difficult as it is not always possible to understand why a person’s behaviour is negative and assumptions cannot be made to avoid discrimination (James, 2016). When students are in compulsory education schools may be forced to know about any disabilities, illnesses or home circumstances which may impact a student’s behaviour (Kozina, 2015). When adults move on to higher education, they do not have to disclose their personal circumstances to the University nor provide any previous supportive learning plans that they may have had at school (Welsh Government, 2021). UCAS (2021) states that although declarations of mental health issues have increased over the last decade the majority of students are still reluctant to disclose a disability, mental health issue or caring responsibilities for fear they will get rejected for the course applied for. This reluctance could not only impact their studies or others but could also result in them developing further health issues due to further stress, anxiousness and frustration (Mind, 2021). 
The UK government and devolved governments issue guidance on behaviour management for primary and secondary schools (Gov.wales, 2012). With higher education providers they can also use this guidance however they are expected to develop their own policies and procedures in line with legislation, as they are dealing with adult learners this may differ to that of compulsory school students. Higher education providers will have policies that align with for example HEFCW, Well-Being of Future Generations (Wales) Act 2015, Equality Act (2010) as well as many other individually created codes of practice (UWTSD, 2020). It is important that the policies and procedures developed link clearly to the values of the provider, if they do not and are not upheld consistently then this is when there will be confusion over what is acceptable behaviour (Murray, Douglas-Dunbar and Murray, 2014). 
There are many legislative requirements to bear in mind as a teacher this includes the UNCRC, which was brought in to protect the rights of a child. It gives children a voice to stand up to ineffective teaching situations and complain or get support (UNICEF, no date), this is then further supported by OFSTED reports which investigate the behaviour towards learning in schools (Gov.uk, 2023). Although there are formal processes in place across the country, they have been criticised for being too rigid and even been accused of being the cause of death for one headteacher who was waiting for the Ofsted report which would confirm the downgrading of the school (BBC, 2023). Universities have a similar body although arguably not as thorough as OFSTED, this is known as Office for Students which reports to parliament and was developed through the Higher Education and Research Act 2017 (OfS, 2022), both have been heavily criticised for being ineffective. Although it is important to have these independent regulatory frameworks, learning providers must support teaching staff with resources and training to know how to deal with different behaviours appropriately (Department for Education, 2012). The rating of education providers can also have an impact on the behaviour of students especially if the funding is not there to support the teachers and the students. 
As teachers will not always know why a student may be expressing misbehaviour in the classroom, although it has been argued by Robinson (2019) that this is vital in order to improve behaviour it is up to the student to be honest, particularly in higher education. A way in which educators can help promote honestly and openness is through calm and constructive communication (Bailey and Almusharraf, 2022). The communication method may be adapted in accordance with the situation face however at all times the educator must act professionally in accordance with their duty for their educational institute and in line with the relevant professional standards for example UKPSF for higher education providers (UKPSF, 2023). 
The Department for education (2022) recommends schools deal with misbehaviour by first ensuring the environment is safe and if necessary, removing the pupil from the situation but where possible trying to reengage them to promote their learning and others. Similarly, to higher education providers safeguarding is the main priority and depending on the act will depend how the behaviour is dealt with (Morgan, 2009). It would be unlikely that a lecturer for example would send a student to the programme manager etc. unless recurring misbehaviour however this would be common in schools therefore can work as a threat to change behaviour or the fact that their parents may find out could be enough to result in a change in behaviour (Fleming and Garner, 2009). It is also important that it is actually misbehaviour, there could be inconsistencies between lecturers/teachers on what misbehaviour is and this could actually inhibit positive discussions around behaviour and disagreement (Lebor, 2017).
Lewis (2009) proposes that there are 4 categories that students can fall into, this starts with Category A- well behaved and engaged to Category D- repeatedly misbehaving and disengaged. The important aspect highlighted here is that for this to be effective all students must be assumed category A on first meeting, this does support the legislation through the Equality Act 2010 not to discriminate (Gov.uk, 2015). The restriction of this theory is highlighted through the findings of Eliahoo (2016) who through qualitative studies highlight that in cases where teachers have mentors, their mentors may provide advice on how to deal with situations based on their previous experiences not necessarily what is the right thing at that time. This could mean that if a student is not disruptive in class but could be quiet or disengaged, they would not necessarily be picked up as they are not impacting the wider class or being part of the mentors’ prior experience. This would be determined by the skill set of the those detecting the behaviour however Dunbar (2022) does argue that research does usually point towards the need for behavioural instructions rather than soft skills, and that soft skills doesn’t always get the key messages to the misbehaved. 
Disengagement in class may not always be picked up and an investigation by Ofsted reported that the majority of schools thought that a low level of disruption daily was acceptable (Gov.uk, 2023). As primary and secondary school is compulsory and the low ratio of teachers to students may prevent teachers attending to every child’s needs this can result in some having a negative experience of education (Bergdahl, 2020). This is evident when over 80% of dyslexic children in English schools were not diagnosed and were deemed ‘slow learners’ (BBC, 2019). This can prevent some wanting to go on to higher education or when they then do it can be difficult to adjust, particularly when schools monitor engagement through attendance and exams, although important in university they will not necessarily get penalised for nonattendance, and a lot of the learning is self-driven which they may be uncomfortable with (Cote and Allahar, 2020). This however can be addressed by promoting the support available and the assessments that can be undertaken to make learning easier to encourage engagement and success for all (UWTSD, 2022). 
According to Ofsted (2019) there are a variety of behaviour management techniques used across different schools therefore when students attend university their prior experience could be that of zero tolerance or restorative justice and this could not only impact their behaviour but also the way in which they respond to other students’ behaviour. In higher education adult learners usually have chosen to be in education and have more autonomy than compulsory education (Peltz and Clemons, 2019) this can mean that a variety of approaches must be considered to adapt to the different experience’s students have had. Goodman in 2002 suggested that teachers should avoid returning to the issue but move forward and help students develop new habits which eventually lead to positive and engaged learning (Lach and Goodwin, 2002). 
Although Jeanne Gibbs theory of everyone working together to improve student engagement and success was proposed in 1995 (Gibbs, 1995), we can see from the review of current research whether it be in compulsory or higher education, support needs to be given to all involved to be able to train, observe and provide effective solutions to help all succeed in education.  










