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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  11th of December 2025. 

To be completed by learner. 


,






	The observation took place during a safety planning session with YP1 and their grandfather (GF). My practice lead attended as the observer and was known to both. However, I was mindful of the possible impact this could have on YP1 and GF, as being observed can influence how openly people communicate. I explained the observer’s role and reassured them that the focus was on my continued professional development, aiming to reduce any discomfort and any sense of power imbalance.

YP1 and GF live close to the city centre, giving them access to a variety of local services and community resources. The observation took place in the Youth Justice Office, also located in the city centre, which I considered provided a calm and familiar environment for them.

The purpose of the session was to explore concerns about YP1 possibly being involved in an unsafe relationship with a younger, vulnerable female. This was not a formal child protection process, but an early, preventative conversation to support YP1’s understanding and decision making.

Before starting, I gained verbal informed consent, explained the purpose of the observation, and reassured both individuals that they could stop at any time. I checked both their understanding by asking them to explain this back to me. I checked language preference and offered both Welsh and English options, in line with the principles of the Active Offer (Welsh Government, 2022).

In preparation for the observation I revisited previous assessments, including speech and language (SALT) information showing that YP1 benefits from a slower pace, extra processing time and structured communication. I also considered cultural and generational factors, recognising that GF’s known protective style might limit YP1’s opportunity to express themselves. These preparations aligned with trauma‑informed principles around safety, predictability and empowerment (HM Government, 2022).

Although both chose to communicate in English, I remained mindful to use jargon‑free, accessible language and remove barriers to participation, which aligns with the Active Offer and YP1’s identified communication needs.
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	Question: 
Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their careers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

Reflecting on my communication during the observation, I can see how important it was to establish a calm, steady tone from the outset. I knew the conversation would involve exploring worries that could feel uncomfortable or confusing for YP1, especially given the possibility of them being involved in an unsafe relationship.

Because of this, I wanted to create an environment where both YP1 and GF felt able to participate without feeling rushed or overwhelmed. My communication needed to be sensitive to the emotional context, and I was mindful of how the dynamic between them could influence how openly YP1 felt able to share their views.

One of the first things I became aware of was how GF naturally took on a protective role in the discussion. Their communication style was confident, quick, and quite to the point at times, which I understood as genuine worry about the concerns raised. However, I also recognised that this meant YP1 risked being overshadowed.

There were several points early in the session where GF answered in place of YP1 or tried to explain questions on their behalf. I was mindful not to undermine GF or make them feel dismissed, but I knew I needed to ensure that YP1 still had space to speak in their own words. This felt central to rights‑based practice, particularly around ensuring young people have opportunities to express their views on matters that directly affect them, as reflected in the principles of the Social Services and Wellbeing (Wales) Act 2014 around voice, choice, and control. Having this in mind helped guide how I adapted my communication across the session.

To support this, I made a conscious effort to direct questions to YP1 first, even if they initially looked to GF before answering. I also used longer pauses than I normally might, allowing YP1 extra time to process the question and form their response. These pauses felt important because of information from the SALT assessment, which highlighted that YP1 benefits from additional time and clear, structured communication.

These adjustments reflect guidance from the Royal College of Speech and Language Therapists (RCSLT) (2018), which emphasises the importance of pacing, simplified language, and structured communication for young people with processing needs. I could see this playing out in the session; when questions were broken down or when I used simpler, concrete language, YP1 seemed more able to stay present. Their responses became slightly longer, and they engaged more when the pace suited their processing needs. This links closely to trauma‑informed principles, particularly around predictability, emotional safety, and pacing, which I felt helped reduce overwhelm (HM Government, 2022). Furthermore, Public Health Wales, as the national body providing evidence‑based health guidance in Wales, emphasises the importance of clear, structured approaches that support wellbeing and reduce anxiety during sensitive discussions (Public Health Wales, n.d.).
Throughout the session, I paid attention to non‑verbal and emotional cues. There were moments where YP1 avoided eye contact, became fidgety, or gave shorter answers. I recognised these as signs that the conversation might be emotionally difficult for them, especially when discussing boundaries or potential worries within their relationship.

Noticing these signs, I slowed my speech further, softened my tone, and normalised any uncertainty by reassuring YP1 it was okay not to have immediate answers. Furthermore, summarising what had already been said before moving on, which helped maintain clarity and reassurance. 
Looking back, I can also see how I was drawing on Schön’s (1991) concept of ‘reflection in action’, adjusting my communication in real time in response to the emotional and verbal cues from both YP1 and GF.

GF also showed emotional reactions at times. Their protectiveness sometimes came through as frustration or worry, especially when trying to make sense of what had been shared by professionals. I felt it was important to acknowledge this without allowing their worry to dominate the conversation.
When GF’s responses became particularly quick or forceful, I paraphrased their views, so they felt heard, and then gently refocused the conversation back to YP1. This helped maintain balance and prevented the discussion from becoming one‑sided. Drawing on Egan’s Skilled Helper model (Egan, 2014), I used techniques such as paraphrasing, summarising and checking understanding, which emphasise pacing, structure and active listening to support clearer, more collaborative communication and contributed towards a more co‑produced safety plan.

