	
Activity Plan


	
Activity:  Outdoor den building


	
Number of children: 12

	
Age of children: 5-6 years
	
Number of adults: 2

	
Location: Outdoor School Forest

	
Preparation time: 30 minutes
	
Activity time: 1 hour

	Resources: 
Branches of various sizes
Rope
Logs
Nets
Tree stumps
Twine
Tarpaulin
Blankets
Hi-Vis Jackets
Scrap cardboard
Crayons
Pencils




	
Aim/s of activity:

The aim of this activity is to promote problem solving, planning and teamwork.

	Links to outcomes:

The use of measuring skills
· Length, height and distance.


Developing and presenting information and ideas
· Take part in activities with others and talk about what they are doing.


This activity is linked to the new curriculum by:
· Partaking in physical activity.
· Setting self high standards and seeking enjoyment within the activity.
· Problem solving.
· Take measured risks.
· Face and overcome challenges.
· Creative thinking to reframe and solve problems.
· Exploring and experimenting.
· Listening to others’ ideas.
· Coordination




	Differentiation:

Children with additional learning needs will be provided with 1-1 support.
Children with physical disabilities will be given 1-1 support and suitable adaptive resources will be provided to enable their participation.


	Health and safety:

The outdoor risk and health assessment is in place alongside child to staff ratio and school policy.

	Role of adult/adults:

The role of the adult in this activity is to ensure the safety of all children within the setting. The adult would have already checked the activity area for serious harm or potential hazards and would have cleared the area ready prior to this activity alongside speaking to the children in regards to potential cuts such as splinters. The adult would be the facilitator in the activity and appropriate planning would be in place. The adult would need to promote sustained shared thinking while allowing this activity to be child-led and self-directed and only intervene once an invitation has been extended or a serious hazard presents itself. The adult would also need a healthy knowledge base to ensure all children develop holistically.


	
The activity:

The den building activity enables children to create their own dens. The children will have resources already gathered so they can use them. The activity will be parted into two groups of six with one practitioner per group allowing observation of different approaches in each group. This activity will allow the children to use the resources to construct their own ideas of den building, whether it for themselves or woodland creatures. The children will be given 30 minutes preparation time to design their den on scrap cardboard before starting the building process; this allows the children to collaborate their ideas together and come up with a final result. The children will need to work as part of a team to achieve their den outcome; this allows children to demonstrate sustained shared thinking, problem solving and negotiation within their group. Whether it is deciding on a design, building their dens, or moving materials that are tough to lift or position on their own, the children will learn to express their thoughts and ideas with one another, thereby assisting and supporting one another. During this activity, as children work, collect materials, stretch, and reach to build their den, they engage in a lot of physical movement and exercise thus promoting and supporting their physical development. As they construct Dens, children will be constantly learning new words through directions, descriptions, actions, and positional language such as on top/next to/below. It is essential to use and investigate each of these terms as they build. The role of the adult is to explain their meanings and encourage children to use them in problem-solving situations.
The opportunity to be self-sufficient and take a few risks is something that outdoor den building encourages and supports also. The children will be given one hour to build their den. This activity supports children holistic development by covering all areas of a child. After the activity is finished, the children can all come together to look at the other group’s den and ask questions about the dens alongside discussing what they enjoyed, what they learnt and what they would do differently next time. The dens would be left up so the children can come back to their work. In adverse weather conditions, this den building activity can easily be used in an indoor environment with indoor resources although the dens would have to be dismantled after the activity ends due to classroom space.
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Outdoor Den Building
	Date:
	13-07-2021

	Assessor:
	
	Review date:
	



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Den Building:
Sharp branches, sticks and thorns.
	Hands on learning (feeling, touch and textures).
Children to be self aware.
Children to identify dangers.
Children to become confident when exploring the environment.
	Cuts, grazes, splinters and abrasions.
	Children and young people.
	· All materials are checked prior and after the activity.
· Children are made aware of potential cuts prior to activity.
· Small cuts to be dealt with in activity, larger cuts to be dealt with in settings and in the event of more serious injuries 999 is to be called.
	medium

	Den Building:
Falling Branches
	Children made aware so they can learn to risk assess themselves before, during and after the activity.
	Bumps to head/body, cuts and abrasions.
	Children and young people.
	· Area will be checked for falling/ fallen or broken branches prior to activity.

	low

	Den Building:
Poisonous plants, fungi and mushrooms
	Promote knowledge and identification of plants and fungi.
Understanding and knowledge of nature and the environment we live in.

