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Targets from last assessment
1. Aim to write your essay in the third person/passive voice, e.g. using “the researcher” instead of “I” and “me”, to make the writing sound more academic and objective.
a. Attempted to address this in this assessment by using the ’Read Aloud’ function on word.
2. Reflect further upon how this study link to your future development and Professional Standards. 
a. Attempted to address this by using Use Hwb (gov.wales) website. 
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The aim of this report is to critically reflect on the actions, impacts and evidence base of one aspect of the schools’ development plan. The aspect that will be critically discussed in this report will be the increased use of incidental Welsh to develop pupils’ Welsh language skills. The school that this report is based on will be in line with BERA guidelines, therefore, all information from this school will be anonymised (British Educational Research Association [BERA], 2018). The school is based in a semi-affluent area, with the school being a mixed English medium school aged between 11-18. The number of pupils on roll is 1,229 which includes 229 students in the sixth form. Around 11.4% of students are eligible for free school meals, which is lower than the Welsh national average of 18% for secondary schools in Wales. Around 9% of pupils are on the additional learning needs register, of whom less than 1% are statemented. Very few pupils speak Welsh at home. Around 93% of pupils are from a White British ethnic background. Around 3% of learners speak English as an additional language. All this information has been sourced from My Local School website (2022).
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The purpose of a school development plan is to set out the school’s strategic plan for improvement. From September 2015 schools were bound by The Education (School Development Plans) (Wales) Regulations 2014 legislation specifying that all schools must have a school development plan in place fully compliant with regulations (Welsh Government, 2014). Yet it is for individual schools to determine their self-evaluation and development processes. It sets out the actions a school will take in order to improve the learning experiences for all pupils (Welsh Government, 2014). A school development plan will set out how a school will achieve its development priorities with regards to its resources available, funding and those involved (Welsh Government, 2014). School development plans are set over three years and are common reference points for staff and governors when they are reflecting upon their work towards set development priorities. These development priorities can come from self-reflection, national or school priorities or from Estyn inspection targets. From Improving Teaching, it is clear that good teaching and learning, which are what school development plans are aiming for, schools should take on the model of a self-improving system (Estyn, 2018). Schools, leaders and teachers take on the responsibilities for their own development which in turn helps to deliver successful strategies for good teaching and learning (Estyn, 2018). 

Effective school planning and reflection are fundamental for a successful school development plan. The school development planning cycle, according to the Welsh Government (2014), is to raise standards and improvement of learner outcomes. It is as follows, school has a vision, they then must self-evaluate, reflecting on their performance based on the vision, this can either be through reports or data. Strategic planning is next, this step involves school partners and stakeholders ensuring everyone has a commitment to the schools’ improvement. Next is making the improvement/action set out in the plan, here the school must put into practice the actions or strategies outlines in their school development plan. Finally, the last step in the school development planning cycle is reviewing the impact. As school development plans are considered to be live documents that are regularly monitored, this reviewing and reflection are an ongoing process over the 3 years (Welsh Government, 2014). 

The school’s aim is to widen the opportunities for pupils to develop their Welsh language skills. Following the Welsh Governments vision of a million Welsh speakers by 2050, Cymraeg 2050, the school is implementing changes for their pupils to engage with the Welsh language. The Welsh Governments aim is split into 3 themes, theme 1 increasing the number of Welsh speakers, theme 2 increasing the use of Welsh and finally theme 3 creating favourable conditions, i.e., infrastructure and context (Welsh Government, 2017). Within this reform the Welsh Government (2017) sets out that their targets to achieve this vision in relation to the education system, these are to transform how Welsh is taught within schools, to increase the number of secondary teachers who can speak Welsh and to reform post-16 bilingual education and skills ensuring that these students continue to develop bilingual skills. It is evident that these reforms are making their way into school development plans where schools are transforming their curriculum to increase the use of Welsh with the aim of providing more opportunities for learners to develop and improve reading, writing and speaking Welsh outside their Welsh lessons, this is directly taken from the school development plan that is the focus of this report. This school, as it has a sixth form, has an action plan to maintain and improve Welsh options at both AS and A Level. There are discussions within the Welsh Government to implement a Welsh Language Education Bill which puts into law the target of reaching a million Welsh speaker by 2050, the bill will also take steps towards enabling all pupils in Wales to become confident Welsh speakers through the statutory education system (Welsh Government, 2023). Through the implementation of the new curriculum for Wales schools will turn their attention to the development of student skills that will enable them to become confident individuals in their heritage and culture, therefore, relating to the development of the Welsh language, students from 3-16 will progress in their Welsh language skills (Welsh Government, 2022). 

