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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them.

	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	X
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	
	X
	
	

	4. Key Transferable Skills
	
	
	
	X
	
	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS you feel that you need TO DEVELOP

	I had good background knowledge of the learner so was able to use this knowledge in analyzing her work and justifying next steps. 
My data collection research is good.  
	I still lack confidence in my analytical skills.
I lacked confidence in how to structure my essay appropriately. 




Word count: 4945 words. 














[bookmark: _GoBack]‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for next steps in learning’.
Introduction
This assignment is on supporting pupil progress based around the analysis of one child’s holistic development focusing on Personal and Social Development, Language, Literacy and Communication Skills and Mathematical Development. To complete this analysis the necessary data will be collected using the Mosaic approach combining various data collection methods in order to effectively justify the next steps to progress the child’s learning. 
Raising standards of learning that are achieved through school education is an important national priority (Black and Wiliam, 1998). However, Nottingham (2013) argues that the National Curriculum identifies subjects that the Government want children to learn but the problem with this is that not all of those subjects are of interest to pupils. Clark and Moss (2011) state that the mosaic approach can be used as an effective way of gaining children’s perspectives of their daily lives and by listening to the voice of the child this can contribute to this analysis of a child’s holistic development. 
I am currently on my professional teaching experience (PTE2) in a mixed Year 1 and 2 Foundation Phase classroom in a large, urban Primary school with 37% of pupils having English as a second language (EAL) (mylocalschool.wales.gov.uk). The learner I chose to base the analysis on is a Year 2 female child, age 7. The learner is an EAL child who was born in Saudi Arabia with her home language as Arabic. Following ethical guidelines the identity of the learner and the school will remain anonymous. Throughout this assignment I shall refer to the child as ‘child A’. 
Data Collection
For this assignment the mosaic approach has been used involving various data collection methods. Clark and Moss (2011) state that the important ingredients of the mosaic approach are the combined tools used that enables children to express their ideas and feelings. One of the data collection methods used is observation, Clark and Moss (2011) state that observation can contribute to our understanding of children’s everyday lives. Observation involves a process of carefully watching and listening to children (Grigg, 2010). Welsh Government (2008) argue that observation should play a key role in everyday practice when working with children. Welsh Government (2008) state that through observing, teachers can observe children’s skills in: personal and social development, well-being and emotional development, cognitive development, language and communication skills and physical development, all of which are relevant to analysing a child’s holistic development. 
Black and Wiliam (1998) state that teachers need to be aware of pupil’s progress and any difficulties learners may have with their learning, this is so their work can be adapted to meet the learner’s needs. Black and Wiliam (1998) state that observation can be used to learn about pupils progress through looking and listening to the talk of children as well as their writing and actions. Briggs et al. (2008) argue that the only way to effectively assess what children are learning is through observation. However, observation is a very time-consuming task and only provides the adults perspective. Therefore the observation piece of mosaic needs to be in combined with other methods (Clark and Moss, 2011). 
Another tool of the mosaic used is child conferencing. Child conferencing is an adapted style of interviewing into a more child-focused process (Clark and Moss, 2011). Clark and Moss (2011) state that talking to children is an important part of the mosaic approach in order to reveal children’s perspectives on schooling and education. Briggs et al. (2008) states that individual child conferencing can tell a lot about children’s understanding, achievements and any possible difficulties. However, Bell (2010) states that interviewing can be a time-consuming method and is also a highly subjective method and can cause potential bias in responses. However, interviews can provide rich material and allows the researcher to have some freedom to follow up ideas. 
Cameras were also used as part of the mosaic approach when completing a tour of the school. Clark and Moss (2011) state that cameras can appeal to children as it provides a fun form of communication. In addition, Clark and Moss (2011) state that the act of walking and directing allows children to talk freely about their experience of school. 
