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I acknowledge the use of Chat GTP.
I used the prompts:
Check for grammar and punctuation 25.6.25
What flowers are bees attracted to? 18.6.25
Summarise: Brundtland Report Our Common Future  24.6.25
Summarise: Symons ,G. (1996) ‘The Primary Years’ in Education for Sustainability London: Earthscan Publication Ltd. 25.6.25
Check for Grammatical and syntactical Mistakes 22.6.25, 24.6.25
I confirm that I have not presented any AI generated text as my own work
I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.

















Section 2
Part 1 
I chose to walk the path along the River Afan to the sea in Port Talbot for my John Muir Award as it’s a place deep routed in my everyday life and memories. It passes through changing landscapes including the river on my left, grassy banks and hedgerows on my right, views of nearby mountains and finally the open stretch of the coastline. One part of the walk passes the steelworks where my husband once worked. I used to look across to the cranes, ring him and pretend to wave. As the steelworks transitions towards a greener future, replacing coal shipments with electric arc furnaces and recycled materials, they themselves are heading into a sustainable future of their own. 
This assignment opened my eyes to how often I have walked this path blind to the beauty of the world around me. John Muir recognises that spending time in nature is not just about enjoyment but also about developing a sense of responsibility for the environment that surrounds us.  His philosophy inspired me not only to notice but to take action to play my part in supporting the sustainability of the natural world. 
This time on my walk, I paused several times. I listened to the birdsong, saw the movement of the trees, felt the rough texture of the wood and the grainy softness of the sand and reflected. 
Poem 
Out for a walk, I stopped to see                                                                                                                                   The remains of a thriving industry                                                                                                                                     I stood in thought, surveying the scene                                                                                                                Comparing what there would have been.
The Chimneys tall, reaching up to the sky                                                                                                                          No longer shed smoke on the houses nearby                                                                                                                                        The cranes still erect on the harbour side                                                                                                                              But no ships to greet coming in on the tide                                                                                                                  Instead, they stand idle, exposed and stark                                                                                                                           No shouts from night workers as they off load in the dark.
The buildings, empty but at what cost                                                                                                                                          A town bereaved, jobs and livelihood lost.                                                                                                                         All was earie, quiet and still                                                                                                                                                          Till I looked to the left on top of the hill                                                                                                                            Three windmills turning round                                                                                                                                               A sustainable future to be found. 
And in the hedgerows, I noticed too                                                                                                                                               A few wildflowers coming through                                                                                                                                                 A chance to enhance, protect the wild scene                                                                                                     Encouraging; planting seeds in between                                                                                                                     Something to nurture along the way                                                                                                                                       For a greener future here to stay 
By pausing I discovered wildflowers and plants unique to this area and the vital role they play in maintaining the health of the local ecosystem. I learnt flowers such as sea bindweed, a small delicate looking flower which is actually very strong, protects the sand from drying out and blowing away, preventing erosion and damage to the riverbanks. The Rogosa Rose provides essential nectar and pollen for bees and butterflies, crucial for the reproduction of plants and the overall food chain. I learnt just the presences of these plants support the habitat of insects, birds, and small animals. 
However, the most prominent sound I noticed was the constant hum of bees, a clear sign that this area is a vital hub for them. I became increasingly aware of the important role bees play here; as essential pollinators, they help wildflowers, trees, and plants reproduce, supporting the entire ecosystem. Inspired by this I chose to make bees the focal point of the ‘Conserve’ section of the John Muir Award and supported sustainability through creating a more bee-friendly space for the local bee population. 
Through my research, I learned that bees are especially attracted to purple flowers. Therefore, I chose to plant wildflower seeds along the path including Lavender and Lobelia which are known to attract and nourish bees. I also made a shallow water source, as bees, like all animals, need water, not just to drink but also to help regulate temperature and dilute honey in the hive. Using a piece of driftwood from the beach I scraped out a bowl-shaped dip, filled it with water and added small pebbles to act as landing pads. This created a safe sustainable drinking spot for bees and blended into the landscape without introducing any plastic or artificial materials.
During this assignment, my eyes were open to the alarming scientific evidence which shows that plastic pollution is now so widespread that it is forming a distinct layer in the Earth’s crust, highlighting the negative impact humans have on the planet. While out on the walk, I noticed a large amount of litter particularly drink cans discarded on the riverbank. I took the time to clean the area, collecting the waste and ensuring it was recycled. Litter not only spoils the natural beauty of the area but also be harmful to bees and other wildlife. Plastic waste can trap small creatures or be mistaken for food, while other rubbish containing chemicals can pollute the soil and water, harming aquatic and plant life that insects depend on.
