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I attended the SKIP Cymru level 4 training course to help my cohort to move more effectively and with greater confidence and coordination with their ball skills and special awareness. 
I used the SKIP training course in my PE lessons at Ysgol Y Groes (Crossgates CP school). The class I currently teach has 22% of pupils on FSM and 30% ALN, with some pupils having ULPs and IDPs. I carry out my own lessons in class with a teaching assistant present who is has also attended the SKIP course. I have been teaching in the Foundation phase at Ysgol y Groes for 17 years and I would not choose to be anywhere else. 
My reflective journal shows how I delivered and analysed SKIP with my year 1/2 class which consisted of 27 pupils aged five to seven years.
Before I took part in the SKIP course, I enjoyed teaching PE due to my sports background as a teenager and adult. However, what to teach and how to deliver lessons involving ball skills have always been a struggle and using out of date schemes or the internet have always what I have used, knowing I am not delivering the best lessons to my cohort. 
Once I attended the training, I realised the significance of the fundamental movement skills in young children. Gallahue and Ozmun (2012) argued that while free play is valuable, fundamental movement skills must be taught and practiced consciously,
I initially carried out the baseline to determine the ability of each child and their fundamental skills of catching, balancing and jumping. Barnett et al. (2016); Logan et al. (2018); Lubans et al. (2010) suggested that “motor competence in early childhood, particularly in FMS, is strongly linked to physical activity levels, fitness, and sport participation later in life”.
After compiling the baselines and understanding the fundamental skills the children had, I started with the children understanding the meaning of ‘space’ and using this effectively with the SKIP games including running, jogging, side stepping, skipping, balances, and changing of levels and directions. 

 For some there was a clear lack of balance and coordination skills which was more evident with some of the boys and those who are of FSM and ALN. They appeared clumsy and lacking that fundamental strength needed at a young age. 

Ayres, 2005, p 25 stated that “towards the end of the developmental period, aged 8, we see, especially in girls, a final "polishing" of motor skills through complex games such as hopscotch, jacks, hula-hoop, jump rope, and cat's cradle, boys usually work more on feats of strength and sports”.
This shows that there is a need for more opportunities in the early stages of development for all children when they enter school both in PE lessons as well as embedded throughout the school day. 
Knowing this, PE lessons were undertaken as well as extra outdoor provision for all children in my class to have regular practices of the fundamental motor skills. I designed PE sessions to support the development of the children’s movement, catching and throwing skills. There is evidence signifying that fundamental movements skills are considered the building blocks to advanced movement skills and specific sport skills (Goodway, Crowe & Ward, 2003).
In the main part of the lesson, I used the theme of ‘gardens’ to support the children’s motor skill development. The gardens provide a balance between adult-led learning and child-led play, giving myself the chance to focus on specific skills while children explore and play independently on skills previously learnt. 
I used three gardens. Garden 1 was a pupil lead mini-obstacle course that helped develop a range of movement and skills. Garden 2 and 3 was an adult-led focused area of learning for the development of the object control skill of catching and throwing.
Garden one incorporated a range of equipment that encouraged cross body movements such as moving beanbags across the body onto opposite cones, balancing along up turned benches and problem solving such as investigating different ways of moving over short hurdles. I observed that during the session the pupils showed independence and were willing to take risks. Children may naturally seek ways to develop their sensory integration, reflecting Ayres' (2005) belief that every child is guided by an internal drive to grow and organize their sensory experiences.
In the second garden, children began by standing near a partner and taking turns to throw and catch a large soft ball. This activity allowed them to explore and practise the basic skill of catching. By observing, I could see different stages of development with some children demonstrating stage 1 or 2 and others catching in the later stages. For those in the initial stages of catching further support to track an object was needed. changes in equipment and space were carried out to support those who required it. Two pupils moved to sitting close to each other to roll a ball on the floor, increasing the distance every 5 passes. A spot for accuracy was then introduced to help with the successful role of the ball and tracking to receive it. As the two pupils became more confident in this skill, I introduced working with a chiffon scarf to track the object when thrown in the air, which the pupils really enjoyed. There were children emerging from a standing still catch to a run and catch. Therefore, I placed 2 spots to the left and right of the catcher to run to when the ball was thrown. They also had the challenge of a change of equipment to a smaller ball. The stages of progression (Goodway, 2019) allowed for plenty of success with pupils focused on their own learning and not of others. 
In the third garden overarm throwing was undertaken. It was clear that the overarm throw that was one of the least skilful areas for the children. In the first session most of the children were at the initial stages of the overarm throw, forcing the beanbag downwards and across the body. To support children in developing their throwing, I manipulated the restraints by introducing hoops as targets which were at or above the children’s head height attached to a fence. This was much better as the children were releasing the beanbag upwards and not downwards. 
With the increasing knowledge of Newells constraints model (Haywood & Getchell, 2005) it has developed my understanding and confidence that by manipulating one of the features in the model of constraints, you are supporting the child to become more confident with the activity. With this knowledge I was able to forecast the best way to manipulate the next stage when some of the children were using an ipsilateral step to throw as this was restricting the force of the beanbag when released. I therefore directed the activity by altering the constraint of task by placing a spot in front of the throwing line for the children to step onto. It also became apparent at this stage that demonstrations and instructions needed to be clear to assist the pupils in remembering the main elements of the skill. These were reinforced throughout the activity reminding children using keywords such as overarm throw; step, throw, turn. These simplified terms enabled the children to become more able in practising the correct technique and beginning to familiarise themselves with the stepping forward action using a contralateral step. 
Upon reflection in the throwing gardens, I did rush the stages of development too quickly for the overarm throw. In hindsight I should have focused more on the games by introducing fun scoring systems to encourage the children to focus the game to see how many times they could throw their beanbag to a hoop on the wall. “The goal of this phase is to get the children to the point where they do not consider the actual act of throwing, instead they are focused on the tactics of the game” (Goodway, 2019, p 27, SKIP Cymru).
To summarise, the training I have got with SKIP has extended and improved my teaching.  The SKIP program has developed my understanding and knowledge that FMS do not simply develop because of age and through play alone, they need to be instructed and practiced (Goodway, Crowe & Ward 2003, 2009). Drawing on my understanding of the developmental stages of fundamental motor skills (Goodway, 2019, SKIP Cymru) and Newell’s Constraints Model (1988), I recognise that adapting equipment and designing tasks that are developmentally appropriate and aligned with each child’s current motor abilities—while maximising opportunities for engagement—can effectively support motor skill development in the early years.
I witnessed a positive change in the children’s confidence to take part in movement activities in lesson time. I now intend to pass on my skills to the rest of the staff within the school by delivering 2 staff meetings showing the basics of SKIP in the hope others will join the course in future years.