As seen from governmental reform and policy, Welsh will become commonplace within Wales’s everyday life with regards to community, health and social care and the workplace (Welsh Government, 2021). Giving students the skills to speak Welsh will ultimately give young people an additional life skill and gives them a sense of Welsh identity and culture (Hodges, 2021). The increase of incidental Welsh in the classroom will increase a pupil learning through everyday experience rather than being taught directly which widens a pupils learning experience (Packer and Rivaux, 2020). So, for schools to develop learners into confident Welsh speakers, through establishing positive language practices, they are developing learners into healthy confident individuals ready to be a part of Wales and the wider world.
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(Welsh Government, 2022)
A schools development plan will be informed by regular self-evaluation, data analysis, national and school priorities, discussions with those involved, for example stakeholders, strategic planning and measuring the impact of set development priorities (Welsh Government, 2014). So, for schools to decide on a development priority they must self-reflect. Effective reflection involves setting planning in the context of the school’s long-term vision. Development planning will have characteristics that involve, effective outcomes on learners, all school partners and stakeholder involved, contextual data from self-evaluation will inform the plan, having both short- and long-term priorities and be an ongoing process (Welsh Government, 2014).

As mentioned above school development plans follow a planning cycle with 4 stages in it to achieve raising the standards and improving learner outcomes. During stage 1, self-evaluation, schools will reflect on their performance and priorities. Self-evaluation is an annal process to ensure schools are performing to the standard that is expected of them (Hwb.Gov. Wales, 2021). According to the literature, during this process schools are looking for how well they are performing, areas of strengths, what needs to be improved and what actions they can do. Schools will use data collection to highlight these areas, the data that is involved in the data collection process could be qualitative, including inspection reports or information on learners’ well-being, or quantitative data, for example, PISA scores, wider contextual factors or school banding information (Welsh Government, 2014).   

Schools must then prioritise what are the most important aspects that need improving during stage 2, strategic planning. When prioritising schools need to consider costs and benefits, from financial to emotional & social costs on both staff and pupils (Hwb.Gov. Wales, 2021). Development priorities need to be realistic, measurable, aspirational, and challenging based on the data collected from the school’s self-evaluation or reflection or from school or national priorities at the time (Hwb.Gov. Wales, 2022). National priorities at the moment include, ALN reform, developing learner’s Welsh language skills, literacy and numeracy scores in schools and development of the new curriculum for Wales (Hwb.Gov. Wales, 2022). 

Along with prioritising development priorities in the school’s development plan, involved in stage 2 for school’s development planning to be most effective, it should involve all school partners and stakeholder, according to Welsh Government (2014). The stakeholder involved in school development plans are the governing body, headteacher, school staff, learners, parents/carers, all those involved in the life and work of the school, local authority, community, regional consortia etc. (Bridghouse and Woods, 1999). When schools engage with stakeholders and the learners it is more likely to support improvement within the school (Hwb.Gov. Wales, 2021). Hwb.Gov. Wales continues by stating that “engaging with stakeholders in an integral part of developing the school as an effective learning organisation” (Hwb.Gov.Wales, 2021). 
Schools can engage with stakeholders in many ways, firstly through the engagement with the wider community, it links community and schools. Communities are able to see and understand what the school does and why it works in that way. Working with the community in this way gives the school a community perspective of the strengths and opportunities for improvement. Also, the school takes an active role in seeking the views of any ‘hard to reach’ groups in its community (Hwb.Gov.Wales, 2021). Yet, there could be suggested to be barriers to working with the community as stakeholders, for example schools must be aware of the community attitudes towards the educations system due to parental/carer engagement with education. Parents/carers may have had bad experiences with the education system themselves which could lead to parents/carers not being interested or engage with it. There could also be a lack of engagement in deprived areas with learners not caring about education resulting in them not wanting parents to be involved (Bridghouse and Woods, 1999). 
Schools can also engage with school staff as part of the stakeholders involved in a school, these having a clear focus on learning and well-being of both staff and learners. This engagement promotes professional reflection and discussion in terms of professional learning. Finally, this engagement provides the school with strengths and improvements from the staff perspective in a safe, respectful and supportive atmosphere (Hwb.Gov.Wales, 2021). Again, there can be suggested to be barriers with this group too, as if not all members of staff are on board with the school’s vision, then they feel a lack of ownership with regards to their responsibilities and therefore, not undertake them to the best of their ability. Also, schools must consider staff well-being with the lack of time that most staff have they may feel that this is added work. Staff may not be enthusiastic towards the school’s vision, the years of experience the staff member may have could result in fatigue, effecting the desire to be a part of school improvement (Bridghouse and Woods, 1999). 
The final engagement with stakeholders that supports improvement is with the learners themselves, they offer a unique perspective for feedback to the school in relation to barriers to communication which would be addressed sensitively and effectively (Hwb.Gov.Wales, 2021). Involving both staff and learner gives the school a holistic view of strengths and opportunities for improvement in the school. The barriers that this group have towards school improvement are very similar to community barriers, relating to disengagement with education, socio-economic contextual factors or even the feeling of not belonging in school (Bridghouse and Woods, 1999).