Taking part in the John Muir Award has been really enjoyable. I’ve learned so much, not just about bees, plants, and sustainability, but about my own connection to the world around me. It has changed the way I see our human impact on the planet and open my eyes to the realisation that if the world lost its wildlife, humans would not survive but if the world lost humans, nature would flourish… Which is why we must care for it, protect it and live in balance. 
Now, on my walks I stop to notice small details, appreciate natures beauty, and point out things to my children that I might have once walked past. I think it would be beneficial for local schools to do similar tasks. Using the John Muir Award structure and taking small groups of children to discover areas close by them, would build their connection and knowledge to the world, naturally developing skills and understanding, aligning with the six Areas of Learning and Experience in the Curriculum for Wales. The more aware that children are of how to help the planet, the more they can actively do something to maintain it for the future. They are the future, and they are the agents for change. 


Part 2 
The United Nations Brundtland Commission defined sustainability as ‘meeting the needs of the present without compromising the ability of future generations to meet their own needs’ (United Nations, 1987). In Wales the Wellbeing of Future Generations (Wales) Act 2015 provides a legal framework that ensures sustainability is a shared national goal. It places a statutory duty on public bodies, including schools, to improve the economic, social, environmental and cultural well-being of the country. The act promotes an interdisciplinary approach to respect the rights and needs of others, to value and understand cultural identity, and to recognise own responsibility as a global citizen. This includes using natural resources sustainably to ensure that future generations can thrive. When reflecting on Maslow’s (1943) hierarchy of needs, which emphasizes that children’s basic physiological needs, such as clean air and fresh water, must be met, before they can achieve self-fulfilment, this becomes a global concern. 
Froebel’s (The Froebel Trust, Nd) principle of unity and connectedness emphasises that everything in the universe is interrelated with the approach of promoting immersive engagement with nature to highlight the interdependence of all living things. However, when humans continue to physically inhibit nature’s ability to run cycles, for example, by cutting down trees at a faster rate then they can grow and by destroying ecosystems and replacing them with car parks, roads and buildings, the balance of these systems is disrupted. This not only threatens ecosystems but also jeopardises the wellbeing and future of the children who rely on a healthy planet (Brundtland Report, 1987). The posthumanism theory challenges this concept of dominance over other species and the environment and encourages interconnectedness by promoting human action through ethical care and responsibility of all living and non-living things (Malone, 2016). By creating bee-friendly habitats and taking time to observe and reflect on their behaviours, children will begin to experience what Malone (2016) describes as a “more-than-human” connection, where they learn with and through nature, rather than apart from it. 
The United Nations Educational Scientific Cultural Organization (2002) established key aims for Education for Sustainable Development, emphasising the urgent need to equip future generations with the knowledge, values, and skills to shape a sustainable future. These aims highlight that sustainability should not only be an aspiration but an educational responsibility, beginning in early childhood. Symons (1996) agrees, arguing that outdoor learning must not be tokenistic but central to educational practice.
Piaget (1972) believed that children are active learners who are naturally inquisitive to explore and make sense of the world around them, making it an ideal time to foster curiosity, empathy, and respect for the environment. According to Froebel (The Froebel Trust, Nd) educators have a duty to facilitate time and space in nature where children can observe, explore and reflect on real-world experiences. This helps them understand that they are dependent on the natural world and the significance of caring for it. This aligns closely with the Reggio Emilia philosophy (2022), which views the environment as the ‘third teacher’ recognising that natural spaces play a vital role in encouraging exploration, creativity, and deep thinking. 
Furthermore, the United Nations' 17 Sustainable Development Goals (2015) set idealistic expectations for younger generations to aspire to. However, it may be argued that many of these goals are ambitious and would need strong institutions to uphold and implement them effectively. For example, achieving Goal 1, ‘No Poverty’ would require extensive global changes. This includes ensuring greater financial security aligning with the cost of living, for low earners, those experiencing illness, or unemployment. Practical measures include, unemployment benefits, child support, housing assistance, and more food banks (Butler, 2023). Additionally, access to quality education that is tailored to individual needs, including appropriate support for disabilities or learning differences such as dyslexia is essential. Alarmingly, it is estimated that around 50% young offenders in the UK are dyslexic, suggesting that many were failed by an education system that did not meet their needs early on. Ensuring all teachers receive adequate training in special educational needs is crucial to provide every learner with a fair chance of educational success, ultimately leading to sustainable employment and reducing social inequalities later in life (Oliver, 2025). Equality barriers such as geographical location, discrimination and climate change also impact achieving the ‘No Poverty’ goal. Children living in war torn counties or areas of extreme weathers may be denied access to education. Similarly, children in disadvantaged areas of the UK may lack specialist interventions and support due to funding. Discrimination based on background, identity, or ability can further limit both children and adults from accessing fair and equal opportunities, trapping individuals in poverty. (Education Policy Institute, 2025) 
Locally, schools can raise awareness of global poverty by including children in campaigns such as Children in Need and Red Nose Day. These experiences foster empathy, a sense of fairness, and an early understanding of global citizenship. According to Fien and Tilbury (1998) educating children about ethical awareness, values, and reflective thinking from a young age encourages behaviours consistent with sustainable development.  Similarly, the Reggio Emilia approach, which aimed to break away from the control of fascism, believed that education should empower children to think critically, ask questions, and grow into active citizens who understand and exercise their rights (Edwards, Gandini & Forman, 2012).
