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Taryn Williams
Prepare a prospectus for a radical school.

When considering the term ‘school’ countless experiences such as hard work, fun and competitiveness are amongst the few. Although school can be a happy and thrilling experience for most that may not always be the case for a considerable amount of the population. School can interpret itself in many ways for different individuals and is an experience for some which they would rather forget than reminisce. Schooling and education should not be compared as the same to one another, as both have completely different meanings (Barrow, 1978, p.7). The UNCRC (1989) states, that every child has the right to an education meaning every child has a right to learn no matter the context, however not every child has to attend school. The Education Act (1996) evaluates that although children should have some form of education, this does not mean it has to be within a school setting. There are many debates and concepts around schools and education settings and as to what methods of learning are best for children which will be discussed throughout this paper where a prospectus outlining radical education has been designed. That is why this prospectus has been developed in mind of children and their development not only educationally but mentally in order to support them to succeed in life the best way possible. 
The idea of school offers the possibility of learning overall such as; socialising, routine, opportunities and life experience. It is important to consider that these aspects are not always fulfilling for all children as everybody’s experience of school is different. By designing a prospectus which focuses on the whole child there is hope that self-discovery will enable a child to enforce their own attitudes to learning and make their own perspective upon life and of how they would like to lead it. Within this prospectus the main aims are to ensure children can access free play in order to support their mental health and well-being. School can be a challenging place at times for students when considering assessments, grading and tests. Educational settings can be emotionally stressful places for some pupils, even as far as calling testing student as a remark of emotional abuse (Williams, 2004, p.40). Understandably with the concept of any test or exam, pressure to do well is something human beings encounter. However, facing challenges in life is something every individual will encounter and perhaps school is a good starting point. There is reason as to why assessment is an important criterion within education as it allows teachers to monitor students' progress as well as evaluate the teaching and learning process within a classroom (Bartlett and Burton, 2012, p.107).
Especially when considering children are marginalised in most mainstream settings depending on age group and ability. Throughout this prospectus it will be made clear to see the impact this type of schooling can have upon children and why our approach may be a more suitable and effective way of learning and development in order to support your child as the grow. The prospectus below is of a community primary school and is designed for primary aged children of 3-11.
Introduction
Here at Bramble Bank Community School we aim to encourage students to try, be safe, and be kind as part of our school ethos. The school is of a spacious setting including suitable sized classrooms, large outdoor play areas including a forest school, expressive arts wall, with a garden and vegetable lot. Our main emphasis is free flow play where children if they so desire have the opportunity of working indoors as well as outdoors. Play is a significant part of young children’s development. Vygotsky’s (1934) theory of play suggests that it builds cognitive, social and emotional development which is plays a crucial part in a child's development (Scharer, 2017, p.63.). A free flow approach offers our pupils the chance to make connections between themselves, family and the communities of which they are part of (Bigge and Shermis, 1999, p.131). This holistic approach of learning incorporates with our method of moral based education. In order to develop every area of intelligence and each part of one’s self a holistic approach to education must be addressed enabling each child to use their uniqueness of learning to their best ability (Best, 2000, p,175). By using this method, we hope children will leave our school with fulfilment knowing they have given their best and succeeded in whatever aspect is important to them. 
Our large wooden bandstand offers the opportunity for outdoor learning all year round so children are never far away from the aspect of learning from and within the outdoors. Outdoor play has long been a distinctive part of education for young children, especially with pioneers of education such as Montessori and Frobel. Tovey (2007) states that promotion of accessible outdoor education is essential for children’s learning and development. Therefore, we feel passionate about using the outdoors to children's advantage. Here at Bramble School we aim to provide children with the necessary requirements within the curriculum, however our main emphasis requires us to support children in taking their own lead when it comes to their learning and development. Overall, as a school we fully embrace the new Welsh Curriculum and aim to produce high standards by following the Successful Futures (2015) report closely and striving towards the four purposes including;
