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[bookmark: _Int_wg0LTNVg][bookmark: _Int_DoyUmEhM][bookmark: _Int_BCwDJn3n]Storytelling has always been an important part of early childhood education as it helps children to make sense of the world around them whilst developing their language and communication. This analysis will explore two different types of storytelling that can be seen in the linked videos; the traditional storytelling of ‘Room on the Broom’ and an example of digital storytelling of ‘The Gruffalo.’ Both activities could offer children with rich opportunities to develop their communication, literacy, and digital skills in different ways. This analysis will look at a range of theories, including Bruner, Piaget, Vygotsky, and Skinner, to develop a clear understanding of how both types of storytelling can support a child’s development in line with the Curriculum for Wales. 
[bookmark: _Int_dc1K2R4T]Storytelling has many benefits for young children, it is a fundamental pedagogic strategy that offers children rich learning opportunities that could encourage their language, cognitive, and emotional development. According to Bruner (1966), stories can help children to develop a sense of meaning through their experiences by giving structure to their language and thoughts. When adults read to children, they model information, rhythm, and expression which supports a child’s understanding of how language works (Cremin et al., 2014) Bowkett (2017) argues that storytelling can also develop a child’s listening and communication skills, as well as improving their concentration and memory. Bowkett (2017) also suggests that storytelling can bring experiences to life, and the narrative structure of these stories can introduce children to the idea of sequence, helping them to understand how events happen in certain orders. Words and phrases like ‘now,’ ‘next,’ ‘then’ and ‘once upon a time’ can encourage children to organise their thoughts, make connections between different events, and develop logical and temporal reasoning. Piaget (1951) also believed that children learn best through active engagement with their environment, and storytelling provides them with this. Storytelling allows children to think, question and interact with new ideas.
[bookmark: _Int_ziUWSpTJ][bookmark: _Int_JBifqaI2][bookmark: _Int_rMm3jTI8]Storytelling is closely linked to literacy development and is a vital part of learning to read and write. Storytelling helps children to notice the sound in different words and begin to understand sequences. Aitchison (1987) reiterated this, arguing that children learn language through pattern, and repetition, and stories are full of both. Books like the ones observed in the videos use rhyme and rhythm to draw children’s attention to sounds, helping them to recognise and predict language patterns. Skinner’s (1957) theory of reinforcement supports this, arguing that a child’s learning is strengthened when they repeat a repeat a phrase from a story and receives positive reinforcement. 
[bookmark: _Int_ZTM2FnKR][bookmark: _Int_d4hpXRu4]Storytelling can also play a vital role in a child’s social development and provide them with a sense of belonging within the community. When stories are shared in group settings, children are encouraged to listen to others, take turns when speaking, and share their own thoughts and ideas. Vygotsky’s (1978) sociocultural theory highlights the importance of social interaction in learning, suggesting that children develop their knowledge through dialogue and collaboration with others. Storytelling can naturally create these opportunities for children to develop their understanding, as they discuss different characters, predict outcomes, and relate events to their own experiences. These social interactions and experiences not only develop language and communication, but also nurture empathy and emotional understanding, as children learn to see the world through different perspectives. This aligns closely with the concept of shared sustained thinking (Siraj-Blatchford et.al, 2002), where adults and children work together to solve problems and develop their understanding through meaningful interactions. 
In high quality storytelling interactions, practitioners may use open ended questions to extend a child’s thinking, which underpins the shared sustained thinking and emotional wellbeing, or SSTEW framework (Siraj, Kingston and Melhuish, 2015). For example, during the Room on the Broom story, a practitioner could ask questions like ‘why do you think the witch helped the frog?’ or ‘how do you think the witch is feeling?.’ These open-ended questions can invite the children to infer, discuss, reason, and express their emotional understanding. These meaningful exchanges move past basic understanding, helping children to think more deeply, express their feelings, build on their own experiences and emotional wellbeing. 
