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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of the second bridging experience, we had to observe, test and share findings about assessment for learning strategies (AfL). After research and discussions with my class mentor I decided to focus mainly on peer and self-assessment and using mini whiteboards. 

Over the period of two weeks, I firstly observed the class teacher demonstrating and using some AfL strategies throughout the lessons. I was able to gather notes and gain an understanding of how these can be used to further learning and development but also how they can be used to gage where each individual child's level of understanding and development is.

When it came down to testing the AfL strategies I pushed myself out of my comfort zone after discussions with my mentor where we identified an area where I lack confidence in when teaching. With this identification, I decided that I would test mini whiteboards during a CLIC maths session taught by myself. Prior to this I observed the class teacher using the same strategy during a CLIC maths session also.  With all the evidence I gathered during the bridging experience, I was able to reflect and research into why certain AfL strategies are beneficial. 


	What have you learned?

	After observing and testing the AfL strategies, I found that there were benefits and limitations to both however, overall, they showed benefits for my class due to the level of differentiation required. Both strategies I used allowed me to identify the level of understanding of all children in the class. The mini whiteboards strategy in particular encouraged learners to take time to answer each of the sums on the main whiteboard. This highlighted the importance of allowing children time to process, think and work out answers which is something find is often rushed due to the busy timetable of the school day. On reflection I will always factor in extra time for children to process and think about questions before answering as I found that with this extra processing time, they came back with more accurate answers each time. I did reflect upon this experience and found that I put four sums on the whiteboard at once, however next time I would work to only focus on one at a time.  As well as using the mini whiteboards AfL strategy, I also observed and tested peer and self-assessment opened so many opportunities for the children in the class over the week I tested. I came to realize that children become much more confident, motivated, and interested in something they are working towards or are achieving if they have input into what went well, what didn’t go so well and what they would change next time.

	What next?

	I will continue to implement these AfL strategies as well as researching and implementing others into practice as and when possible. With the information that I have learned throughout this bridging experience, I have come to find that although there are many strategies of assessment, knowing the children in your class to the best of your ability will support in deciding which AfL strategy will best suit them.

	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This week I decided to plan a maths carousel which covered all skills needed in preparation towards the end of the current inquiry. The children were going to be showcasing their work and what they have learned throughout this inquiry to their parents during our 'Great British spectacular' performance of understanding. When considering a blended learning approach, I wanted to ensure that all activities within the maths carousel were engaging and meaningful towards their learning and development. The children in my class love to use iPads and laptops, especially when they are engaging in maths and numeracy so for this reason over the week, I planned the following activities:
· Mathletics game on iPad focusing on measuring capacity. This prepared and supported children for the cooking element of the maths carousel. They were going to be making dishes to represent the 4 countries in the UK for their parents. 
· Following a recipe to make Welsh cakes. This allowed the children the opportunity to use their prior knowledge and experience of measuring mass as well as now incorporating newly found skills of measuring capacity in a practical sense. 
· Reading and measuring capacity using measuring cylinders. This offered children a practical experience in reading to scale, estimating, and physically measuring water and other chosen liquids to develop this area of maths and numeracy. 
· A maths worksheet on measuring capacity. This allowed children to read ml and l and either estimate or accurately find the answer to each measuring cylinders capacity.

	What have you learned?

	The activities over the week allowed the children to use previous knowledge and understanding of maths concepts while applying them to newly learned skills and concepts. Using this blended learning experience through a maths carousel allowed the children to use their knowledge and understanding of mass and capacity measures in a practical sense as well as engaging in activities where they had to estimate and find answers through work sheets and the use of technology. The blended learning approach allowed all children to remain engaged throughout the weeks maths and numeracy sessions which is something that always need to be considered with my class as they often struggle with concentrating on one thing over a long period of time. All the activities and learning experiences were meaningful and prepared the children to independently cook the 4 dishes to represent the UK for their performance of understanding. This allowed the children to experience real life authentic contexts as well as blended learning experiences which made the entire experience over the week far more engaging and exciting.  


	What next?

	With this experience, I have reflected upon the importance of keeping children engaged and excited in their learning. I have found that children became more engaged and independent when it came to practical activities and the results were far more beneficial for all children. Using blended learning experiences approach allows for differentiation to be implemented easily. 
I will consider the use of blended learning experiences within my future teaching practice as I believe that it can contribute to far more beneficial learning experiences but also the results at the end of this carousel showed me that children came away from these activities with newly learned skills and confidence. 

