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A critical incident can be defined as a situation in which seemingly everyday occurrences can be analysed and unpacked to reveal “micro-analytic accounts of the everyday”, that hold deeper meaning according to Tripp (2012, p.29). This essay will explore one critical incident observed during a qualitative, observational case study, in order to discover and unpack overt pedagogical principles that could be used to inform one’s own practice. Areas identified for further research will be explored using relevant literature.  Following BERA guidelines, the school, the area in which it is situated, and any parties involved will remain anonymous.  

Tripp (2012, p.24) states that the observation and analysis of critical incidents are an “excellent way to develop increasing understanding of and control over professional judgement, and thereby over practice”. Critical incidents could initially be rendered as insignificant, potentially unnoticed; been is made critical through the ways in which it is interpreted, analysed, and deduced. According to Trip, such incidents “appear to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 2012, p.25). Through unpacking the critical incident, certain aspect of practice that initially seem routine are rendered indicative of carefully structured methodology, informed by relevant educational research and literature. The identification of such critical incidents allows the practitioner to understand and implement such techniques within their own pedagogy (Tripp, 2012). 
The school in which the observation for this case study was undertaken was an English – Medium comprehensive secondary school in South Wales. In February 2020, Estyn reports stated a number of 972 pupils on roll, from Year 7 to Year 13 (Estyn 2020). The report states that there are around 30 pupils with moderate to severe learning difficulties studying at the school, and around 24% of the pupils are eligible for free school meals. Furthermore, approximately 37% of the pupils live in the most 20% deprived areas in Wales, and close to 28% of pupils have “special educational need”, above the national average of 22.9%, according to the report (Estyn, 2020, p.1). These statistics superficially reflect the percentage of pupils who may exist within low economic backgrounds, and thus it is important to consider varying levels of cultural capital (Sullivan 2002). According to social scientist theoretical outline of cultural capital, there is a “great deal of inefficiency in ‘pedagogic transmission’” (Sullivan, 2002, p.145)  due to the ways in which the education system can be potentially negligent towards social and economic inequality that may hinder pupils from lower-economic backgrounds. This is relevant in understanding the pedagogical principals and behaviour management techniques employed and identified during the observation, that firstly take poverty into consideration and certain learning and behavioural difficulties that such circumstances may cause. 

I spent two consecutive mornings following the timetable of one pupil in Year 8, Key Stage 3, although I did not primarily observe said pupil, but her class in general. In total, I observed four lessons: Design Technology, Maths, Music and History chronologically (Appendix A, B, C, D). Due to the impact of COVID-19 and the requirement to social distance, some procedures had been put in place in order to ensure staff, student’s, and visitors’ safety. As a result, break and lunch times had been staggered in order to comply with safety regulations, meaning that two of the lessons I observed were split into two thirty-minutes halves with a thirty-minute break between. The class was mixed ability and had been recently assembled. Additionally, COVID-19 impacts on social distancing meant that class sizes were slightly smaller. This is notable in the potential structural implications on observed behaviour. 

The methodological approach chosen to attain qualitative research is ethnographic by definition. Through the use of non-participant observation, the researcher is able to attain information from the “inside” (McNeill and Chapman, 2005, p.95). Non-participant observation is defined by McNeill and Chapman (2005, p.92) as “a detached onlooker who carries out detailed analyses of a social activity”. When attempting to identify and observe a critical incident, the non-participant ethnographic observation is an excellent research method, as the research will intently watch and listen to “significant events which may evolve naturally and slowly out of what seem like trivial activities and interaction” (McNeill and Chapman, 2005, p.95), in order to reveal cover social norms and routines. It should be noted that the happenings of such events were recorded in a semi-structured manner, using forms provided by the UWTSD in order to ensure all relevant aspects of the research were observed and transcribed, exemplified in appendices 1-4.

Whilst the use of non-participant research is hypothetically the best fit for this observation, the nature of the observation within classrooms itself contracts the requirements may suggest a better fit with the definition of participant observation. It was very difficult and at times impossible due to the nature of the classroom and the imposition of the observer’s presence, thus contradicting the nature of non-participant observation. As McNeill and Chapman (2005, p.93) argue, “pupil behaviour may be shaped about the researcher’s motives”, which was undoubtedly evidential in this particular case study due to pupil attempts to ask questions regarding the research. 

Although McNeill and Chapman (2005) rightly state this may pose potential issues regarding 
reliability and accuracy of the findings, I would argue that the use of a case study in this instance allowed for the collection of rich, qualitative information regarding one Key Stage 3 cohort, providing generalisable information regarding teaching practices across various ages and locations. The methods used by the teachers, observed within this study, provide evidence of carefully curated pedagogy and its effects on the pupils. Whilst this is not necessarily generalisable to a whole population, and the subjective interpretation of various critical incidents is somewhat created by the observer; this form of research provides an insight into the practices and habits that weave the societal fabric of everyday teaching practice (Tripp 2012). Therefore, allowing the researcher to unpack and analyse the stitching and make-up of such fabric in order to inform one’s own pedagogical principals. When observed and unpacked, this reveals pedagogical techniques that are able to be further analysed and unpacked by the researcher in order to understand and apply them to one’s own practice. 
Using the non-participant model as opposed to participant, there is no need to consider the ethical obligations involved with covert ethnography, such as getting permission, confidentiality, and going rogue (McNeill and Chapman 2005). Whilst the use of non-participance could arguably generate more authentic responses from the participants being observed, it is criticised by positivist sociologists as being unstructured and unsystematic, due to the reliance on naturally occurring behaviour. Thus, the variables are wholly uncontrolled and liable to influence, in turn, creating subjective and ungeneralisable results, according to McNeill and Chapman (2005). However, it is this exact fact that reinforces the practicality of its uses within educational research, due to the importance for each practitioner to understand the variability of classrooms and classroom behaviour. In building a pedagogical practice, it is important for the practitioner to observe and use various subjective pieces of research, in doing so building up a toolkit that prepares the practitioner for complex, varying and completely subjective instances. 