The practitioner’s perspective is also an important part of the mosaic, in order to obtain the factual details of the child as well as knowing the practitioners impressions of the child’s learning and progress (Clark and Moss, 2011). The parents perspective can also be included as part of the mosaic but unfortunately due to other parental commitments this could not be undertaken as part of this analysis. 
The researcher’s perspective becomes another piece of the mosaic. As I have been teaching the class I have very much been a visible part of the process and it is important to consider my own observations, photos, and reflections made during the teaching for discussion and interpretation. 
The mosaic approach can enable the voice of the child to contribute to evaluations by combining the different methods (Clark and Moss, 2011). Miller et al. (2005) argue that the mosaic way of listening helps children to express themselves and provides teachers a deeper understanding of a child’s social and emotional development. Glazzard et al. (2010) add that the mosaic approach allows practitioners and children to reflect together after collecting various data on children’s learning. Clark and Moss (2011) also state that it can help adults and children reflect together on the process of living, learning, loving and being. However, there are some challenges to the mosaic approach. As the mosaic approach involves gathering different pieces of evidence and interpreting these, this can be a fairly time-consuming task. Furthermore, Clark and Moss (2011) state that a further limitation for the mosaic approach involves the difficulty in listening to children’s voices who have EAL or have an additional learning needs (ALN). For this assignment the learner chosen has EAL but has good English language and communication skills so is able to effectively communicate with myself for the purpose of this assignment. 
It is important to consider that although listening can provide greater insight to children’s learning, listening is not a right and can be considered as an unwanted invasion of privacy. Before I began gathering the data I got a permission form from the class teacher signed (Appendix 1) to complete the research. I also got verbal permission from the child to include their work and responses as research for the purpose of this assignment. 
I followed the UWTSD (2017-2020) ethical principles for conduct of research which involved to remain honest in all aspect of research. To be rigourous in research and adhering to agreed protocall. To remain transparent and open in communication in reporting and analysing data and to have care and respect for participants. BERA (2011) state that confidentiality and anonymity should be a norm for any conduct of research. Within this assignment the school and learner will remain anonymous throughout. Furthermore, BERA (2011) state that the researcher needs to recognise the right of the participant to withdraw at any time. Before I began the child conference I got verbal confirmation from child A that she understood that she could withdraw from the research at any time and did not have to answer any questions they did not want to. 
Analysis of learner
Assessment is a way of identifying what children will be able to learn next so teachers are able to support and extend children’s learning (Drummond, 2012). Therefore to effectively justify the learners next steps I will use the Foundation Phase Framework (Welsh Government, 2015) to provide the best fit judgements on what outcome child A is in Personal and Social Development, Language, Literacy and Communication Skills and Mathematical Development. I will involve the second stage of the mosaic approach in combining all of the data collected to gain a greater understanding of the child’s learning in each area. 
Personal and Social Development, Well-being and Cultural Diversity
In regards to Personal and Social Development child A has shown the ability to understand that people have different views and beliefs which is an Outcome 6 skill. From the practitioner interview the class teacher highlighted that child A likes to discuss her religious beliefs and how they differ from other beliefs. Child A has previously discussed to the class about the Muslim celebration of Ramadan and what it entails (fasting). 
Child A demonstrates skills of perseverance, concentration, and motivation as well as demonstrating an understanding of how she can improve her own work which is also an Outcome 6 skill. I have observed this during focus tasks, particularly those that involve more independent work such as creating posters or when given the opportunity to write independently (Appendix 2). Child A will also happily amend and make further improvements to her work if suggested. 
However, child A also shows some skills in Outcome 5 for Personal and Social Development. I previously observed and dealt with an argument between child A and friend (appendix 3). When discussing the argument child A became upset but was honest and admitted that what she said could have upset her friend. Child A appropriately explained her feelings and actions and apologised to her friend. This is in line with children expressing their feelings appropriate and having a greater understanding of the consequences of their actions and taking responsibility of the decisions they make which child A did in this instance (Welsh Government, 2015). 
Following the analysis of the data including my observations and reflections from my teaching I think that child A overall best fit judgement for Personal and Social Development is Outcome 6. 