	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	This lesson plan was planned at the end of the inquiry which was "what is so great about living in Wales?". With the end of the inquiry approaching, parents and carers were invited in to allow the children an opportunity to showcase their learning and learning journals. The children have been split into four groups throughout the inquiry which represent each of the countries within the UK. Prior to this lesson plan, each group chose a dish to cook which represents their country in the UK which were:
· Wales- Welsh rarebit muffins 
· Scotland- Scottish shortbread
· Northern Ireland- Cheese and ham jambon pastries
· England- Eton mess 
All children were involved in deciding a dish to represent their countries and went on to write their own recipe cards during a previous lesson. For this lesson, the children were making the items they had written recipe cards for. The children worked in their groups to measure (which had been a practiced skill of measuring throughout the past fortnight) and cook the food items following their recipe cards. All children were highly engaged during the process of writing recipe cards and cooking the items for their parents during the performance of understanding. 
My role within this experience was to plan lessons to prepare the children for this activity including measuring skills (maths carousel) and recipe writing. I supported the children while they were cooking however promoted independence and allowed the children to collaborate, find ingredients, measure, cook and present their food items as they wanted. 


	What have you learned?

	Throughout this experience I found that when children are allowed to make decisions for themselves, collaborate with each other and create a product it is quite amazing to see how independent they can be. I have mostly foundation phase and younger experience so this experience allowed me to sit back and realise that children within the key stage 2 age range can be very independent and thrive when they are allowed to do so. 
When I plan in the future, I will consider what I have learned, especially to encourage children to collaborate more often within an inquiry. 
By allowing the children an experience that allows them to use real ingredient, equipment and participate in the process of cooking while collaborating with peers, this experience relates to the real-life authentic context’s element within the Pedagogy strand from the professional standards. 


	What next?

	From this experience I have learned that incorporating real life authentic experiences such as cooking offers children experiences that they may not have ever had before. This engages children and allows them to thrive while learning and having experiences which offer real life skills for the future. I plan to incorporate real life authentic experiences into my planning whenever this is possible. From this experience I would like to further develop children's life experiences. 


	Professional Experience Template 4
	
Maths and Numeracy- Writing a Christmas list 

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	As part of the Christmas Inquiry "How can we spread joy in Gibbonsdown this Christmas?" I planned a lesson where the children had to write their own Christmas list. The main aim of the lesson was maths and numeracy based with the learning objective to calculate and find change within a £50 budget. 
Before the lesson started, I set up suitable resources for the children to choose from and use to write their lists. I set up:
· calculators 
· pencils and paper
· Smyths toy store catalogues 
· iPads
· Printed money 
The children used either catalogues or iPads to research the toys or items they would like for Christmas while keeping to a £50 budget. Once the children chose their items, they rounded up a total or used a calculator. With the totals, the children were able to use the printed money to show the total spent and change and present this in their journals. 


	What have you learned?

	Throughout this experience I have learned that the most beneficial learning experiences involve cross curricula elements. I have realised that several the AoLes can be incorporated into every lesson. When the environment is rich with resources and opportunities to further learning, the experience overall is more beneficial to learners as well as more engaging.
When considering the professional standards, the use of cross curricula elements within learning experiences is paramount. I realised that the more engaging and inviting a lesson or activity is, the more likely children are to push themselves and have a want to learn and engage in an experience and as a result the outcomes are far more beneficial. The lesson I planned was something which involved learners interests as well as being based on the inquiry for the half term period. 
With the differentiation considered and adult support, the children were able to calculate change within £50 and present their money spent and change within their learning journals. 


	What next?

	I have learned that planning rich and engaging activities result in the children gaining more from lessons. With the things I have learned during this experience, I am going to continue to plan and enhance learning by incorporating cross curricula elements into all lesson plans when possible.




Targets
	 
	Target 
	What I have done in this assignment…. 

	Target 1 
	Proofread your work to ensure clarity of meaning.


	I have proofread my work before submitting to ensure that this target has been met. I have used the review tool on word to support me with missing grammar, or to change wording to ensure my work flows better. 

	Target 2 
	Revise your use of capital letters, especially for the term 'teacher' which is incorrectly capitalised throughout. 
	I have ensured that when proof reading, I do not use capital letters for teacher. I now know the reason I got confused with placing a capital letter for teacher and have recognised that it was wrong placement. 

	 Target 3
	 Ensure a clear focus between your critical incident and your literature review
	 I have ensured that when looking through my work and proof reading that all my work makes sense and that all points within the literature review are valid and flow with other points. 





Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate four specific pedagogical principles. Identify 1 of these pedagogical principles as an area for development and justify the next steps in your development.
Introduction
There are many aspects to consider when thinking about the role of a teacher. Teachers should be aiming to provide the best possible experiences for students enabling the best possible outcomes for each individual child. To achieve this, planning, preparation, and teaching should be considered carefully.  Dorovolomo et al. (2010) explains that lesson planning requires teachers to put theory into practice.  Welsh Government (2014) state within the Independent Review of Childcare that everyone working in an Estyn registered education setting are required to participate in a minimum of five professional development activities per year encouraging this idea of Continued professional development (CPD). This correlates alongside the Curriculum for Wales 2022 which encourages learners and practitioners to engage in lifelong learning. Within the bridging 2 experience I had opportunities to observe, research and became familiar with four of the pedagogical principles which were:
· Assessment for learning
· Blended learning experiences
· Cross-curricula themes
· Real life, authentic contexts 
From the research, observations, and experiences I gained within bridging 2, I became more interested in Assessment for learning (AfL) and the implementation of this pedagogical practice in the classroom. For this reason, I have chosen to focus on AfL for this assignment while looking at some of the benefits and limitations to implementing AfL strategies within primary school classrooms.
Shuichi (2016) once stated that assessment is vital to education however there are different types of assessment. This assignment will be looking at Assessment for learning (AfL) which is a formative type of assessment.  Black and William (1998) describe AfL as one of the most effective strategies for promoting students learning. 
Shuichi (2016) explains that over the past two decades, there has been a larger emphasis on formative type assessments all over the world. DeLuca et. al (2012) believes that the reason for the rise in use of formative assessments such as AfL is due to the opportunities they open for enhancing students learning and experiences. Aswell as the many benefits to learners, Black et. al (2004) explains that the use of AfL and other formative assessments can be used as a tool to raise standards in the classroom.
Literature review
There are many Assessments for Learning (AfL) strategies which can be implemented into planning, preparation, and teaching practice instinctively. DeLuca et. al (2012) highlights its many benefits which include a raise in students’ attainment, development, and self-perception. Stating something like this, Black and Williams (1998) that students who are exposed to AfL often demonstrate higher levels of attainment and achievement.  Hume and Coll (2009), MacPhail and Halbert (2010) and Mashall and Drummond (2006) define AfL as a highly beneficial pedagogical practice however, where benefits are identified there are often limitations. This literature review aims to explore some of the benefits and limitations of using AfL strategies within primary educational settings. 
There are many types of assessment strategies which can be used in education and with this many opinions and views have been shared. Williams (no date) explains that in previous years, assessment was primarily viewed as a way of calculating what students have learned however, this has changed in recent years since the introduction of AfL, going on to explain that assessment is now seen as a tool to enhance learners understanding and development. Correspondingly, Shuichi (2016) states that more traditional views on assessment focus on the teacher making improvements to teaching and the curriculum.   It still appears unclear to many teachers and practitioners of its benefits and how to implement it in the classroom correctly. 
AfL is a type of formative assessment and is often confused Assessment of Learning (AoL), a type of summative assessment. The difference between summative and formative assessments in education was first explored by Scriven in 1967.  Although there are differences between both types of assessments, there are still misconceptions about how AfL and AoL are entirely separate. DeLuca et. al (2012) explore this misconception and explain that AfL is effectively AoL, with the addition of direct teaching and feedback making them more closely related than they first appear. Bloom (1969) builds upon this difference, explaining that formative assessments provide instant feedback during the process of teaching and learning, whereas summative assessments mainly aim to identify what the learner has achieved at the end of a lesson or topic. 
Research shows that summative assessments are often dominated in the classroom. Adams, and Kirst (1999), Klinger, DeLuca, and Miller (2008) and Levin (1972) agrees that there seems to be a greater reliance on larger-scale assessments within education. As a result of this dominance, Popham (2008) believes that AfL is being left behind. There could be many reasons for a greater reliance on AoL over AfL and researchers have tried to identify these. Madaus and Callaghan (1992) and Shute (2008) inform us that since the results from summative assessments often drive the curriculum reform and instruction, there is added pressure on the completion and attainment levels of AoL assessments and as a result teachers are prioritising these tests and assessments, leaving AfL behind. 
Teachers and practitioners who are prioritising summative assessments over implementing AfL are unaware of the benefits of AfL as Gardener (2006) explains that simply implementing AfL strategies into learning can result in an enhancement in student attainment. With this enhancement, not only is there a raise in standards but when it comes to summative assessments, there is an extreme rise in attainment levels and results. With the evidence that shows that AfL can result in higher attainment within summative assessments, more teachers need to become aware of this as there is a clear missed opportunity for some as not only will AfL work to raise standards, but evidence shows that it can result in higher levels of confidence, self-esteem, and wellbeing. 