	Poisoned/ skin reaction
	Children and young people.
	· Area to be checked prior to activity and safely removed or barrier/taped off.
· Children will be made aware to pick any plant that is growing or living.
· Children to made aware of not to eat anything they find.
· Keep their hands out of their mouths.
· Wash hands after activity.
	low

	Den Building: string and rope.
	Practising and learning how to tie knots. 
	Friction burn
	Children and young people.
	· Children to be instructed on how to use string/rope.
· Close supervision when in use.
	low

	Den Building:
Weather (cold/wet)
	Knowledge of what rain does to the outdoors (mud, puddles and water drops).
Different weather knowledge.
Materials will feel different.
	Cold, wet, slippery floors.
	Children and young people.
	· Activity may be altered according to weather.
· Appropriate clothing and footwear would be arranged prior to activity with the parents.
· Children made aware of any slippery areas.
· 

	low

	Den Building:
Animal droppings
	To help children know and learn the importance of good hygiene.
To help children identify where animals have been and to find potentially what animal it may be.
	Animal droppings, infection and bacteria.
	Children and young people.
	· Make children aware of potential animal droppings.
· Check the area prior to activity.
· Hands to be washed after activity.
· Antibacterial gel to be used.
· Make children aware to not touch or pick up any animal droppings.
	low

	Den Building:
Insect Bites
	Children to gain knowledge on insects, what they look like and what they do.
Developing self-awareness and managing own risks.

	Insect bites
	Children and young people
	· Children to be made aware not to collect or pick up insects/bugs.
· Area to be checked for swarms of mosquitoes/nats/horse flies prior to activity.

	low

	Den Building:
Weather
(Hot/sun)
	Sun brightens colours.
More plants and flowers blossom.
Materials will be dry.
	Sunburn, hay fever, heatstroke and dehydration
	Children and young people
	· If activity continues, children will need to have adequate equipment to deal with the weather such as hats and sunscreen.
· Children will have water bottles.
· If children suffer with hay fever, parents would be made aware in plenty of notice to the activity.
	low

	[bookmark: _GoBack]Den Building: Stings from bees/wasps and
Stinging Nettles
	-developing self-awareness and managing own risks.
- Knowledge of plants and safety around them.
-potential study of how different insects and bugs move and look.
-Positive outlook on insects so they are not frightened.
	Stings and cuts.
	Children and young people
	· Safety-check areas.
· Teach children about stinging plants and their appearance.
· Children aware of not to catch bees or wasps.
· Removal of stinging plants in key areas.
· Barriers could be put in place if area is too overgrown.
· Ensure children are aware of bees and wasps and their potential to sting.
	Low









Section 3 – Environmental Audit

	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact
	Resources needed
	Who is responsible 

	
Trees

	Broken Branches from being snapped off.
Bark damage from children trying to climb the trees or etch into the bark.
Root damage from children trying to dig them up or break them.
	-ensure children do not break branches off trees.
-ensure children do not try to climb the trees.
-ensuring children do not etch into the tree.
	n/a
	Practitioner/ leader

	
Flowers and plants


	Trampled flowers and plants.
Torn out petals.
Broken stems.
	-ensure children are aware of flowers values and their fragile nature.
-ensure children do not pull out the petals of planted/growing flowers.
-ensure children do not pick growing flowers/plants.
	n/a
	Practitioner/leader.