Language, Literacy and Communication Skills
Oracy: Child A demonstrates skills of Outcome 6 in her oracy. Child A was able to make connections between the speaker and what she already knew when creating a Panda fact file which related to the class’s prior learning of China. Child A was able to relate to previous knowledge about China and during carpet learning she clearly explained to the class how Panda’s live in China and like to eat bamboo. When questioned how she knew this, she responded saying that she already knew it following the lesson on China. 
I also observed child A adapting her tone and language for specific situations within role play (appendix 3). Child A adapted her voice when she answered the phone and when she took my order in the beach café role play area which is also an Outcome 6 skill. 
In addition, child A worked very well with a partner who was at a lower ability level in designing their perfect park (appendix 2). Child A was able to discuss, explore and communicate ideas with her partner whilst including some of the main features of a park as previously learnt. Both children were involved in generating ideas and sharing the drawing and writing part between themselves. These skills are part of the outcome 6 strand. 
Reading: From reading records (Appendix 4) child A demonstrates outcome 6 in her reading. She can read mostly independently and uses appropriate phonic strategies to establish meaning. Child A shows good understanding of the texts and can make links to her own personal experiences and express her opinions on the stories and makes decisions on which book she wants to read next. 
Writing: In regards to writing, child A shows skills in outcome 5 (Appendix 2). Child A can form upper and lower cases correctly with letters consistent in size. She can also use written language for different audiences such as writing a letter using persuasive writing and using wow words (appendix 2). Furthermore, child A can appropriately use some connectives, and use simple grammar correctly when writing. Child A enjoys to be given independence when writing and will not ask for help with spelling or sentence construction but will problem solve and try to do it independently. 
Mathematical development
Child A can correctly read and write numbers to 100 which is an outcome 5 skill. From observations (Appendix 3, observation 2) child A struggled to understand coin value. To increase her confidence in recognising the coins and their value we played a game of coin bingo. Child A enjoyed this and it seemed to increase her confidence in recognising coins and understanding coin value. In addition to this, I supported child A in using the coins to provide correct change in the role play area (Appendix 3, observation 1). This is evidence of the development of the Outcome 5 skill of paying for items up to £1 and giving change from multiples of 10p. 
Furthermore, with some support child A demonstrated some understanding of using standard units to measure (Appendix 2). Child A also demonstrated the Outcome 5 skill of using a thermometer to read the temperatures but did require some further support in understanding negative numbers (Appendix 2). 
In the practitioner interview the class teacher stated that child A struggled with understanding mathematics (Appendix 5). Additionally, child A expressed in the child conference that she did not like playing maths games in the maths area as she felt it was too hard for her (Appendix 6). However, when suggested that someone could help her she was enthusiastic about this stating that she enjoys it when teachers play. 
Although child A is usually a fairly confident and independent learner she seems to lack confidence in her mathematic ability and often seeks support. From using various data collection methods including work examples, observation notes, practitioner interview and child conference, I think the best fit judgement for child A is Outcome 5 in Mathematics. 
Nottingham (2013) created the ASK model on how practitioners can help children learn. The ASK model is made up of attitudes towards learning, skills for learning and knowledge for learning. In the attitude section of the model child A demonstrates a positive attitude towards learning, demonstrating persistence when completing her work independently. From the child conference child A expressed how she did not like mathematics and found it hard but had a more positive attitude when receiving further support was suggested. 
Nottingham (2013) lists a set of intellectual, social, physical and communication skills which Nottingham claims demonstrates a child’s ability to carry out actions necessary to understand and achieve. Child A demonstrates some of the intellectual skills including her ability to identify, describe and alter connections between ideas. From looking at child A’s work on her favourite park (Appendix 2) she shows clear ability to organise her ideas and in making connections between her favourite park and identifying the main features of the park. Furthermore, she demonstrates some ability to compare and contrast in her poster on littering (appendix 2) where she drew a version of the world that was clean and happy compared to a world which was dirty. However, child A’s intellectual skill of comparing and contrasting could have been further demonstrated if more persuasive writing and words were included to evidence this skill further. 
