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Targets from my previous assignment
	Target
	How I have addressed it in this work

	Revisit referencing conventions to ensure these are adhered to consistently throughout.

	I have used the Harvard referencing guidance booklet to ensure all of my citations and references are done correctly. 

	Aim to paraphrase where possible to strengthen the knowledge and understanding component of future assignments.


	I have used less direct quotations and instead paraphrased and added more of my own opinions throughout my assignment. 

	Continue to develop a critical approach throughout, offering the opposing view supported by literature whenever possible.


	I have tried where possible to find authors and sources who disagree with my suggestions for my school. 






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
Introduction 
In this essay I will be exploring the benefits and potential limitations of primary school x encouraging parental engagement, using the local area to support learning and equity and diversity within the school community. Throughout my assignment my school will be referred to as school x, in accordance with the BERA guidelines for educational research on confidentiality and consent (BERA, 2024). 
Community profile 
School x is a suburban school that falls under the Swansea council local authority. School x has a few woodland areas, parks and houses. On top of this, school x has a few shops close by as well as a comprehensive school, (Google maps, 2024). School x has a Flying Start group based within the school that helps disadvantaged parents and children in the local area, (School x, 2024). School x has 435 students in total and a pupil to teacher ratio of 23.8 (Welsh Government, 2024), which can make planning activities, trips and lessons more difficult for the school in addition to this the teachers ability to provide one-to-one support and guidance to each child can also be more challenging due to the high number of pupils in the school, (Furtado and Ouvry, 2020, c.5, p.124). In addition to this, 22.5% of the children that attend school x are eligible for free school meals, which is less than the local authority average of 24.1% and just below the national percentage of 22.9% (Welsh Government, 2024). The percentage of children in the school with ALN is not applicable. 5.5% of the pupils in the school have English as an additional language, the local authority percentage is 11.1% and the national percentage is 7.1% (Welsh Government, 2024). Whilst this is a relatively low percentage it is still important for staff to be aware of these statistics so that they can provide the best support possible. The percentage of ethnic minority pupils in the school is 14%, the local authority percentage is 21.8% and the national percentage is 15.3%.  This is again a relatively small percentage of the school, however it is still important to recognise these statistics when looking at equity and inclusion in schools. School x had its last ESTYN report in 2020, in this report the school achieved excellence across all five inspection areas, standards, well-being and attitudes to learning, teaching and learning experiences, care, support and guidance and leadership and management. When this report was carried out the three-year average for pupils eligible for free school meals was around 21%. This figure was slightly above the Welsh average of 18%. This indicates that there has been a slight increase in the pupils who receive free school meals which could potentially highlight an issue with poverty or low-income within the school’s catchment area. Most pupils were of white British ethnicity and came from homes where English is the main language. Very few pupils spoke Welsh at home, (ESTYN, 2020). This highlights two main issues for the school, the first being a lack of love and encouragement for use of the Welsh language, the second being the lack of parental or family involvement with the Welsh language. The last time the school development plan was updated was in 2021, in this report the school highlighted areas of improvement that they wanted to achieve by 2023. These areas are following the ESTYN report and cover the same five areas of inspection, for standards the school wanted to further develop pupil responses to learning in Mathematics and Numeracy through effective self and peer assessment strategies. In well-being and attitudes the school aimed to develop the target group for specific sessions in order to improve the social interaction skills and resilience of a minority of pupils. Next, the teaching and learning experiences aimed to be improved through developing long-term planning which includes every What Matters statement, and is characterised by authentic, interdisciplinary learning experiences. With support and guidance, school x aimed to adapt school processes and undertake key tasks in preparation for proposed ALN reform. Finally, the leadership and management of the school aimed to be improved through continuing to strengthen school-to-school support with a range of schools, (School x, 2021).
Suggestions for community engagement