	

insects



	Catching bugs and moving them to a different location.
Too rough with the insects resulting in damage to wings/legs.
	-ensure children are aware of insects and their fragile nature.
-ensure children to do touch insects or move them.
	Magnifying glass- for children to view insects without disturbing them. 
	Practitioner/leader

	



Insect homes
	Destroyed through moving them and/or destructing them.
	- Ensure children are aware of insects homes and the importance of leaving them alone and moving/touching them.
	n/a
	

Practitioner/leader.







	


Trampling undercover plants during activities

	Trample grass and plants in the same area.
The exposure of bare ground
The loss of plant life.
	-Try to use different grassy areas, so areas don’t become over used.
-Avoid areas where plants and flowers are blossoming.
-be aware of areas that are becoming bare and take action.
	N/A
	

Practitioner/Leader.






















Section 4
Learning outdoors engaging with nature
For children, the outdoors is a natural environment (Shaw, no date). There is a sense of freedom associated with the outdoors that cannot be recreated indoors claims Shaw (no date) and Williams (2021). Shaw (no date) goes on to state that Children who play and learn outside appear more energetic, absorbed, driven, and purposeful, as well as having a more favorable attitude toward learning.  Bates (1986, cited in Shaw, no date) states that emotions are influenced by the environment in which people work and play. Outside, children are often less inhibited and more inclined to participate in activities, talk, and come out of their shells claims Shaw (no date). Children's behavior can vary in overcrowded environments; some may become more aggressive, while others may become more reclusive (Bates, 1986 cited in Shaw, no date). Marchant (2019) explains, children who are healthier and happier do better in school, and education is an important predictor of future health. However, education is more than just a series of lessons delivered within the confines of a classroom (Marchant, 2019). Problem solving and risk management skills are essential for a child’s growth and the outdoor environment supports those claims Marchant (2019) and Dowdell et al (2011). Hands-on exploration aids in the acquisition of new words by young children, particularly words for things that they can physically experience, for instance movements, textures, physical processes and touchable items claims Inkster et al (2016), Suggate and Stoegar (2016). So therefore children can broaden their sensory experiences and obtain an intuitive “embodied” knowledge of how things work by being in the outdoors claims Dewar (2019).
According to The Welsh Assembly Government (2009), Donaldson (2018) and Bright Horizons (2019) nature provides a wide range of chances for exploration, creativity, problem-solving and STEM Learning. Frobel (cited in Bruce, 2015: Tovey, 2017) believed children learn by first-hand experience and experiment with concepts when they interact with the quality outdoor environments. Similarly, Piaget’s theory promotes this with his hands-on learning beliefs (Blake and Pope, 2008) alongside Montessori and her beliefs in the importance of children immersing themselves in nature (Isaacs, 2021). According to The Welsh Assembly Government (2009), the Foundation Phase environment should inspire discovery and independence, with a stronger emphasis on children’s learning using the outdoors as a resource due to its overwhelming benefits. Furthermore, Children are more engaged in their activities and learning when they are outside, which can lead to more motivated practitioners who are inspired to use the diverse resources and stimuli that the outdoors can provide to develop their planning and provision claims Welsh Assembly Government (2014). Welsh Assembly Government (2014) goes on to state this is due to  the space and flexibility that the outdoors provides for practitioners and children, children's levels of involvement allow practitioners to take a more observant role, stepping in when necessary to structure and scaffold learning. 
According to Welsh Assembly Government (2014) and Summers (2020) there is no such thing as terrible weather, only bad clothing; practitioners and parents should ensure that children are clothed adequately all year so that settings can make the most of the outdoors. Vandalism is frequently regarded as one of the major obstacles to the development of outdoor spaces; however, evidence suggests that including the public in the development of the grounds will boost pride and accomplishment (Welsh Assembly Government (2014). Furthermore outdoor learning is sometimes perceived as a financial challenge, but it is an important part of the Foundation Phase and should be given the same thought and resources as indoor learning (Welsh Assembly Government, 2014).
Health benefits and physical development