In regards to social skills child A demonstrates the skill to build rapport as can be evidenced by her interaction in the child conference (Appendix 6). Also, when designing her perfect park with a partner (Appendix 2) she displayed the social skills of working in a team and has the ability to complete activities independently. 
Physically, child A demonstrates the ability to write and draw as can be noted from her examples of work (Appendix 2). Additionally, my observation (Appendix 3) demonstrates child A’s physical skill of acting as witnessed within the role play area. 
Lastly, within the communication skills section, child A displays the ability to understand and be understood and can pay attention to the speaker. Child A demonstrates this clearly by having the ability to complete work individually after being provided with the learning objective and success criteria. 
Child A also demonstrates good listening skills, understanding of body language and tone of voice which I have observed during carpet time and when I need to get the whole class’s attention for example for tidy up time. Child A also talks respectfully and will request things politely to adults and peers. Although I have observed child A bickering with friends (Appendix 3). 
Nottingham (2013) last area of the ASK model is in regards to a child’s knowledge and familiarity with concepts and information. Nottingham (2013) states that by discussing with pupils what they want to know and what they should know by the end of a task can motivate children’s learning. Generally, during carpet teaching I will verbally communicate and discuss the learning objectives and success criteria for the focus task and will then display these on the interactive whiteboard for the children to see. In addition, if some of the children are completing their work independently I would also write the learning objective and success criteria on a whiteboard to support them. Blandford and Knowles (2016) state that engaging with children in dialogue about their work can reinforce their learning and can also develop their communication and social skills. 
Overall, the mosaic approach has provided a wide amount of data which has been valuable in effectively analysing child A’s development. Alexander (2010) states that the validity of research requires information gathered relating to the objectives of the research. As a mosaic approach was used to collect data it assisted in assuring validity by providing various data which has provided a coherent picture of child A’s learning. Furthermore, Alexander (2010) argues that the reliability of data is less important as information from formative assessments are continuously gathered throughout the school year and can therefore provide a clearer analysis for summative assessments. 
Next steps in learning
In this section of the assignment the analysis of the data collected using the mosaic approach will be used to justify the next steps for child A’s Personal and Social Development and Language, Literacy and Communication Skills, and child A’s Mathematical development. 
Personal and Social Development
Clark and Moss (2011) state that friends and changing friendships are often a repeated feature of child conferencing as is also evident from the child conference with child A (Appendix 6). From analysing the child conference statement and observing child A it is evident that child A’s next steps in Personal and Social Development need to involve recognising other children’s views in order to effectively form friendships that are important to them in order for child A to fully progress to Outcome 6. 
Circle time at the end of the school day could help children discuss their feelings and emotions and could also bring to the teacher’s attention any friendship problems. Clark and Moss (2011) also add that circle time can reinforce the importance of listening to children about the quality of their lives. In addition to this, children could complete a ‘getting to know you’ activity which could involve all the children having a chart or table to find out information about classmates. For example, children’s religions or how many siblings they have. This could broaden children’s views of their classmates and allow them to see things from other children’s views. 
Language, Literacy and Communication Skills
Child A’s oracy and reading outcome was an Outcome 6. However, for writing child A needs to demonstrate further progress before achieving an Outcome 6. Arshad et al. (2012) discuss how it can be a challenge for teachers to teach EAL pupils as they need to be effectively stretched both linguistically and cognitively. This could be achieved by having high expectations of learners and to activate their prior knowledge through using visual aids and practical tools. A display of connective words, wow words, and sentence starter words could be displayed on a wall in the classroom which can support all children in developing their writing and enable children to write more independently. Starting sentences in a variety of ways, using connectives, and using different types of words are all skills necessary to achieve an Outcome 6. 
