

This essay aims to explore and compare two recognised behaviour approaches within the classroom setting. Both Stop, Understand, Move On (SUMO) and Promoting Alternative Thinking Strategies (PATHS) are compared in how it supports behaviour management and how it develops the learner. This will determine which approach would be best suited to a classroom and most supportive to those with challenging behaviour. 

[bookmark: _GoBack]SUMO is an acronym for Stop, Understand, Move on, which is a simple guide of how the learner can develop their ability to take the time to reflect and consider their opportunities in any given situation. Sumo4Schools foundation is a program that supports learners in developing their self-awareness and taking self-responsibility. (Sumo4schools, unknown). Self-awareness is the conscious awareness of personal thoughts, feelings, and the ability to reflect on how situations are approached. It is the foundation of developing self-regulation, which is a vital component in an individual learning how to regulate their emotions and reaction or responses to external stimuli. (Guillan, 2019 ).The development of self-regulation has been considered an indicator for success in later life, and is linked to self-esteem, the ability to cope with stress, and levels of engagement with school work. (Montroy et al, 2016). According to McClelland and Cameron (2011) children that have not developed self-regulation before entering school are more likely to face challenges, which suggests that supporting the development of self-regulation as a component of school learning is important. This confirms that the learning that takes place in SUMO would support pupils with challenging behaviour as it develops a core skill that has an effect in many areas of the individual’s life. SUMO acknowledges that everyone is individual, therefore a flexible approach is required so that the learning of core skills is accessible to everyone. Ultimately it has a flexible approach to suit all learners as their aim is that the SUMO principles help people face challenges throughout their life. (Sumo4schools, unknown). SUMO translates to ‘I choose’ in Latin, which is the key to the learner making good choices, which positively impacts their current selves and their future. The approach provides a holistic structure to support and develop pupils in the school environment, and nurture open-communication in all relationships. According to Ndethiu (2019) to be an effective teacher there must be a two-way communication channel where everyone’s voice is valued. This increases engagement in the classroom, alongside developing self-esteem. The SUMO approach is for both teachers and students to use in their daily life, enabling both to benefit from consistently practicing the skills. For teachers this leads to a confidence in delivering the program, alongside acting as a positive role model and demonstrating the benefits that are gained through consistently engaging in the practices. This understanding of SUMO is then easily transferred to students, becoming the normal communication style in the school, which connects pupils and teachers, increasing levels of well-being. (Henderson, 2012). According to the welsh government (2016), consistency is key to a program taking effect, therefore integrating SUMO into the curriculum and school ethos creates an atmosphere that has a can-do attitude and ensures that pupils engage in SUMO learning every day. 

SUMO is underpinned by six principles; Change your t-shirt, Develop fruity thinking, Hippo time is okay, Remember the beachball, Learn Latin and Ditch Doris Day. (Sumo4Schools, unknown). They are an essential component of developing the learners understanding on key areas of their life and gain a mutual language to communicate their experiences. Having a common language across the school or within a classroom creates an inclusive environment where pupils are able to clearly communicate with confidence. (The communication trust, unknown). Each principle focuses on a different skill set, yet aim to create an engaged and creative thinker overall. Each principle is labelled in a way to engage the learner to reflect, then take-action. The first principle encourages the pupil to take responsibility for their behaviour through recognising and understanding their emotions, so that in any situation the individual can make a choice as to how they respond. By exploring the emotional world, pupils are then able to learn that feeling like a victim is not necessary when experiencing negative thoughts or emotions. This concept is delivered through exploring the victim mentality and its description of how the victim has relinquished self-responsibility, negatively impacting their life. This first principle links to the program’s formula ‘Event + Response = Outcome’ which acknowledges that although the event may not be controllable, your response could influence the overall outcome. This development of self-responsibility creates self-aware and autonomous learners. (McCombs, unknown). The second principle nurtures positive thinking. It supports the learner in recognising thought patterns and evaluating whether they are fruitful thoughts, or ones of an inner critic. During this evaluation 7 questions are asked to discover new ways of thinking that lead to positive outcomes. According to Mayo Clinic (2020) positive thinking supports resiliency when experiencing stress, and increases longevity. Therefore by increasing learner’s positivity, it will directly impact their life experience. The third is a principle that acknowledges that it is important to feel the emotional upset caused by an event and take time out to reflect on setbacks. It also prepares the learners for challenges in life, nurturing resilience which increases the learner’s mental health and well-being. (Henderson, 2012). The fourth is an area that looks at personal perspective, and the perception of others. Having the visual aid of a beach ball that is sectioned into 8 colours demonstrates that others may view the beachball (topic) from a perspective that is contrasting from their own, but holds the same truth, or value.  It develops critical thinking skills, which occurs when an individual has the metacognitive skills such as self-monitoring and accuracy. As SUMO develops self-regulation, self-awareness, resiliency, tenacity and self-responsibility, it facilitates the learner to then be an effective critical thinker, which could have a positive impact on behavioural and emotional problems in and outside of the classroom. (Magno, 2010). The fifth and sixth principles introduce the idea of taking action and creating their own reality, building resiliency. 
These principles foster a proactive atmosphere within the school which supports good mental health and wellbeing, alongside positive relationships and autonomy. SUMO is a whole school approach that supports all learners confidently approach every day challenges of school life. It is predominantly delivered to KS1, but is used in KS2 and is available as a business model. (Sumo4schools, unknown).

