



	

Coaching and Mentoring BMPF7061 
Module Co-Ordinator – Julie Crossman


Name: Roberta Claire Tucker 
Student Number: 0652239


Assessment Component 2 – 4500 words  
               ‘Portfolio comprising of four elements’ 
i. A reflective journal outlining at least six hours experience of planning and implementing the identified coaching or mentoring process Word Count – 5,310

ii. A critical review of your experience of coaching supervision or peer mentoring with an observed/recorded coaching or mentoring session of at least 30 mins duration, utilising the model from assessment 1. Word Count - 

iii. A critical reflection on coaching/mentoring performance in the workplace identifying strengths and areas for improvement. Word Count - 

iv. A personal development plan addressing the identified development needs.

Learning Outcomes 
 
· Plan, implement and evaluate a coaching or mentoring programme appropriate for the organisation.
· Critically reflect on the coaching or mentoring programme in the workplace, the ethical frame they have used and identify areas for improvement and produce a personal development plan.
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	Introduction to Student A

	
· BA1 student. 
· Going out on Placement One.
· Age 19.
· No previous experience in the classroom.
· Her own experience of education in school was positive.
· Academic standards are reasonably good. 
· Assignments have achieved x2 C grade and x2 B grade.
· Worried about placement.
· Worried about classroom management.
· Worried about letting people down and appearing incompetent.
· Nervous of asking for help.






Session 1
	‘SEE IT’ Coaching Plan (Planned by Coach, notes taken in session) 

	Name: Student A  
	Date: 28/3/23

	Session:  1 of 6
	Coach: R. Tucker 

	S 
 

	Story (attributions, energy, values, needs) 
· Contract and Expectations
· Energy Question – “What 3 adjectives might describe how you’re feeling?”
· Invitation to tell me about your situation at the moment.
· How are you feeling about your first placement in school?
 
	 Mirror Vocabulary
· Adjectives – anxious, nervous but hopeful
· Student A stated she had hoped to feel braver.
· She always wanted to be a teacher.
· She talked about family background.
· Talked about a ‘need’ to help pupils achieve their potential.

	E 
E
	Expressing Empathy (Respectful, Facilitate calm, Authentic feelings) 
· What is important to you in this situation?
· Distinguish needs from strategies.
 
	 Zone of possibility
· Feeling unprepared
· Expecting it is going to be very difficult and challenging.
· She feels she really wants to be accepted in the classroom.
· She is scared the children will not see her as a teacher.

	 
	 
	 

	I 

	Inquiry (Alternative strategies, Strength based questions, Vision) 
· Is there a time during the course so far that you have felt very confident?
· Is there one thing you could do now in preparation for your placement and allow you to plan forward?
	 Realm of capacity
· Completing some 1 to 1 Teaching Assistant experience.
· [bookmark: _Int_KxyivEid][bookmark: _Int_3c2iXMmQ]The teacher said she could see a real improvement for the pupil. 
· Organise all her thoughts and ideas. 

	T 
 
	Thinking (Reframe stories, Generate possibilities, plan changes) 
· What possibilities do you see for yourself in the next few weeks?
· What changes would excite you and make you feel great?
· What is your key focus for yourself at the start of placement?
 
 
 
 
	 Vision
· Positive mental imagery to enhance motivation.
· Developing skills
· Having an impact and helping individual children.
· In charge of the class for short periods of time.
· “That I don’t look like or act like a pretend teacher”



	Coaching Summary (filled in by Coachee at end of session, signed by both)

	Name:  Student A
	Date: 28/3/23

	Session: 1 of 6
	Coach: R. Tucker

	What are the key messages of the session?


· To remember why I wanted to do this course – try to ease my anxiety, as it is something I really want.

· That it is ok to feel nervous – all the BA1 students will be nervous like me.

· I am in control of how organised and prepared I am.



	What do you feel are your strengths and areas for development?

+ I do have some experience already even though it is limited.

+ I am willing to work hard.

Δ I want to make a good impression on my class teacher (Network class mentor)

Δ I want to make sure I do not let anyone down including myself.

	What did you agree to do before the next session?

· Re-read my lectures notes from this year to organise my own thoughts.

· I will set up my OneDrive with appropriate files and folders I can show my class teacher what I am working on.

· I will research my school online. I will make sure I have accessed relevant policies and information on my school culture and organisation.




	Goal/Action identified:


· Check through all guidance information to set up all required OneDrive, PLP and links.

· Read the suggested information on Induction, my expectations and school expectations.

· Start on placement and meet my class teacher in a positive, enthusiastic way.


Signed
	Coach:
	R. Tucker


	Coachee:
	











	Coaching Performance – Reflective Log (filled in by Coach after session)

	Name:  Student A
	Date: 28/3/23

	Session: 1 of 6
	Coach: R. Tucker

	What went well? What skills did I apply?

+ Contract and expectations were set clearly.

+ Safeguarding and privacy were discussed and agreed

+ Body Language – I tried to mirror her body language and gestures to make a quicker connection.

+ The student seemed happy to share her story – she seemed confident and relaxed in the environment to talk openly.


	What did not go so well?

Δ Student A still very anxious. The goals she has set herself should help her settle but there is a delay until the actual start of placement.

Δ Student was happy to discuss her ‘story’ however this may have taken longer than planned. However, it is more important that she feels heard and her lived experiences are the centre of the conversation as it should feed valuable information forward to later sessions.



	Did anything surprise you?

· The level of anxiety of Student A may signify quite low self-esteem. This may be something that is revisited in later sessions.

· I was expecting more silence in our conversation, but the student seemed very open to talking and listening. I think it will probably be quite important to design questions that she has to find the answers to through her own reflection rather than expect me to provide clues or answers. 


	What will I plan differently next time?

· An activity in the ‘Story’ section that allows the student to build self esteem.

· I prepared for this session to be more ‘awkward’ feeling as it is quite personal to begin to foster a coach/coachee relationship. Student A seemed to want more specific instructional guidance from me as a more expert coach in a position of authority. I need to plan to counteract this in future sessions. 