To further ensure progress of child A’s learning in writing, target cards could be introduced. Clarke (1998) states that in order to raise achievement for pupils learning targets should be set. Target cards could be made available to each child with a few realistic and achievable targets that are visible to the child throughout the task. For example, a target for child A could be –‘use connectives in your writing’. Clarke (1998) states that having achievable targets enables children to increase their pace of improvement, and their motivation and self-esteem when the targets are ticked off by the teacher. Donaldson (2015) states that ‘learning can be particularly powerful when learners are given feedback that helps them to think through the issues and provides them with guidance on next steps’ (p.68). Using target cards could progress child A’s writing to and Outcome 6 by providing achievable next steps while still providing her the opportunity to complete work independently. 
Following the child conference child A indicated that she enjoyed playing in the role play area; an observation was also made of child A in the role play area. Relating to child A’s clear interest in the role play area the drama for writing strategy could be introduced. Drama for writing provides children the opportunity to improve their writing skills, to develop realistic dialogue and can extend their vocabulary (https://dramaresource.com/drama-for-writing/). In addition to this, role play and storytelling can develop a child’s understanding and can have a consequent impact on a child’s speaking and writing (https://dramaresource.com/drama-for-writing/). Clark and Moss (2011) also state that role play is a multi-method approach and can lead to variety of ways of listening to children. 
The drama for writing strategy would appeal to child A following her obvious interest in role play and this could subsequently develop her writing ability through activities such as storytelling and adapting to the story using drama. Furthermore, drama allows children to understand different points of view by identifying emotionally with characters (https://dramaresource.com/drama-for-writing/) which also links to child A’s next steps for Personal and Social Development. 
Mathematical Development 
For child A to progress to an Outcome 6 for Mathematical Development she needs to develop her mathematical language and understanding such as inverse operations, temperature and capacity. Briggs et al. (2008) states that an area of difficulty in numeracy is often mathematic language. Cotton (2010) states that teachers may not support EAL learners in their linguistic skills in Mathematics as much as they would in English sessions. Cotton (2010) states that for bilingual learner’s discussion and listening to mathematic language is important to develop their mathematical skills and understanding. To improve use of mathematical language Cotton (2010) suggests that learners use mathematical language in a variety of contexts with visual and practical resources made available to learners. This could include thermometers which could be made into a daily activity for children to check an outdoor thermometer for the temperature. 
The data in the child conference, practitioner interview and observation displayed that child A is lacking confidence in Mathematics. The National Centre for Excellence in the Teaching of Mathematics (NCETM, 2016) discuss Mathematic teaching for mastery which rejects the idea that people cannot do mathematics and are encouraged that by working hard they can succeed. Mathematics teaching for mastery involves whole class interactive teaching with the focus of children working together with intervention in place for those children who lack understanding. Significant time is spent developing deep knowledge of the key ideas which could benefit child A’s learning in areas such as capacity and temperature by interacting with peers, completing practical tasks and discussing as a class. 
Alexander (2010) argues that there is no point in teaching a child something for which they not ready. It is important for teachers to consider and track the children’s ability and understanding before they progress to the next step. Vygotsky developed the zone of proximal development (ZPD) which he defined as the actual development level determined by independent problem solving compared with the level of potential development with adult guidance or working with more abled peers (Alexander, 2010). Glazzard et al. (2010) states that in Vygotsky’s ZPD the teacher will co-construct learning until the learner can complete the work independently. Bruner used the metaphor of ‘scaffolding’ as an analogy to explain how adults or more abled peers can support, guide, model and question children through their learning until they can complete it independently (Glazzard, 2010). 
To progress child A’s learning further Vygotsky’s concept of ZPD can be applied. Child A often seeks support during mathematic tasks where I am available to scaffold her learning. Glazzard et al. (2010) state that to get the children through each zone of the ZPD the teacher should set tasks that are slightly more challenging than the child’s actual level of development. Blandford and Knowles (2016) state that teachers need to find a balance between helping children engage fully with an activity and to develop confidence in thinking through problems and finding solutions and knowing when to intervene with appropriate support. Therefore by setting child A slightly more challenging tasks she can work through the respective zones of ZPD. Jones and Tanner (2006) state that teachers should provide just enough support to allow learners to progress through on their own effort. 