On the contrary, it is the naturalistic qualities of participant and non-participant observation for which this form of ethnographic research is praised by the interpretive sociological approach. In contrast to more structured approaches such as the “formal interview and laboratory research”, which are arguably artificial settings providing controlled data, as “the young delinquent is never studied in his own natural setting, where his behaviour is natural and unself-conscious” (McNeill and Chapman 2005). McNeill and Chapman (2005) argue that the qualitative account derived from such research “stresses the need to investigate subjective experience”, which allows researchers to “access the intimate and creative world of social meanings and action” (McNeill and Chapman, 2005, p.99). It is relevant to note that from a postmodernist perspective, there are many relative and selective ‘realities’ and ‘truths’, thus making it thereby impossible to capture one true reality. Thus, the result of any research is socially constructed, as it is reliant upon the researcher’s interpretation of that evidence. This is particularly notable with reference to critical incidents, as the incident is literally created by the observer; thus, requiring some form of subjectivity and judgement (McNeill and Chapman, 2005, p.99). 

The use of educational research to inform pedagogical practice is a recent development within the disciplinary if further supported by Bassey (1999). According to Bassey (1999, p.3), the use of research within education is “a prime strategy for developing educational theory which illuminates educational policy and enhances educational practice”.  Bassey argues that a movement for a reconstruction of the case study methodology within educational research, in order to ensure that more small-scale case studies are conducted and applied to pedagogical practice. In his 1999 book, he argues that “fuzzy generalization” (Bassey, 1999, p.12), whereby conclusions from small-scale case studies, are extremely valuable in the construction of the development of educational research. 
As explored by McNeill and Chapman (2005), correlations drawn from such generalizations are arguably extremely subjective observational discoveries in educational research may not be specifically applicable and generalizable to the wider population, due to undeniable uncontrollable variables such as age range; gender; economic, cultural, and social backgrounds, causing some sociological researchers and practitioners to question the usefulness of such qualitative research. Despite this, Bassey (1999, p.13) argues that “theory-seeking, theory-testing, storytelling, picture-drawing and... evaluative case studies” can contribute to theoretical frameworks which underpin both educational practice and policy.

The critical incident occurred during the Design and Technology, on the first day of the ethnography and is outlined in detail in Appendix A. Upon entering the classroom, the teacher instantly engaged the children with an activity that is on task on the board. As each student entered the classroom, they were respectfully and positively greeted by the teacher. They were assertively asked to firstly remove their coats, jackets and masks and sit in their pre-designated seat. Secondly, they were asked to look at a photograph of a product on the board and describe three design features. This aspect of the lesson was carefully planned in order to capture the pupil’s attention, get them on task instantly, and made the lesson both engaging and relevant to them, thus, igniting their curiosity. Using skills learned from the starter activity, the pupils were instructed to personally analyse various items of production, such as gaming devices, on worksheets, describing and analysing their main features and characteristics. 

During this task, the majority of the class were working independently with minimal chatter. However, one student was loudly talking about personal matters and occasionally asking the teacher personal questions. At multiple points, the teacher kindly reminded the pupil to focus on the task at hand. The second time she spoke loudly and disruptively, the teacher asked the pupil to reflect upon whether her conversation was constructive towards the class understanding and undertaking of the task, to which she replied, “no” (Appendix A).Whilst this was effective momentarily, the pupil then resumed her loud disruptive chatter; however, this time she did mention the task at hand. Raising her voice about a question regarding the analysis of the products, the teacher used this to redirect the pupil’s question to the class. This followed with ordered discussion regarding the product, which involved multiple pupils answering and asking questions in turn amongst themselves, including the disruptive pupil in question. Once this activity naturally ceased, the pupil continued to work independently and quietly, which was followed by praise from the teacher in an informal manner. This incident is rendered critical through analysis for various reasons that I will initially outline here with reference to Donaldson’s four purposes (Donaldson 2015) and will continue to unpack using relevant literature.  It was evident that the pupil and the teacher had established a level of rapport in order to control the disruptive behaviour. This is arguably a more holistic approach to behaviour management, which will be further unpacked using relevant literature. 