Bennett (2011) and Gardener (2006) found that despite attempts to clarify the link between the two types of assessment, there is a clear misconception. DeLuca et.al (2012) believes that intervention is required to prepare teachers for the integration of all types of assessment while understanding the importance of each. Agreeing with this statement, James, and Pedder (2006) state that change is required to educate and prepare teachers to become competent and confident users of AfL strategies. 
Collaboration is a key element of AfL and as mentioned previously, there are many strategies to choose from. However, when considering collaboration, self-assessment and peer assessment are two strategies which encourage collaboration not only between the teacher and student, but the student and their peers. These strategies allow learners to engage in self-reflection on their own learning performance, but also allows them to collaborate with peers to find ways forward. 
Shuichi (2016) explains that AfL strategies and the way they are implemented, encourages a different relationship between teachers and their students when comparing this to more traditional formative assessments. Within many research papers that explore AfL, collaboration is something which is highlighted. Research conducted by Goddard, Goddard, and Tschannen-Moran (2007) and Goddard et. al (2010) found that schools who implement high levels of collaboration between teachers and students result in higher levels of student achievement. 
 Ausubel (1969) stated the importance of knowing where a student is and what they already know for them to move forward and develop, going on to state that what a student already knows is their power. This can be achieved simply through collaboration between the teacher and student. Shuichi (2016) states that teachers should share feedback and dialogue with their students to identify next steps for learning. Shuichi (2016) also goes on to state that students who are given feedback from teachers will be more likely to adopt these practices and become self-sufficient learners. 
Using AfL strategies allows students to become active participants in their own learning and development.  Research carried out by Marshall and Drummond (2006) found that students who have opportunities to take control of their own learning, often result in higher levels of attainment and higher levels of self-esteem and confidence. Aswell as these benefits, Balaji Iyer (2013) informs us of how the use of AfL strategies, allow children to gain an understanding of values. McMillan, Hellsten and Klinger (2010) found that compared to more traditional methods of assessments such as summative testing, AfL allows students to participate in assessing their own learning and with this planning and guiding their future learning paths which overall encourages learners to strive for better. 
With the many benefits of implementing AfL and ensuring collaboration between students and teachers is achieved, some teachers and schools are still yet to provide these opportunities to learners, highlighting the lack of understanding and knowledge on how to implement AfL correctly. Stewart (2012) explains that this could be a result of government guidelines which informed schools that AfL was solely about students’ progress, rather than allowing learners to be involved within their learning.
Black and William (2009) and Shepard (2000) explain the importance of having balance between students being in control of their learning and teachers remaining the facilitator to learning. However, a common misconception identified by many researchers is that some teachers are not required within AfL process at all. DeLuca et. al (2016) highlights the role of the teachers as a motivator and facilitator however some teachers are unaware of this. 
Drummond (2006) found that many teachers viewed their role within AfL as the assessor of students learning alone, leaving out collaboration which as previously mentioned is a key aspect of any successful AfL implementation. Evidence shows that teacher’s participation within the implementation of AfL are important. Willis (2010) explains this as within a conducted study in an Australian school, where the role of the teacher remained facilitator of learning, levels of attainment were found to be much greater. This again highlighting the importance of teacher, student collaboration. Within the same study Willis (2006) found that teachers who had a lack of involvement or understanding of AfL and how to implement it would ask more closed ended questions and in return this resulted in less motivated students and less responses. This again shows the training and understanding required by teachers to implement AfL to see the benefits of it in their students.
An interesting theme talked about within research around the implementation of AfL is the physical barriers such as time and class sizes. Similarly, to AoL taking priority over AfL, Perrenoud (1998) found that often, other classroom activities and structures are taking priority in classrooms and as a result very minimal AfL is observed or used. DeLuca et.al (2012) supports this as they go on to state that AfL often takes extra time and is seen as an extra commitment that teachers are disinclined to use. Again, this could highlight the need for further training and development for teachers on why AfL is important and what is can do for students and their learning and development. 
Welsh Government (2009) state the importance of teachers participating in five Continuous Professional Development (CPD) experiences each year. Time is allocated to teachers to enable them to participate in CPD however, there have been arguments which suggest that similar time should be allocated for teachers to properly understand and implement AfL. Another consideration to make is the time allocated for CPD and whether teachers should dedicate at least one of their five experiences to developing their understanding around AfL. Balaji Iyer (2013) states the importance of training and discussion when it comes to AfL, going onto mention that with better understanding, teachers and students will understand the principles, aims and approaches to take when using AfL strategies. 
