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Introduction 
Research study in a teaching context is considered to be an effective way of thinking. The whole process explores the understanding of observations and how we interpret them. These conclusions help us to improve our practice and enhance our teaching performance (Kumar, 2014). The analysis of teaching theories creates a structure for a philosophical framework in the classroom, this can be observed throughout the learning environment (Kumar, 2014). However, it is key to consider what research methodology is used in order to get the desired data collection (Cohen et al,2018). Kumar (2014) suggests that a case study incorporates a holistic approach to research and focuses on in-depth explanations of a range of teaching/ learning elements. Nonetheless, it is easy to become bias within a case study, therefore illustrating an observation is key (Kumar, 2014).Delving into a critical incident, Tripp (2012) model investigates the concept of critical, this is seen as an objective process in which evaluates and analyses a key issue in a particular setting, in this case a classroom. Tripp (2012) suggests that a critical incident can be seen as everyday actions by an individual, however, there can be underlying reasoning behind these actions, and it establishes the framework for effective teaching and learning practice. The process of reflection within the observation is essential as it can assist in a deeper understanding of the teaching setting (Kidd & Czerniawski, 2010). The environment of learning and teaching is ever-changing, therefore regular reflection is required to enable exploring new concepts and connections to relevant theories. 

 Observation 
The case study is powered by the methodology of observations. In terms of following the BERA (2018) guidelines this study supports the rights and responsibilities of the participants. The study is regulated according to the ethic of respect to everyone involved, this includes the consent from children in which is sanctioned by the United Nations Convention on the Rights of the Child (UNCRC) (Ofsted, 2012).  According to Estyn (2009) the school is seen to have a positive outlook to education in all areas and aspects of learning. It highlights the friendly and hard-working teaching community that is embedded throughout the school environment. This is also reflected through the schools’ green support category (My Local School, 2019). The observations were based in a Primary school setting in which focused on a Year four class with around twenty-five pupils, the class consisted of a teacher and learning support assistant.
In terms of academic ability, it ranged from Year one to Year four skills, this also included two pupils which are diagnosed with Dyslexia. The physical set up of the class was organized into six rows in which was formulated into academic ability, starting with low ability in the front and high in the back. Following the Guidance for schools: coronavirus (COVID-19) (2020) policy, the classroom is formed into rows facing the front where the students have designated seats within their ‘social bubble’. 


Methodology 
Delving into the process of the methodology, observations is the incentive to collect the key information to support the case study within the classroom. Observations are a vital aspect within professional development as it is a continuous process within the reflective teaching and learning environment (Billham,2008). There are an array of techniques in which observations can be implemented such as diagrammatic, sampling, written and checklist, this allows for an in-depth data collection process (Kumar, 2014). Within this case study, a structured written technique is used.  This choice of observation enables purposeful, particular and a systematic mindset to research, it considers listening, watching and interaction directly (Kumar,2014).  The interaction between pupils and teachers is crucial during the study therefore observing the communication is the best method. Furthermore, there are two types of observation participant and non-participant. In this case it is non-participant, this involved the researcher being a passive observer in which is placed outside of the teaching activities in a natural condition, using their visual and listening skill set (Kumar, 2014). It is important to consider the potential issues when using the method, pupils and teacher’s behaviour could change when the observer is present, this could have a positive or negative effect (Kumar,2014). Additionally, there is a chance in having observer bias in which the observation notes are influenced by the researcher’s thoughts and feelings. Nonetheless, in terms of the critical incident an observation is the best approach to explore the ever-changing setting with an array of learning/ teaching theories and research. 
In terms of a case study it focuses on a specific experience within a particular setting, in which has no influential effect (Arthur et al, 2012). It encourages abstract concepts in a practical manner and has an emphasis on reality, in this case a natural outlook on how a classroom operates (Cohen et al, 2018). However, previously discussed it is not guaranteed that the information collected is going to be 100% authentic, due to presence of an observer and observer bias. Echoing this concept, a critical incident can be portrayed as ordinary when observed, yet with an in-depth analysis it can underpin critical elements (Tripp, 2012). At first glance a critical incident is regarded as straightforward and imbedded within a routine, however the use of observation and analysis of relevant research can justify the importance of certain actions within the teaching environment. Tripp (2012) model demonstrates the process of this and suggests how the analysis can identify the next teaching and learning steps for the incident. This model is great in supporting reflective practice as Jackson (2019) suggests that it enables teachers to pursue opportunities in critically evaluating their teaching environment and strengthen their ability to expand their learning. Nonetheless, it is important to consider how individualised the critical incident can be, and how it is difficult to cross-check with other concepts. 