Whist the school is undergoing a transitional period due to the impact of COVID-19, the curriculum in Wales is has undergone a structural review in light of Professor Graham Donaldson’s report of the curriculum and assessment arrangement in Wales (Donaldson 2015). In a review involving over 700 adults, children and young people, looking at Estyn reports, community groups, Welsh government policies and qualitative research in schools, Donaldson comprised a report outlining what was working within education and what was deemed as outdated regarding educational standards, the direction of learning and assessment (Donaldson 2015). The new curriculum for Wales, which will be implemented nationally in 2022 states that each lesson should be underpinned and driven by at least one of the four purposes, which include the shaping of young children to be: ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; healthy, confident individuals. Using behaviour management techniques to ensure that the disruptive pupil returned her attention to the task, and using reflective technique, ensured that the learning environment was not disruptive and instead, the issue was used as an opportunity to check understanding amongst the whole class and create a discussion. Thus, encouraging the students to be “enterprising, creative contributors” (Donaldson 2015). 

Unpacking the critical incident has highlighted some key areas for further research. It primarily drew my attention to the use of behaviour management strategies in order to create a classroom culture that addressed the emotional, social, and cognitive needs of the children. It is evident that the teacher had considered the use of behaviour management strategies in the development of his pedagogical principles. The exploration of relevant literature will further inform an understanding of the routine use of behaviour management strategies, which will in turn assist in the building of one’s own pedagogical practices to ensure best practice. It is possible to identify other areas for research whilst unpacking the critical incident, however, it is impossible to thoroughly explore more than one focus within the limitations of this assessment. 

Literature Review
Yassine et al (2020) argue that in order to ensure student success, the use of behaviour management techniques is rudimentary. The 2020 ethnographic research outlines the use of behaviour management techniques such as Applied Behaviour Analysis (ABA) strategies,  in order to “support student success across social, behavioural and academic domains”, and create and maintain positive student -teacher relationships (Yassine et al 2020, p.390). Using a mixed-methodological approach, Yassine et al (2020) studied three children exemplifying problematic behavioural issues, using ABA strategies in attempt to combat physically and verbally aggressive behaviour. The research shows that behavioural strategies such as increasing the ratio of positive student-teacher interaction, creating a constructive cognitive learning environment and behavioural strategies such as STR intervention results in a decrease in problematic behaviour from pupils; physical and verbal aggression evidentially declined. 

This article provides a strong argument for the use of behaviour management techniques in the classroom, not only to ensure the minimisation of disruption but in order to ensure that each pupil’s social, cognitive and emotional needs are met in order to form a healthy environment both mentally and physically. Through the observation of the evidenced critical incident (Appendix A), it is further arguable that not only has it been deemed that behaviour management techniques are an essential aspect of one’s pedagogical principals, but that it is necessary to determine a consistent form of behaviour management.  Whilst individual schools may have their own behaviour policy, such policies are constructed upon the theoretical exploration and knowledge informing models of arguably universal classroom management, with an exclusion of particularly difficult pupils who may be subject to additional learning needs. 

According to Malmgren et al (2005, p.36), there are three well-established models of classroom management that underpin carefully constructed classroom philosophy: “Logical Consequences, Assertive Discipline, and Teacher Effectiveness Training”. All models are arguably common in their preventative approach to disruptive behaviour in the classroom. It is arguable, that the teachers’ pedagogical approach as outlined in the critical incident observed in this qualitative research (Appendix A), shows aspects of all three models to varying degrees. 

This model is arguably most related to the critical incident explored and unpacked throughout this essay entitled “Logical Consequences”, is outlined by Malmgren et al (2005, p.37) as a more holistic approach to behaviour management; thus arguably aligning with the new Curriculum for Wales. Logical Consequences cultivated by Rudolf Dreikurs (1968) makes a compelling case for unpacking disruptive behaviour in order to attempt to discover what the child is attempting to indirectly communicate to the teacher. Malmgren et al (2005, p.37) state that according to the model, children who act in an undisciplined manner do so as a result of their needs being neglected by the teacher or learning environment. The model states that social recognition is a fundamental, innate desire possessed by all children, failure from the teacher to the pupils need for recognition therefore results in attempt to engage teachers in “power struggles”, a bid for attention, according to Malmgren et al (2005, p.37). If this desire is not met or addressed, the pupil may then resort to further misdirected behaviour such as attempts to obtain revenge, which may eventually result in the pupil completely disengaging (Malmgren et al 2005). 

Dreikurs’ model, grounded in philosophical theory, is holistic in its emphasis on recognising and attending to the innate needs of children, in their quest for attention (Malmgren et al 2005). However, Malmgren et al (2005) outline its comprehension that in even the most accepting classroom with the teacher providing an outstanding level of attention, the event of pupil misbehaviour is likely. In such events, Dreikurs argues for the use of “logical consequences” (Malmgren et al, 2005, p.37), whereby consequences of misbehaviour are applied based upon prior agreement of the logical repercussions of an action between the student and the teacher, for example, disruption of a group leads to pupil isolation. This model is most applicable to the observed critical incident at the bridging test phase of this case study, as not only does it address the holistic need to meet children’s innate requirement for attention, it highlights the need to ensure positive rapport is created and maintained between the pupil and the teacher in order to ensure they’re accepted and thus prevents misbehaviour. 