Session 2
	‘SEE IT’ Coaching Plan (Planned by Coach, notes taken in session) 

	Name: Student A  
	Date: 18/4/23

	Session:  2 of 6
	Coach: R. Tucker 

	S 
 
	Story (attributions, energy, values, needs) 
· Energy Question – “How would you describe your energy right now, on a scale of 1 - 10?”
· How have you been feeling since we met last?
 
	 Mirror Vocabulary Active Listening – coachee should speak for 2/3 of the time.
· Remind of the adjectives from last session.
· She talked of positive feelings of relief after having met her class teacher.
· Her body language seems positive, quite an open stance, however she uses less positive language.

	E 
E
	Expressing Empathy (Respectful, Facilitate calm, Authentic feelings) 
· Can you tell me about a conversation you had with your class teacher?
· What is important to you in this situation?
· How do you feel in the classroom? 
	 Zone of possibility. Authentic feelings.
· Issues mentioned in discussion were timings and resources. 
· She stated that she feels like ‘an imposter’ in front of the class as she feels her lack of experience shows.
· Student said she found it difficult when the pupils did not listen to her and was nervous still to be left alone in class.

	 
	 
	 

	I 
 
	Inquiry (Alternative strategies, Strength based questions, Vision) 
· If you could make one thing happen straight away, what would it be? 
· What one thing could you do tomorrow morning?

	 Realm of capacity
· The student says that she would like to bring the children back to ‘listening mode’ quickly rather than asking numerous times.
· Brainstorming ideas that originated from the student – stand in a different place, change my voice, give rewards or praise.

	T 
 
	Thinking (Reframe stories, Generate possibilities, plan changes) 
· Have you discussed this with your class teacher?
· How do you think you could get to know your pupils better?
· [bookmark: _Int_KW1stlI8]Is there any knowledge you already have to aid this?
 
 
 
	 Vision
· No discussion yet – Student says she felt uncomfortable to ask.
· The student says she needs to see the teacher carry out more of her strategies in class.
· The student stated she had spoken to her peers, and they were feeling similarly.




	Coaching Summary (filled in by Coachee at end of session, signed by both)

	Name:  Student A
	Date: 18/4/23

	Session: 2 of 6
	Coach: R. Tucker

	What are the key messages of the session?


· I am not alone in my worries.

· Change happens at different speeds, and I need to be patient. 

· Don’t be afraid to ask questions of my class teacher – she expects me to ask.

· [bookmark: _Int_eroN25gr]Trial and error – I should give things a go as long as I reflect on the strategies afterwards. 



	What do you feel are your strengths and areas for development?

+ I have several places to seek information from.

+ I have complete notes from lectures that I can re-read for research and ideas.

Δ I need to become more confident to ask questions of my class teacher.

Δ I want change to quickly sometimes.

	What did you agree to do before the next session?

· Re-read my appropriate lectures notes and research strategies I see my class teacher do.

· Observe my class teacher closely and reflect in my Learning Journal when I have questions about strategies or activities I have seen.

· During discussions on lesson reflections I will be brave and ask questions of the teacher.




	Goal/Action identified:


· Identify strategies that you observe your class teacher using.

· Share my Learning Journal comments with my class teacher.

· Plan to include one strategy in my lesson and reflect with the class teacher about how well it went.


Signed
	Coach: 
	R. Tucker


	Coachee: 
	









	Coaching Performance – Reflective Log (filled in by Coach after session)

	Name:  Student A
	Date: 18/4/23

	Session: 2 of 6
	Coach: R. Tucker

	What went well? What skills did I apply?

+ Energy Question worked well. Student A expressed positive feelings at 7/10.

+ Last session I was concerned about self-esteem but I was pleased to see more confident positive contributions.

+ The student has actioned her goals from last session so I can see a commitment to her own progress.



	What did not go so well?

Δ From my perspective as an experienced teacher I find it challenging to allow the student to come to their own conclusions. I must work on my style of coaching and move away from a more traditional mentoring style that I used when I was teaching.

Δ I need to control the student’s expectations in terms of speed of change. Incremental changes needed to reflect specifically. I think I may introduce a more defined reflection model so that the student can see the different stages of trial and error.


	Did anything surprise you?

· I am surprised by the student’s nervousness to ask questions about the strategies and practice she sees.

· I need to see if this relates to her core values.

· I will build this into the next session.


	What will I plan differently next time?

· I will plan for more open-ended questions.

· I will build more opportunities for thinking time. This could relate to a model or mere conversation.















Session 3
	‘SEE IT’ Coaching Plan (Planned by Coach, notes taken in session) 

	Name: Student A  
	Date: 25/4/23

	Session:  3 of 6
	Coach: R. Tucker 

	S 
 

	Story (attributions, energy, values, needs) 
· Energy Question – “Tell me about your biggest wins since the last session”
· Why are these wins so important? Activity to consider core values (Towards and Away from)
 
	 Mirror Vocabulary Active Listening – coachee should speak for 2/3 of the time.
· Student A talked about how she felt she had gotten to know her pupils much better and was feeling more comfortable talking to the pupils.
· She had enjoyed trying out different ways of grabbing attention in the classroom, however she stated, “I have more work to do here.”
· Core Values Exercise 
           Towards = ‘In control’ and ‘Credible’
           Away From = ‘Ignorance’ and ‘Complaining’

	E 
E
	Expressing Empathy (Respectful, Facilitate calm, Authentic feelings) 
· How are you feeling about your placement experience so far?


	 Zone of possibility. Authentic feelings.
· She feels like a small improvement in her knowledge has made a dramatic difference. She would like to find more opportunities to enhance this. 
· She feels that as she gains more knowledge and understanding it would allow her to feel like she was part of the school community more. Student A expressed a clear need to feel like a more integrated member of the class and school community.

	 
	
	 

	I 
 
	Inquiry (Alternative strategies, Strength based questions, Vision) 
· What do you think are some ways to feel more part of the team and get to know people and systems better?


	 Realm of capacity
· Brainstorm ideas. Lively discussion.
· Collaboration – working more closely with the class teacher for thorough planning.
· There is a craft club run by the teacher after school and Student A considered asking to assist with the club. 