Critical incident linked to Donaldson’s Four Purposes 
Embedded throughout the teaching and learning environment is the four purposes of the welsh curriculum. These purposes are designed to develop children in a holistic manner in which gives them the foundation of characteristics that can benefit them in their lifetime (Donaldson, 2015). The purposes are intended to encourage a creative way of teaching in which can challenge and prioritise an individual’s needs (Dauncey, 2015).Referring to appendix two of  the critical incident, the purpose of promoting capable learners is imposed as pupil X is diagnosed with Dyslexia. This learning difficulty is recognised as effecting literacy skills such as reading and spelling however, these issues can vary from each individual, the most common elements are auditory and visual processing struggles (British Dyslexia Association, 2010). In line with appendix two, the incident describes pupil X as disengaged as their eyesight was facing the ground and did not answer any of the questions about perimeter. In terms of the purpose of a ‘capable learner’, it is questionable that the lesson did not support the needs of the child, therefore does not make them capable of understanding and achieving the objective of the maths lesson. Reflecting on the purpose, Donaldson (2015) expressed the thoughts of pupils being independent in terms of using mathematical theories and interpreting data. In comparison to the critical incident, pupil X when questioned about perimeter was unable to calculate the answer independently, the support that was observed was a blue tinted sheet that would cover the pupil’s worksheets. 
Additionally, Donaldson (2015) considered the purpose of developing healthy and confident young people. In relation to the critical incident, pupil X displayed actions in which can be considered as lacking confidence and loss of concentration for instance, not having eye contact towards the PowerPoint presentation and playing with their pen. The incentive of the purposes is to create a continuum of learning in which benefits them throughout their lifetime (Dauncey, 2015). The lack of engagement from pupil X could suggest that the journey of their learning is affected. The class were directed to an independent task relating to perimeter, pupil X spent the whole time staring at their sheet and did not ask for support from the teacher or their peers. Successful futures suggest that all children should be able to live effectively and efficiently in society (Donaldson, 2015). Relating to the incident in appendix two, it is apparent pupil X lacks the confidence to participate in class in which could be associated with a range of factors within the learning environment. 
 
