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Introduction 

The Welsh Government (2016) defines inclusive practice as a process where all students 
can access opportunities in ways relevant to their needs. How schools and practitioners 
respond to meeting the needs of all children and young people plays an important role in 
creating a supportive learning environment that encourages development, wellbeing and 
achievement of every individual. The implementation of inclusivity within schools 
requires an inclusive curriculum that is diTerentiated to meet the needs of all pupils. 
Additionally, measures need to be put in place to enhance practitioners’ awareness of 
inclusive learning. The Additional Learning Needs (ALN) reform (Welsh Government, 
2018) aims to provide person-centred support for learners with ALN.  It focuses on early 
identification and assessment, with each learner obtaining an Individual Development 
Plan (IDP) outlining their needs and support. The reform encourages better collaboration 
across education, health and social care services, ensuring continuity of support as 
learners transition between progression steps. It promotes inclusive practices, 
integrating learners with ALN into mainstream education when possible. It emphasises 
the importance of teachers and professionals to be oTered training to better support 
diverse learners, ensuring a more coordinated, flexible and inclusive approach to 
education. The ALN reform (Welsh Government, 2018) directly links to the Additional 
learning Needs and Education Tribunal Wales Act (Welsh Government, 2018) as the act 
focuses on tailoring support to the individual needs, ensuring their voices and 
preferences are considered in decision-making processes. The ALN reform aligns with 
the curriculum for Wales (Welsh Government, 2024) and the Four purposes (Welsh 
Government, 2022) by promoting a personalised, inclusive approach to education. The 
reforms focus on early identification and tailored approaches that help learners achieve 
the four purposes of the curriculum, developing as confident and capable individuals. By 
providing individualised pathways through IDPs, learners can make progress in their 
learning following the progression steps. The emphasis on professional development 
ensures educators have the skills to encourage proficiency in all learners.  

The United Nations Convention on the Rights of the Child (UNCRC) (United Nations, 1989) 
supports the ALN reform by ensuring that children with ALN receive the right to education, 
participation and protection. Article 28 of the UNCRC recognises the right to an 
education that promotes the Child’s development, aligning with the ALN reforms’ person-
centred, inclusive approach. Article 23 highlights the rights of children with disabilities to 
receive personalised care and support, which is directly reflected in the reform’s 
emphasis on tailored IDPs and coordinated services, ensuring every learner’s right to 
thrive in an inclusive educational environment. Hehir (2016) emphasises the importance 
of inclusive education in encouraging equal opportunities for all children, including those 
with ALN. He believes that inclusive practice promotes participation, wellbeing and 
improves outcomes. However, a limitation identified with being inclusive is the lack of 
resources and training for teachers. Kefallinou (2020) and Hehir (2016) highlight that 
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insuTicient professional development and inadequate funding can hinder the eTective 
implementation of inclusive practices, creating barriers to full participation for some 
pupils.  

Strategy 1 - Visual timetable   

A visual timetable is a tool used in many classrooms, 
displaying the daily schedule using images, symbols, 
pictures and/or written text. It helps students understand 
the structure of their day and promotes organisation. 
Visual timetables are particularly beneficial for students 
with ALN, as they provide a clear and inclusive way to 
anticipate upcoming activities (Cardillo, 2017). 
Rutherford et al (2020) reported that 73% of pupils used 
the visual timetables frequently and found that they 
support transitions, promoted independence and 
reduced reliance on teachers. It was shown that visual 
timetables are beneficial for all pupils, not just those with 
ALN.  

 

Whilst on my PTE, it was evident that visual timetables are 
used across the school and displayed in diTerent formats. 
Some visual timetables show daily activities and some 
present weekly activities. Macdonald et al (2018) and 
Rutherford et al (2020) believe that daily timetables may be 
more eTective in providing immediate, clear expectations 
for the day, specifically supporting pupils with ALN who 
may become overwhelmed from seeing a broader 
overview of activities. It was found that younger children 
and pupils with ALN benefit more from daily timetables as 
they reduce the cognitive load and potential anxiety 
associated with processing a longer timeframe. However, 
Macdonald et al (2018) suggest that a weekly timetable 
could be used to                                                      

(Poppins, 2025)                                 

(Author’s own, 2025) 
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 provide an overview for the students who need it. Doing this will create an inclusive 
classroom where all children are considered.  