As outlined in the description of the critical incident, the teacher in question ensure excellent rapport was instilled and retained throughout the lesson. This was used as a foundation for preventing and managing the disruptive behaviour of pupil X (Appendix A); whilst verbal reprimand was used, there was no consequence as such. The teacher simply continued to redirect the pupil’s attention to the task at hand, and eventually involved the pupil in class discussion as the teacher correctly identified her need for not only attention, but for increased engagement. As a good relationship existed between the teacher and the pupil, she trusted his guidance in engaging her with wider class discussion and appreciated his attention; this is a strong potential explanation for the rectification of the pupil’s behaviour. This is further reinforced by the teacher’s refusal to engage in “power struggles with students”, as Dreikurs outlined as essential in ensuring the child feels accepted as opposed to neglected (Malmgren et al, 2005, p. 37). 

Contrastingly, the Assertive Discipline model initially constructed by Lee Canter in the 1970s and further developed by Marlene Canter in 1979, slightly differs from Dreikurs’ use of logical consequences due to teachers’ use of structural discipline. Whilst sanctions are previously agreed upon between student and teacher, Canter and Canter (2001) use a more structured approach in order to ensure pupils behave within a strict set of expectations. If they fail to do so, the teacher simply refers back to the predetermined set of consequences that are determined by the breaking of various rules; therefore, there is little room for excuse or deviation from a suited consequence. Based upon the idea that children have a right to learn in a “controlled environment” (Malmgren et al, 2005, 38), Canter and Canter (2001) argue that it is important to communicate expectations and sanctions to students at the beginning of the year, bound by a set of preconceived, fair and clear rules with corresponding consequences. Thus, children are able to make a choice as to whether they abide by the rules. 

Opposingly, the Teacher Effectiveness Training model established by Thomas Gordon in 1977, is based upon the lack of teacher intervention in the regulation of behaviour. Supporting Yassine et al (2020), this model of behaviour management technique emphasises the premise and validity of building, strengthening, and maintaining excellent rapport between the pupil and the teacher. Linking to the previously outlined models through its use of preventative behaviour management strategy, Gordon emphasizes the weight of providing students with the tools, skills and ability to self-regulate their behaviour through “intrinsic motivators” (Malmgren et al, 2005, p.63) and “I-messages” (Edwards, 2004, p.149 n Malmgren et al, 2005, p.38). Such concepts explicitly refer to the communication of pupils’ challenging behaviour in the classroom, focusing on the speaker’s “feelings and perspective, as opposed to what the student has done wrong or what the student should do differently” (Malmgren et al, 2005, p.38). It is important to note that this model is likely not to be used with younger children, due to the necessary emotional maturity required to base ones actions on those of a respectable figures’, in addition to the necessity to reflect and understand ones’ impulses in order to take ownership and responsibility of bad behaviour, within the context of various social situations such as the classroom, as bound by certain norms and expectations (Malmgren et al 2005).  

Whilst this is the least directly linked model to the observed critical incident as outlined throughout this essay, it is useful in emphasis of the use of preventative models of behaviour management strategies, as one could argue it is the most heavily weighted in the use of preventative measures. As Malmgren et al (2005) state, regardless of the chosen pedagogical approach, it is imperative for the health of the classroom environment that a behaviour management strategy is predetermined and agreed to by both the pupils, teacher, and in compliance with the school’s wider policy, in order to ensure a positive learning environment. Such articles are paramount in the development of psychological research within the field of education, as it is arguable that learning can only take place if the pupil is in the correct frame of mind in order to receive information. 

Whilst more holistic approaches to behaviour management are relevant with regards to the requirements of the new Welsh curriculum, which, according to Donaldson’s 2015 report, is designed to take a holistic, learner led approach to teaching and learning.  In unpacking the use of behaviour management techniques in order to inform one’s own pedagogical approach, it is vital to mention other forms of disciplinary behaviour management techniques that differentiate from a relationship-led approach. For example, Kyraicou (2002) highlights a humanistic view towards discipline in the classroom, through the use of pre-emptive strategies such as vigilance and monitoring pupils’ behaviours and reprimanding the pupil.  Whilst it is sternly advised by Kyraicou (2002) that shouting is not an appropriate method of behaviour management, there is a strong argument for targeting disruptive pupils using firm language and sanctions. 