More abled peers are also suggested as supporting children through ZPD. Child A has completed some collaborative work but not in mathematics for which she requires more support. The opportunity to complete collaborative work on mathematics could therefore be an appropriate next step for child A’s learning. 
A common form of scaffolding support from teachers is questioning. Graham-Matheson (2015) states that skilled questioning can generate assessment information for teachers and can be used to guide learners through ZPD. Black and Wiliam (1998) state that dialogue with the teacher can provide the teacher the opportunity to respond and to reorient pupils thinking. For learning to be effective learners must engage with teaching and not just passively absorb information (Graham-Matheson, 2015). Questioning could therefore be another option to progress and support child A’s learning and development, and can be used as a cross-curricular strategy.
Blandford and Knowles (2016) state that assessment is based on the continual process of gathering and interpreting evidence about the children’s learning. Black and Wiliam (1998) state that marking often fails to offer guidance on how work can be improved. Clarke (1998) also states how targets that are written in books often disappear as soon as the child turns the page. Briggs et al. (2008) states that self-assessment is key for learning to be accessible to children and allows the opportunity for children to review their learning at different points in the lesson. Black and Wiliam (1998) said that self-assessment enables children to understand the main purposes of their learning and grasp what they need to do to achieve. However, this can only be completed effectively when children have a clear understanding of the objectives that they are learning. In my teaching practice I have incorporated the use of red, yellow and green cups (Appendix 7) as a self-assessment strategy where children can continuously assess their understanding throughout the task. Red signifies that the leaner finds the task difficult and requires full support. Yellow signifies that the learner may need some further support. Green signifies that the learner can complete the task independently. In regards to child A, during most activities she stacks her green cup on top. Yet, in mathematics she mostly has the yellow cup stacked on top (Appendix 7) signifying to myself that she requires some further support. The self-assessment strategy is very beneficial to myself as a teacher to clearly identify children who are able to complete their work independently and those who require further support. It also allows the learner to effectively reflect on how they found the task once complete, as I found the common response for self-assessment following any piece of work is that it was ‘easy’. 
Conclusion
The mosaic approach has enabled me to obtain a wide range of data in order to make coherent judgements on a learner’s development and to justify the next steps for the learner in Personal and Social Development, Language, Literacy and Communication Skills and Mathematical Development. However, Jones and Tanner (2006) argue that assessment can never be a precise science as what children achieve is based on more than a child’s ability but is also impacted by social and emotional factors. Welsh Government (2008) stated that the Foundation Phase curriculum should focus more on children’s interests, development and learning rather than the curriculum outcomes. Nevertheless, Welsh Government (2015) state that within the Successful Futures curriculum assessment is an integral aspect of successful learning and can inform both learning and teaching. 
Clark and Moss (2011) state that there is a need for more non-contact time for practitioners and particularly for when using the mosaic approach as this approach requires space for practitioners to think and reflect. In addition to this, as the mosaic approach involves using specific tools such as mapping, an analysis of the learners could be more effective if training was available on using the various tools involved in the mosaic approach. 
The mosaic approach could benefit my future teaching practice for when completing individual reviews for pupils as the mosaic approach will provide various data that can be analysed and evaluated to check children’s learning and development. Clark and Moss (2011) state that there is value in each piece of mosaic and when combined the value is increased. Furthermore, the mosaic approach could also provide an effective way of listening to children’s interests and priorities which I could use to influence the layout of my classroom or an outdoor learning area. 
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Appendix 1
Permission and confirmation letter that work has been undertaken for assignment SDPP. [image: C:\Users\Becky\Downloads\IMG_20180529_221229_resized_20180529_101522976.jpg][image: C:\Users\Becky\Downloads\IMG_20180529_220900_resized_20180529_101523371.jpg]






