Thinking about culturally and language sensitive practice, I consider I drew on the principles of the Active Offer and the wider More Than Just Words framework (Welsh Government, 2022). For me, the Active Offer goes beyond simply asking about language preference; it involves creating environments and conditions where individuals can engage meaningfully without feeling disadvantaged. In this session, that meant offering both Welsh and English from the outset, using accessible and jargon‑free language, and breaking down information in a way that supported YP1’s identified processing needs. Embedding the Active Offer in this way supported inclusive, rights‑based communication and ensured both YP1 and GF could participate with clarity and confidence.

Embedding the Active Offer also encouraged me to think more critically about how language, pace, and structure can create subtle barriers for young people with communication needs. Actively removing these barriers felt important in promoting inclusive participation and ensuring my practice reflected Welsh language expectations consistently.

Another area I reflected on was how I framed the shared worries. I was careful throughout the session to make it clear that this was an exploratory, preventative conversation and not a formal child protection investigation. This was important because young people can easily feel blamed or judged when conversations involve possible unsafe behaviours within relationships. Keeping the focus on understanding, reassurance, and safety helped reduce defensiveness and create a more supportive environment.

Summarising played a key role in my communication. It allowed me to check understanding regularly and ensured we all held the same information, especially during parts of the discussion where emotions became heightened. These strategies reflect solution‑focused and motivational interviewing approaches that emphasise collaboration, autonomy and clarity (Ackerman, 2017; Souders, 2019).
This further reflects ideas from SCIE (2015), which highlight how shared understanding and regular checking‑in help ensure plans are developed with, rather than for, individuals. I found that YP1 responded well to summaries, often nodding or asking brief clarifying questions, which suggested it was helping maintain their understanding.
Reflecting on the balance of power within the room, I can see that my role as the professional, combined with GF’s confident communication, could easily have led to YP1 feeling overshadowed. I tried to address this through tone, pacing, eye contact, and how I structured questions.
Even with these adjustments, I can identify areas where I could strengthen my approach further. For example, spending a few minutes with YP1 alone before the session may have helped them feel more confident from the outset. This check‑in could have provided space for any questions or worries, supporting their engagement and contribute more freely during the observation.

Similarly, I can see the benefit of offering visual tools in future sessions. Evidence highlights that visual supports can reduce processing demands, increase predictability and improve understanding for children and young people, including neurodiverse learners (NICE, 2021; East Sussex Healthcare NHS Trust, 2021). A simple traffic‑light tool or a visual scale of what feels safe, unsafe, or unsure might have supported YP1 to share their thoughts with less pressure. Offering a written version of the safety plan in both English and Welsh would also reinforce the principles of the Active Offer and support ongoing clarity.

Thinking about my practice overall, the observation reminded me how important it is to remain flexible and reflective in more complex conversations. I felt my communication needed to shift depending on who was speaking, how they were responding, and what emotional cues I was picking up. I also needed to remain mindful of rights, dignity, and participation, particularly when the topic was sensitive and potentially emotionally provoking for a young person.

Overall, I felt my communication was calm, respectful, and grounded in core social work values. This reflects the expectations within the Social Care Wales Code of Professional Practice for Social Care (Social Care Wales, 2017), particularly around communicating in a way that promotes dignity, trust, and understanding.

At the same time, this reflection has helped me identify meaningful areas for development, such as building in initial check‑ins, using visual supports, and continuing to embed the Active Offer consistently. Reflecting on this session has reinforced how central communication is in both prevention and safeguarding contexts, and I want to continue developing these skills so that young people feel heard, understood, and supported in complex situations.

(1427) 
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Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


	Was the social worker on time?  Or, if delayed, did he or she contact you?
	Yeah, he was on time. He always is. Most meetings are at the centre or office.


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yeah, I knew the observer was coming and Jordan asked if it was ok. He told me it was for his Uni stuff. It was ok as I knew the observer anyway.  


	Were you clear why the social worker met with you today?

	Yes. Jordan told me it was because people were worried about me and the girl I was seeing.


	How well prepared do you think the social worker was for his or her meeting with you?

	Yeah, he seemed ready. Not sure what else to say.


	  How has the social worker listened to you and respected your views and wishes?

	Yes. Jordan listens to me. He helps me think about things and supports me to make choices that are good for me. He helps me understand stuff better.


	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yeah. He makes things simple and explains big words, so I get them. He asked if I wanted English or Welsh. I said English, so we spoke in English.




	How has the social worker’s involvement met your expectations for this visit?

	Yeah. I was nervous talking about relationships, especially with my grandad there. But Jordan helped keep the conversation calm and let everyone talk.


	Are there any other comments or suggestions that you would like to make?
	Jordan is understanding and helps me. He helps me look at things in different ways so I can make better decisions.
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