Literature Review 
From my critical incident I have identified two areas of potential research, additional learning needs (ALN) regarding Dyslexia and scaffolding learning within the Zone of Proximal Development (ZPD). These research areas will enable for a deeper understanding of the incident and will underpin the next teaching and learning steps for the future. 
A highlighted aspect within the observed incident was the additional learning need of the pupil in which was Dyslexia. ALN in a school setting is described as an individual who has difficulties in learning which differs compared to children of the same age, it can influence their learning journey and prevent them from accessing learning opportunities (Gov Wales, 2020). Exploring and understanding the foundation framework of supporting ALN pupils is key in able to create the most effective learning environment for that child. All ALN pupils are required to have a unified plan, this is known as an Individual Developmental Plan (IDP), this supports the provision of the pupil and provides continuity throughout their school journey (Gov Wales, 2020). The importance of shaping an efficient and effective learning setting is highlighted by the Department of Education and Skills (2004a) as it discusses how difficulties occur from a range of aspects such as, inappropriate grouping with peers, class setting, accessibility to the curriculum and teaching approaches.  All of these aspects would need to be addressed in order to fulfill the requirements of the ALN pupil. Echoing the considerations of the pupil’s school experience, inclusivity is a continuous drive to create the most positive outcome as possible for that child. Local Authorities encourage the idea of educating the mainstream school workforce, this entails meeting targets of a ALN pupil, using effective resources and working with outside agencies, including parents (Lunt and Norwich, 1999). However, the term ‘inclusion’ can be such a broad topic and can be interpreted differently according to different situations and the individual involved, there is never straightforward rules to follow in order to achieve inclusion within a school setting. 
Keeping in mind the holistic approaches and systems of ALN previous discussed in terms of the government and education system, to further develop the literature review and focus on the observed incident, the research is directed to how Dyslexia is tackled and portrayed in schools. The diagnosis of this is not barefaced, the process is individualized and is prone to change throughout their lifetime due to environmental factors and learning situations (Dyslexia Charity, 2020). Lawrence (2009) discusses how complex a learning disability can display a wide range of characteristics, the main component is literacy difficulties, however, it is important to identify how it can affect the person’s everyday living.
[bookmark: _Hlk54521221]Identifying the signs of Dyslexia can be difficult as it is multifaceted and is displayed differently with every individual, a common issue is misdiagnosis due to shared characteristics of other learning disabilities (Lawrence, 2009). Testing Dyslexia can be a troublesome journey, Independent Parental Special Education Advice (IPSEA) is a support charity in which guides parents to the right support for their child if they are questioning Dyslexia (IPSEA) Independent Provider of Special Education Advice, 2020). The initial assessment procedure entails a psychologist’s input and a questionnaire with the child’s school. Observations and tests are also part of the process, such as memory, language development and speed of processing auditory and visual information (Dyslexia - Diagnosis, 2020). However, the process only gives you a snapshot of the child’s cognitive ability and does not consider how they could change and grow throughout their learning journey (David Morgan Education, 2020). Therefore, exploring other avenues in improving the support of dyslexic children is vital in creating that practical learning environment. 
David Morgan Education (2020) proposes that the actual diagnosis does not help the child to improve, in fact interventions and physical practice within the classroom is the key element to supporting the child with Dyslexia. Implementing interventions early on is recommended as it can prevent the risk of low self-esteem and lack of motivation from the individual (Snowling, 2012). Within the research two interventions has been commonly mentioned, Phonology with Reading Programme (P&R) this involves the skill of decoding, and Oral Language Programme (OL) in which focuses on the spoken language skill (Carroll et al., 2011). However, the success of these programmes is not guaranteed, and one programme could be more suited than the other (Bowyer-Crane et al.,.2008). The effectiveness and creation of these interventions is explored by Snowling and Hulme (2011), in which ensure that the process is systematic and entails aspects of multi-sensory and continuous reflection. Nonetheless, identifying the correct intervention for the individual can be challenging as their learning journey is everchanging in which requires constant evaluation from educated teaching staff of Dyslexia (Snowling, 2012). Additionally, Snowling (2012) emphases the fact that education of Dyslexia is fundamental in ensuring effective and efficient practice in the classroom. 
As regards to the support of dyslexic children, the scaffolding approach can be a powerful tool in supporting the learning. Echoing the idea of promoting effective learning practice, Lev Vygotsky (1978) endorses the importance of interaction between learning and development. However, the clarity of how to develop is unclear due to the nature of educational development (Cole et al., 2009). Supporting the concept of learning through internal processes, Piaget (2001) encourages the thought of interaction with the environment. In terms of the learning setting, Vygotsky and Piaget highlight the fact that children learn through different stages and require a range of guidance (Gauvain, 2009). Relating to the critical incident, it can be questionable that the pupil X requires some guidance in order to progress in their learning. 
Within the research of Vygotsky (1978), it proposes that learning can be portrayed within three areas, what is known, what is known with guidance and what is not known. To develop the child’s learning it is suggested that tasks must be set in which are slightly out of their reach according to their ability (Vygotsky, 1978). Furthermore, Zone of Proximal Development (ZPD) encourages children to work outside of their comfort zone. ZPD is defined as identifying areas in which a child can use problem solving independently and collaborate with their peers and teachers to promote potential development (Vygotsky, 1978). When referring to the three areas of learning previously discussed, ZPD is placed within what is known with guidance, the key element of learning within ZPD is scaffolding. Scaffolding is recognised as enabling a pupil to be successful in tasks in which is beyond their independent learning (Wood et al., 1976). Scaffolding can be an individualised approach in which is flexible according to nature of the task and child, the objective is to gradually withdraw the support to which eventually the pupil can complete the task independently (Wood et al., 1976). 
Focusing on how scaffolding is depicted within the classroom setting, Wood et al. (1976) suggests that effective scaffolding requires a range of aspects such as, engaging the pupil in the task, simplifying it, emphasising certain areas and demonstrating the task. However, it is essential to customise that support according to the needs of the child, this allows for guaranteed success for the child as they would not achieve if done independently (Wood and Middleton, 1975). Differentiating tasks and modelling skills is seen as a powerful strategy in scaffolding the child’s learning (Copple & Bredekamp, 2009). From a holistic view of the educational context, it is believed that education is to provide tasks based within the ZPD in which encourages independent learning (Berk, & Winsler,1995). Nonetheless, with every theory there are considered disadvantages, the scaffolding process is regarded to be time- consuming therefore there is a reduced amount of time of independent work from the pupils (Duffy and Cunningham, 1996). Echoing this idea, Cohen (1994) suggests that constant intervention can disrupt the flow of independent problem solving from the learners. Therefore, a continuous reflection of the learning situation is required in order to decided the correct amount of scaffolding for that particular task and pupil. 
Overall, when reflecting on the whole purpose of scaffolding and ZPD, Vygotsky (1978) advises that social interaction is the crucial aspect to teach and share knowledge within the learning environment (Dixon-Krauss, 1996). There is adaptability in using scaffolding and working within the ZPD, as effective teaching is portrayed through the teacher continuously guiding the learner to whatever ability they are performing at (Vygotsky, 1978). Likewise, the quality of using scaffolding is considered as there should be a process of thought to why you are offering support for that particular task (Dekker and Elshout-Mohr,2004). Throughout research teachers are referred to as facilitators, in which promote cooperative learning styles (Pardron, Waxman, & Rivera, 2002). Scaffolding within ZPD can be the tool to which initiates cooperative learning process and continuous development for the children. 