Appendix 2
Examples of child A’s work. 
[image: C:\Users\Becky\Downloads\IMG_20180529_221241_resized_20180529_101522572.jpg]Poster to prevent littering. Shows a clean litter free world and a dirty world. Completed independently. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221305_resized_20180529_101522182.jpg]Letter to teacher using persuasive writing about what she would like in the school yard. Completed independently. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221317_resized_20180529_101521745.jpg]Main features of child A’s favourite park. Wrote independently. Marked by Class teacher. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221329_resized_20180529_101521039.jpg]Maths work on temperature. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221335_resized_20180529_101520410.jpg]Maths problems solving task on capacity. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221345_resized_20180529_101519471.jpg]Maths work on capacity. Completed with class teacher. 


[image: C:\Users\Becky\Downloads\IMG_20180529_221353_resized_20180529_101518706.jpg]Maths work on inverse operations of addition and subtraction. Missing number questions. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221430_resized_20180529_101517480.jpg]Design of Perfect Park. Completed with partner. 

[image: C:\Users\Becky\Downloads\IMG_20180529_221419_resized_20180529_101517882.jpg] Panda fact file and drawing. Completed independently. 









Appendix 3
Observations
1. Child A and friends were playing in the beach café role play area but were not making full use of resources- phones, menus, money. I intervened and pretended I had phoned in an order. Asked how long the order will be- Child A said 10 minutes. I waited in the cafe table for my order and worked out together from the menu how much that would cost. Paid for food but needed change. Helped work out the correct amount of change. Children all seemed to enjoy the role play and from continued observation I could see they were making better use of the phones and money resources. 
2. I was completing a Mathematics focus activity on using money and giving change. Child A showed a lack of understanding and knowledge of the value of money and what each coin represents. On a scrap piece of paper I drew a table and played a game of coin bingo. Child A really enjoyed the fact that the mathematics activity had been turned into a game and seemed to develop in confidence quickly in recognising coins. She expressed that she wanted to continue playing and did not want to go outside for play. 
3. There was an argument between child A and *. * had confided in me stating that child A had told her ‘it’s none of your business’ at play time and this had upset *. I called both children over and discussed the matter with them. Child A said she did say that to * and started to get upset. I advised child A that instead of saying ‘it’s none of your business’ to next time say ‘I don’t want to talk about it’ as this is less rude. Both children agreed. Following this Child A was still visibly upset and told me that * sometimes is very pushy and annoying and this makes Child A say not so nice things to her that she doesn’t mean. I advised child A that next time to take a deep breath and walk away and discuss with a teacher. 
4. Child A came into school looking sad, I asked her what was wrong and she explained that she asked her mum if she could to start wearing her head scarf to school but her mum said that she was too young yet. I explained to child A that her mum is just looking out for her best interests and her mum will allow her to wear her head scarf when she’s ready. 

