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Task 1 
The video discussed in this assignment was undertaken by myself reading a story and undertaking an activity with the pupils linked to the book that I read. The book ‘Tedi Twt y tywydd’ was directed at a reception class of around 18 pupils. The story was read to the pupils together on the carpet, as I was aiming to engage all the pupils to introduce the task. The activity was carried out with groups of roughly 5 pupils in accordance to their ability groups, and differentiated as appropriate. The pupils shown in the video are the middle ability pupils. 
I found that reading a book to the pupils that they are familiar with was an effective behavioural tool, as I often would prompt the pupils to engage with the interactive reading session, it enabled me to have more classroom control whilst also enabling the pupils to have a more enjoyable story, where they are encouraged to shout and join in. The book itself has advantages in that it offers a theme that the pupils are familiar with, and is relevant to them in their lives. This is supported by the British Council (2020) who state that activities should be interesting everyday activities that the pupils already know about, whilst also making them interesting and regarding concepts the pupils already understand in their own language. This is why I emphasise the helpfulness of the Tedi Twt books and focusing on everyday concepts when delivering a welsh session, as the phrases learned can continue to be used around the classroom and school. 
Using the ‘home reading’ approach allows me to replicate the home environment to the pupils, suggesting reading can be done for fun and is enjoyable, whilst allow the pupils to view the colourful illustrations and read the words due to the enlarged font and thus teaching the fundamental process of how books work (turning a page from left to right). However, this approach meant that rarely did I get the opportunity to ask questions and gather the pupil’s thoughts, so relied heavily on my own observations to gather whether the pupils were understanding and engaging the Welsh language in the book. 
Addressing the activity itself, I learnt that the pupils gain great knowledge through motions and gestures (dripping fingers for ‘bwrw glaw etc) which, in hindsight I could have used to my advantage during the first reading part of the session, to prompt the pupils to say what weather is being discussed by simply doing the corresponding gesture, or even pausing and asking the pupils to perform the gesture to the weather on each page as a way of drumming the phrase into them. This is something that I would suggest to be a recommendation for further teaching of languages, making the session more interactive and therefore more enjoyable, and this is supported by Ofsted (2011) who recommends that we broaden approaches when teaching an additional language to enthuse students and increase their confidence and competence. 
Donaldson (2015) places a large emphasis on the learning of Welsh in primary schools, primarily for oral communication and understanding, therefore it could be suggested that engaging pupils in sessions about every day phrases and concepts in the Welsh language on a regular basis could be taking a step towards a more bilingual society amongst pupils. I believe that throughout my session with the pupils this was enthused, therefore meeting the expectations of the new curriculum. However, one thing that could be said about the use of the pupils language in this task is that whilst they may be able to repeat the phrases in context, the real understanding comes from being able to take the learnt phrases and repeat them throughout the day through conversation, otherwise known as ‘incidental Welsh’, the argument here stands that the pupils are young, which therefore affects their ability to actively use Welsh phrases when not in a Welsh learning environment and prompted to by the teacher. This is why the ‘Tedi Twt’ book is helpful as it encourages the use of Welsh in all settings. 
The most obvious thing I noticed when reflecting is the benefits of using photo prompts for a task with the pupils. I learnt that picture prompts are the key to success when resources are limited and the pupils understanding is not quite satisfactory enough to answer a question in Welsh without any form of prompts. This also helped when having the pupils work as part of a team almost for this activity, as although questions asked were often directed at one pupil in particular, all of the pupils had different points of view and opinions to bring into the conversation, and by doing it this way it actively engaged all the pupils and they were given the opportunity to join in a discussion and add what their thoughts were throughout. This can be supported by EBSCO (2017) who claim that illustrations provide pupils with confidence and allows them to engage in discussions about what they’re seeing on the page. 
When noting progression steps, I would firstly like to point out how whilst I understood and responded to the pupils throughout, it would be helpful to progress not always translating what I say in Welsh into English, particularly when reading the story. Have more trust in the pupils that they understand. Perhaps pause and ask the pupils ‘what do you think this means?’ when reading to them. Or if it is a common word or phrase just try pausing the story, putting it down and repeating whilst doing corresponding hand motions. This will be encouraging the pupils to join in, which in turn will be engaging them more. 
Secondly, a progression step could be to focus more on asking pupils questions in Welsh. Specifically, during the task, whereby the aim was to discuss what you might wear for specific types of weather but I did not ask this in Welsh, only in English and used welsh phrases for the weather. Imbedding the phrase ‘Beth wyt ti’n gwisgo’ would have been beneficial in this task, the pupils are familiar with it from the book as we ask Tedi Twt. This also means gaining more subject knowledge and to familiarise myself with more Welsh phrases and questions to ensure I have the ability to ask questions for all themes that may arise when teaching Welsh. 
What I additionally would add as a useful plan for further Welsh sessions is to make them more interactive. Although this session was essentially interactive (showing pupils images and allowing them to give their opinions in a group setting) it was still sitting at a table doing an activity as they normally would within their ability groups. Welsh, as innkeeping with the new curriculum, Donaldson (2015) is to be imbedded in daily school life, incidentally. Therefore, why not create a task where you combine a normal afternoon activity whereby minimal Welsh would usually be used and incorporate the Welsh language into it, throughout. It would encourage the pupils to be more immersed when reading the Welsh books in the morning, as they would learn that they don’t only use Welsh when reading the books or exercising the corresponding tasks, but Welsh can be used instead of English, for counting objects, discussing colours, shapes or utensils. Therefore, I would set myself with the task of creating a session fully interactive, inclusive of Welsh culture and language. 
In conclusion, engaging and encouraging are the two most prevalent points when executing a Welsh session with pupils. Becoming a skilled, engaging teacher of Welsh will have a positive impact on the pupils learning. I identified my strengths and weaknesses and developed some ideas on how to improve my own teaching of the Welsh language to pupils, with the view to become a more knowledgeable skilled educator. I plan to become more engaging by educating myself further on areas of Welsh themes, questioning the pupils more often, and using the Welsh language throughout and incorporating Welsh more incidentally throughout the day, with the view to create more knowledgeable pupils who can understand and use the Welsh language more persistently within the classroom environment. 
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Task 2
Lesson Plan 1. 
	Student-teacher
	1708205
	Class:
	Year One  