Reflection / Evaluation and Next Steps 
In order to progress within the teaching environment a process of reflection is crucial to depict and understand the complex setting. A critical reflection entails an intentional process in which focuses on the accuracy and effectiveness of the teaching expectations (Brookfield, 2017). To critically reflect and evaluate the critical incident in appendix two, I will be using the Brookfield’s lenses (2017) reflection model. The model is structured with four types of lenses, observer, learner, peer and theoretical lens, a holistic approach is used to be able to explore a range of viewpoints on the incident (Brookfield, 2017). The observer and theoretical lens are the main components in this reflection process, the critical incident was identified through observing the class as a visitor to the school, while keeping in mind theories and research relating to what was observed. 
In terms of the observer lens, it allows for a personal input in which can expose pedagogical aspects of the individual and allow for reflection on what can be improved and altered (Brookfield, 2017). The key factors within the incident is that it is focused on one pupil, pupil X, the holistic vison of the child was that they have Dyslexia and lacks basic numeracy skills. From observing the numeracy lesson, it became apparent that pupil X lacked concentration during the lesson as they did not focus on the teacher and was not able to answer questions.  From previous education on learning theories, I compiled a range of suggestions in which could suggest next teaching and learning steps. 
Furthermore, to support the exploration of the suggested topics of research, the theoretical lens is essential in understanding and underpinning the next teaching and learning steps. The suggested proposals from the critical incident are additional learning needs within the school setting, focusing on Dyslexia, and how scaffolding learning can be implemented to create an effective learning environment. Understanding the system of ALN is crucial in overcoming the barriers for the individual and to create a suitable learning setting for the diverse learning needs of that child (Spooner, 2011). In terms of Dyslexia, knowing how it can affect the pupil’s memory and how they process information (Dyslexia - Diagnosis, 2020), allows me to consider what interventions are available to tackle these difficulties within the classroom. Throughout the theoretical lens, a fundamental factor was highlighted relating to the incident, this was scaffolding learning. Vygotsky (1978) suggests that scaffolding and working within the ZPD is an effective approach to developing a child’s learning journey. Furthermore, when reflecting on the critical incident it became evident that scaffolded learning can create capable learners as they benefit from the interaction with the knowledgeable other (Vygotsky, 1978). The aim of scaffolding a child’s learning is for them to become successful in challenging tasks (Wood et al.,1976). In relation to Donaldson’s four purposes (2015), the purpose of encouraging ambitious and capable learners is reflected through Vygotsky (1978) theory, as it supports children out of the comfort zone and teaches them to deal with difficult tasks and situations. Knowing this, it has evoked my interest in further research in how scaffolding can be implemented within the classroom. I believe that this will benefit me in my professional development in the future, by exploring a range of ways to scaffold for a variety of academic abilities in which hopefully would result in creating the most effective and efficient learning environment.  
However, when reflecting on both the observer and theoretical lens it is apparent that the classroom setting involves multiple complexities in which can become difficult to manage, to develop my pedagogical standard it is important to evaluate these complexities. For example, maintaining the standard of implementing interventions for a ALN pupils can become difficult and time consuming when the teacher is managing twenty plus other pupils in a mainstream class. Keeping in mind my future teaching practice, the use of teaching assistants (TA) is seen to be essential in creating a meaningful learning setting for all pupils. Therefore, further research into managing TA’s would be beneficial for my professional development. Additionally, implementing the new curriculum (2022) (Hwb Gov Wales, 2020) regarding ALN and scaffolding could develop new implications, therefore research into the upcoming curriculum would help me in my practice to develop new ideas within the classroom. Having an overall holistic reflection from the critical incident has resulted in highlighting the importance of how individualised the learning context can be for ALN pupils especially for dyslexic children. Also, emphasising on how scaffolding is embedded throughout the learning setting and how it strengthens the pupil’s independent skills in which is encouraged within the new curriculum of 2022. 