Reflection
According to Brookfield’s (1995) model of critically reflective practice, it is imperative for practitioners to inquire into their practice through four “complementary lenses: the lens of their own autobiographies as learners of reflective practice, the lens of the learners’ eyes, the les of colleagues’ perceptions, and the lens of theoretical, philosophical and research literature” (Brookfield, 1995, p.197), which ultimately fuse to create an enlightened image of the practitioner. Firstly, through ensuring continuous practitioner reflection upon their experiences and pedagogical practices, one is able to continually reflect upon whether they’re exemplifying best practice. Secondly, in seeing oneself through the eyes of the learner, it is evident that the practitioner must exemplify leadership and authoritative skills, off which pupils will model themselves. Through maintaining calm throughout the critical incident, the teacher exemplified the attitudes and behaviours expected of the pupils in the classroom. Thirdly, it is important that collaboration between teachers informs the development of pedagogy. Following the critical incident, colleagues shared their bridging experiences, this was an excellent element of reflection as it was insightful to understand the shared and subjective classroom experiences, from which we can all learn. Lastly, theoretical literature provides a drawing board from which one can contextualise and correlate “economic, social, and political processes” (Brookfield, 1995, p.201) that have been experienced, thus allowing the practitioner to reflectively understand behaviours and processes from an objective perspective. Through critical reflection, one is able to gain a larger perspective of their pedagogy, located within “the inequities of the wider culture”, based on theory and research led-principles that act as a tool-kit for the practitioner (Brookfield, 1995, p.204). Through the analysis of the critical incident, preventative behaviour management models such as the use of Dreikurs’ (Malmgren et al 2005) have been illuminated, influencing research into relevant literature linking to the new curriculum for Wales, including the Donaldson’s four principles, upon which future practice is informed and influenced by.  
To conclude, through the unpacking of a seemingly routine event observed in the classroom, analysed as a critical incident, illuminating the behaviour management techniques used. Using relevant literature, the use of preventative, holistic behaviour management techniques within practitioner pedagogy has been explored and deemed as important in creating and controlling an accepting culture within the classroom, in order to ensure learners feel comfortable in their learning environment. This process has highlighted the importance of understanding and application of Professional Standards for Teaching and Leadership to one’s own professional practice. The unpacking of the critical incident, revealing routine principles, has highlighted the importance of reflectivity in practice and the understanding of “Professional Learning” (Welsh Government, 2018, p.2) in light of new educational research. This can also be achieved through exploring the 3 additional Professional Standards, through the implementation of Leadership, Collaboration, and Innovation within pedagogical practices. As a result, the practitioner is ensuring the implementation of best practice. 
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Appendix A 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

28.9.20.11:25 AM. KS3 – Year 8. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Context and focus: Design and Technology lesson. 

Main focus: Analysing and describing the function of a polypropylene pen holder for a desk. 

Classroom environment: Indoor classroom, spaced out desks with high stools upon which students were sat adhering to social distancing policies. KS3 student groups mixed ability. Beginning of unit of study. 

Classroom contains woodwork areas and tools. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

There is an element of respect underlying the classroom communications. Upon entering the classroom pupil immediately stood behind their designated seat according to a prior arranged seating plan as the teacher welcomed the students, using their surnames. 

Whilst the teacher was energetic and the classroom environment seemed relaxed and informal, the respect ensured control was maintained and the class were not unruly.
 
It was evident as an observer that this was a carefully planned as a behavior management strategy as a form of prevention. Ensuring pupil understand the hierarchy ensures they will respect the teacher as a person in authority. This was evidently successful from start to finish. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Upon entering the classroom, the pupils are assertively asked to remove their bags, coats, and masks. Within the three minutes that follow the pupils are asked a question: to assess (and describe) the functionality of the desk organiser. As students come in, this question is repeated. The pupil put pen to paper within 5 minutes of entering the class and told the lesson objectives as soon as they entered the classroom. 

This shows excellent lesson planning, ensuring the lesson objectives are identified initially ensures the pupil are aware of what is expected of them, and why – making them more likely to engage with the task if they’re aware of its purpose. 





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

At the beginning of the lesson, the teacher asked the pupils to undertake the task at hand: assessing the function of the desk organiser. Using a no hands policy, the pupil, under the teacher’s guidance, they answered the question as a group initially after some thinking time. 

The teacher provided the pupils with guidance sheets, which outlined a framework for answering the questions. 

When asked to relay what they’d written to the class, the teacher gave verbal feedback and guidance in further answering their questions. 








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


All pupils were verbally excited and engaged with the task. They were asking inquisitive questions, asking which materials would be used if they were to make a replica and whether it would be sustainable. Linking to AoLe such as mathematics and numeracy in determining the economic value of the hypothetical desk organiser. Linking to the Humanities AoLe as students are encouraged to consider sustainability as an aspect in creating such a product themselves. Additionally, business skills as an element of Humanities are exercised as the pupils are encouraged to consider the economics of the product.  

Pupil who had finished the task were asked to move on to an extension task, so those considered to be Gifted and Talented were provided with an element of progression. Scaffolding was available to those pupils who required it, as the teacher walked around the classroom overseeing pupils answers, prompting further thought and often bringing questions asked by students into the class discussion – questions asked were put forward to the whole group in order for other students to answer, ensuring those pupils were sufficiently challenged. 


This production of help sheets shows preparation for support and an element of scaffolding, pre-empting the aspects of the questions that students may find difficult. 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Upon entering the classroom, a photo of a Nintendo DS was up on the board. Whilst this seemingly has no relation to the task at hand, the teacher asked students to tell the class anything they knew about the product and its function. 

After they had undertaken the task, the teacher introduced key words – describe and assess the products function- telling the students that they had undertaken the first element of the task. This assesses the pupils’ ability to describe and assess a product, whilst simultaneously introducing the key elements of the lesson. 

At the end of the lesson, the teacher gave a plenary and held a Q&A session. Questions that were asked were redirected to the group, thus allowing the teacher to assess whether the pupil had learned the desired learning objectives.  











	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The most interesting aspect of this lesson was the use of preventative behaviour management techniques that allowed for the control of behaviour that had the potential to become disruptive. 

Through ensuring the class culture maintain respectful and ordered, through the use of routines such as each child orderly stood behind their desk awaiting to be told to sit down, speaking in turn and obeying directions given by Through the use of assertiveness, the teacher ensured pupils listened carefully and followed his instructions. There was no use of behaviour management due to the preventative measures used. Another example of Mr William’s assertive behaviour includes motioning for pupils who had not removed masks or bags to do so through simply motioning to them. 