PATHS is a comprehensive programme that has a social and emotional learning (SEL) curriculum, supporting the development of self-regulation, self-control, emotional intelligence, problem solving, and communication skills in primary schools. (PATHS, unknown). The main objective of this programme is to promote skills that prevent or minimise behaviour problems. (Welsh Government, 2012). This is achieved with the following units: recognition, understanding and expression of emotions, self-control, social problem solving, peer relations and self-esteem. Although separate units, each contain learning that are linked to all units. The first unit develops the learner’s recognition and understanding of emotions, fostering emotional intelligence which covers five main areas; self-awareness, emotional regulation, self-motivation, empathy and relationship skills. These areas enable the learner to find the correct language to communicate in school, between peers, with their family and in employment later on in life. (Busche and Oakley, 2017). By developing emotional intelligence, it allows the learners to resolve any challenges faced in interpersonal relationships, developing an open-communicating school environment leading to positive behaviour. (Rafailia, 2015). The second unit develops self-control, focusing on challenging emotions and differentiating between good and bad behaviours. With the ability to recognise behaviour patterns and their effects, combined with self-control (the prerequisite for problem solving), individuals are able to take responsibility for their behaviour. (Greenberg, Kusche and Riggs, 2004). The delay of gratification is a skill that is nurtured in this unit, which according to Joseph (2015) creates reliability and resourcefulness throughout the lifetime, which combined with the development of self-regulation links to cognitive and academic competence. This then has a direct impact on the individual’s ability to manage their own behaviour. The third unit focuses on interpersonal problem-solving, which can be nurtured now that the learner has developed emotional intelligence and self-control. Identifying challenges and solutions in this unit supports the learner in recognising how they behave when they are faced with a difficult situation and evaluating what would be the best response. By learning how to evaluate the consequences of an action, the learner will be able to effectively resolve difficulties in the classroom with their teacher and peers, as well as outside of school. (Rafailia, 2015). As well as practising verbal communication, the learners explore non-verbal communication in the unit, as this is known to be the main source of communication during interactions. Developing the understanding of body language and its effects on interaction and engagement can build confidence and self-esteem, reduce misunderstandings and supports efficient classroom management, leading to an increase in positive behaviour. (Ali and Ali, 2011). This development of non-verbal communication skills also creates an inclusive environment for ALN pupils and those that specially use non-verbal communication. The curriculum is finished with peer relations and self-esteem which encourages role playing of interpersonal problem-solving and also practising being complimentary to their peers. This development of self-esteem will enhance their emotional and social skills supporting positive behaviours. (Lawrence, 2006)

According to Weare and Nind (2011) the most effective approaches that have a positive impact on mental health and well-being are ones with an increased sense of community in the school, open communication with parents, parenting education and teaching skills. Despite SUMO’s  emphasis on individuals taking responsibility for their feelings and actions, it does not have a clear structure on how to manage challenging behaviour when a pupil is not engaging with the learning. Other factors such as poverty, discrimination or emotional, social and behaviour disorders could be the driving force of the challenging behaviour, so it could be questioned as to whether the 6 principles alone could support these learners, especially if these are not valued at home. As challenging behaviour can occur due to low self-esteem, having a united approach between school and home could better support the individual and avoid conflicting messages being delivered, further escalating the behaviour. (Family action, unknown). Both SUMO and PATHS nurture a sense of community in school, alongside strengthening the pupil-teacher relationship, yet PATHS, although predominantly classroom based, have communication and provide activities for parents to engage in with their child which ensures a consistent approach to the learning is possible. 

To realistically meet the needs of each individual child in the class and approach behaviour management in a holistic and appropriate manner for the individual, a blend of behaviour management approaches is required. As PATHS has been delivered in mainstream schools as well as to pupils with ALN there is evidence that is has a positive impact on all learners. Each unit can be adapted to the individual, creating an inclusive environment, increasing the well-being of pupils and addressing the needs of those already displaying behavioural problems. This has shown to decrease depression and anxiety in learners that have engaged in PATHS. (Greenberg, Kusche and Riggs, 2004). The curriculum for PATHS suggests that the learning is more in-depth and each unit blends well, reinforcing previous learning. It also has a larger body of research of the impact of PATHS, suggesting it is the programme best suited to managing behaviour in a classroom, as SUMO was originally designed for businesses not behaviour management in classrooms. Despite these differences, both programs are extremely similar and aim to develop the core skills that lead to positive behaviour changes. Therefore, it is the research attached to PATHS and the recognition for long term results for the learners that have engaged in the curriculum that concludes this essay with PATHS being the better suited program to deliver in schools for behaviour management. (Welsh government, 2012)

To conclude both SUMO and PATHS develop vital skills such as self-awareness, self-regulation, resiliency and critical thinking which leads to an inclusive environment and has a positive impact on behaviour in the classroom. Through exploring both programmes PATHS is the most effective behaviour management approach as all aspects of the pupils learning and experience is taken into consideration, any additional support for pupils that already display challenging behaviour is provided, as well as the development of key relationships between pupil, teacher and parent. (Welsh Government, 2012). 
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