Conclusion 
The overall review and result regarding the observed critical incident, have highlighted key considerations relating to children’s learning, for instance additional learning needs and the scaffolding approach. In order to explore next teaching and learning steps a whole process was conducted in which entailed observations, identifying critical incidents, analysing the incidents, and exploring potential research in which can inform and contribute to the reflective process within the teaching context. The main points of learning focused on ALN linking to Dyslexia and Vygotsky’s (1978) theory of scaffolding. When referring to the Professional Standards of Teaching (Hwb Gov Wales, 2020) the area of effective pedagogy is used as the exploration of research influences the teaching and learning of both pupils and teacher, as it refines the teaching and influences advanced learning. Following relevant research to the critical incident to support pedagogy, the collaboration of considering a range of approaches is key in working productively to fulfil professional standards effectively (Hwb Gov Wales, 2020). Within the reflective process, the area of innovation is highlighted as research and approaches are considered in terms of the critical incident, it becomes specific and develops techniques and interventions in which aim to improve the learning and teaching experience. Collectively, observing a classroom, exploring potential research and using a process of reflection has contributed to the Professional Teaching Standards and development of next teaching and learning steps for the future. 






















References 
Arthur, J. et al.(2012)  Research Methods and Methodologies in Education London: SAGE.
Berk, L., & Winsler, A. (1995) Scaffolding children's learning: Vygotsky and early childhood learning. Washington, DC: National Association for Education of Young Children
Bowyer-Crane, C., Snowling, M., Duff, F., Carroll, J., Fieldsend, E., Miles, J. et al. (2008) ‘Improving early language and literacy skills: differential effects of an oral language versus a phonology with reading intervention.’ Journal of Child Psychology and Psychiatry, 49, pp. 422–32.
British Dyslexia Association., 2010. What Is Dyslexia? - British Dyslexia Association. [online] British Dyslexia Association. Available at: https://www.bdadyslexia.org.uk/dyslexia/about-dyslexia/what-is-dyslexia  (Accessed 11 October 2020).
Brookfield, S., (2017) Becoming a critically reflective teacher 2nd ed., San Francisco, CA: Jossey-Bass 
Carroll, J. M., Bowyer-Crane, C., Duff, F., Hulme, C. & Snowling, M. J. (2011) Effective Intervention for Language and Literacy in the Early Years. Oxford: Wiley-Blackwell. Pp. 170.
Children’s Services and Skills [Ofsted] (2012) ‘Young People’s Guide to The United Nations Convention on the Rights of the Child (UNCRC)’, London. https://www.childrenscommissioner.gov.uk/publication/guide-tothe-uncrc (Accessed 29th September 2020)
Cohen, E. G. (1994) Restructuring the classroom: Conditions for productive small groups. Review of Educational Research, 64, 1–35. doi:10.2307/1170744. 
Cohen, L., Manion, L., & Morrison, K. (2018). ResearchMethodsinEducation. London: Routledge. 
Copple, C., & Bredekamp, S. (2009) Developmentally appropriate practice in early childhood programs. Washington, DC: National Association for the Education of Young Children. 
Dauncey, M., (2015) Donaldson Review: The ‘purposes’ and content of a Curriculum for Wales. [Blog] In Brief, Available at: https://seneddresearch.blog/2015/03/17/donaldson-review-the-purposes-and-content-of-a-curriculum-for-wales/#:~:text=The%20four%20purposes%20are%20that%20all%20children%20and,to%20be%20citizens%20of%20Wales%20and%20the%20world.  (Accessed 8 October 2020).
David Morgan Education. (2020) The Pros And Cons Of A Dyslexia Assessment. [online] Available at: https://dm-ed.com/info/pros-cons-dyslexia-assessment/# (Accessed 18 October 2020).
Dekker, R., & Elshout-Mohr, M. (2004) Teacher interventions aimed at mathematical level raising during collaborative learning. Educational Studies in Mathematics, 56, 39–65. doi:10.1023/B:EDUC.0000028402.10122.ff. 
DfES (2004a). Removing Barriers to Achievement: The Government’s Strategy for SEN. Nottingham: DfES Publications. 
Dixon-Krauss, L. (1996) Vygotsky in the classroom. Mediated literacy instruction and assessment. White Plains, NY: Longman Publishers. 
Donaldson, G. (2015) Successful Futures. Crown Copyright. Cardiff. Available at: http://gov.wales/docs/dcells/publications/150317successfulfutures-en.pdf 