	T 

	Thinking (Reframe stories, Generate possibilities, plan changes) 
· Why is it important for you to be part of the community?
· What skills do you think you will need to use?
 
 
 
	 Vision
· Student A expressed a wish to be a real team player, to feel like she was helping the pupils and not being a burden.
· Listening skills, adaptability skills, specific craft skills, creativity skills. To be able to exhibit her work ethic.



	Coaching Summary (filled in by Coachee at end of session, signed by both)

	Name:  Student A
	Date: 25/4/23

	Session: 3 of 6
	Coach: R. Tucker

	What are the key messages of the session?


· Knowledge about your pupils allows me to link my ‘Towards Values’ more securely.

· I can see lots of opportunities to be part of the school community.

· I have key skills that I can bring to tasks, but I do not want to seem big-headed.


	What do you feel are your strengths and areas for development?

+ I am enthusiastic to join in.

+ I am building my relationship with my class teacher and Teaching Assistants.

Δ I need to practice my skills and look for opportunities to use them in the classroom and after school clubs.


	What did you agree to do before the next session?

· Ask the teacher if I can assist with the craft club and offer to get involved.

· Arrange a session where I can plan and discuss collaboratively with my class teacher.





	Goal/Action identified:


· Plan collaboratively with the class teacher.

· Continue to get to know the pupils through the after-school club.


Signed
	Coach: 
	R. Tucker


	Coachee: 
	









	Coaching Performance – Reflective Log (filled in by Coach after session)

	Name:  Student A
	Date: 25/4/23

	Session: 3 of 6
	Coach: R. Tucker

	What went well? What skills did I apply?

+ The student was willing to share her story and thoughts in detail. I can see the impact of allowing and encouraging time for a coachee to think things through aloud.

+ Starting with ‘positive wins’ was particularly useful in setting a positive tone for the session and this seems to match her Away From core value of ‘complaining’ and towards solution-focused discussions.


	What did not go so well?

[bookmark: _Int_8ifbX0AN]Δ Although the introduction of the Core Values exercise was very helpful, it is only the start to the process. More consideration is needed.

Δ There is more work to do to understand how our behaviour is affected by our core values – particularly our ‘Away From’ values.


	Did anything surprise you?

· I was surprised by how quickly Student A chose their core values from the list in the exercise.

· She seemed really open to considering her underpinning values. There may be some more discussion needed to explore if past experiences can be explained by core values that may impact on self-esteem. 



	What will I plan differently next time?

· I think so far, the goals have been quite open.

· I would like to focus the student on more specific Professional Standards to achieve SMART goals. 











Session 4
	‘SEE IT’ Coaching Plan (Planned by Coach, notes taken in session) 

	Name: Student A  
	Date: 2/5/23

	Session:  4 of 6
	Coach: R. Tucker 

	S 
 

	Story (attributions, energy, values, needs) 
· Energy Question – “What colour might capture how you feel right now?”

 
	 Mirror Vocabulary Active Listening – coachee should speak for 2/3 of the time.
· Answers to this question must be freely expressed and accepted rather than analysed.
· “Orange - not quite yellow!” was student A’s answer. She seems to suggest that yellow is the colour she was aiming for. Student A talked about seeing the rising sun and the setting sun every day as she was working so hard but sometimes ‘missed’ the bright daylight.

	E 
E
	Expressing Empathy (Respectful, Facilitate calm, Authentic feelings) 
· What would make the situation different for you?


	 Zone of possibility. Authentic feelings.
· Spend less time planning. She talks about how long it takes to plan and think through her ideas for the lessons and tasks that she feels are inefficient and very time-consuming.
· At the moment she feels that she may not be making as much progress as she should be. She stated that she was concerned that it would have an impact on her pupil’s progress.

	 
	 
	 

	I 
 
	Inquiry (Alternative strategies, Strength based questions, Vision) 
· What do you need to do first?
· What would your ‘alternative’ day look like?


	 Realm of capacity
· Student A stated they would like some advice on planning times. “When I plan with my class teacher it takes a much shorter amount of time, but I do it on my own, it takes much longer.”
· Student A stated she needs to think about her decision-making. “How do I narrow down what I want to focus on?”  

	T 
 
	Thinking (Reframe stories, Generate possibilities, plan changes) 
· [bookmark: _Int_CYkxp20i]How does this affect you personally? How do you want to feel about this situation?
· What assumptions are you making about the situation? 
 
 
 
	 Vision
· Discussions centered around the feeling of inadequacy and feeling that she was letting her students down. The timing of lesson planning and indecisiveness feels like time is being wasted and therefore her well-being was being affected. Student A stated she wanted to feel more practiced and confident with a clear focus on what she was doing.
· Assumptions included ideas related to needing to have as much information related to cross-curricular links and meaningful objectives. The main assumption was that more ‘links’ are better and through discussion Student A began to consider that a clear focus with fewer objectives and framework requirements might benefit not only the time she spent planning but would also benefit the pupils as they could focus on the skills and knowledge more specifically.  



















	Coaching Summary (filled in by Coachee at end of session, signed by both)

	Name:  Student A
	Date: 2/5/23

	Session: 4 of 6
	Coach: R. Tucker

	What are the key messages of the session?


· ‘More’ planning is not always better. 

· If I can pinpoint a clear focus for learning it will allow more specific planning and a clearer understanding for pupils.

· My own personal well-being will benefit if I can be more efficient with my time. 


	What do you feel are your strengths and areas for development?

+ I want to do the best I can, so I am prepared to spend time and work hard.

+ I have lots of ideas and want to try and use them all.

Δ I need to realise that to do my best does not always need hours and hours of my time.

Δ I have lots of ideas, but I need to decide when it is best to use them.


	What did you agree to do before the next session?

· I will look back through the advice I received in lectures about planning and writing specific learning objectives and success criteria.

· I will write a plan and ask my class teacher to pinpoint the learning objectives and cross-curricular links with me. 

· I will set myself a time limit for planning in the evening so that I can allow some time to reflect and rest. 



	Goal/Action identified:


· Plan collaboratively with the class teacher.

· Read and be clear about effective learning objectives and success criteria in a lesson.

· Make time in the week to allow time for myself to enjoy an out of work activity. 