	

Reflective account (1228 words)

Higher education has progressed over the years to welcome a more diverse range of students (Tam, 2022).  As there is a more diverse range of students it makes it essential that teachers reflect on the teaching environment and response from students as it may not be clear from the outset how people behave or their expectations of the learning environment (Ginsburg et al, 2019). The more teachers reflect on the classroom environment the better they are equipped to dealing with various learning needs and show the students how important reflection is as part of their learning and development (Yancey, 2016). To enhance learning practices it is recommended that educators not only reflect on their own teaching but also that of others (Moon, 2007). Rushton and Suter (2012) support this and state that collaborative reflective practice which involves observing others as well as being observed is vital to teacher learning. This can not only improve their professional ability but also provide insights into how others positively manage behaviour in the classroom (Rachman, Hanna, and Badara, A, 2019). This continuous improvement is vital as university complaints from students in England and Wales  hit a record high in 2022 and 38% of these were related to complaints about results and appeals (Shearing, 2023). Research suggests there is a clear link between assessments, results and classroom behaviour (Pinquart and Kauser, 2018), this makes it paramount that communication and support is clear in the classroom to help prevent academic situations resulting in negative classroom behaviour (Burns et al, 2020).
There are various models that can be used to provide structure to reflective practice and for the purpose of this reflection Driscoll’s model of reflection will be used. This model asks 3 questions What, so what and now what. It has been said that these questions were derived from the model proposed by Borton but expanded to provide more detail (Driscoll, 2000 as cited in Copley, 2011). The first 2 questions will be addressed within this reflection and the last – Now what will be covered in the action plan within the appendices (Appendix 4). 
What?
I observed 2 different lecturers, hereon referred to as Lecturer A (Appendix 1)  and Lecturer B (Appendix 2). Lecturer A taught a class of Level 4 students and Lecturer B taught doctoral students, these observations will be reflected on in conjunction with my own taught experience with level 7 students (Appendix 3). I will be considering the different levels within my reflection however research does suggest for a reflection to be effective it must lead to improved behaviour and the level of class does not impact the ability to reflect critically (Grissom and Bartanen, 2022). 
All classes took place in a university classroom, face to face, Lecturer A  used part lecture style and part demonstration, the combination is reported to improve academic results (Wolff, Griffiths and Yerworth, 2017). Lecturer B and my level 7 class were taught through lecture style and group discussions which are seen to be the most common in a university setting, however more effective to students memory compared to lecture style class alone (Balch, 2014). 
In both my class and Lecturer A’s class there were elements of collective class teaching and individual support, although it is argued that individual support is more effective as it personalises the teaching environment it is not possible to do this continuously due to time constraints and essential teaching content covered by the relevant learning plans (Van Klaveren, 2011). Although difficult to personalise the learning experience it is the duty of the educator to adhere to the professional standards and by doing this they can adapt to ensure they respect individual learners (V1)and promote opportunity for everyone to reach their potential (V2) (UKPSF, 2023). This was evident with lecturer A as they had students with mixed levels of spoken English, this made it paramount that direct instruction was used with the lecturer checking students understanding (Saeverot, 2022), it was evident that the lecturer was there to support and guide learners (A4). Lecturer A had created a supportive classroom environment where students frequently spoke up if they did not understand a certain term or phrase, this is important as misunderstandings can result in less engagement in class and potentially misbehaviour (Robinson, 2019). 
Lecturer B used evidence informed approaches (V3), critical evaluation (K3) and expertise. There were no interruptions from students, there seemed to be full participation and engagement which is more prevalent in doctoral students due to the expected level of professionalism and self-driven learning (Hsieh, 2022). 
During my taught session students seemed engaged as they responded to hinge questions well, which are used to monitor the understanding of the students (Renshaw, 2015). During group discussions there was active participation although at times some groups would get distracted and go off topic, due to the risk of disengaging others the use of Blooms Taxonomy to help reengage and promote deeper learning by reminding students of the objective of the task (Adams, 2015). 
So what?
All sessions involved group discussion to some extent, using class discussions is important but for these to have an impact an environment of effective listening has to have been created in class (Aveni, 2014). This was clearly evident in all classes as students understood the tasks set, due to some finishing the tasks quicker than others this at points resulted in some personal conversations taking place. In both the level 4 and 7 classes at points there seemed to be low level disruption during the group activities which was addressed in both classes effectively however if this had not been addressed it could result in an acceptance of disruption which can disengage not only the disruptors but also other class members (Bennett, 2010).
There were levels of frustration in all clases at varying points, for example as explained in level 4 and 7 classes there was some off topic conversations however engagement was promoted and class reengaged (V2). Within the level 8 class some of the frustrations were not necessarily around disruption but more of the lack of preparation from the students. Lecturer B in this instance had to adapt the content of the learning (K2) and used two way communication to gauge the current level of understanding (Chin and Kozimor-King, 2018). This is key to the learning experience, if the lecturer had reacted in a zero tolerance way then this could have resulted in the class moving onto new information when they already have a lack of understanding which can inhibit success on the course (Wiggins and McTighe, 2005). If the lecturer had acted aggressive in relation to the lack of preparation then this could have triggered different behaviours in class and would not support the learning process which could potentially discriminate against students who require additional support (Ryan and Henderson, 2018). 
It was key in each class that when dealing with the behaviour in the class it had to be managed effectively, if not it could actually result in students not being comfortable contributing in class at all due to fear (Lebor, 2017). This would be detrimental to the learning process as peer to peer learning encourages further insights and helps students develop confidence in their skills (Korb, 2012).
Now what?
Following the reflections of the 3 teaching sessions I have proposed potential targets for future professional development in relation to learner engagement (Appendix 4). 
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	Teacher