	AoLE or Subject
	Welsh language 
	Date:
	15.05.20

	Lesson Focus:
	Forming simple sentences. 

	Meaningful links to Curriculum 
	Welsh: 
Oracy
· Talk for a variety of purposes including:
· Speaking words or familiar patterns 
· Asking and answering questions 
· Expressing feelings, likes and dislikes
· Participate as individuals or pairs 
· Be involved in active learning activities, including dialogue. 
Reading 
· Read and respond to work written for learners and information resources. 
Writing 
· Write through a range of planned activities and those that are child initiated. 
· Write independently and collaboratively, in response to short passages that express opinion or feelings. 


	Meaningful links to:
Cross Curricular Responsibilities
	Knowledge and understanding of the world: 
· Given the opportunity to work individually and in pairs.
Literacy - Writing: 
· Begin to use connectives to expand a point.
· Use capital letters and full stops with a degree of understanding. 
· Hold writing instruments appropriately. 
· Write from left to right.
· Talk about what they’re going to write. 
· Write words and phrases and read back their attempts. 
Literacy – Oracy: 
· Express and opinion on familiar subjects. 
· Speak audibly, conveying meaning to listeners. 
· Join in, repeat, memorize stories and songs. 
· Show understanding of what they have heard by asking questions. 


	Personal Targets (Linked to QTS and identified in weekly review)



N/A.




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Lower ability: Form a structured Welsh sentence, using visual aids to help. 
Middle ability: Form a structured sentence in Welsh with a partner, using visual aids to help.
Higher ability: Form a structured sentence in Welsh with a partner, using visual aids to help ask a question, beginning to form a conversation. 






	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Lower ability: 
· The pupils should be able to use the visual aids to read the words, pronounce them appropriately and begin to put them into a context. 
· The pupils should be able to understand how to form a simple sentence.
Middle ability:
· Pupils should be able to, using the visual aids pick out words to form a sentence that makes sense. 
High ability: 
· The pupils should understand how to form a sentence and be able to, using the aids ask a question to their partner to engage in a conversation. 




	Lower ability:
· The pupils should be able to, at the end of the lesson, by using the visual aids and through support from me say to me, and write down ‘Olivia dw i, dw i’n hapus’ understanding what it means in English.
Middle ability:
· The pupils should be able to, fairly independently look at the welsh and English words, and the pictures on the sheet in front of them and be able to say to me, and write down while understanding what it means ‘Olivia dw i, dw I’n hapus’.
· The pupils should then as an extended task add any other information to the sentence that they can, for example ‘dw I’n hoffi siocled’. This can be said to their partners, and their partner could look on their sheet to see if they can find what was said, this enhances understanding. 
High ability: 
· The pupils should be able to look at the sheet and be able to answer the question ‘pwy wyt ti’ with no support. They should then be able to form a sentence such as ‘dw I’n hoffi…’ again with no support, but using the visual aid sheet. 
· Then, as an extended task the pupils should be able to ask and answer a simple question such as ‘sut wyt ti?’ to their partner. 