Duffy, T. M., & Cunningham, D. J. (1996) Constructivism: Implications for the design and delivery of instruction. In D. H. Jonassen (Ed.), Educational communications and technology (pp. 170–199). New York: Simon & Schuster Macmillan. 
Dyslexia Charity, (2020) What Are The Indications Of Dyslexia In Children? | Helen Arkell Dyslexia Centre. [online] Helenarkell.org.uk. Available at: https://www.helenarkell.org.uk/about-dyslexia/parents/what-are-the-indications-of-dyslexia-in-children-.php  (Accessed 15 October 2020). 
Estyn (2009) Treorchy Primary School report. Available at https://www.estyn.gov.wales/system/files/2020Inspection%20Report_Treorchy%20Primary%20School_ENG_2009_0.pdf.pdf (Accessed 29th September 2020)
Gauvain, M. and Cole, M., (2009) Readings On The Development Of Children. New York: Worth.
Gillham, Bill. (2008) Observation Techniques : Structured and Unstructured Approaches. London: Continuum, . Print. Real World Research
GOV.WALES. (2020) Additional Learning Needs and Education Tribunal (Wales) Act  | GOV.WALES. [online] Available at: https://gov.wales/additional-learning-needs  (Accessed 12 October 2020).
GOV.WALES. (2020) Additional Learning Needs | GOV.WALES. [online] Available at: https://gov.wales/additional-learning-needs (Accessed 12 October 2020). 
[bookmark: _Hlk52275778]Guidance for schools: coronavirus (COVID-19) (2020) Available at: https://www.gov.uk/government/collections/guidance-for-schools-coronavirus-covid-19
Hwb.gov.wales. (2020) Professional Standards - Hwb. [online] Available at: https://hwb.gov.wales/professional-development/professional-standards/  (Accessed 25 October 2020). 
Hwb.gov.wales. 2020. Curriculum For Wales - Hwb. [online] Available at: https://hwb.gov.wales/curriculum-for-wales  (Accessed 25 October 2020).
Independent Provider of Special Education Advice (IPSEA). (2020) (IPSEA) Independent Provider Of Special Education Advice. [online] Available at: https://www.ipsea.org.uk/ (Accessed 18 October 2020).
Jackson, G., (2019). What Is Reflective Practice? | Impact.Chartered.College. [online] impact.chartered.college. Available at: https://impact.chartered.college/article/what-is-reflective-practice/  (Accessed on 30th September 2020). 
Kidd, W. & Czerniawski, G., (2010) Successful teaching 14-19 : theory, practice and reflection, Los Angeles, [Calif.] ; London: SAGE. 
Kumar, R. (2014) Research Methodology: A Step-by-Step Guide for Beginners. 4th Edition, SAGE Publications Ltd., London.
Lawrence, Denis. (2009) Understanding Dyslexia a Guide for Teachers and Parents. Maidenhead: Open UP,. Web.
LUNT, I. and NORWICH, B. (1999). Can Effective Schools be Inclusive Schools? London: Institute of Education, University of London. 
My Local School (2019) Treorchy Primary School. Available at: https://mylocalschool.gov.wales/School/6742251?lang=en (Accessed at 29th September 2020) 
nhs.uk. (2020) Dyslexia - Diagnosis. [online] Available at: https://www.nhs.uk/conditions/dyslexia/diagnosis/ (Accessed 18 October 2020).
Padron, Y. N., Waxman, H. C., and Rivera, H. H. (2002) Educating Hispanic students: Effective instructional practices (Practitioner Brief #5). 
Piaget, J., (2001) The language and thought of the child 4th ed., London ; New York: Routledge.
Roffey- Barenston and Malthouse, 2009 reflective practice in education and training (NEED TO FIND REFERENCE)
Snowling, M. J. & Hulme, C. (2011) ‘Evidence-based interventions for reading and language difﬁculties: creating a virtuous circle.’ British Journal of Educational Psychology, 81, pp. 1–23
Snowling, M., (2012) Early identification and interventions for dyslexia: a contemporary view. Journal of Research in Special Educational Needs, 13(1), pp.7-14.
Spooner, W. (2011) The SEN Handbook for Trainee Teachers, NQTs and Teaching Assistants. Abingdon: Routledge.
Tripp, D. (2012) Critical incidents in teaching: developing professional judgement. London : Routledge.
Vygotsky, L. (1978) Interaction between learning and development. From: Mind and Society (pp. 79-91). Cambridge, MA: Harvard University Press. 
Wood, D., & Middleton, D. (1975) A study of assisted problem-solving. British Journal of Psychology, 66(2), 181–191. doi:10.1111/j.2044-8295.1975.tb01454.x 
Wood, D., Bruner, J. S., & Ross, G. (1976) The role of tutoring in problem solving. Journal of Child Psychology and Psychiatry, 17(2), 89–100. doi:10.1111/j.1469-7610.1976.tb00381.x  
 Appendences 
Appendix 1
	Date and time, year group: 28/09/2020 – 9am- Year 4 