	Christian Felices 

	Date
	
8th February 2023

	Group
	Level 4 


	Topic/Context
	Digital skills and research – Skills for the workplace 


	Notes on the lesson:

	Pre-work blogs – add up to a portion of their summative assessments 

Topic: questionnaire design 

Problem solving 

Presentation slides and interactive practical session on computers. 

Aims and objectives were clear from outset and purpose. Demonstrating how to create a questionnaire and how it links to assignment. 
Testing knowledge – asking students views before providing information asking what is a questionnaire , from a business perspective – market research. 
Examples in class, checking relevancy and understanding with students. 
Language barriers, student could not always think of English word for what they wanted to say and lecturer was very supportive and patient. 
Limited information on slides – explored content around this in a class discussion. 
Use of everyday examples which were relevant to all, clear understanding and allowed students to participate freely. 
Practical elements of demonstrating how to structure questionnaire and showing students how to incorporate this in their assignment. 
Clearly highlights the importance and impact of having the right questions, GDPR, purpose. 



	What I have learned:

	
The importance of ensuring students understand terms used. At some points during the class the students were stating that they understood some points being made and then when asked to explain their understanding it was misaligned. As the teacher had created a trusted environment over time the students were confident enough to say something even if it was incorrect, which allowed the teacher to address any gaps in knowledge. 



	Targets to improve my own practice (mapped to professional standards):

	

Ensure I adapt my approach to learning (K2) and not assume that students will understand all of the terms being made. 

Promote engagement with learning (V2) similarly to the session provided to these students I do provide the slides in advance. This should enable students to view prior to class and highlight any misunderstandings however I have learnt that it is important to not only make the information clear but provide additional links to further support in case students are unsure where to find additional and relevant information for their supportive learning. 





Appendix 2

Teacher Observation Form
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	Teacher

	Caroline Jawad 

	Date
	
6th March 2023

	Group
	
Doctoral 

	Topic/Context
	
Introduction to research principles and philosophy 

	Notes on the lesson:

	

Highlighting the importance of research philosophy in doctoral research. 
Class videos – preparation and questions
Listen notes – key limes 
Denzin and Lincoln 2011 – level 8 instead of saunders more for level 7 – clear messages around expectations and requirements at level 8 
Highlighting the importance of support and engagement
Contribute to practice – knowledge creation
Highlighting ethical research 


	What I have learned:

	
Different levels of students need different levels of guidance. Reiterating the expectations of delivering a level 8 piece of work and comparing this to undergraduate level to ensure the students are aware of the difference in expectations. 