This shared experience of storytelling also links closely to the Welsh concept of ‘Cynefin’ which underpins the Curriculum for Wales (2022). Cynefin reflects on each child’s sense of belonging, identity, and connection to the world around them. Through storytelling, children can explore their own personal and cultural identities, learn about their environment, and connect with the experiences of others, encouraging them to celebrate their own cynefin (Estyn, 2021). For example, when children hear familiar places or traditions, this allows them to appreciate diversity and celebrate other backgrounds. Storytelling therefore can become more than just an activity, but also a way for children to understand who they are and where they belong within their community and wilder world. 
[bookmark: _Int_suEnNCCL][bookmark: _Int_0SxYI1Rp]In addition, storytelling contributes to a child’s cognitive development by encouraging imagination, memory and problem solving. When children visualise a story’s events, they engage in symbolic thinking, a key part of Piaget’s (1951) preoperational development. They learn to think beyond the here and now, using mental representations to understand events and ideas. Bruner (1986) also suggests that narrative thought allows children to make sense of the world through imagination and possibility. Storytelling also supports memory development, as children recall plot details, the actions of characters, and the sequence of events. Bruner (1986) also argues that storytelling encourages problem solving too, as children are encouraged to predict different outcomes and consider alternative endings. 
[bookmark: _Int_SSPaRy5D]Furthermore, storytelling can also develop oracy, which is a fundamental aspect of both the Curriculum for Wales (2022) and the Early Years Framework (Department for Education, 2021). Through oral storytelling, children develop confidence in speaking, listening and effectively communicating their ideas. Sitting face to face with a child during story time allows them to see mouth movements and lip patterns, which encourages them to try speaking themselves. By repeating familiar phrases, asking questions, and responding to prompts and questions, children begin to practice essential communication skills. According to Mercer (2000), spoken language is the foundation for learning and thinking, and it is through talking that children explore and consolidate understanding. Storytelling activities, especially those that involve active participation like role play, offer rich opportunities for children to experiment with language, express their ideas, and engage more deeply in the story. 
[bookmark: _Int_jTnVUcd6]Finally, storytelling helps foster a lifelong love of reading and learning. When stories are presented with enthusiasm, children associate books and storytelling with enjoyment and comfort. Cremin et al., (2014) found that children who experience engaging and meaningful story sessions are more likely to develop positive attitudes towards reading and literacy as they grow. This emotional connection is crucial in early years practice, as it builds motivation and curiosity, which are qualities that underpin all future learning.
[bookmark: _Int_f4sOYsKA][bookmark: _Int_sEqQNTA1]In recent years, digital literacy has become an increasingly important domain, reflecting the digital world that children are growing up in. Digital literacy encompasses a child’s ability to access, understand, and use digital tools and media in purposeful and creative ways, as well as developing an early awareness of how digital communication operates and shapes meaning (Liu, 2024). Within early years pedagogy, this goes beyond simply using a tablet or computer, it involves supporting children to become confident in using technology in a critical, and creative way. According to Merjovaara (2022), digital storytelling within early years education can support a child’s narrative understanding, creativity, and digital competence, enabling children to take an active and creative role in producing and making sense of multimodal texts. Merjovaara (2022) highlights digital storytelling as an effective means of integrating early literacy and digital capability in practice. However, Early Childhood Australia (2017) highlights that digital tools must be used purposefully and with adult guidance; otherwise, children may focus on the novelty of technology rather than the intended literacy outcomes.
[bookmark: _Int_YnwhugXI]Crystal (2001) also reiterates that language and literacy now exist within a world full of media and technology. Children today are surrounded by words, images, sounds and moving texts across a variety of platforms, from books and posters, to tablets and interactive screens. Because of this, Crystal (2001) argues that developing literacy in the modern world means far more than learning to just decode printed words on a page, and children need to be supported to read, write and interpret meaning through print, screen, sound and image, helping them to navigate and make sense of the media-rich environments that shape their daily lives.