Signed
	Coach: 
	R. Tucker


	Coachee: 
	











	Coaching Performance – Reflective Log (filled in by Coach after session)

	Name:  Student A
	Date: 2/5/23

	Session: 4 of 6
	Coach: R. Tucker

	What went well? What skills did I apply?

+ The energy question worked well – it allowed the story to be quite personal.

+ The student’s ‘Away From’ values identified last session were ‘Complaining’ and I am uncertain whether we would have discussed these more holistic issues if the energy question had not been asked. The student would not have moved towards a ‘complaining’ story.


	What did not go so well?

[bookmark: _Int_OYqIuHcW]Δ Coaching sessions so far have focused on expert knowledge regarding performance during the placement. The well-being, holistic approach has been overlooked. I have encouraged the student to tell her own story, but I need to consider how to reframe stories better.

[bookmark: _Int_5bGdaUpW]Δ I can see a move from Performance Coaching for specific tasks towards a more Developmental approach which considers a more holistic approach. 


	Did anything surprise you?

· [bookmark: _Int_mfwZVhVp][bookmark: _Int_y8wqLWy7]I was surprised by the student’s willingness to forgo their own well-being to be organised and appear more successful.

· [bookmark: _Int_77TU7P9v]I think this is something that my organisation and the secondary cultures in placement schools need to be more aware of and build in plans to challenge the work-life balance on the course and teaching in general. 

	What will I plan differently next time?

· I will focus the story on or towards well-being next session. 

· Can this well-being focus link to the impact of well-being on the pupils? 

· Could I plan an exercise on the ‘Wheel of Life’ for the student to visualise her own priorities?












Session 5
	‘SEE IT’ Coaching Plan (Planned by Coach, notes taken in session) 

	Name: Student A  
	Date: 9/5/23

	Session:  5 of 6
	Coach: R. Tucker 

	S 
 

	Story (attributions, energy, values, needs) 
· Energy Question – “What are your priorities right now?”
· Complete a Wheel of Life template as the Story section of the session today.
            (See Appendix)

 
	 Mirror Vocabulary Active Listening – coachee should speak for 2/3 of the time.
· Discussion centred around the topic headings that she chose for the diagram. She debated on how to group headings and which to leave out.
· Student A talked about her priorities as she completed the Wheel. It became obvious through this discussion that she felt certain areas of her life were taking less priority than others due to the pressures of the course.

	E 
E
	Expressing Empathy (Respectful, Facilitate calm, Authentic feelings) 
· [bookmark: _Int_paDmwoyz]How do you feel when you look at your completed Wheel of Life?


	 Zone of possibility. Authentic feelings.
· The student stated she didn’t realise there were so many different parts to her life. 
· [bookmark: _Int_E8qpAT7j]She said the exercise allowed her to see the Four Purposes from a different perspective. The Four Purposes underpin all her work at school, however now she was applying them to her own life as well. She stated she was really surprised by this realisation.

	 
	 
	 

	I 
 

	Inquiry (Alternative strategies, Strength based questions, Vision) 
· What does this mean for you in the classroom?



	 Realm of capacity
· [bookmark: _Int_mMOLshxX]We talked about the struggle of dealing with opposable orientations (Bullough et al, 2004) and the need for her to continue to develop her own professional identity. (Lave & Wenger, 1991)
· Discussions centred  around what a professional identity is and how you form it. Student A stated that she thought it was based around skills, interests and how the pupils and other staff view you and that this relates to your core values like we discussed in an earlier session.

	T 
 
	Thinking (Reframe stories, Generate possibilities, plan changes) 
· How do you want to frame your identity?

 
 
 
	 Vision
· Student A stated that she had lots of feedback from her class teacher and other colleagues in school but felt she was lacking actual feedback from her pupils. She said she was very nervous about asking for feedback from her pupils as she was worried about what the answers would be. 
· She was very close to receiving her final report on Professional Standards and she was looking forward to reading it. 



	Coaching Summary (filled in by Coachee at end of session, signed by both)

	Name:  Student A
	Date: 9/5/23

	Session: 5 of 6
	Coach: R. Tucker

	What are the key messages of the session?
· [bookmark: _Int_vg5sCwXe][bookmark: _Int_cyZU9yuv]I recognise that there are many things different parts of my life, and they are all important.

· If I want to develop as a teacher, I need to be brave and ask pupils what they think of my skills and my teaching. 

· [bookmark: _Int_gXHspjM6]I have finally realised that the Four Purposes are actually for everyone not just the pupils in my class.
	What do you feel are your strengths and areas for development?
+ I am an enthusiastic learner and I want to learn more about my own professional identity.

+ I am brave.

Δ I need to discover what my unique skills are so that I can develop as a teacher.

Δ I need to look at the Wheel of Life again and balance some of my priorities.

	What did you agree to do before the next session?

· I will discuss my final report with my class teacher.

· I will design a questionnaire to ask pupils for their feedback.

· I will consider my own key skills.


	Goal/Action identified:


· Gather feedback from pupils and staff.

· Plan my own priorities.


Signed
	Coach: 
	R. Tucker


	Coachee: 
	






	Coaching Performance – Reflective Log (filled in by Coach after session)

	Name:  Student A
	Date: 9/5/23

	Session: 5 of 6
	Coach: R. Tucker

	What went well? What skills did I apply?

+ I think the Wheel of Life exercise was very insightful. Visualising priorities and attributing values were quite difficult for Student A but essential.

[bookmark: _Int_2aw2Jtg3]+ I think there was a real shift in perception for Student A when considering her own professional identity and it drew together all the disparate skills she had been trying to master. 


	What did not go so well?

Δ The Wheel of Life activity took quite a lot of time. Next time if I complete this task, I will consider asking the coachee to prepare this before and then talk it through in the session.




	Did anything surprise you?

· I had been trying to move towards a more holistic view of coaching with Student A, but I was still surprised when the ‘lightbulb’ moment happened and student A’s perception of herself and her identity visibly shifted.


	What will I plan differently next time?

· Session 6, the next session, will also be the last session. Student A will complete her first placement and receive her Final Report and the next session needs to support this process.