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Circle Time- well-being
Whole class
Mixed ability 
Whole class & Class teacher 
Pupils standing in a circle 
Classroom routine in the morning


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Uplifting 
· Talkative
· Calm
· Fully engaging in circle time 
· Some shy characters, did not answer all of the questions asked by the teacher.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Identfying a baseline of how each indivdual is feeling during that morning. Teacher having an awareness of if a child is struggling on that day.  
· Allows them to explore their feelings and create a trustworthy environment. 
· Creates a postive atomosphere, asking the children what they are looking forward to that week. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Verbal que- ‘circle time now guys’ , all pupils stand up and make a circle. 
· Teacher leads the sessions and gives them questions to answer, this went around the circle. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Each child answered the questions. 
· However, some pupils could not answer what they were looking forward to in the week. 
· It became apparant that some pupils would copy their peers answers, not a true representation of their thoughts and feelings. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· One questioned asked was ‘if you were a fruit or vegatable what would you be? Relating back to child’s previously knowledge on fruit and vegatables, choosing one and giving a reason why. 
· Great insight for teacher on how their pupils are feeling, could infom decisions they will make during that day towards a child. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Circle Time- questioning/ discussion between the class
· Emphasis on well-being
· Creating that trust and relaxed teaching environment.
· Childrens rights & voices. 






	[bookmark: _Hlk54620757]Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28/09/2020 – 9am
Year 4 
Whole class
Mixed ability  

Whole class & Class teacher 
Pupils standing in a circle 
Circle Time- well-being session 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
To start the school day off, the pupils engaged with a circle time activity. This involved all of them standing in a circle. The teacher set out a task where they had to rate how they were feeling today out of 10 (1 being awful and 10 being great), had to say what they are looking forward to in the week and choose a fruit or vegetable to describe themselves. 

Pedagogical and Practice Considerations- 

· Well-being
· Social and emotional development 
· Children’s rights & voices 
· New curriculum 
· Self-assessment- being able to understand their emotions 
· Creating a relaxing and trustworthy environment




Appendix 2
	Date and time, year group: 28/09/2020 – 9:30am- Year 4


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Maths lesson- perimeter (introduction to new topic)
Indoor study 
Mixed ability class 
Focus- One child & Class teacher 
Child disgnosed with Dyslexia. 
Child was sat at the front row in the class. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Busy, a lot of children talking
· Keen to answer questions 
· Verbal reinforcement- ‘Da Iawn’ 
· Covid-19 Restrictions- all children in rows and facing the front of the class. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Use of powerpoint 
· Use of whiteboards
· Learning objective was only put on board at the end of the lesson. 
· Tasks sheets for independant work 
· 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Leading questioning, perimeter and naming shapes
· Example put on the board 
· Use of number grid to help with adding the numbers together. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Class displays- welsh (greeting sentences), Punctation ladder, DCF. 
· Simple, clear learning objective (was placed on board)
· Range of teaching resources- number grid 
· Computers to access online activities. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Exsisiting knowledge- use of adding numbers and recognising shapes. 
· Questioning 
· High ability pupil constantly answering the questions. 
· Shouting out
· False answer, child whispering in peer ear the answer. 
· Marking policy in front of maths book- includes self- assessment, double and single tick system. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Lack of engagment with a pupil.
· No answering questions 
· Looks lost, didn’t achieve anything in the lesson. 
· Fast pace lesson. 
· Dyslexic, struggled with independant task. 




	[bookmark: _Hlk54621197]Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28/09/2020 – 9:30am 
Year 4 
Indivdual-  8 years old 
Lower ability group 

One child & Class teacher 
Child disgnosed with Dyslexia. 
Child was sat at the front row in the class. 
Maths lesson- Perimeter (introdution to new topic)



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Teacher began introducing Perimeter topic to pupils, this was shown through a powerpoint presentation. All pupils were engaged in watching the powerpoint, however Pupil X had their head facing down to their desk. Teacher previously infomed me that pupil X lacks basic numeracy skills and has Dyslexia. The teacher then asked the pupils to write their workings out and answer on their personal whiteboards. Pupil X did not write anything on their whiteboard and played with a pen throughout the whole task, potential indicating lack of numeracy skills and understanding/ not engaged and interested in topic/ task it too difficult for pupil X. 

Pedagogical & Practice considerations- 
 
· Differentiation of work- tasks on basic numeracy skills. 
· ALN – how Dyslexia effects their learning & interventions to help.
· AFL- knowing if pupil X understand the concept & stratgies to faciliate this.
· Scaffolding Learning.