Thus, showing the level of discipline over the class through the instilment of such values when entering the classroom. 









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


29.09.20 
Key Stage 3 – Year 8 
Mixed ability classroom. 
Subject – DT. 

Young girl sat at the back desk of the classroom on the right- hand side. Facing the board. Sat next to two boy pupils, one of whom was late to the class. The pupil in question was engaged throughout the class, talking often but regarding the task at hand and often sharing her view within class discussions. Although she occasionally got distracted, the teacher was able to enforce her attention returned again to the classroom activity through one simple sentence “don’t worry about that, focus on the task” to which she responded immediately.  Alternatively, the teacher would simply make eye contact. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher was energetic and lively, walking around the room and directly asking pupils for their opinions and ideas regarding the desk organiser. This ensured the pupils were satisfied in their need for Fun – link to BMT – and attention. There was use of reference to the PowerPoint, however the teacher didn’t read off the screen and paraphrased, ensuring he communicated directly to pupil. He spoke in an informal manner, however his dialogued ensured all key words were introduced, explained, and understood.  

Initially, all students were settled and focused on the task, speaking only to answer questions. However, one pupil sat at the back of the class began to disrupt the learning environment by asking the teacher personal questions about where he lived. Whilst the pupil made intelligent remarks, they also spoke out of turn several times, gaining the teacher’s further attention. In response, he simply reminded her not to concern herself with things that are not involved in the task. 

After giving the pupil time to settle into the task, she began to disrupt the puil next to her; talking loudly about personal topics that were not on task. It is clear that the pupil was in need of attention. Despite the rest of the class working independently and quietly, the teacher approached the student and asked her whether the conversation was constructive towards completing the task at hand. Through her own reflection, the pupil replied that it wasn’t, and asked the teacher a question regarding one of the questions on the hand-out. The teacher then repeated the question to the whole class, encouraging turn taking to answer the questions using a no hands up approach. The disruptive pupil instead turned her attention to the class discussion that was on topic. Her disruption may have drawn attention to a question that many other pupils were also struggling with. By reflecting the attention back to the class, this simultaneously checks wider understanding in addition to addressing the pupil in question’s need for attention and engagement to avoid continued disruptive behaviour. 

This shows the ways in which preventative behaviour management techniques are able to create a culture within the classroom that allow for a positive constructive learning environment. Through the teacher’s attention to the pupil’s needs and reflexive differentiation strategies he was able to control the classroom environment and ensure all pupils were engaged in a variety of learning activities. 



































Appendix B


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28.9.20. 12:25. Key Stage 3. Year 8. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Context and focus: Subject: Maths. Focus: times tables recap. Beginning of term and start of unit, the teacher has outlined the focus of the lesson is to ensure students develop an encyclopaedia of times-tables in the back of their books for reference. Indoor classroom, mixed ability class. Classroom is full of posters. Due to COVID-19 there is a split lesson, whereby the first split consists of 20 minutes, followed by a 25-minute break, followed by another 20 minutes of the class. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Upon entering the classroom there is a relaxed atmosphere and there is an evident disposition towards learning. The teacher is quite chatty and engages in chat with the students while handing out worksheets. He has a good rapport with the pupils. 
Compared to my last classroom observation, it seems that this classroom’s environment is more laid back and less controlled, perhaps due to the chatty nature of the rapport between the pupils and the teacher. 
After stating the lesson objective (to create an encyclopedia of times tables in the back of a book), the teacher walked around the room proving assistance to those who asked for it and the classroom chatter began to revolve around personal conversations and the pupils who did not have attention from the teacher became a little bit off task. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher outlined the objective in the initial welcoming of the class. The teacher additionally outlined the structure of the lesson inlcuding the break structure. The students knew what was expected of them and in what time frame. Upon returning from the break, the pupils were given an extension task sheet to undertake upon finishing the initial objective. The lesson activities directly related to the objectives. The handout contained further times -tables questions, that involve applying the knowledge gained in the first task. 





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher continually repeated the lesson objectives. When the teacher observed exemplar work by one of the students, he halted the personal tasks to exhibit the work of said pupil to the rest of the class. The classroom exhibited posters around the room with correct times tables in order to ensure students had some guidance, which the teacher referenced to throughout the lesson.  





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

Challenge- there was an extension task handed out via worksheet that allowed the more able students to move on once they had finished their initial task. This involved application of the knowledge initially taught in the first section of the lesson, which shows planning of progression for students and gives them the opportunity for formal assessment. 

Support- for those who needed support and scaffolding, the teacher walked around the room and answered questions and guided pupils. At random intervals, the teacher would encourage engagement by asking pupils various times tables questions – this increased engagement within the class whilst pupils undertook individual work. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson, the teacher asked the class various times table equations to gage and use their initial knowledge. At the end of the lesson, this practice was repeated which evidenced use of formal assessment and development of knowledge. Some students failed to complete the first task, which could potentially be a result of the extensive personal chat and off-task conversation. The teacher reprimanded the class but praised the top row of pupils who had completed their tasks. Thus, exemplifying the type of behaviour that is to be expected in the classroom. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

At several points throughout the lesson, a small group of boys were turning around and exhibiting disruptive behaviour. The teacher requested the children quieten down, however they failed to comply on several occasions. After several polite responses, the teacher threatened the pupils with being split up and moved to different seating positions. These moments caused me to think of the practicality of seating plans in future teaching practice as a behaviour management technique. 






