· I will plan for Student A to reflect on her overall standards and plan for future, sustainable progress.

· I will plan for an end to the coaching sessions so that the process ends professionally. 













Session 6
	‘SEE IT’ Coaching Plan (Planned by Coach, notes taken in session) 

	Name: Student A  
	Date: 16/5/23

	Session:  6 of 6
	Coach: R. Tucker 

	S 
 
	Story (attributions, energy, values, needs) 
· Energy Question – “What have you been most proud of during your placement?”


	 Mirror Vocabulary Active Listening – coachee should speak for 2/3 of the time.
· Student A talked about her interactions with pupils and feeling accepted as a teacher by the children.
· Improving her skills in planning and understanding what she is doing.

	E 
E
	Expressing Empathy (Respectful, Facilitate calm, Authentic feelings) 
· Do you feel any different now compared to before placement?


	 Zone of possibility. Authentic feelings.
· Discussion about how brave she felt she had become. She had been asked to teach topics that she was not confident in and had researched and improved her knowledge.
· She feels like she can cope with anything as in the classroom there is a need to be flexible and adaptable. 
· She stated she feels like a ‘whole’ person with a clear purpose.

	 
	 
	 

	I 
 

	Inquiry (Alternative strategies, Strength based questions, Vision) 
· With reference to the Professional Standards – What are your strengths?

· With reference to the Professional Standards – What would you like to set as your Areas of Development?



	 Realm of capacity
· Student A referred to her Final Report on Professional Standards and conversations with her class teacher and identified three key strengths.
[bookmark: _Int_sEwbcLMQ][bookmark: _Int_CDXbEnT2]            -  ‘Seeking advice and support’,
            - ‘Reflection on Learning’
             - ‘Taking Responsibility for Self’
· Areas for Development identified as:
           - ‘Managing the learning environment’
           - ‘Assessment’
           - ‘Welsh Language Skills’

	T 
 
	Thinking (Reframe stories, Generate possibilities, plan changes) 
· What are your plans moving forward in your learning? 
· How will you celebrate your success and what will future success look like for you?

 
 
 
	 Vision
· Student A will complete her Action Plan from her Final Report and more general reflections. She said she finds development areas easier to identify than strengths, so she will focus on celebrating a variety of strengths and reflect on her abilities. We discussed using a Wheel of Life based on various aspects of teaching so she could assess where her growth areas were visually.
· Future success was discussed in detail and Student A talked about developing her own techniques and skills so that her own personal identity could be developed. She recognised that she could not compare herself to peers as she was on her own journey. She said she was excited for the next stage of her learning. 



	Coaching Summary (filled in by Coachee at end of session, signed by both)

	Name:  Student A
	Date: 16/5/23

	Session: 6 of 6
	Coach: R. Tucker

	What are the key messages of the session?


· I am excited by my own progress and look forward to developing my skills and techniques.

· I have clear exercises that I can use to help me reflect and set my priorities.

· I am on my own journey and everything I do adds to my developing my professional identity.


	What do you feel are your strengths and areas for development?

+ I have survived the first placement. I was incredibly nervous, but I have learnt that everyone will help me to develop as a teacher.

+ I am thinking about things on a daily basis, but I recognise I need to look at my long-term progress. 

Δ I will look through my Final Report and set clear goals for myself.


	What did you agree to do before the next session?

· [bookmark: _Int_9oKRZ0Po]I will complete my Action Plan ready for next placement.
· I will complete a Wheel of Life exercise based on different aspects of teaching to help me write my Action Plan.


	Goal/Action identified: 


· Identify clear strengths and Ares for Development.
· Celebrate my success.
Signed
	Coach: 
	R. Tucker


	Coachee: 
	






	Coaching Performance – Reflective Log (filled in by Coach after session)

	Name:  Student A
	Date: 16/5/23

	Session: 6 of 6
	Coach: R. Tucker

	What went well? What skills did I apply?
[bookmark: _Int_qT8Nkt6i]+ I think it was important to look at the student’s proudest moments. She talked about a whole variety of examples that ranged right from individual encounters with children up to more decisive reflections with her class teacher.
+ I think the celebration of success has allowed the coaching sessions to come to a natural end as the placement ends. I hope that the exercises that Student A has worked on in the coaching sessions will allow her to continue the reflection process.

	What did not go so well?
Δ The session felt quite final, which was my aim however I will continue to be linked to this student for her BA2 and BA3 years so I do not want her to feel that because the official coaching is over that she cannot approach me for assistance or advice.
Δ I do not want this ‘finality’ to influence the student’s onward learning and reflection.



	Did anything surprise you?
· [bookmark: _Int_ewxcg6x0]I was surprised by how emotional the last session felt. I was extremely proud of Student A and her achievements. I feel very invested in her progress. I think this is testament to the effort made at the start of the coaching to establish a trusting, safe environment.




	How will I plan for future coaching roles?
· I would like to practice the Inquiry and Thinking sections of my model. I want to practice the types of questions I ask so that I can reframe the story with more purpose.
· I want to research my use of ‘Clean language’ in coaching. I have tried to mirror my coachee’s language and imagery, but I feel I need more practice at this.
· I would like to look at identifying a coachee’s preferred learning style and personality style using questions from the Insights programme early in the process so I can plan the sessions better.




ii. A critical review of your experience of coaching supervision or peer mentoring with an observed/recorded coaching or mentoring session of at least 30 mins duration, utilising the model from assessment 1.
Word Count - 2295