Firstly, one of the most important relationships within the school system is the relationship between the parents/carers and staff members. Creating a positive link between home and school x can have a plethora of benefits including better attendance, improved well-being of children and parents, better academic attainment and improved quality in homework (Boonk et al, 2018, cited in Goodall and Greasley, 2022, p.77). Parents play a vital role in preparing their children to begin their school journey, simple activities such as reading at home, speaking and singing to their children can have a massive impact on children’s literacy and language skills before starting school. Positive results have been reported between early parenting and ‘school readiness’. One set of studies reported positive associations between mother’s education and the sophistication of their interaction with their child’s reading, which was also associated with the child’s reading level, (Korat, 2009, cited in Gorard and Beng et al, 2012). Therefore, encouraging parents to read to their children outside of schools should be encouraged by school x. Parental engagement should be a priority for all schools considering the variety of holistic benefits for all members of the school x community. However, it is important to take the lives of parents’ lives into consideration when aiming to achieve this positive relationship. For example, some parents may have long working hours that limits their abilities to participate in school events. On the other hand, parents may have their own negative experiences from school that can impact how they interpretate their child’s school experience or conversations with members of staff, (Goodall and Greasley, 2022, p. 77).  As well as parent’s lives outside of school, it is important for parents to understand the struggles that staff may face when it comes to establishing a positive and working relationship with parents. Many programmes preparing teachers will mention communication with parents, and many will discuss issues such as parents’ evenings, and potentially mention ‘difficult conversations’ with parents. This can set a tone for practitioners at school x that dealing with parents is challenging and that conversations are only needed in a negative context. Staff are often not advised on how these relationships can be positive and beneficial for children, parents and staff, (Flynn, 2007, cited in Goodall and Greasley, 2022, p. 77).  However, both staff at school x and parents should strive to overcome these barriers in order to provide the most positive and fulfilling school experience for the pupils, parents and staff of school x. 
Secondly, many schools use their local area as a tool for learning, particularly in the foundation phase of learning. 
‘Over many decades, studies have shown the multiple benefits of outdoor learning including how learning in the natural environment has the potential to impact positively on student behaviour and ‘readiness to learn’, to make learning more enjoyable, to enhance social skills and improve general wellbeing’.
(Cudworth, 2021, cited in Blackwell and Marsh, 2023).
There is a park 10 minutes away from school x with a play area, trees and fields that can provide a variety of learning experiences. Children are able to gain experiences and develop creative and problem-solving skills that may be limited due to lack of space or resources in a typical classroom. In addition to providing pupils with an array of experiences that can help them to expand their skills, using the local area also improves children’s links to their community. It is important for children to feel like happy and valued members of their wider community, to take part in shared first‑hand experiences that they can refer to within their play and to develop the excitement of feeling that they are real explorers on real and exciting adventures, (Furtado and Ouvry, 2020, c.5, p.123). Despite the wide array of benefits that outdoor learning can provide, school x may struggle to provide these experiences to their learners due to the large number of pupils that attend school x. 
‘Travelling in a small group enables the experience to be tailored more closely to the specific interests, needs and stages of development of the children. The quality of the interactions with the children is likely to be far greater in a smaller group than it can be in a larger one’.
(Furtado and Ouvry, 2020, c.5, p.124). 
On top of this, if school x wants the outdoor learning experiences of their pupils to be of good quality, it is vital that teachers plan activities that have a key learning objective or purpose. Whilst most schools in Wales have initiatives such as ‘Wellie Wednesday’, regular and carefully planned out outdoor learning sessions will be more effective and have far more potential to influence future life choices and support the pupils emotional and physical well-being, (Furtado and Ouvry, 2020, c.5, p.126). 
Thirdly, all schools including school x should aim for a diverse and inclusive school community that strives for equity. Inclusive education is a process that works to increase participation and reduce exclusion of children from the cultures, activities and cultures around them, (Booth et al, 2000, cited in Goodall and Greasley, 2022, c.6, p.77). Equality supports all pupils in school x including pupils with disabilities, pupils with English as their second language, pupils in care or with single-parent families and pupils from ethnic minority backgrounds. One of the most important tools that a teacher can use to support equity is language. Language contributes to achieving full and effective participation, accessibility, attendance and achievement of all students, especially those who, for different reasons, are excluded or at risk of being marginalized’ (UN, 2016, p. 3 cited in Marias and Walton, 2022, c.2, p.14). One of the controversial uses of labels within the school community is the use of labels. Some people would argue that there are advantages to labels such as a diagnosis and the label that is associated with the diagnosis can lead to support for the child. However, others may argue that labels can be stigmatising and associated with negative bias and prejudice, bullying and teasing towards those who are labelled, (Marais and Walton, 2022, c.2, p.17). In addition to the language used in the classroom there is a debate on the topic of inclusion when it comes to disabled pupils being in mainstream education. On one hand, school x should be using a child-centred approach and teachers need to be highly skilled and motivated. This is not an argument against inclusion, it