· Students being ambitious capable learners ready to learn throughout their lives.
· Enterprising creative contributors ready to play a full part in life and work.
· Healthy, confident individuals ready to lead fulfilling lives as valued members of society.
· Ethical informed citizens ready to be citizens of Wales and the world.
By providing a friendly, caring and supportive community we hope all students will aspire to help one another in reaching whatever goals in life they may wish to achieve. Our hidden curriculum has stemmed from the knowledge of our students and is one of which we as a whole school are content to follow. Our hidden curriculum links closely with our ideology of moral learning. We respect our surroundings and environment by taking responsibility in taking care of the premises such as the vegetable lot and forest school. We believe our school provides influential moral environments and students and staff should put values into language and action (Best, 2000, p.41). However, not all would agree with hidden curriculums as it be a systematic method of which students must be in obedience to. Barrow (1978) states that problems within education are messages within hidden curriculum as pupils are taught something of which they do not understand. We consider seriously the aspect of education and the fundamental values of which it opposes for children and their future. Therefore, we feel our approach to schooling is one of which can be highly effective if used appropriately. However, our approach to schooling may differ to those of other mainstream schools. 
Quite often classrooms are differentiated according to age and then categorized into groups depending on ability. Although within Bramble School children are in similar age groups to one another the categorization of ability is non-existent. Bartlett and Burton (2012) describe how there is little difference between tasks set for a class of mixed ability, however it is important to consider if children are being challenged enough or supported effectively. As a school we believe children and teachers are here to try everything at least once and support one another in a setting where they feel comfortable and safe.  We believe that every child should be allowed to learn in a way which is accessible and suited to them as an individual and fully respect the child’s decision and best interests (UNCRC, 1989).
As facilitators of learning we are here to aid and support pupils when necessary with this. The idea of schooling can often be mis conceptualised as children being conditioned into learning specific topics at required times in specific order. Although it is of high importance that the curriculum is taught accordingly, an important aspect to us as a school is that it is taught effectively. Our term of education is defined by teaching and learning being a two-way process between student and teacher as well as real life experiences. Kolb (1984) describes this experience as knowledge which is gained from experience. Through implementing this approach, we hope children will learn and progress in ways of which they can learn and test themselves by gaining independent experiences. 
Moral education offers children the chance to become more empathetic and considerate to one another in the hope that this is something they continue to develop. Our school curriculum aims to ensure all students have the opportunity and support to reach their full potential academically, mentally as well as prepare them for future lifestyle. Although we are not a Welsh medium school, we are proud of our Welsh heritage and where possible use the language across the curriculum through teaching and learning. Strategies to implement Welsh throughout the school are in place to fully advantage our pupils. Criw Cymraeg offers children unique experiences of the Welsh language through using different themes each week, as well as using simplistic sentences around the school to students and staff. 
The role of a state providing school is a local authority providing funding enabling the successful functioning of a school. Under the Education Act (1996) it is a requirement that all local authorities provide education for pupils of primary and secondary age for them to have access to appropriate education. Appropriate education can be perceived as teaching and instructing children appropriate subject based lessons such as Maths, Literacy and Geography with a goal of preparing them for necessary assessment and testing. Principles of mainstream settings involve working towards inclusive education. This is something we aim to produce within our setting by following the requirements of the Welsh Government by producing Inclusive strategies. An important feature within Health and education for children is social inclusion. No matter a child’s ability or difference they have the right to equal mainstream provision alongside their peers (Bartlett and Burton, 2012, p.150). Equality and diversity are celebrated her at Bramble Bank and all children should feel part of the community having equal support and opportunities (WAG, 2015). If we desire caring and concerned individuals to emerge from our education settings, we should enable them with time and resources no matter their educational level to show they are not academic products but just people (Best, 2000, p.208).
School Structure
Our school facilitates learning for the Foundation Phase and Key Stage 2. Below you will be able to see how the school day is structured. The school day for pupils within Bramble Bank is shown below from Monday to Friday.
	