The last 2 stages of the planning cycle are very closely linked, making improvements and reviewing the impact. During stage 3, making improvement, staff will have been consulted and made aware of their responsibilities in implementing the actions necessary to bring about change (Welsh Government, 2014). Finally, during stage 4, reflection, when completing or working towards their actions staff should treat the school development plan as a live document in order to review the impact of said action in the broader context of the school (Welsh Government, 2014).
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Welsh Government (2014) stated that an effective school development plan should be 3 years long as it will contain enough detail to enable actions to address the priorities for the current school year to be implemented. It can be considered that the school development plan that this report is focusing on, as it is only 1 academic year long, not to be as effective as a 3 year one as staff would have had longer to achieve development priorities. Yet this school development plan may work better for staff well-being within this school.

For the school to achieve its development priority of widening opportunities for the pupils to develop their Welsh language skills, the school has implemented a number of action steps. These include, increasing the use of Welsh across the curriculum by increasing incidental Welsh in all classrooms which allows for students to develop and improve their reading, writing and speaking outside of the Welsh classroom. Also, the school have brought in a number of external speakers and organisations to encourage pupils to use Welsh outside of lessons. The school has developed Welsh opportunities for extracurricular clubs. Finally, they are maintaining and improving Welsh options at AS and A Level. All these action steps were of the responsibility of the senior leadership team and the Welsh department in the school. Resources were sent out to all teachers to encourage incidental Welsh in all classrooms and speakers, visitors and Welsh events were timetabled into the school’s calendar.

Other ways that the school could widen opportunities for the pupils to develop their Welsh language skills in school could be through the reinforcement of Welsh culture, heritage and history. As mentioned in the literature the development of the Welsh language encourages a sense of Welsh identity, culture and heritage (Hodges, 2021), hence through bringing Welsh culture into school life there could be suggested more of an appreciation of the Welsh language. Schools could do this through learning about Welsh history and culture. Also, through encouraging school Eisteddfods, or even developing a curriculum when students create Welsh music, poetry, art etc. Schools form classes could be named after Welsh areas or famous Welsh people where each form would have that sense of belonging under that area. Through implementing small changes where Welshness is a cornerstone in schools, an appreciation of the language would develop within students. 
	Schools could also involve the local community in developing Welsh language skills with an extracurricular club where students, parents, carers and the local community would be invited to all learn Welsh together. This encourages stakeholders to all be responsible for widening learner opportunities to develop their Welsh language skills and also encourages the local community to understand the importance of this life skill. 
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In summary, from this report school development plans are vitally important for all those involved to understand what is expected of them in order for their school to succeed in the development priorities put forward for them. School development plans are important as they bring together, in a clear and simple way, the school’s priorities, the main measures it will take to raise standards, the resources dedicated to these and the key outcomes or targets it intends to achieve. The development of the Welsh language is vital for learners to become part of a modern Wales as the Welsh Government is gradually spreading the Welsh language through all areas of Welsh live. For students to be part of Wales and the world and be healthy, confident individuals in their heritage and culture learners must develop a bilingual approach to achieve the Welsh Governments aim of Cymraeg 2050. From this report it is clear that practitioners in their continued development will implement incidental Welsh in the classroom to broaden their student’s learning experiences with the development of life long bilingual skills. Practitioners can achieve this continued development of themselves in their practice through working with colleagues and stakeholders on their school’s development plan towards the schools and national priorities.
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