	Targets to improve my own practice (mapped to professional standards):

	
The importance of the use of evidence informed approaches (V3) assists in the students understanding of the information. Use more examples and potentially guest lecturers (V5) to help engagement and application of theory. 

Ensure I support and guide learners, there are a variety of abilities within university classes, and I cannot assume that if they are signed up to a certain level of course they have that ability. Understanding the ability of my learners I can support and guide learners (A4) effectively. 
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Lesson Plan

	Topic: Change Management
	Class: Level 7 


	Date: 14th March 2023

	Length of lesson: 3 hours 
	Number of students: 12

	Resources required:

Computer, presentation slides, Moodle 



	Aim of Lesson

Provide an overview of the impact of change management on business success and the role of HR in supporting e employees and the organisation to reach strategic goals in relation to organisational change.






	Learning Outcomes – The Learners Should Be Able To:

· Define change management and explain the importance of managing change effectively
· Explain what is meant by an agile workforce and how organisations can prepare for this 
· Explain the role of HR in an organisation when preparing and managing change



	Previous student knowledge required for the session:	

Non required however the target audience will have some prior knowledge as this is week 4 of the module and they have covered change management in last semesters modules. 




	Anticipated difficulties (if applicable):

Ensuring students are aware of the link to their assignment. 





	Professional Standards (where are these being met within the session)


A1- design and plan learning activities through Moodle slides and group exercises
A3- Assess and give feedback to learners through two way communication in class 
K1- understand the subject material to ensure I have the ability to communicate effectively 
K3, V2, V1- how students learn, I have students in class who are neurodivergent therefore it is important that I make the resources available in advance, do not put people on the spot to answer questions and clarify points if misunderstood. 





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction








Development 





















Plenary/conclusion
	Assignment questions 
Introduction to change management


Introduce what change management is 

Agility 

Flexible working  with in class discussion activities

Role of HR within change management


Change is inevitable and consideration of getting a workforce ready for change
	Allow students to mention any queries they have regarding the assignment and go on to introduce this weeks topic that is already accessible via Moodle.


Go through slides with students thoughts and contributions throughout the lesson.  
	2:05-2:20pm (if needed)




2:20pm



3:15- break 15 mins 




3:30-4:30pm




4:30-5pm











	Assessment Strategies: when and how are they included within the lesson?

Summative assessments through group discussions and two way communication through questions from lecturer to students encouraging participation. 





	Informal reflection (to be completed after the session)


To promote engagement within class I would encourage more 2 way communication (V2). This will help me gauge the level of understanding within the class. I have a few students who are more confident than others and this can sometimes misconstrue my knowledge of others understanding.

This would be supported through additional forms of in class feedback (A3) and I would use this to help design and deliver future sessions that would most benefit the students learning (A1).



Natasha Davies 		Word count: 2637
Student number: 2222025

Appendix 4- Action Plan
	Action Descriptors 
	Purpose 
	Professional standards
	Steps
	When?

	Gain feedback on in class activities more frequently 
	Gaining feedback on the activities used in class will allow me to properly manage the time effectively. In some group tasks groups were finished quicker than others, I need to understand whether some did not understand the task or if they found it too easy.  When students complete tasks at different times there are tendencies to distract others, to prevent this I need to ensure the timed tasks are appropriate. 
	V2, K2, A1 and A3 
	Use technology such as a feedback tool or conversations to gather insights on what works well in class and what could be adapted.  
	I will start this May 2023 and will continually review to invest in my continuous professional development.  

	Make time for more personalised learning activities. 
	Try and get to know students my monitoring the level of knowledge whilst maintaining fairness. This will help increase engagement as it will minimise the chance of students feeling confused and lost in the academic context. 
	V1, K1, A2 and A4 
	Although the time is restricted in class placing students in smaller groups and dropping in to have more conversations on the content of the conversations will allow be to better understand individuals knowledge.  
	I will start this May 2023 and will continually review to invest in my continuous professional development.  

	Encourage students to contribute to in class activities. 
	There are a few students who speak up regularly, this doesn’t cause a problem but it does mean that I don’t always get to hear other viewpoints. Encouraging others to participate will highlight their understanding help others widen their viewpoint and knowledge. 
	V1, V3, K1, K2 and A2. 
	Gradually encourage others to talk. I must be mindful to create a supportive environment as not all personalities or learning abilities will feel comfortable speaking in class and this may not reflect their academic ability. Creating that trust and ensuring that I create an environment that students don’t get penalised for not speaking up but all have the opportunity to do so. 
	I will start this May 2023 and will continually review to invest in my continuous professional development.  
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