Den building is a stimulating activity claims Homan (2019). Homan (2019) goes on to state as children work, collecting materials, stretching and reaching to build their den, and then engaged in active role play, there is a lot of physical movement and exercise that goes into this activity. Furthermore den building encourages gross motor development by requiring children to move, lift, and carry materials in order to construct their den alongside using their hands and fingers to thread and weave, manipulate and fix materials and tie knots thus using their fine motor skills (Homan, 2019). According to Kimberley (2016) Den building benefits children of all ages in a variety of ways, from physical development to problem-solving abilities. Kimberley (2016) goes on to state that den building will allow children to think outside the box and solve problems in order to construct a structure. As they work together to build their den, children will improve their communication and language abilities claim Kimberley (2016) and Homan (2019) similarly tying in with Vygotsky’s Zone of Proximal Development as the theory claims children construct their own knowledge by engaging with other knowledgeable individuals such as peers and practitioners (Blake and Pope, 2008). Similarly Kimberley (2016) and Homan (2019) agree that building dens allows children to exercise their creativity by deciding on not only the construction but also the aesthetic. Similarly, O’Connor (2007) believes den building and playing in a den is a common part of play, and there is something quite compelling about constructing an enclosed private space for children. O’Connor (2007) goes on to state children can play role-play games and reflect on significant experiences, concerns and anxieties in such environments, all of which is considered beneficial to a child’s emotional well-being.
Proprioception is commonly used in everyday life explains O’Connor and Dickinson (2019). In relation to physical challenging activities such as den building, proprioception allows children to learn to judge and moderate their own strength in relation to gripping as well as lifting, carrying, pulling and pushing states O’Connor and Dickinson (2019). Brown (2020) claims activities such as den building helps children’s sensory integration as their bodies continuously develop and grow. Furthermore Brown (2020), O’Connor and Dickinson (2019) all agree that proprioception like all other senses, does not develop in solitude; it relies on multisensory experience to aid integration and processing. O’Connor and Dickinson (2019) suggest proprioception, like the vestibular system in children, requires time to develop, and each child’s pace of growth is different. Furthermore they suggest as a result, it is essential to follow the child’s lead and recognize that problems with spatial awareness, coordination and muscular strength may simply require practitioners to be more in tune with a child’s stage of proprioception development, rather than treating problems as purely “bad behavior”. According to Grogan (2017), the vestibular system in children is essential because it connects to their vision, hearing and proprioceptive systems, among other things. Furthermore, vestibular processing impacts visual motor skills and how children move their bodies as a result of this connection. The more movement there is, the more vestibular input children get claim Grogan (2017). This can link to activities such as dancing, climbing, building and obstacle courses (Grogan, 2017).
The number of opportunities for children to interact with nature is dwindling states Marchant (2019), Levy (2013) and Play Wales (2021). They go on to state that due to concerns about safety, crime, traffic and parental concerns; children are spending less time outside. Marchant (2019), Hiscock and Mitchell (2011) claim the amount of open green space in modern environments has also decreased alongside this claim, Cohen (2021) and Ertz (2018) state that technology has increased children’s passive time also.
Homan (2019) and Dewar (2019) claim outdoor physical activities have long been proven to help with stress, anxiety and depression, furthermore children enjoy spending time outside due to it being a naturally welcoming environment. Both gross and fine motor skills are developed in the outdoors which aids in the development of children’s mobility and coordination, as well as the vestibular system and proprioception claims Homan (2019). Pearce et al (2014) claim that when children are among their peers or siblings, they experience more exercise outdoors due to the developing of social skills, furthermore Dewar (2019) states the outdoors has been known to increase opportunities for children to develop social skills and form a lasting bond with nature. Dewar (2019) states children can benefit from natural, healthy sleep patterns when they are exposed to the outdoors. Children who are exposed to sunlight and the outdoors are more likely to obtain enough vitamin D, develop healthy eyesight, lower blood pressure, stronger fight against bacteria and reduce lung-related illnesses due to the clean oxygen claims NHS (2018), Kumon (2012) and Dewar (2019). Kumon (2012) claims outdoor play can increase activity levels, and cardiovascular exercise is essential for children’s health. Kumon (2012) goes on to state that spending time outdoors may assist to minimize the occurrence of behavioral issues and may also aid in the fight against child obesity, however Dewar (2019) suggests for some children, merely going outdoors is not enough and some children need more encouragement to be active physically by their practitioners/adults.