is because inclusion demands such high levels of teaching competence and organisational changes aimed at promoting effective learning that is so important for schools, (Loreman, Deppeler and Harvey, 2005, p.2). However, a survey from 2008 that asked teachers on their opinions on disabled pupils being in mainstream education found the following results: 76.8% of teachers did not believe that students with disabilities, regardless of the level of their disability, could be educated in regular classrooms. Students with behavioural disorders and those with additional learning needs were overwhelmingly the two disability areas that respondents felt should not be educated in regular classrooms, (Santoli, Sachs and Romey et al, 2008, p.2-4). Regardless of opinions on the matter of equality it is still vital for schools to teach their pupils and wider community the importance of equity. In the same way that schools are expected to teach core subjects and develop skills, they are also expected to ensure children learn about relationships, kindness and understand that people may believe different things to our friends and that that is ok. Schools have to be a part of protecting everyone’s characteristics and play a vital role in helping society become kinder and fairer, (Biddulph and Hewitt-Clarkson, 2022, c.5, p.65). 
Conclusion 
In conclusion, school x is an impressive school as seen through the ESTYN report and school development plan however in order to maintain its impressive community it is important for the school to take on recommendations to keep improving itself and the community. If school x aims to expand parental engagement, use the local area more frequently for learning and improve diversity and equity within their community through the use of language, then they will reap a plethora of benefits for the school, pupils, staff, families and the community itself. 
Reference List
BERA, (2024), Ethical Guidelines for Educational Research, fifth edition. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024-online#responsibilities-participants (Date accessed: 18th December 2024).
Biddulph. M and Hewitt-Clarkson. S, (2022), ‘Exploring LGBT+ identities and their relationship to inclusive practice in the primary school’, in Black-Hawkins. K and Grinham-Smith, Expanding possibilities for inclusive learning. London: RoutledgeFalmer. Available at: https://www.taylorfrancis.com/books/edit/10.4324/9781003137634/expanding-possibilities-inclusive-learning-kristine-black-hawkins-ashley-grinham-smith (Date accessed: 16th December 2024).
Blackwell. I and Marsh. K, (2023), ‘COVID couldn’t catch him there’: can outdoor learning benefit primary school-aged children after a global health crisis?’, International Journal of Primary, Elementary and Early Years Education. Available at: https://www.tandfonline.com/doi/full/10.1080/03004279.2023.2182162#abstract (Date accessed: 23rd December 2024). 
ESTYN, (2020), A report on Primary School X. Available at: <REDACTED> (Date accessed: 8th of December 2024). 
Furtado. A and Ouvry. M, (2020), Exercising muscles and minds, 2nd edn, London: Jessica Kingsley Publishers. 
Available at: https://ebookcentral.proquest.com/lib/trinity/reader.action?docID=5909927&ppg=1 (Date accessed: 23rd December 2024).
Goodall. J and Greasley. S, (2022), ‘Developing inclusive school communities through parental engagement in their children’s learning’, in Black-Hawkins. K and Grinham-Smith. A, Expanding possibilities for inclusive learning. London: RoutledgeFalmer. Available at: https://www.taylorfrancis.com/books/edit/10.4324/9781003137634/expanding-possibilities-inclusive-learning-kristine-black-hawkins-ashley-grinham-smith   (Date accessed: 5th December 2024).
Google Maps, (2024), available at <REDACTED>. (Date accessed 2nd January 2025). 
Gorard. S and Beng. H.S et al, (2012), The impact of attitudes and aspirations on educational attainment and participation. Available at: https://d1wqtxts1xzle7.cloudfront.net/67131851/The_impact_of_attitudes_and_aspirations_20210505-17707-vzdj5u.pdf?1620210863=&response-content-disposition=inline%3B+filename%3DThe_impact_of_attitudes_and_aspirations.pdf&Expires=1734367333&Signature=WAzflvnvq5fmpjlqu390yYhlGMMorAZLwWrbLNb6gIr8KLFNhP54NGFMZpxFKdIInE29lmFP22V-a529RNp1d3J91dy3D2ng5fIjhtSe7AALuJwrTvwJdgrLRj8MJLO8L-3kW4Z0LUPuqf81kwItcxyW4VOjSWv1rkF5J8ks2O~ebhmDqQTZ~piIKMlQaXWn1lZmFi4mJI4d06yL6g9LkJuoJmWpVP5Lua3L3IT4yrDO5SaN4~C0lBPhzcbZ1DrAGXTsDF0UvpL3aFmwLmYKclVzNfJnvzJTcXjd3Y9anDWq2YnHm0My6fzuRcb1dlM3hkOdjpLmqQ64QcxUzXA58g__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA  (Date accessed: 16th December 2024).
Loreman. T, Deppeler. J and Harvey. D, (2005) inclusive education, a practical guide to supporting diversity in the classroom. Abingdon: RoutledgeFalmer. Available at: https://books.google.co.uk/books?hl=en&lr=&id=YPzjekxxxeoC&oi=fnd&pg=PP13&dq=supporting+diversity+in+the+classroom&ots=w6ShrxYBn1&sig=GLcbCoFvpTCS0AshNgW_chTQFIg#v=onepage&q&f=false (Date accessed: 18th December 2024).
Marias. C and Walton. E, (2022), ‘Language matters’ in Black-Hawkins. K and Grinham-Smith. A, Expanding possibilities for inclusive learning. London: RoutledgeFalmer. Available at: https://www.taylorfrancis.com/books/edit/10.4324/9781003137634/expanding-possibilities-inclusive-learning-kristine-black-hawkins-ashley-grinham-smith (Date accessed: 16th December 2024).
Santoli. S, Sachs. J and Romey. E et al, (2008), A Successful Formula for Middle School Inclusion: Collaboration, Time, and Administrative Support, volume 32, pages 1-13. Available at: https://files.eric.ed.gov/fulltext/EJ827006.pdf (Date accessed: 18th December 2024).
School X, (2021) School development plan, available at <REMOVED>. (Date accessed: 28th November 2024).
Welsh Government, (2024), My local school. Available at: <REDACTED> (Date accessed: 8th December 2024).








image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