Days of the Week
	
Start of the Day

	
       Foundation Phase (FP) and Key Stage 2 (KS2).

	
	
	Morning Session

	Lunch
	Afternoon Session
	End of School Day
	After School Activities

	
Monday

	











8:15am for breakfast club. 

Otherwise school is accessible for students at 8:45am.
	FP – session starts at 9am. Child –lead activity. 

10:15am snack time. 

10:30am Curriculum learning.

KS2 – 9am session starts with cross curricular activity.

10:30 snack time.

10:45 Child-lead activity. 
	



12 Noon.












12:15pm.
	FP – session starts 1pm with circle time for activity.

2pm Child-lead activity.
	FP – 3pm.










KS2 – 3:15pm.
	









All after school clubs run from 3:30pm – 5pm. This is also applicable for Fridays.

	
Tuesday

	
	FP – session starts at 9am. Child –lead activity. 

10:15am snack time. 

10:30am Curriculum learning.

KS2 – 9am session starts with cross curricular activity.

10:30 snack time.

10:45 Child-lead activity.
	12 Noon.












12:15pm
	FP – session starts 1pm with circle time for activity.

2pm Child-lead activity
	FP – 3pm.










KS2 – 3:15pm.

	All after school clubs run from 3:30pm – 5pm. This is also applicable for Fridays

	
Wednesday
	
	FP – session starts at 9am. Child –lead activity. 

10:15am snack time. 

10:30am Curriculum learning.

KS2 – 9am session starts with cross curricular activity.

10:30 snack time.

10:45 Child-lead activity.
	12 Noon.












12:15pm
	FP – session starts 1pm with circle time for activity.

2pm Child-lead activity
	FP – 3pm.










KS2 – 3:15pm.

	All after school clubs run from 3:30pm – 5pm. This is also applicable for Fridays

	
Thursday

	
	FP – session starts at 9am. Child –lead activity. 

10:15am snack time. 

10:30am Curriculum learning.

KS2 – 9am session starts with cross curricular activity.

10:30 snack time.

10:45 Child-lead activity.
	12 Noon.












12:15pm
	FP – session starts 1pm with circle time for activity.

2pm Child-lead activity
	FP – 3pm.










KS2 – 3:15pm.

	All after school clubs run from 3:30pm – 5pm. This is also applicable for Fridays

	
Friday
 
	
	FP – session starts at 9am. Child –lead activity. 

10:15am snack time. 

10:30am Curriculum learning.

KS2 – 9am session starts with cross curricular activity.

10:30 snack time.

10:45 Child-lead activity.
	12 Noon.












12:15pm
	FP – session starts 1pm with circle time for activity.

2pm Child-lead activity
	FP - 1pm.










KS2 – 1:15pm.

	






All after school clubs run from 1:15 - 5pm. Including the one Friday of the month where the afternoon tea get together occurs.