Loose parts and open ended play
Williams (2021) states loose parts play is when a child is allowed to utilize objects and materials in any way he or she wants.  The theory of loose parts was created by Nicholson. Loose parts, can be moved around, designed and remade, and tinkered with, allowing for experimentally and more creative involvement than static materials and environments states Nicholson (1971). According to Williams (2021), children can benefit from this form of play in a variety of ways. The outdoor environment naturally urges children to build, climb and create and is aided by loose parts (Williams, 2021). Nicholson (1971) argued that creativity was not reserved for the “gifted” few, but that all children are born as creative individuals who are curious about the world they are a part of whilst being eager to try new things. According to Neill (2013), Drew and Nell (2015), adding loose parts in a play environment allows for a wide range of different types of play. Neill (2013) claims the loose parts are adaptable and be purposefully chosen to make sure that they are suitable for any particular age group, with children being able to use them in ways that are simply a reflection of their personal development, whether children choose to use them for creative, constructive or other plays. 
Williams (2021) claims indoor environments generally grow more controlled and focused as children progress through school, with specific learning intentions; and this is less often the case with outdoor learning. Loose parts play is ideal for exploring more spontaneous learning due it being open-ended (Williams, 2021). Szekely (2015) states having loose parts in outdoor environments can form a creative play setting while the loose parts carry a variety of purposes including construction, storytelling and den building skills while also encouraging children’s artistic abilities. Furthermore Szekely (2015) claims adventure playgrounds have been designed to break away from traditional playground structures by allowing children to interact freely and imaginatively with playground environment. Little and Sweller (2015) agree alongside Szekely while also claiming loose parts enhance this creative opportunity by offering an environment and resources that are open to interpretation by the children; rather than playing in an environment that had been created by adults with highly structured materials, the child chooses how each material is used. Houser et al (2016) explains loose parts give children an almost limitless number of ways to use these materials imaginatively to promote the type of play they choose to engage in, thereby fostering physical activity engagement in a variety of situations and settings. Furthermore, they explain that although there is still lack of understanding in this area, current research shows that using loose parts has a beneficial impact on children, teachers and family members, however, the real extent of this impact, particularly in the promotion of physical activity and physical literacy, remains unknown.
Synthesis
Part one’s portfolio experience included children den-building in a setting's woodlands, using both natural and synthetic resources. With the use of loose parts and open-ended play, the plan was developed to provide an exciting and engaging child-led natural learning environment that encourages children's physical and health development.
Using the outdoor woodland environment has been positively encouraged to help children’s holistic development and has been noted by Marchant (2019), Dowdell et al (2011), The Welsh Assembly Government (2009) and Bright Horizons (2019). Furthermore Kimberley (2016), Donaldson (2018) and Homan (2019) highlight the importance of children improving their communication, problem-solving and cooperation skills and suggests engaging with nature improves these skills. Similarly the theorists Montessori (Isaacs, 2021), Frobel (Bruce, 2015: Tovey, 2017), Piaget and Vygotsky (Blake and Pope, 2008) have a clear influence on many settings and authors with regards to their theories on children learning hands-on with peers and practitioners in a natural environment. This was also highlighted by O’Connor and Dickinson (2019) with regards to a multisensory environment to support children’s proprioception, vestibular system and other senses. However, despite the overall holistic development benefits, Marchant (2019) and Play Wales (2021) have brought forth the challenges that many settings and practitioners face with regards to outdoor learning and parental fear and concerns (Levy, 2013) that have also contribute to the barriers. Children are therefore not able to make the most of what nature has to offer and thus overcoming these challenges step by step could assist in supporting childrens engagement with outdoor learning more and develop their holistic learning.
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