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  This assignment will discuss and discover how education has changed from the Victorian Era to the modern day, teaching and schooling and the equipment that was and is currently being used, including how punishments have changed for pupils in school from the Victorian Era to the present day, the revolutionised divide between boys and girls and the rich and the poor.  Furthermore, the assignment will explore when the law of education was introduced, showing how the social construction of childhood changed due to the many laws and policies that were put in place to reduce inequalities and impacts many children and families faced. History (2022) defines the Victorian era as the industrial revolution, full of social change and political reform. The era spanned from 1837-1901.
  Childhood was first established around the mid-18th Century as described by Reynolds (2014); childhood was then to be viewed in a more positive manner as innocence and malleability, allowing children to have an education rather than the children working in unsafe jobs in dangerous conditions as the families would rely on the child’s income to provide for the home.  However, before childhood was established children were thought of as imperfect adults, that should be seen and not heard.
  Over the centuries there has been many changes seen in the development of childhood leading to the modern day or 21st Century, where children as described by Damon (2008) are seen as an individual who is under the age of eighteen that needs to be nurtured, loved and be worry free in the developmental years whilst growing up.  Nelson (2017) and Shuttleworth (2004) discuss that in the Victorian Era children were seen and portrayed as small adults, whilst poorer families’ children depending on the location of their residence were expected to work in some jobs that were too small for the adult men to get to; like sweeping chimneys, or work on farms and factory work, working in the coal mines, shipyards and railway stations.  Children were held in low regard and childish (normal child behaviours) were repressed.  Children from wealthy families had a better life than those from poorer families as they did not have to go to work to support their families and would be taken on holidays.
  Freeman (2009) describes the United Nations Convention on the Rights of the Child (UNCRC) as all individuals under the age of eighteen years old having rights, regardless of their religion, race or abilities and disabilities.  The UNCRC is an international treaty for every child under the age of eighteen.  Engdahl (2019) discloses that 196 countries follow the UNCRC, the United States of America is the only country that is not a member of the UNCRC.  Lyle (2014) explains that the United Kingdom (UK) signed the UNCRC in 1990, it was ratified in 1991 and came into law in 1992.  Alderson (2012) informs that there are 54 articles within the UNCRC, and none are more important than another.
  Many interventions have been implemented since the Victorian Era to protect children, allowing children to have rights and laws protecting them from abuse, underaged working, discrimination, equal opportunities and to be able to live a happy healthy childhood without fear, hunger and neglect.  McLoughlin and Hurzeler (2021) explore that in 1833, The Factory Act 1833 was introduced where factory inspectors were brought in to assess and inspect working conditions.  The Factory Act 1833 made it illegal for children under the age of nine years old to work within factories, furthermore, two hours of education was to be given to the children under the age of thirteen by the factories; this was a compulsory request, though one that was rarely checked and often ignored.  Chiripanhura and Wolf (2019) elucidate that The Factory Act 1878 had implemented that it was now against the law for any trade to employ any child under the age of ten.  Lahiri-Dutt (2020) explains that The Mines Act 1842 raised the minimum age a child can work down the mines to ten years old.  Mcculloch (2020) concludes that The Education Act 1880 made it compulsory for children to be in school until they were ten years old, this was subsequently raised to eleven years in 1893 then to twelve years of age in 1899. The Elementary Education Act 1870 was commonly known as The Forsters Education Act which was a framework for schools to follow with guidance of attendance age in England and Wales, establishing a new board school beside the voluntary schools.  Cook (1999) justifies that The Education Act was updated in 1944, its aim was to remove inequalities among the rich and poor to allow all children the right to a free education in England and Wales.  The act also provided the division of primary and secondary schools.  The UK Government Legislation (2022) explain that The Employment of Children Act was introduced in 1973 to restrict employment for children of school age.  Play Wales (2022) depict Wales Seven Core Aims as a framework that is conducted by the UNCRC and ensures that children and young people are supported and have rights.  The UK Government (2022) dictate that a child of the age of thirteen years old can only work part-time, and a child of minimum school leaving age such as 16 (or 18 in England, where up to 18 years of age a child has to still be in part-time education) can work full time up to a maximum of forty hours per week.  If a child was to work more than this, then the employer would face prosecution. 