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

28.9.20. Key Stage 3 – Year 8. 3 pupils in Maths. Due to COVID-19 there is a class split with a twenty-minute break in between two halves of the lesson to accommodate social distancing requirements. This incident took place in the second half of the lesson, following a twenty-minute break.  




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Three pupils seated at the back of the classroom began turning around, their attention straying from the task. Their conversation was focused on personal matter. It is questionable as to whether the impact of the split lesson perhaps impacted upon low levels of engagement with the task. Despite the teacher requesting the pupils to focus on the task at hand, the children failed to comply. 
Once the teacher started to pick out children on a random basis and involve the class in collective discussion the pupils began to become more involved in the class. Further research into Additional Learning Needs and potential scaffolding techniques may provide an insight into socialisation skills amongst children who show signs of Additional Learning Needs in order to ensure effective lesson planning that includes activities that will engage pupils. 


































Appendix C
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.9.20. 9:55. Key stage 3. Year 8.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Subject: Music 
Focus: the origins and development of Jazz Music. Start of unit. The class contains mixed ability children. It appears to be a new class. There is some rapport between pupils and teacher but as it is a new class and beginning of term, the relationships seems new. AoLE links appear to be Performing Arts, but content additionally makes cross-curricular links to Geography and History through exploration of the origins of Jazz Music in New Orleans following the events of the Slave Trade, which touched upon various countries involved. In touching upon such content, the children were provoked to consider moral and ethical behaviour and form opinions upon it; thus, building their ability to contribute to society as ethically informed and responsible citizens. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Initially, class are respectful and obedient. As the teacher takes register they quietly wait, sat in their predetermined seat. An obvious respect and atmosphere of contentment resides amongst the class pupils. There is a calm environment and a positive disposition towards learning. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The initial task involves recapping the activities from last lesson. This builds upon previous knowledge. Through asking open ended questions, the teacher guides the pupils to summarise their gained knowledge from the previous lesson using a no hands up policy. The teacher then links the previous lesson to this lesson’s learning objectives, which were to develop an understanding of the origins of Jazz music and how it has developed into contemporary Jazz. 








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Immediate positive reinforcement from the teacher encourages critical thinking, for example regarding the histories of the slave trade and ethical and moral judgements. A behaviourist approach was taken - repetition and reward was an evident pedagogical technique used by the teacher. Questions were continually asked prior to new information being delivered, therefore building upon the prior knowledge of students. As constructive formative feedback was given in an informal setting, the environment for further cognitive load was created. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All children were engaged in collaborative class discussion. Due to the no hands up policy, all students were able to speak freely. Despite this, each pupil spoke in turn under the guidance of the teacher, who sometimes called upon a specific pupil to answer a question she posed by directly asking it to the child in question. Therefore, all children were challenged equally. Those who needed extra support were afforded extra thinking time after being asked a question, in addition to visual prompts from Miss. For example, after asking what other forms of music had developed as a result of Jazz influence, the teacher made reference to imagery involving Jazz music as a tree trunk, and all descending music was depicted as the tree branches – this triggered the pupils memory who were then able to recall other forms of music that developed as a result. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The recap at the beginning of the session provides an opportunity for memory recall from the last lesson and gages previous understanding and knowledge. Throughout, the teacher asks questions regarding the history of Jazz and the culture during this time. After asking questions, the teacher clarifies the answers in order to ensure wider understanding. This often generates passionate discussion amongst the class, showing high levels of engagement and interest in the topics. 





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


The use of recapping and memory recall as a form of formative assessment in order to inform lesson planning was evidently a successful practice. Throughout the recap, students showed engagement and knowledge. Following this, the teacher was able to challenge the pupils according to their ability and thus, ensuring the questions contained the appropriate level of challenge for each student. 










CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29.9.20. 9:55. Key Stage 3 – Year 8. Music. 
In classroom – forward facing desks due to COVID-19. Incident primarily involves the teacher and three pupils at the front of the class. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
As a result of COVID-19 social distancing measures, the Music class consisted of 20 minutes split up by a 25-minute break before the final 20 minutes. After the first break, students returned playful and energetic. It was difficult to finish the power point due three pupils in rows one and two who began to interrupt the learning with personal conversations that did not regard the task. Following this, one of the pupils took some jewellery out of his bag and proceeded to shake it around. After politely asking the pupil in question to put the jewellery in his bag and return his attention to the power point, the teacher put on video of an upbeat Jazz band that captured the attention of the class. The video combatted the high level of energy in the room, serving as a form of entertainment that would prove to increase engagement levels. Afterwards, the child in question engaged in a class Q&A regarding the key features of the video and highlighted its links with original Jazz. This suggest that the pupil required visually stimulating aids in order to capture his attention. This draws attention to behaviour management strategies that state that in order to prevent / manage disruptive behaviour children’s requirement for fun and attention must be met. It also highlights a social constructivist pedagogic approach that has been incorporated in the planning of the lesson. 













































Appendix D

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.9.20. 11:25. Key Stage 3. Year 8. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Subject: History. Context and focus: learning about the 18th century monarchy: the Tudors. 
The start of unit study. Mixed ability students. Indoors- all students facing forward and adhering to a previously designed seating plan. 