 Appendix 3
	Date and time, year group: 28/09/2020- 11am- Year 4


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy lesson- Adjectives 
Start of session 
Subject taught last academic year 
Focus- Group – 4 pupils
Lower ability group 
Front row of class. 
4 pupils & class teacher



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Seemed agitated, ready for dinnertime. 
· Lacked concentration- no engaging visual aids. 
· Lacked motivation to explore deep into the topic. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher discussed what an adjective is, only verbal repesentation. 
· Did link pupils intrests to the topic e.g- cars 
· Delay in learning objective displayed- pupils confused in what tehy are looking for in task sheets. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Put examples up on the board.
· Constant questioning 
· Refering back to the word ‘describing’ 
· Indpendant task sheet.




	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Allow pupils to give examples. 
· Went through task sheet and allowed children to give their answers. 
· Same suggestions as other field notes e.g class displays etc. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Exsisting knowledge- children reading the sentences out loud. 
· Use of questioning. 
· Pupils resiting what they have put on their work sheet to the teacher. 
· Teacher giving instant feedback. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Lower ability group not understanding the concept of adjectives. 
· Teachers notices but asking questions ‘what is the adjective in this sentence?’
· Teacher scaffolds the learning and rephrases the question and emphasisies what the adjective is. 
· Pupils beinginning to understand and become confident in task. 





	[bookmark: _Hlk54621357]Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28/09/2020- 11am 
Year 4 
Group – 4 pupils
Lower ability group 
Front row of class. 

4 pupils & class teacher
Literacy lesson- adjectives 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher began to introduce the topic of adjectives (this was previosuly taught last academic year). The teacher began the session by explainig what an adjective is, the whole class were looking forward towards the teacher. Once explain the teacher asked the pupils to give examples of an adjective. Group A were asked and were unable to give a correct answer. The teacher then gave an exmaple of a car e.g- ‘The red car is parked over there.’ Then questioned the group again, ‘ which word is the adjective?’ The group still struggled, the teacher then changed the wording of the question, ‘What is the describing word’? repeated the sentence and emphasised the word ‘red’. The group then gave the correct answer. This was then followed by the teacher asking similar questions for the group to become successful in the task. 
The pupil had blue tinted worksheet. 



Pedagoical and Practice Considerations- 
· Scaffolding- guided questions, demonstrations, ZPD?
· AFL- use of questioning to know that they don’t understand. 
· Differentiation
· Construtivist Approach 





Appendix 4
	Date and time, year group: 28/09/2020- 1.15pm- Year 4


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Expressive Arts Lesson- Theatre Masks
Start of lesson 
Whole class & Class teacher 
Mixed abilities
Linking to ‘World of Stage’ 
Focus- Whole class behaviour 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Unsettled 
· Similar behavior to yard at playtime. 
· Lack of authority in the classroom. 
· Excited, upbeat atmosphere
· No thought is settling and getting ready for the lesson. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· No authority- no guidence 
· Lack of classroom rules- maybe don’t know what is expected of them in terms of behaviour when entering teh classroom. 
· Pupils told in the morning that they will be finshing off their masks, seemed to be excited about this. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

-Noise level ladder, each level represents what the correct behaviour in certain environements. E.g- level 5 is playground noise and level 2 is partner work.
- ‘World of stage’ display, showing different type of masks.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Self- assessment on their masks- what they like about it & what they could improve. 
· Use of grammer, no support from the teacher- a lot of questions asked in terms of how to spell certain words. 
· Creative opportunity- free create whatever desgin they would like- independant task. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Use of writing skills 
· Fine motor skills 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Behaviour management- control noise level 
· Assertive disipline
· Authority of teacher when entering the classroom. 
· Classroom rules


	[bookmark: _Hlk54621531]Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28/09/2020- 1.15pm 
Year 4
Whole class
Mixed abilities

Whole class and class teacher 
Start of afternoon session 
Teacher entering class to begin the lesson 
Expressive Arts- Theatre masks



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class came into the room from playtime quite unsettled and restless. The teacher was running late in which gave the pupils some time to interact with each other. The noise level became louder and louder and the environment became quite chaotic. The teacher then entered the room and raised her voice ‘What is all this noise, you should know how to behaviour in class’. The noise level instantly became quieter and all eyes were on the teacher. 

Pedagogical and Practice Considerations- 
· Behaviour Management 
· Behaviour models- assertive discipline? 
· Lack of real consequences- no lesson taught in the behaviour- Strategies? 
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