In this section of the assignment, I hope to critically review the coaching sessions that I carried out over a 6-week timescale with a BA1 student who was carrying out her first school placement. For each of the 6 sessions I have written a formal plan, the student and I have written a formal agreed coaching summary at the end of the session and then I have written an informal reflective log on the session to allow me to plan for the next session. As part of the Athrofa Partnership for Initial Teacher Education (ITE) I am a Professional Tutor responsible for the student teachers whilst they are out on placement in schools. I also lecture in the University and guide the students to achieve Qualified Teacher Status. (QTS) There is huge importance placed in the University on linking theoretical learning from the academic lectures to practical experiential learning in the classroom. (Lofthouse, 2018) Hagger & McIntyre (2006) assert that the importance of ‘practical theorising’ is essential for student teachers to improve their ‘craft knowledge’ in the classroom and that this challenge of trial and error in a ‘safe’ environment (Lofthouse, 2018) will encourage student teachers to experiment and take risks with their own learning. The role of the coach or mentor in this process is where I have chosen to base my coaching sessions' purpose. Within school each student teacher would be linked to their class teacher who we refer to as their Class Mentor and it is this person who will facilitate conversations, informal dialogue, and more formal weekly reflections to identify the key strengths and areas of development together with the student teacher. From my perspective, I am usually one stage removed from this intersubjective process or perspective as Wilbur (2000) would refer to it, as I oversee or supervise many of these coaching relationships with a network of partner schools. I was interested in seeing the process as a direct participant and understanding how the perspectives differ between the class mentor and myself as more of a Coaching supervisor. As someone in my role would enter and leave the direct relationship in a school and not be present for the entire process it


 is vital for me to assess the intersubjective perspective of the relationship between mentor and mentee and the interobjective perspection of non-conscious engagement (Wilbur, 2000) and the learning that happens when the mentee perceives and experiences systems, processes, and events in school life. I have placed myself directly into the process, behaving as a class mentor would so that I can experience and extrapolate the findings to a more consistent student experience across the network and ultimately across networks. 
[bookmark: _Int_SDybJ6y0][bookmark: _Int_RbcfWfVO]One dilemma that I have faced throughout this process is the difference between a coach and a mentor and the role they have in the coaching/mentoring process. As Lofthouse (2010) states a coach is seen as more supportive and collaborative whilst a mentor is seen as a ‘gatekeeper’ to the profession. The class mentor is expected to make the final judgements on their student teacher to assess whether they have reached the standard required however coaching requires a supportive rather than judgmental role which may not fit with the University needs. Maynard & Furlong (1995 p.181) talk about a ‘change of stance’ of the class mentor as the course progresses. Student teachers may need more supportive, modelling from their mentor at the start of the course, with the mentor taking on more of a coaching role or using coaching techniques to illicit more understanding before becoming a critical friend to aid deeper reflection before ultimately taking the role of co-enquirer. This style of collaborative learning with all parties contributing to research and development is essential to the culture of an organisation such as a school or within the university itself. Hardingham et al (2004 p.187) places this ‘emphasis on teams, not just individuals’ as central to the development of a culture of coaching. Connor & Pakora (2012) echo the openness of teams working together and acknowledging development needs and training requirements. Some of our students in the university will move through the stages Maynard & Furlong (1995) set out at quite different rates. Some students value questioning coaching styles whilst Passmore (2007) says some individuals value mentoring behaviours more. 
[bookmark: _Int_0Rkalja1][bookmark: _Int_gywinSfq]We expect our students to mimic their mentors in the initial stages of their training however we expect them to move beyond the apprentice model (Maynard & Furlong,1995) as they develop their own understanding and the powerful questions that coaches and mentors ask are directly linked to encouraging deeper understanding.  

Schön (1987) discusses activating the competencies of a student teacher and seeking solutions through deep reflection and Jones, Torres & Foulkes, 2018) clearly attribute the most progress to this informal dialogue that takes place in the coaching relationship throughout the training. 
It was these two ideas that I based my coaching plan on: activating competencies through deep reflection (Schön, 1987) and the quality of the dialogue in the coaching conversation (Jones, Tones & Foulkes, 2018) Cheliotes & Reilly (2010) talk about having a purpose or intention to the coaching conversation and I tried to ensure that throughout the ‘Story’ phase of my model I listened for the key vocabulary and thoughts from the student so that the session could frame it as the purpose. I based my questions around Dweck’s (2006) growth mindset style and used language that would encourage a positive response rather than a negative worry.
[bookmark: _Int_xqXjGG5H]I believe the main principles for any coaching relationship are trust, empathy, integrity, and respect (Rogers, 1961, Connor, 1994) added to a genuine motivation to learn. I believe that all coaching relationships are ‘learning relationships’ (Connor & Pakora, 2012, Sieler, 2003, Bluckert, 2005) so to be successful there must be an almost symbiotic relationship where both individuals will grow and develop. 
The ethical framework that supports the coaching sessions is also important as de Jong (2006) asserts it is the ‘essence’ of good coaching. Brennan & Wildflower (2014) identify that as coaches we have a duty of care to the students on the course that ensures their welfare is central to the experience. The essential skills of respect and fairness to diversity and cultural differences should always be evident but this goes further into knowing your own boundaries as a coach and as stated by the Association of Coaching in their Code of Conduct, practicing within your scope of competence. (Acc June 2023) Within my organisation there is already an additional level of coaching supervision to ensure the quality of practice. (Hawkins & Smith, 2006)



To critically reflect on my coaching experience, I have chosen to look at some of the essential communication skills in detail. The ones that I will focus on are 1) Powerful questioning and 2) Active listening. An overall target is also to assess whether my coaching model had value and how well it worked for my sessions.
1) Powerful questioning. 
[bookmark: _Int_CUaSasSJ][bookmark: _Int_csCu35dE][bookmark: _Int_BV6OdKqC][bookmark: _Int_r5TigUnY]After researching the styles of questions used in Whitmore’s GROW model (1992) and the questioning techniques used by Tschannen & Tschannen (2010) in their evocative coaching guide I knew that I wanted to emulate the powerful, insightful type of questions used. As Neenan (2008) asserts purposeless questions waste time and I knew we had a limited time for these sessions. Within the model I used there is a whole section where I would encourage the student to tell their ‘Story’ and I wanted a way to put them at ease and make the conversation more fluid. I used a series of ‘Energy Questions’ (Tschannen & Tschannen, 2010) to allow me to gauge how the student felt at the start of the session. These questions included examples like ‘What 3 adjectives would you use to describe how you are feeling right now? ‘What is your energy level on a scale of 1-10?’  and ‘What colour would capture how you feel right now?’ I included these questions to gain immediate feedback and allow me to assess how to progress with the session. I was very happy with the way the questions functioned in the session. They were ‘light’ enough to allow the student to feel they could answer them without too much thought, they were fun enough to aid in the building of a genuine, empathetic relationship as well as thoughtful enough to begin to aid the process of reflection. I was very pleased with how they went in the sessions and the student grew to expect this type of question at the start of each session. 
        As Vogt et al (2003) states coaching should allow for open-ended questions rather than more solution-focused questions. Clark & Egan (2015) go on to explain how open-ended questions encourage reflection and allow us to see ideas from a new perspective. I thought carefully about the questions that I planned for the rest of the phases in the model. I was very aware of Tschannen's (2010) evaluation of the Mobius-Strip model where he talked about the need to show empathy as you ask the questions otherwise it may appear like an