  Education has been revolutionised over the last few centuries with history showing the gradual incline of improvement. Picard (2009) discloses that Robert Raikes founded Sunday schools in 1780, this is where ragged schools originated from.  The school buildings in which pupils were taught in, in Victorian times are similar to modern day schools.  Montazami, Gaterell and Nicol (2015) recount both Victorian Era schools and 21st century schools to be comparable to one and other, with both having long big windows and surrounded by playgrounds.  Victorian school classrooms were long with extremely high ceilings, many Victorian schools are still being used in this day by current functioning schools.  Wealthy families would send their children to fee paying schools, in these schools the children would learn Latin, study Greek and Greek mythology as well as learning about roman gods and goddesses. 
  In the Victorian Era Barber (2005) expresses that writing paper was expensive, pupils would write on slate in each lesson to lower the cost on the school and after each lessons the pupils would be expected to memorise everything they had been taught and then wipe the slate clean ready for the following day of learning, as pupils became older through the schooling years they would move onto paper and write with ink.  Jarman (1984) clarifies that young Victorian pupils aged 5-6 years would practise letters, numbers and learning to spell in sand trays before moving onto slate and a pencil when they become older.  Modern day learning is very different and has changed dramatically in the last two decades alone.  Hall and Higgins (2005) explain that between 2001-2004 the UK had pledged to update, invest and renew its Information and Communications Technologies (ICT) within the educational sector.  Until this time schools were still using the dated blackboard and chalk method to teach students.  Interactive whiteboards then became popularized after the £1 billion investment into ICT in education.
  Modern day teaching as recorded by Hart and Davies (2018) has many different styles and factors.  Teachers now teach their students with interactive whiteboards instead of over head projectors and dry wipe whiteboards.  Pupils now use Chromebooks and iPads and work interactively, substantially more than daily physical writing with pen and paper.  Lessons were very basic in the Victorian times, Bates (2019) explains that Victorian children were taught focusing on the three R’s, reading, writing and arithmetic.  These are seen as highly important; religion was then introduced into the teaching.  The Welsh Government (2022) explore the Welsh curriculum as a framework that composes of four purposes: the four purposes focus on encouraging learners to be ambitious, ethical, healthy and enterprising.  Whilst the Victorian era focused on the three R’s, the Welsh curriculum has a vast area of choice for students with some compulsory subjects and others where students would choose what subjects they would like to pursue when reaching the higher years in secondary school.  Some subjects that are included within the Welsh curriculum are numeracy and mathematics, languages, communication and literacy, health and well-being, technology and science, expressive arts and humanities.
  In the Victorian era there were no concepts of learning disabilities among children.  Fuller (2019) explains that this is due to many contributing factors such as teachers were uneducated and thought that the children were lacking effort and were lazy.  Parslow-Williams et al (2020) tell us that teachers would make less able children and slower learners wear dunce hats, partly for punishment and to also make others aware that the child cannot keep up with the workload, teachers would make the pupils sit at the back of the class facing the wall with their hat on which had the letter D on it or Dunce.  Learning Disability Ministerial Advisory Group, Welsh Government (2022) advise that the Welsh Government are updating and renewing the policy for individuals with learning disabilities, improving current programmes that are in place, adding more features and packages to those who need it and updating policies for those with disabilities, so they are protected under the law in school, work and personal environments.  It would be illegal to present an individual with a Dunce hat in this era and extremely discriminating, every individual has the right to learn, excel and do well in education, in a professional manner and in their personal life whether or not they have a disability; inclusion is important and withheld in this era. 