Lessons vary between Foundation Phase to Key Stage 2. As a school we follow the National curriculum where lesson planning is key. The timetable is prone to change each term, of which all pupils all fully involved in. Pupils together with their class teacher decide what lessons are taught for morning and afternoon sessions from the curriculum, ensuring standards are met but that children have a choice in their education. Through using this approach, we hope students will take interest in their learning as Bartlett and Burton (2012) state the emphasis is upon individual development with students following their progression. On a Friday the school day finishes at an earlier time for all pupils compared to the other four days of the week. This is to ensure children have time to participate within activities in the community and recuperate with an early weekend ready for educational activities Monday. This is in alliance with the Well-being and Future generations Act (2015) as allowing important change to occur through people and the community.
We aim for our curriculum to be much pupil centred and child lead for students to feel some control over their learning. Neil (1921) believed children should be left t their own devices as in left alone to learn for themselves. However, we do believe children should not be facilitated in their learning by adults, but resources are in and around the school to utilise if they wish to. However, Every Child Matters (2004) states that teachers, teaching assistants and other key workers are a part of improving the teaching and learning process in education. 
As a school we like to engage upon a whole school approach when it comes to Health and Well-being. We wish for our staff and pupils to build up good resilience in order to help and support each other in protecting their mental health. Mental Health is a contested area as often it is not highlighted enough in education. Mentally Healthy Schools offers help and support for staff and pupils through programmes which are impressively informed. We use their support to appropriately aid staff and student with specific strategies to aid and support one another when needed. At Bramble bank School we understand school and life in general can be challenging upon times for students, we want to be there for our pupils, staff and community  when feeling challenging times and empower them with useful tools in order for them to independently use when needed so.
As a Community Primary School, we work closely with the community and Local Authorities. Together we contrast and compare ideas to continue academic attainment within the school and consider ways in which improvements can be made for children’s education. Although decisions are put in place such as correct teaching of the curriculum, we as a school independently decide how we run daily. According to Peskett (2000) governing bodies have the responsibility within an educational setting to help and support alongside other educational practitioners how to implement good education. Through the community a continual support system is apparent due to parents, governors, the community and teachers all contributing diverse opinions and ideas for the school to function accordingly and responsibly (Peskett, 2000.p.84). However, due to there being variant bodies involved with the running of the school it can be accustomed to debate surrounding various topics such as the curriculum or teaching approaches. Whilst governing bodies surmise policy making and ways of which the curriculum is taught within schools, they do not have a say over the day to day basis of the setting (Peskett, 2000, pg.85). Overall, it can be noted that all parties desire the same outcome which is the effective running of the school for its pupils. 
The Foundation Phase framework is a curriculum in Wales for all children aged three to seven (WAG, 2015). We work closely in accordance to its seven core aims whilst actively supporting children build upon their own knowledge and learning experiences. Literacy and Numeracy are a requirement of which we comply by however, our teaching methods may be of a more radical approach. Williams (2004) states that it is the National Curriculum which has a domineering effect upon schools, teachers and teaching and learning within the classroom. However, together with Local Educational Authorities we can provide a high standard of self-learning facilities for our children enabling them to express themselves accordingly. Our outdoor areas have activities of which children can use at any time. These consist of blackboards with chalks, mud kitchens and an outdoor sensory garden. Here children can independently take time for themselves whilst covering aspects of the new curriculum.
Across the school we are fortunate enough to have specialist trained teachers in moral based education. Children at all pints of their education have the right to discover right from wrong and responsibility. Best (2000) describes advocating moral education is even more important than teaching Literacy and Numeracy. Childrens emotional and personal needs must be met for them to be reciprocated into the wider community (Best, 2000). Whilst advocating children with the necessary skills of numeracy and literacy we take an approach where the classroom is less formal. There are of course original furniture including tables, chairs and a whiteboard to aid children with their self-discovery learning but in order to achieve inclusivity within our learning it is important for our pupils to feel equal to our teachers providing them information. Inclusivity is equal opportunities for all whilst removing barriers wherever possible (Bartlett and Burton, 2012, p.151). Although effectively it is important for boundaries to be in place when working with children. Mathesson (2000) claims maintaining dominance is achieved through professional development using experience and knowledge. With a maintained level of mutual respect children know how to respect others including teachers, as well as staff implementing clear notions between pupil and teacher. 
Teachers in Foundation Phase sit on the floor with the children during circle time instead of being sat on the chair whilst the children are asked to commute together on the carpet during story time or an activity. This way no hierarchical status is apparent which can be a daunting prospect to small children. Circle time offers children time to discuss, share and make action plans which are highly motivational for their education and in a fun context (Best, 2000). This supports areas of morals and citizenship as children discuss and react amongst one another in a social interaction. However, Revell (2004) would argue that circle time makes children conform in a specific way of which is not natural and that responses can be undermining. Although by children making positive contribution, we are following procedure of Every Child Matters (2004) in order to support children in sharing significant information.