1708205


	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
Begin the session by asking the pupils, once seated on the carpet ‘sut wyt ti’ and ‘pwy wyt ti’ as you normally would in the morning. Once established understanding and set the tone for the session, read a story to the pupils of Tedi Twt.


	
To engage in answering questions, show understanding and enthusiasm.
When encouraged, join in with the story and show understanding of the speaking patterns being said, and when prompted respond to them. 




	
Book- Tedi twt dw i. 

	

Teaching & Core Learning
	
Separate the pupils into their assigned groups, no more than 4-5.
Allow pupils to sit at a desk with you and engage them by repeating ‘pwy wyt ti’ and sut wyt ti’. 
Lower ability: 
Show the pupils the visual aid mats you have prepared for them, and ask them if they see any familiar words on the mat. 
Using the tedi twt book, encourage the pupils to read ‘pwy wyt ti’ from the book and find it in the visual aid, when found ask the pupils if they know how you would answer it. Encourage them to answer it using their own names by using the visual mat.
Repeat with ‘sut wyt ti?’. 
Middle ability:
The pupils should be able to answer ‘pwy wyt ti’ with minimal support, so once this is established ask them ‘sut wyt ti’ if they cannot understand this immediately, ask them it in English, which will prompt them either say it in welsh immediately, or look for it on their visual aid. Encourage them to look at the sheet provided and say a sentence of their choice. 
High ability:
Once establishing pwy wyt ti and sut wyt ti, same as the above, ask the pupils to ask the question to their partner and respond. Then ask the pupils to extend the sentence to their partner, prompt them to do so by asking ‘who knows how to say I like’ if they know, they can carry on, if not ask them to find it in the visual aid card, draw their attention to the food and sports list to engage them and expand their vocabulary. 



	
Lower ability: 
To show understanding of the phrases ‘pwy wyt ti’ and ‘sut wyt ti’ and be able to answer them when prompted. 
The pupils should then be able to write their sentences into their books and read them back to me. 
Middle ability: 
The pupils should be able to answer simple questions ‘pwy wyt ti’ and ‘sut wyt ti’ with minimal support, showing understanding of their meaning through previous learning experiences. 
The pupils should be able to use the sheet to find a sentence they are familiar with and pronounce it with understanding. 
High ability: 
The pupils should be able to ask and answer ‘pwy wyt ti’ and ‘sut wyt ti’ with no support, and write them in their books. They should be able to immerse themselves in this conversation with a partner. 
The pupils then should be able to, with support have knowledge of what ‘dw I’n hoffi’ means, and know from the list provided what to add to the sentence to make it their own opinion. 




	Table 
Pupils work books and pen 
Visual aid sheet pre prepared (list of words, phrases and corresponding pictures). 
Book – tedi twt dw i. 

	

Plenary
	
Sit all pupils together on the carpet. Ask the pupils what have they learned today, ensuring hands up and all ability pupils are able to have a go. 
Put on the ‘sut wyt ti’ song and encourage the pupils to join in. 


	
The pupils should be able to discuss what they have learned, showing understanding. 



	




Lesson Plan 2. 
	Student-teacher
	1708205
	Class:
	Year one 

	AoLE or Subject
	Welsh language 
	Date:
	15.05.2020. 

	Lesson Focus:
	Saint David’s day: the pupils will experience cookery through making welsh cakes, and broaden their use of welsh language through this skill.  

	Meaningful links to Curriculum 
	Welsh:
· Oracy- experience a range of play and planned activity including those that are child initiated. 
· Ask and answer questions.
· Be involved in active learning activities. 
· Participate as an individual and part of a group.


	Meaningful links to:
Cross Curricular Responsibilities
	Knowledge and Understanding of the world:
· Learn where their locality is. 
· Begin to identify different ways of life at different times.
· Learn differences between their locality and other parts of Wales, and the rest of the world. 
· Learn how everyday materials change shape when squeezed, squashed, twisted and bent.
· Experiment with everyday materials, and use their senses to sort or group them.  
creative development: 
· Experience art, kraft and design from Wales.
· Experience traditions and celebrations of cultures. 
Personal and social development:
· Activities that allow them to use their senses, be creative and imagine.
· Given the opportunity to use different resources’. 
· Given the opportunity to adopt different roles, such as leadership. 