  The Victorian era had extremely different punishments in schools for children compared to the 21st century.  Verkaik (2018) dictates that in the Victorian era school children would be punished for reasons ranging from laziness to truancy.  The punishments would be harsh and painful for the children that were aged between five and ten years, children who were left hand dominant with writing were also punished as teachers saw this as a punishable offence.  This could then lead onto the children growing up with adverse childhood experiences (ACEs) as described by Boullier and Blair (2018) ACEs are traumatic and stressful experiences that children have had that alter the developing brain structure, children in the Victorian era could have had these from their schooling or from working at such young ages in dangerous jobs.  UK Government (2022) discuss that punishments in schools in the 21st century is nothing like the Victorian schooling era, each school will have a behaviour policy that explains the ruling on pupils’ behaviour whilst being in school and on the premises.  Some punishments that schools in England and Wales implement are a letter home to the child’s parent or legal guardian, detention, being spoken to, removal from classrooms and confiscation of prohibited items.  Additionally, schools can exclude and expel children where necessary if the child’s behaviour has led to this final punishment. 
  Gordon, Nair and Nair (2003) describe the key elements in family life in the Victorian era as families being large and face paced.  In middle- and higher-class families the children would be raised by a nanny and women would be homemakers whilst the men would be out working providing the income for the family, the men would be seen as the head of the family household.  Key elements in family life in the 21st century as recorded by Lindsay and Maher (2013) are incredibly different to the Victorian era.  Both men and woman are family earners, there are single parent households, same gender parenting households and foster families all raising children.  Children are looked after by many people including their parents and legal guardians such as childcare settings, after school and holiday clubs, extended family and siblings.  Children are no longer expected to earn a wage for the family and are allowed to be children, learning, playing, growing and exploring daily.  Family sizes can range from raising one child to many children, small families are more common than families having eight or more children, whereas in the Victorian era, having ten children was perceived as normal.  This could be due to the economic and environmental factors of 21st century living and the fact that contraception is more readily available in this era.
  It has been clearly shown by recorded evidence that there were many inequalities in Victorian times with the upbringing and schooling of the children.  The divide between the rich and the poor, boys and girls and the abled and the less abled children.  The inequalities that arise in the 21st century can still be seen in education and the divide can be felt by pupils and parents. Raffe (2006) and Bhopal and Henderson (2021) explain that inequalities within the school environment can emerge when a parent or guardian cannot afford the school logo uniform and purchases the cheaper version of the school uniform from local supermarkets or clothes stores, race and religion can be a mitigating factor. It can also stem from designer wear as some children may wear branded coats, shoes and bags that some poorer families may not afford.  Children notice these particular things and can be bullied for those reasons or for having handed down clothing items from siblings or second-hand shops or from charity shops.  Inequalities can also be seen within schools when the school provide trips for students, as some parents cannot afford to go on family holidays let alone pay for school trips abroad which can be hundreds of pounds as discussed by Power (2009).  Inequalities can also be seen with pupils arriving late for school or having absences from school, this could be down to several factors such as environmental or economic or the social family dynamic.  Children are quick to point out those who are dressed different, behave different or arrive late in school.  Penalties are given to those who are late or miss school often, but this could lead to further inequalities or bills and fees some families cannot afford putting them into further poverty.  Rhondda Cynon Taf County Borough Council (2006) explain that although schools and local councils have implemented free school meals for children in poverty there is still a divide among those who don’t meet the criteria and threshold for the free meals, as they struggle to afford lunch money or to provide appropriate items in the child’s lunch box. 
  To conclude this assignment, it is apparent that times have completely changed and revolutionised since the Victorian era, putting childhood and children first, establishing the rights of the child are as important as any adult.  Recommendations for improvements within the educational sector could be better inclusion for all children, although times have advanced dramatically since the Victorian era there is still bullying, segregation, discrimination and a divide between those with additional needs and those without.  The division between the wealthy and the middle working class is still there with private schools, education and healthcare more readily and better available for the families that can afford to pay for better services, showing how apparent the divide can be when compared to poorer families and public schools and healthcare.  More money could be put into schooling and education, healthcare and transport so that all pupils receive the same fair treatment, uniforms, supplies and education with the government adding in more support to those families who need it.  With money also being spent on improving additional learning needs funding and adding more support to those who are vulnerable or living with disabilities.
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