Teaching within Key Stage 2 has similar principles to those of the Foundation phase as children have the freedom to decide ways in which they learn. Academically following the LNF progression increases such as exploring learning experiences I more depth, but we aim to make these transitions between stages simple through positive support.  
Assessment
Within the National Curriculum assessment is a necessary aspect. As activists of learning we provide children the tools and resources to ignite their self-learning. However, providing our pupils with the necessary knowledge in order to meet the National Curriculum requirements is of great importance. Although it is important to consider the benefits of testing and assessment and allowing pupils to understand this process also. This way we believe children will feel less pressurised to compete against one another and more empowered to reach their full potential by knowing they gave their best. Within primary school age children, a lot of knowledge is required in order to prepare them for later school life such as Literacy and Numeracy. The form of assessment will depend on the nature and reasons for assessment under the curriculum (Bartlett and Burton, 2012, p.108). Competition can emerge from testing and comparison when regarding grading. Bartlett and Burton (2012) describe testing at primary school age was a dangerous approach to labelling children. However, for progression to be made and continual success some sort of measurement must be put in place. Roebuck (2000) states that testing provides schools with information as to how effective their system is such as pedagogy and teachers and raise interest in areas which need further inspection.
Pedagogy
Our pedagogy within Bramble Bank is important as well as our incredible staff who offer astonishing guidance for our pupils. An example of our two-way teaching and learning process would be young children learning to read. Instead of choosing the book for the child to read and assessing them on their ability to read, therefore moving them up and down the ranks according to their ability. Stevenson (2011) states that children are set up for a future of success or failure through schools placing them into groups based upon rank and ability, and the best outcome a school can produce is significant exam results in order to boost measurable school performance. Our teachers cater to each child’s individual need by alternatively engaging with the child upon how they would like to learn. For instance, a child may have a specific interest in a hobby or may like to tell their own story. Together the class teacher and the child will write a story of their own to read through and practice. This way the child has a voice within their own learning method and feels less pressure to be attaining the same level as their classmates. This theory of teaching is known as behaviourist teaching and is best described as aspiring students to understand their learning strategies and what works best for them, and equally how they can improve (Bigge and Shermis, 1999, pg.11).
Within the 1998 Education Act it is stated that a school curriculum should promote moral, spiritual, cultural, physical and mental development whilst preparing pupils for adult life including opportunities and responsibilities (Best, 2000, pg.1). With regards to this being within the National Curriculum it may only be right to assume that schools are not just considered as textbook learning, and more consideration is towards the whole child. However, the Centre for Mental Health (2020) suggests that Mental Health is not taught within schools unless under special measures, meaning there is little to no awareness around children's mental health. This could mean that children are facing challenges with their mental health of which they do not know how to deal with, and schools are not equipped or specifically trained in order to support children through their challenging times. Here at Bramble Bank pupil's mental health and well-being is considered as highly important. We want our students and staff to be able to openly discuss their feelings and emotions and support one another with appropriate strategies in order to make life a little easier whilst in school. 
The well-being of Future Generations Act (2015) states that effective environments to support health and well-being are essential for young people and the community. This is where we feel outdoor setting can be of great use to our students. They can decide to take themselves out into the open when they feel overwhelmed or whether it be just to take some time out for themselves. As a school we feel this is both appropriate and necessary when it comes to the health and well-being of our students as it allows them to emotionally think, process and deal with a situation independently. We feel a great importance to prepare our students for the responsibilities and opportunities they may face in future experiences or adult life (Best, 2000, pg.1). Opportunities and responsibilities can include; applying for a job, looking after a loved one or running a home. As well as taking responsibility for our actions, our welfare and ways of which we develop our citizenship (Best, 2000, pg. 2). Citizenship is one of the four purposes in the new curriculum. Pupils should reach out to their community and be environmentally aware, all of which we encourage and promote here at Bramble Bank. Individuals should be able to act and think for themselves whilst receiving support from educators to succeed in adult life (Davison and Arthur, 2000, pg.51). Whilst we advocate citizenship it is the choice of each pupil as to whether they continue this after leaving Bramble Bank. However, we hope our students leave with a positive outlook through what they have learned.
 Understandably concerns may arise surrounding a morals-based approach method and it is something as a school we are willing to address. Concerns as to what moral teaching will take place is with the highest regard as arguably not everybody’s morals will be the same. Also, a sceptical concern is to whether the curriculum will be affected, the performance of students and where the school sits within National League Tables (Best, 2000, pg. 14). It is important to address that our pupils have a say in our morals as a school and what we believe they are ones of which we all hope to strive for. Pupils are able to identify with classmates, teachers and community members values to promote their relationships, review current practice and opportunities for improvement as well as recognise success on a communitive part of students, teachers and other contributing adults (Best, 2000, pg. 19).