 interrogation. Examples I used in the sessions were ‘What are you most proud of?’ ‘What would your alternative day look like?’ or ‘What would you do first?’ I wanted questions that were Socratic (Neenan & Palmer, 2001a) in nature and that would appear ‘neutral but curious’ (Sutton, 2020) I hope that my questions fulfil some of the key traits of Socratic questions where they seek clarification, probe assumptions and viewpoints and look for implications for practice. (Neenan & Palmer, 2001a) 
[bookmark: _Int_R8BYpfHr][bookmark: _Int_MrUSAVBk]However, I feel that this is one of my targets to take forward on my Personal Development Plan. My prepared questions were targeted to meet the requirements, however during conversations with the student I found it more difficult to pose those questions part way through discussions. I found I relied on a few questions that became too repetitive, and I would like to widen my bank of questions so I can use them with more confidence in sessions. As someone who is knowledgeable about education and strategies in the classroom after many years of experience, I found it difficult and challenging at times to remain in my coaching persona rather than my mentoring persona. I agree completely with Parsloe & Needham (2009) about adopting an ‘ask, not tell’ approach and can see that to facilitate self-awareness in the student I need to allow her to make the connections and reach the ‘milestones of growth’ (Wilbur, 1999) through her own learning. Berger & Fitzgerald (2002, p. 31) explain that “the most powerful intervention coaches can provide is simply to help keep critical thoughts alive for their clients” and this requires a “suspension of judgement” or comment on my behalf (Mezirow, 2000, p.13) Vogt et al (2003) assert that powerful coaching questions can ‘transcend boundaries’ and I am not at this stage of competence yet and I recognise I need to work on my questioning abilities.
2) Active listening.
[bookmark: _Int_vdFZCjhY] CUREE (Centre for the Use of Research & Evidence in Education) (2005) includes active listening as one of the top three essential actions for a successful coaching session. Active listening includes many more parts than the name suggests and ranges from the type of dialogue used, facial expressions, tone of voice, use of analogies and metaphors and articulating clearly what you are saying. Covey (1989) talks about distinct types of listening that people employ in their everyday lives from ‘Pretend’


[bookmark: _Int_kgTVAoIu]listening, to ‘Selective’ listening and most importantly ‘Empathic’ listening. As a coach, I feel it is so important that for that time all your attention is focused on the student. Sessions should not be interrupted to allow for a fluid conversation, timings whilst obviously need to be monitored should not be referred to impatiently so the coachee feels awkward. To build trust and loyalty from your coachee you need to engage in integrative dialogue (Clutterbuck, 2004) where you both take part “in a collaborative guided discovery” (Megginson & Clutterbuck, 2009, p.15) 
As Sutton (2016) describes empathic listening is about reflecting the emotions that the coachee shows in their story. Nelson-Jones (2014 p.102) agrees asserting it is about “responding to clients’ music and not just their words.” 
[bookmark: _Int_L3wtI9Aq]As a teacher for many years with a specific role for the well-being of pupils I feel that the skills contained within active listening are pertinent to me and I take considerable pride in allowing a student to tell me their story and support them in their learning process. I am very aware of my tone of voice and I how I illicit information in conversations and I have practiced my non-verbal behaviours (Mehrabian, 1971) for many years as I have been in the place of the student where I did not feel that my views were heard or understood and do not wish to do the same with my students. As Engel (2020) says, to capture loyalty, people of all ages must feel heard. Throughout the coaching sessions with Student A I have tried to use the ‘Energy questions’ to listen for the emotions in the story and to use the empathic ‘ear’ (Daloz, 2012) to support a ‘new way of seeing’ (Kegan, 1982) to find authentic solutions. My target for my Personal Development Plan will be to continue to practice active listening in all its parts, specifically listening to understand rather than to reply. (Engel, 2018)
Overall, I feel that the use of a model allowed for well-structured sessions. It made it very obvious that there was ample time for listening built into the programme and also that their story would be treated with respect and empathy. I feel the title of the Model “SEE IT” allowed analogies of identifying a vision and forward thinking, creative solutions. 


iii) A critical reflection on coaching/mentoring performance in the workplace identifying strengths and areas for improvement. 
Word Count - 1560
As part of the course, I completed the Insights online questionnaire (Insights Group, 2017) and in this section of the assignment I hope to evaluate my own strengths and areas of development as a coach, alongside the insights into my own attributes and personality traits in the report. 
As I have done with my coachee I need to challenge my own assumptions of how I work with others and how I learn. As Knowles, Holton & Swanson (2005, p.11) explain “the seeking of clarification of meaning of one’s experience leads to a concept of change and a concept of learning.” The ‘internal dialogue’ (Beck, 1976) that influences your own self-efficacy requires consideration so that clear, achievable areas of development can be identified and planned for. 
Whilst reflecting on my own strengths and areas for development I think it is also important to consider the culture of the organisation I work within. For this I will evaluate the culture of the Athrofa rather than the culture of UWTSD (University of Wales Trinity Saint David) as that is a far greater entity that I know less information about, so I would not wish to generalise. Johnson et al (2012) designed their ‘paradigm of the work environment’ model and consider six areas. I will look at each in turn.
1) Stories
[bookmark: _Int_DOnUrrNS][bookmark: _Int_yx5HShMA]Within the Athrofa I have heard many stories of past members of staff, and they all relate to how experienced they were and how confident and decisive they were. As part of a coaching culture this is positive for me as the stories shared relate to celebrating experience and confidence and how those ideas may be passed on to other staff. However, this makes me nervous about my position in that culture as I am a new inexperienced staff member finding their way through the systems and traditions. My Insights report recognises my need for values-orientated, people-focused working and celebrates my analytical thinking, attention to detail and sense of duty. I feel this is a strength in my coaching as I think it is important that the coachee has clear expectations about the