However, a limitation identified when 
implementing visual timetables is that they 
may lead to increased anxiety or 
behavioural issues when unexpected 
changes occur. McCann (2020) suggests 
that this can be particularly challenging for 
pupils with Autistic Spectrum Condition 
(ASC) or children who rely heavily on 
routine, this change may cause confusion 
or distress. To minimise this, Rutherford 

                                                                                              
(2020) suggests it could be beneficial to incorporate flexibility into the visual timetable. 
For instance, introducing a ‘change’ symbol, similar to the images above, can signal that 
alterations to the routine may occur, helping children anticipate and adapt to changes 
more comfortably.  

Strategy 2 – Communication lanyard  

Communication lanyards are widely recognised as 
eTective tools to Augmentative and Alternative 
Communication (AAC) (Speech and Language UK, 2025), 
particularly those with ASC or other communication 
challenges. They provide immediate access to visual 
symbols, aiding in the expression of needs, emotions and 
responses. Everyone communicates in diTerent ways, and 
not talking doesn’t mean not communicating. Speech and 
Language UK (2025) recognises some forms of  

                                                             communication such as body movement and gestures, 
facial expressions, sounds and noises, signing and eye contact. The Welsh Government 
(2016) Inclusion and Pupil Support Document mentions 
communication aids as part of inclusive education 
strategies. It states that schools are encouraged to use 
appropriate communication aids to support pupils with 
diverse needs.  

Whilst on PTE, I created a communication lanyard similar to 
this image to support a non-verbal child in the class. This 
form of communication supported the child and was 
accessible to all other children in the classroom. Estyn 

(McCann, 2020)  

(Speech and Language Academy, 2025) 

(Autism little learners, 2025) 
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(2024) highlights how visual aids support early communication by oTering consistent and 
accessible cues. This tool helps pupils understand routines, make choices and express 
their needs more independently. Using a communication lanyard, I was able to give the 
child simple instructions, and they were able to communicate their needs to me. In line 
with BERA (2024), I have anonymised the school and the children’s identities. 

Although communication aids can be beneficial and support inclusive practice, a 
limitation identified was resources and staT training. The Welsh Government (2016) 
recognise that communication aids may need to be tailored to individuals' needs, which 
can be time consuming and resource intensive. Additionally, Murray et al (2019) suggest 
that communication aids are often abandoned, with reported rates of 30-50% due to poor 
fit with user needs and lack of training to utilise the aid. McCann (2020) states that often 
parents/carers and practitioners may ultimately give up because the child has ‘outgrown’ 
the aid. However, she believes that visual timetables grow with the child and should be 
adapted frequently to meet their needs. Schools may consider engaging with individuals 
alongside their families in customising their visual aid. This collaborative approach 
ensures that the chosen tools and symbols align with the users’ preferences and daily 
routines, reducing the likelihood of abandonment (Murray et al, 2019).  

Conclusion  

Inclusive practices, such as visual timetables and communication lanyards, are 
essential in aligning with the Curriculum for Wales (Welsh Government, 2024) and the 
Additional Learning Needs (ALN) reform (Welsh Government, 2018), promoting inclusion 
and accessibility for all learners. Estyn (2024) emphasises that inclusive education 
encourages participation and improves outcomes for students with ALN. Visual 
timetables have been shown to support transitions and promote independence among 
all pupils (Rutherford et al, 2020). Similarly, communication lanyards serve as eTective 
Augmentative and Alternative Communication (AAC) tools, aiding expression for 
students with communication challenges.  

However, challenges such as insuTicient resources and staT training can hinder the 
eTective implementation of these tools. Murray et al. (2019) highlight that inadequate 
professional development and poor fit with user needs can lead to the abandonment of 
communication aids. Reflecting on my Professional Teaching Experience (PTE), the 
application of these strategies highlighted their positive impact on student engagement 
and independence. Moving forward, my professional development (Welsh Government, 
2024) will focus on enhancing inclusive pedagogies and staying informed on best 
practices to support all learners eTectively.  
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