Rowsell and Pahl (2020) describe this concept as ‘living literacies’, emphasising that literacy is not a fixed skill but an active, social, and constantly changing practice. They suggest that children’s literacy learning should reflect their real-world experiences, which often include technology, collaboration, and creativity. Through this perspective, both traditional and digital storytelling becomes a meaningful way for children to connect their everyday lives with their learning, expressing ideas and emotions in ways that feel relevant to them.
Recent research by Makri and Hatton (2023) further supports this view, showing that digital storytelling helps children to become confident communicators and creators. By using digital tools to tell their own stories, children not only strengthen their writing and speaking skills but also learn to collaborate with others, problem-solve, and think critically about the digital texts they produce and engage with. This process enables children to see themselves as capable authors and digital citizens, blending imagination with technical skill in a way that prepares them for the demands of a rapidly changing, technology-driven world.
When reflecting on the two storytelling activities; the digital storytelling of ‘The Gruffalo,’ and the traditional storytelling of ‘Room in the Broom,’ there are some clear differences in the two approaches. The traditional type of storytelling as seen in the Room on the Broom’ activity places a focus on shared attention, verbal expressions, and interactive dialogue. Techniques such as rhyming, repetition and characterisation were central to engaging the children and modelling expressive language. Intonation and dramatic pauses emphasised key moments, inviting the children to verbally respond and predict outcomes, which supports early oracy development (Department for Education, 2021). In contrast, the digital storytelling of ‘The Gruffalo’ encouraged exploration through interactive elements, such as swiping pages and zooming in on text. This approach emphasised multimodal engagement where children make meaning by interacting with images and text (Rahiem, 2021) 
[bookmark: _Int_52WTF6KJ][bookmark: _Int_xKDgultb][bookmark: _Int_gIPz4clk]Both activities can provide children with opportunities to develop their oracy, reading and writing skills, in different ways. Rhyming and repetition in the traditional storytelling could help children recognise language patterns which supports early reading development (Whitebread and Coltman, 2010). Characterisation and expressive intonation provided opportunities for children to experiment with speech and dialogue, encouraging their verbal confidence and communication skills (Bruner, 1986). Repeating familiar phrases and taking part in interactive storytelling sections, such as filling up the cauldron, could help children to learn new words, practise making sentences, and gain confidence speaking with adults and friends. Turning pages, remembering the order of events, and retelling parts of the story also help children understand what they have read, follow a story, and organise their ideas, which are important skills for writing later on (Nicolopoulou, 2010). This way, children are not only improving their speaking skills but also building the foundations for reading and writing, learning how sounds, words, and meanings work together within a story.
[bookmark: _Int_1lzN56JL]These same skills could be supported during a digital storytelling activity. Through interacting with a screen, children may follow prompts, or describe what they can see, which can encourage expressive language, and strengthen understanding of how text, images and sound combine to convey meaning (Makri and Hatton, 2023). Digital storytelling also promotes fine motor control and coordination through actions such as swiping on the screen (Liu, 2024). They would also learn how to use digital devices, see how their actions can cause things to happen on screen, and respond to what they see and hear (O’Bryne et al., 2018) These experiences help children build basic digital skills, which are becoming more important in early years education (ECA, 2017).
Comparing and contrasting the two methods highlights both their unique strengths and complementary roles. Traditional storytelling supports deep listening, emotional engagement, and verbal expression in a calm, focused environment, allowing children to engage closely with the practitioner, modelling language, empathy, and imaginative thinking (Bettelheim, 1976; Cremin et al., 2017). Whereas digital storytelling encourages exploration, and interactive learning, helping children link text, images, and sounds while developing technical skills (Crystal, 2001; Makri & Hatton, 2023). While traditional storytelling may provide a stronger foundation for oracy, narrative comprehension, and emotional development, digital storytelling offers opportunities for creativity, curiosity, and multimodal literacy. When used thoughtfully, both approaches could provide children with a rich, balanced experience that nurtures literacy, communication, and digital skills, aligning with the Curriculum for Wales (Welsh Government, 2022) and the Early Years Foundation Stage (Department for Education, 2021).
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