 At Bramble Bank School we believe in full educational experiences for our pupils. By offering wide experiences and educating pupils upon citizenship, as a school we are involved with the evolution of society through using methods of discussion and reasoning (Bartlett and Burton, 2012, pg. 24). However, it has been argued that this approach of freedom within education counteracts with our innate ability of mother nature as humans. Plato (428-348BC) describes that freedom be a dangerous trait when it comes to humans. Giving children the desired freedom to learn and interact as they please will lead to instability in education due to the selfishness within human nature (Bartlett and Burton, 2012, pg. 25). However, it could be argued that giving children the freedom to learn allows them to express themselves in ways which may not be possible in a constricted learning environment. Therefore, it is crucial we meet everyone's specific needs for them to reach their full potential.
Attending our school, we feel will have a great impact upon pupil's outlook on life.  Within education today there is great emphasis upon trust, and positive relationships are a way of reinforcing trust in our school. We would like to encourage and promote our teachers the freedom to teach the curriculum in ways which are suited to all needs of the pupils as well as our staff. Involvement with National Curriculum leads to inspections within the school. This can be a daunting experience for teachers, but by developing a moral approach we hope to support our teachers in developing their confidence when delivering their specific strategies in teaching. Litigation within education can mean that teachers are undermined by hierarchical figures, who oppress teachers to be more vigilant with what they are teaching rather than if how they are teaching is effective (Furedi, 2005, pg. 10). 
This, however, only empowers our resilience within the school and to fully support one another in that the way we teach our pupils is fulfilling and effective across many academic and welfare areas. This is where we feel relationships between all involved parties of the school is crucial for support in making sufficient change in our pupil's education and lives. Freire (2016) describes families and participants coming together mean the combination of minds. Successful relationships bring successful outcomes and it is this mutual assistant, and involvement from families that will enhance educational policy (Freire, 2016, pg.12). Therefore, parental involvement and participation is important to us here at Bramble Bank. One Friday within each month we offer parents and carers the opportunity to gather at the school as a communal gathering. We call this our monthly afternoon tea. It gives us as teachers and you as parents the opportunity to discuss matters with your children's class teachers, offer your ideas for the school to make a matter of improvement as well as meet with other educators who are involved with the effective running of our school. Our Family Support Officer will also attend these gatherings, offering her support to families in the community to discuss any issues they may have.
We urge parents who may have concerns about their child's safety, welfare or education to immediately contact their child's class teacher. It is important to us as a school that we are aware of any uncertainty for us to work cooperatively in fixing an issue. Parents within our school are seen as educators and not customers of our valued community here at Bramble Bank, and together we are all accountable for the education in which we provide (Matheson book, 2000 pg.68). It is important that we work together as a community to achieve the best outcomes for all pupils who attend our school as we are all responsible for their education.
Our immediate priorities
At Bramble Bank we believe in having something positive to strive towards. As a school we set goals of which we would like to achieve by the end of each academic school year. There is no pressure to indefinitely reach these goals as well as no time scale in which to do so. If we are working towards these aims, we are all contributing to make our school run effectively. By the end of July 2021, we aim that;
· Children are practicing and promoting their good use of morals within the school and the utter community in order to contribute towards good citizenship.
· As a whole school and as an individual we always try, be safe and be kind.
· Continue to work towards four purposes of the new curriculum, as well as reach desired educational goals within the National Curriculum.
· Develop our well-being strategies and offer support to one another.
· Continue to expand and optimise our educational spaces indoors and out, including our environmental awareness and development of expressive arts ideas.
Conclusion
Moral based education seems effectively a progressive strategy in working towards the New Curriculum in Wales. It offers a positive light in pathing the way for future generations and gives students countless opportunities to take control of their education.  Teaching methods are considerably for the child and emphasise great deal upon supporting students to reach their full potential in order to reach maximum success. However, consideration should be taken when looking upon the amount of freedom pupils are given and whether the amount of free learning, leaves enough time for teaching of the curriculum as well as significant preparation for assessment and test. The setting itself offers its students the chance to socialise, learn and generally learn what it is to be part of a social community. However, it is not fully understood all pupils' backgrounds, which leaves optimism when a considerable number of pupils will have social and moral views that originate from home backgrounds and upbringing. This should be considered when regarding relationships, as a breakdown may be apparent due to parents who struggle emotionally or socially. In considering this, maximum encouragement should be offered when asking families to attend the afternoon tea gatherings as this gives opportunities for positive relationship building and healthy relationships surrounding the child. Overall, the effectiveness of focusing upon health and well-being is effective through evidence gathered. With more promotion and encouragement whilst running, alongside Successful Futures the impact upon the new reforming education could be greatly significant, and perhaps revolutionary for education.
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