Mabry et.al (2003) and Torrance and Pryor (2001) all found that time and class size are the two physical issues that arise when talking to teachers about the struggles they face implementing AfL. Correspondingly, Morgan and Watson (2002) found that even teachers who fully understand and want to implement AfL are finding the practical barriers again of time and class size to be an issue due to the demands that come with AfL.  When considering these physical barriers, Carless (2005) found that teachers believed that AfL was beneficial but not practical alongside the demands that come with implementing the curriculum. Time is something which is managed differently by different schools and teachers overall, but Duncan and Noonan (2007) argue that the view that class sizes making a difference to the implementation of AfL is something that no evidence shows. They go on to state that the size of the class or resources required shows no evidence that this is a barrier to AfL. Although class size and time are often talked about barriers, Black et. al (2003) informs us that AfL requires no additional resources for AfL to be used successfully. 
Conclusion and Reflection
In conclusion, with the implementation of Assessment for Learning, naturally there comes barriers. This literature review set out to identify the possible benefits and limitations to implementing AfL strategies within primary school settings. From the research found within the literature review, there is an urgent need for training for teachers to enable them to gain a better understanding of the benefits of AfL and how it can be used as an addition to learning and development rather than an entirely separate commitment. The research within the literature review, there shows that AoL and AfL can be used as tools to support and develop children’s learning while offering them opportunities to become active participants within their learning. 
The research gathered and used for the literature review allowed me to become more aware of the reasons why AfL is and should be implemented into planning, preparation, and teaching. As part of the professional teaching standards, being a reflective practitioner is one of the key elements to consider and to become to be a successful teacher. I will now move on to a reflection of the experiences I had for me to further develop my knowledge and understanding within this assignment. 
During my first professional teaching experience, I had the opportunity to teach in a year 4 class. During my time in this class, I often observed the class teacher implementing and using AfL strategies however at the time I was quite oblivious to the fact that they were AfL strategies and their purpose within planning, preparation, and teaching. Towards the end of my time in this class, I participated in the bridging 2 experience which aimed to look at four of the pedagogical principles, one of which was Assessment for Learning (AfL). During this experience, I had openings to observe AfL strategies being used in teaching and learning by the class teacher.
After observing, I had a discussion with my class mentor who supported me in identifying four AfL strategies that I would then conduct further research into, test over the coming week and then reflect upon and share findings. The year 4 class I was teaching had a wide range of abilities which became easier to identify when testing AfL strategies such as mini whiteboards during a maths and numeracy lesson. With these strategies, I observed the children who fully understood and identified children who needed some further support and guidance for them to fully understand and achieve the learning objective.   With my experiences, observations, and findings I had an opportunity to collaborate with other student teachers within my network to share our research, experiences, and overall findings. This share day experience was highly beneficial as it outlined some findings and research which were similar, but also some of the possible areas that I would like to conduct further in-depth research and testing. 
Something I identified instantly while observing, testing, and reflecting on AfL strategies was how instinctive it can become to implement them into everyday planning, preparation, and teaching and that there is a misconception about how it should be used and what the benefits can be. For this reason, I decided that this literature review would give me the opportunity to conduct further research into the purposes of AfL, while identifying some of the benefits and limitations. 
AfL can offer students a chance to be involved within their own learning and development which was discussed within the literature review. McMillan, Hellsten and Klinger (2010) stated that, AfL allows students to participate in assessing their own learning and with this planning and guiding their future learning paths which overall encourages learners to strive for better. This relates to lifelong learning as a concept which has been heavily adopted in Wales with the integration of the Curriculum for Wales 2022. Within the Curriculum for Wales guidance, Welsh Government (2020) state that it is a national mission in Wales to provide children and young people with the skills, knowledge and experiences needed for them to become lifelong learners, active citizens who can find employment. 
After the experiences I had within my first teaching practice, bridging 2 and the opportunity I had during this assignment to further my knowledge and understanding around AfL I have identified that I can meet the reflective practitioner standard within the Professional Teaching Standards. With a wider understanding of AfL and its benefits, I will now research and trial AfL methods which I have not yet used as well as carrying on with the implementation of the strategies that I identified worked well within my class. With the change in phases where I will now be teaching in a year 1 class, I will carefully consider the needs of all children in my class to plan, prepare and teach using appropriate AfL strategies. 
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