Similar to the views of Montessori and Dewey (Aubrey and Riley, 2019) the Donaldson report, Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales (2015), outlines the importance of fostering curiosity, responsibility, and a connection with the world. It highlights the value of learning in outdoor environments and community settings with real- life experiences in a meaningful context. A river walk links directly to the Science and Technology Area of Learning and Experience by observing insects, plants, and birds in their natural habitats, offering valuable insight into life cycles and biodiversity. The Education for Sustainable Development and Global Citizenship guidance (Welsh Gov, 2008) encourages schools to help children understand global challenges and develop respect for diversity, equality and human rights. It advocates to teach children how their actions affect others and the environment and promotes opportunities to discuss and collaborate, to make informed decisions for a fairer and more sustainable future. The River Walk supports this by offering real-world, hands-on learning, for example when children identify, discuss and take action by picking up the litter in the area. 
Tinney (2020) suggest that early year’s education can align with the values of ESDGC when children are recognised as competent and active participants in their learning, an approach reflected in the Reggio Emillia Philosophy (2022). Rather than shielding young children from the realities of global issues such as climate change, poverty, inequality, and pollution, Tinney argues that they should be offered age-appropriate experiences that enable meaningful engagement with these challenges and help them understand their role in a shared world. This is supported by Mackey (2012) who suggests children have a right to be informed about social and environmental issues. Similarly Article 29 of the United Nations Convention on the Rights of the Child (Unicef, Nd) reinforces this, stating that education should develop respect for the natural environment. Practical experiences, such as the John Muir Award and the River Walk offer valuable opportunities for children to support their emotional and physical development inline with the Health and Wellbeing Area of Learning and Experience. It also offers opportunities to introduce children to the concept of their carbon footprint, helping them understand how everyday actions, such as car travel, energy use, and waste, contribute to climate change and the importance of making sustainable choices (Seeley, 2025). For example, saying during the walk ‘We walked here today instead of using the car, so we didn’t add to pollution to the air,’ makes the concept more relatable and reinforces responsible behaviour.
According to Tinney (2020) and in alignment with the aims of ESDGC, sustainability should not be a subject taught but a values-based curriculum which both informs and allows children to think creatively and build skills and knowledge to actively make positive changes to society. This approach is reflected in schools today where children are encouraged to participate in committees such as Eco Committees and School Councils, which offer opportunities for small groups of children to express their views and take part in decisions that affect them, in line with the UNCRC article 12 (Unicef, Nd). In doing so, schools adhere to the Welsh Governments, Rights of Children and Young Persons (Wales) Measure 2011 and empower pupils to engage in global issues in age-appropriate, meaningful and locally relevant ways such as those supported in Keep Wales Tidy (2025). 
However, while The Welsh Centre for International Affairs (WCIA) strongly supports the Curriculum for Wales (2022), it also highlights the need for greater clarity regarding how the ESDGC is embedded across all Areas of Learning and Experience. WCIA emphasises that teaching must balance Welsh and international perspectives to avoid only focusing on national issues. It also calls for further teacher training and resources to equip schools with the confidence and knowledge to address complex global topics effectively, ensuring global citizenship and sustainability are lived values and not only discussions in class. Although the Curriculum for Wales encourages outdoor learning, in practice this is often limited to brief playtimes or occasional Forest School sessions, rather than regular, unhurried, and child-led experiences advocated by theorists such as The Reggio Emillia Approach and The Froebel Trust. Barriers to this include unpredictable weather conditions, time pressures and the undervaluing of outdoor learning amongst teachers (Tinney, 2023; Patchen et al, 2022).  
Conclusion 
In conclusion, experiences such as the John Muir Award and River Walks provide rich, meaningful opportunities for children to develop a deeper understanding of sustainability and their role within the world. When supported by adults, policy and theory, real-life, hands-on outdoor exploration can foster empathy, critical thinking, and environmental responsibility from a young age, empowering the next generation to become ethically informed global citizens who actively contribute to a fairer, more sustainable future. 
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