	Personal Targets (Linked to QTS and identified in weekly review)
N/A. 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Introduce Welsh words into their vocabulary through discovering Welsh heritage and traditions. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	The learners, by the end of the task should understand the meaning of St David’s day and why we celebrate it in Wales. They should be able to recall at least one fact from either the video watched at the start of the day or from discussions with staff when participating in the enhanced provision area tasks. 





	The learners must be able to say a number of Welsh colours and count up to 10 in Welsh when engaging in the task. 
The learners must be able to answer questions asked in Welsh with prompting.
The learners should be able to say what they have learnt at the end of the activity and say something about St David’s day and why we celebrate it in Wales. 
The learners should be able to follow instructions and understand Welsh numbers when said ‘add dau bowls’ prompting counting skills. 
The learners should work as part of a team and show communicative skills throughout. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to  prior learning)
	This activity is a whole day activity for all pupils collaboratively, to experience working with pupils outside of their normal ability groups. To engage pupils further and to enhance oracy development. 
Begin the session by preparing spring and St David’s decorations in the classroom. The enhanced provision area has been set up:
· Yellow Daffodil’s in the maths area to count and sort into the correct yellow bowl.
· The role play area has welsh lady costumes and kilts. 
· The role play area now has printed images of cockles, cawl and welsh cakes to add to the kitchen area. 
· Saint David, daffodil and welsh dragon sheets in the colouring/ painting area. 

To begin the session, I will ask the pupils if they know anything about Saint David, or any welsh traditions, using the enhanced provision resources to prompt the pupils through discussion. 
Then, to introduce the task I will play a short-animated story of saint David’s day to the children on the carpet. 

The song ‘dydd dwyl Dewi’ will play in the background when the pupils go to the enhanced provision areas and engage in the group activities. 
Tell the pupils that we are having a welsh filled day today with our friends, and use a Dewi dragon toy to explain how we need to say lots of welsh words and phrases all day so that Dewi is happy. 
	· To engage in questions asked about Saint David’s day, for example stating the colour of the daffodil in Welsh and English. 
· To show engagement and understanding when watching the story, and have the ability to answer any questions asked after it. 
· Be able to show independence when deciding what enhanced provision area to visit and play as part of a team. 





	· Dewi dragon toy
· Premade resources for enhanced provision areas. 
· Saint David’s day video. 
· Music playing device.

	

Teaching & Core Learning
	Allow the pupils to choose the area of their choice.
An adult will be in the outdoor garden area for foundation phase within the school, where pupils will be given the opportunity to plant daffodil seeds. 
A small group of pupils will be asked to join in cookery at the table as a focused task with me. 
The ingredients have been separated into small numerous coloured bowls. For example we need 8oz of flour and 2oz of caster sugar, I will separate the flour into 8 blue bowls and the caster sugar into 2 red bowls and so on. 
On the pupils ‘recipe sheet’ it will say ‘add 8 bowls of flour’ or to differentiate I will ask the pupils to ‘add 8 bowls of flour’. Seeing first if the pupils know what flour is, allowing them to take a guess and have a think about what it may be, if not able to guess correctly I will say ‘add 8 red bowls’. 
The bowls will have the welsh colours written on the front, and when adding I will ask the pupils if they know what the colour bowl is in welsh. 
I will encourage the pupils to count in welsh when they add each bowl. 
When rolling and mixing, pay attention to the different shapes the ingredients make and what happens to them. 




	The pupils are to engage in the task firstly by being able to say the different coloured bowls in English and then have a go in Welsh. They will then be able to guess what is in each bowl by looking at it and smelling it, using their senses throughout the task. 
When engaging in the cookery, counting skills will be needed, and listening skills in order to add the correct ingredients. They will be encouraged to work as part of a team, and listen to one another’s opinions and discuss what they are doing throughout. 
	· Coloured bowls
· Ingredients for Welsh cakes. 
· Recipe sheet.
· Aprons
· Rolling pin
· Whisk 
· Spoon 

	

Plenary
	The pupils will have the opportunity to discuss the work they have done today and the middle and high ability pupils will draw a picture in their books representing all the busy work done throughout the tasks today. 
I will ask the pupils what they learnt about St David and do they know why we have Saint David’s day. 



	Engage in discussion with myself, and their peers to present their thoughts and feelings about the task.
Refer to previous knowledge regarding what they have learnt about St David to enrich their understanding of Welsh culture and heritage. 




	· Book 
· Pencils 
· Colouring pencils