Appendix 4
5. [image: Description: SWWCTE PGCE-LEFT-LOGO-MONO]C11b

6. Reading record
7. 
8. Name of learner: 										Reading age (if known): 
	Date
	Title of book and page numbers read
	Type of book e.g. fiction, play, poetry
	Comments (e.g. reading for enjoyment, recognition of words, 
Understanding of text, interpretation, range of reading)

	
10.05.2018
	Hide and seek


	Fiction
	Read fairly independently, needed some support in reading red 
words. Said the story was a bit boring and wanted to read another
one. 

	
17.05.2018
	
A day in London


	Fiction
	Read independently. Could relate the story to her own experience
of when she went to London. Discussed her trip to London. Said
she enjoyed the story and talking about her trip.  

	24.05.2018

	
The magic key


	Fiction
	Read fairly independently. Uses phonic strategies to sound out 
words she is unsure of. Needed some support reading red words. 
Said enjoyed the story and enjoyed how the key was magic. 

	

	




	
	


9. This form should be used after reading the school’s reading policy, if available 

Appendix 5
Class teacher interview
Me- What was Child A’s baseline at the beginning of Year 2? 
CT- She was an outcome 5 across the board. 
Me- How has she developed since? 
CT- She is now up to an outcome 6 in Literacy and PSD but has remained at an outcome 5 for numeracy. 
Me- How would you describe her general attitude towards learning?
CT- Child A enjoys learning, particularly when it involves using her imagination or creative skills but does really seem to struggle with grasping a good understanding of mathematics. She has good English language and communication skills and is also very helpful in translating to Arabic (to 2 other Arabic children in class with little understanding of English).  
Me- Which country was Child A born? 
CT- She was born in Saudi Arabia and moved to Wales when she was around 4 years old I think. 
Me- Is child A religious?
CT- Yes, she’s a Muslim. She is currently celebrating Ramadan and is fasting some days for this. She often enjoys discussing her religion and the different celebrations they have and why they do it. 
Me- Does child A have any other siblings? 
CT- Yes, she has 3 older siblings in the school. Child A enjoys to talk all about her family during circle time. 
Me- What would you say Child A’s favourite activities or areas of the school are? 
CT- She’s a very sociable child so she seems to enjoy anything that involves playing with her friends! But seems to be particularly drawn to the role play area most days. 
Me- Thank you for that information.
Appendix 6
Child Conference transcript
*Completed in classroom sat at table. 
T- I would like to know more about the school and what you enjoy doing in school, so would it be ok to ask you a few questions? 
Child A- Yes, I like helping teachers. 
T- So you know, you don’t have to answer any questions you don’t want to and we can stop this at any time. 
Child A- Ok. 
T- That’s good. I would like to know if you have any favourite places in the school? 
Child A- Ummm.. I like to play in the classroom.. in the beach café (role play area). 
T- What do you like to do in the beach café? 
Child A- I work as a waitress and bring people their food. 
T- Do you play on your own? 
Child A- No I play with *, * and *. 
T- Is there anywhere else you enjoy playing? (Gave suggestions, library, hall, outdoor yard, other areas in classroom). 
Child A- Yeah I like the reading corner and I like to play outside with my friends. 
T- Why do you like the reading corner? 
Child A- I like sitting on the comfy seats and talking with my friends and looking at books. … Oh and I really like playing with the dolls and dressing them up. 
T- Is there anywhere you don’t like in the school? 
Child A- Umm.. I don’t like playing the maths games.. it’s too hard. 
T- What if someone helped you play some of the different maths games?
Child A- Yeah! I like it when teachers play. 
T- Who do you like to help you play the maths games?
Child A- You, or *class teacher or *LSA. 
T- Who are your favourite people in school? 
Child A- My favourite people are my family and friends!
T- Is there anyone you don’t like in school? 
Child A- Well… I argue with * quite a lot as she can be really annoying and we upset each other sometimes but we’re still friends. 
T- Thanks for helping me! Now do you want to give me a tour around the school? You can take a camera and take photos of all your favourite things in the school!
Child A- Yeah! 
















Appendix 7
[image: C:\Users\Becky\Downloads\IMG_20180525_152427_resized_20180529_075839026.jpg]Image 1 includes a picture of Child A Maths work using the AFL self-assessment cups. 


Image 2 is a picture of the sets of red, yellow and green cups used as AFL strategy. 

[image: C:\Users\Becky\Downloads\IMG_20180525_153532_resized_20180529_075839541.jpg]
 
Appendix 8
[image: C:\Users\Becky\Downloads\IMG_20180525_153312_resized_20180527_081014838.jpg]Tour with camera (iPad)
Beach Café- Role play area- favourite place. 









[image: C:\Users\Becky\Downloads\IMG_20180525_153412_resized_20180527_081012864.jpg]
Reading area- favourite place. 









[image: C:\Users\Becky\Downloads\IMG_20180525_153130_resized_20180527_081015532.jpg]New Community Explorers display- Child A and partners work of their design of their perfect park was on display. 
Also pointed to images of herself from school trip to the park. 

[image: C:\Users\Becky\Downloads\IMG_20180525_151724_resized_20180527_081016245.jpg]Children had been making panda faces as an enhanced activity in the creative area. 

[image: C:\Users\Becky\Downloads\IMG_20180525_153330_resized_20180527_081014013.jpg]Writing area- Explained not her favourite place as too small and not enough room but that she likes to draw pictures. 

*Other images were taken but included images of other learners and staff so have not been included in this assignment for anonymity and confidentiality purposes of learners and of the school staff members. 
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