AoLE links – foucs on Literacy and spelling throughout, the teacher emphasises the importance of spelling particularly difficult words with precision. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

 Upon entering the classroom, the pupils appear to be talkative. This is a new class and there are no previous expectations in place. Behaviors towards learning initially appear to be quite relaxed, perhaps impacted by the timing of the lesson which is the first lesson after lunch break. Three boys turn up late after the register is taken and this changes the classroom dynamic. The three pupils are reprimanded by the teacher, who warned that a repeat of such behavior will result in detention during lunch time hours. This creates a completely different attitude amongst the pupils, who now give their full attention to the teacher and appear to eagerly await his instruction. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

As soon as the class are seated, the teacher writes a thought-provoking moral question on the whiteboard, centred around the topic of evil. He states he wants the pupils to answer the question in their books and gives them a two-minute time frame in order to think of their answers. He states that this question will be revisited at the end of their class, and it is their lesson objective to explore this question with the application of knowledge gained throughout the lesson. The teacher makes this question relevant to the children by asking the pupils how they would feel if someone harmed one of their family members, and whether they would consider that person evil. The teacher then highlights the relevance of identifying evil characters in authentic scenarios in the pupils lives with the identification of evil character throughout the history of the Tudors. This is an ideal example of a curriculum topic that links with the four purposes that underpin the new curriculum, taking a more holistic approach to learning. 









	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher uses a behaviourist approach, which includes repetition of statements and reward for effort and correct answers. The lesson consists of lots of open question direct at the class, immediate feedback is given to children and the Teacher is very enthusiastic in his responses. By repeating the answers and giving immediate feedback to the pupils, they appear to respond by confidently answering more questions. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

When answering questions, the teacher asks the pupils ‘why’ they’ve answered the question in such ways, in addition to asking others to expand on the answers. This is essentially a form of peer formative assessment and appears to encourage engagement. The teacher calls upon individuals to answer questions after consulting the seating plan, in order to ensure not only the confident, able students are called upon and he is therefore able to gage the understanding of the whole class. At several points, the teacher used Horrible Histories videos to reinforce certain narratives, such as Henry the VIII’s wives and his treatment of them. At the end of the session, the teacher used a Horrible Histories video to give the class a taster of the topic of the next lesson, after which the students were thoroughly engaged and were quite unhappy to leave the class! 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

In the beginning of the class, after posing the key objective question, the teacher asked open ended questions to the whole class; thus, gaging the pupil’s initial understanding of the concept of evil and it’s moral and ethical implications. Throughout the lesson, the teacher reinforced the key aspects of the lesson he wanted the pupils to take note of – the important aspects they would be assessed on. As a result, the learners were very aware of what was expected of them. In some cases, the teacher used the think, pair, share technique, specifically at the end where a Q&A session was conducted following a plenary of the lesson. The teacher allowed children to leave desk by desk after each group has answered a question based upon knowledge gained throughout the lesson. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

There was an incident that showed evidence of a scaffolding pedagogic technique. When the teacher asked one student whom I will not identify to answer a question – to name the first of Henry the VIII’s wives. After giving student X some thinking time, she expressed some distress at her inability to name the wives in order. The teacher then rephrased the question in order to adapt to student x’s needs and opened the question up to the rest of the class, in order to offer more support. Student X was then able to confidently answer the question correctly, followed by enthusiastic praise from the teacher, showing the ways in which including positive reinforcement in lesson plans creates a positive cognitive learning environment. 











CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


29.9.20. Key Stage 3. Year 8. History.
This lesson took place after the lunch break. The incident in question took place during a lesson at the beginning of the unit of learning, involving one student in particular answering a question about Henry VIII’s wives. 

	




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During a questioning session regarding the assessment of pupils existing knowledge of Henry VIII’s wives, the teacher choses students at random to answer various questions according to the seating plan. After asking student x to name Henry VIII’s wives in chronological order, she does not initially respond. After allowing student x some extra thinking time, she expresses some distress at not knowing the chronological order. Following this, the teacher rephrases the question in a way that provides more support to the student. Student X was then able to confidently answer the question correctly, followed by enthusiastic praise from the teacher, showing the ways in which including positive reinforcement in lesson plans creates a positive cognitive learning environment. Prior to this, student x was reserved during collaborative class discussion. After positive feedback from the teacher, student x freely and confidently engaged in classroom discussion. This shows the importance of deeper understanding/ analysis of scaffolding as a pedagogic technique. It additionally highlights the responsibility of the teacher to ensure deeper understanding of all the pupils, not just the confident ones. Had he not asked student x’s opinion, she may have not been aware of her need for more support. The lack of confidence also draws attention to the responsibility of the teacher to ensure holistic wellbeing of the pupils. 

Therefore, I will ensure to consider scaffolding as a pedagogic technique within my research in order to inform my practice, in addition to ensuring a positive cognitive environment is created through positive reinforcement. Another aspect of research that this observation has informed is the responsibility of the teacher and the school in order to ensure a holistic approach in ensuring the support of emotional, mental, and physical wellbeing of pupils. 


