 sessions and knows that their coach has planned, is organised and has a focus on the person and their needs. Over the coming months as I establish my role, I think it is important that I show my values in my interactions and people understand my commitment to the job.
2) Rituals and routines
Coming from an educational background, my working life has been structured by a very set timetable of learning and although it is necessary to be flexible at times to cope with additional events, it is consistent throughout the year. Within the Athrofa I have found that there is a less formal, more flexible approach to work. Whilst this can definitely have its strengths, my insight report reveals what I have always known about my character is that I like organised, formal routines so I can pay attention to the details of events when needed. The coaching sessions with Student A were timetabled well in advance to correspond with key events in the student’s placement school and my timetable and they did not need to be changed or altered because of this. My Insights report identifies me as ‘A completion expert’ who prefers to work in a steady paced environment and because of this I can appear quite stubborn, plodding, and reliant on a timetable. I would like to work on becoming more flexible, but I value actions over words and can get quite frustrated if others do not follow guidance. I am systematic and hard-working in nature, and I do genuinely enjoy and gain satisfaction from completing jobs that others may regard as less interesting if it allows my team to cope with increasing levels of complexity. 
3) Symbols
[bookmark: _Int_jRzfmLVF]I believe the image of the Athrofa is one of a hard-working, co-operative team of very experienced individuals. All modules are based on academic theory and understanding, and the vocabulary attached to education is wide-ranging and difficult to understand at times. In my role I have been placed to bridge the gap between the curriculum tutor role and the professional tutor role. The largest status symbol I view in the Athrofa is securing the role of Module Lead for one of the main academic modules and leading a team of staff. Within my professional tutor role I am responsible for the Qualified Teacher Status (QTS) Pathway and as the name suggests it is not known as a ‘Module’ but merely a ‘Pathway.’ 


[bookmark: _Int_Csv5Pa7Y]Without QTS a student teacher cannot become a teacher even if they pass all their academic modules so the importance of the work the professional tutor team undertakes cannot be downplayed however, I think the divide between curriculum and professional is still quite large. As a coach I believe that my Insights report suggests I have a variety of knowledge which is rich in practical detail that will allow me to facilitate new perspectives for the students as I can look at issues from different angles. In my QTS role, I made strides to make the lectures based on academic research, and this I hope will bridge the gap further, but this is an ongoing target. 
4) Organisational Structure
[bookmark: _Int_F2mewnXu]The Athrofa’s leadership structure is very flat, and colleagues are responsible to each other for their day-to-day work. There is one line manager responsible for all 40 members of the team and a team of four strategic leads who answer to the line manager but are not line managers for their own teams. In terms of my preferred working style, I expect authority to establish clear guidelines and expectations and then I value my own independence to complete my role. I like to work in a quiet environment with people who share the share hard-working values as I do, and I appreciate time to master technical subjects. My Insights report states that I am fully aware of the need to comply with the established view, however I often distrust authority and its underlying values and would prefer to remain neutral.
As a coach I value the independent nature I can show whilst still working within the consistent boundaries and guidelines to provide an equity of experience for each student teacher.
5) Control systems
[bookmark: _Int_uSdeC3m0]The Athrofa is very good at celebrating the successes of its members. During staff meetings, Governance meetings and individually staff are very willing to celebrate and congratulate others when something has gone well. This is a very positive aspect of the culture of the team and encourages people to work hard. I have enjoyed this aspect of my new role as previously it was not something that was part of my last job. My Insights report reinforces my quiet demeanor and states that my dedication can be overlooked due to my low profile. 


[bookmark: _Int_6oSvohOK]As a coach and in my role as a lecturer I feel it is my job to focus on the students' learning and not my own achievements. My energy is given to others in a realistic, practical manner and I thrive on being a tutor that is accessible and genuine.    
6) Power Structure
[bookmark: _Int_brdoZHry][bookmark: _Int_lOTkjJ0Y]Within the Athrofa the power lies in the line manager and the strategic team along with a few other valued individuals. There is a high level of co-construction with the Partnership schools both in terms of content taught, general routines and governance. My decision-making may at times seem laboured however I feel it important to canvas the view of the team before making decisions and even though I am happy thinking quite laterally, the implications for student experience can be more important. As a coach I think my strength is to facilitate that more laterally thinking and challenge the assumptions they may have. Encouraging the student to take measured risks is something I find quite exciting and innovative. 
In conclusion, if I use Kolb’s (1984) reflection model I can see that at present I sit somewhere between a coach and a mentor. This may be in part due to the structure of the Athrofa where in my role I essentially coach the class mentors so that they can mentor their student teachers. This mix of roles and techniques may be confusing and will be part of my development plan going forward. 
Over the course of the coaching programme with Student A I feel that the sessions were beneficial to her. In her ‘Story’ each week she was open and happy to discuss the issues that were affecting her on placement, and I feel my active listening skills allowed her to feel heard and understood. (Engel, 2020) I would like to continue the process of trialing techniques for coaching and mentoring but I would need to be more decisive in where and when to use them. To ensure that consistency of experience of student teachers is fair I would like to look at techniques and training for the school mentors that will illicit growth for their students and allow for a more developed ‘community of practice’ (Lave & Wenger, 1991) between mentors and students. 
[bookmark: _Int_fFrUb2U8]Creating and developing a coaching culture that the Athrofa works to is essential, but the real task is ensuring that those values are shared amongst our many Partnership school’s secondary cultures to allow for our student teachers to receive an equity of experience. 

iv) A personal development plan addressing the identified development needs.
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Appendix 1 Contract.
Adapted from Wales Public Service Coaching Collaborative Contract, 
Published by Public Service Management Wales, Welsh Government.
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Appendix 2 - Wheel of Life completed by Student A as part of the Coaching Sessions.
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Understand the | | would like to | will revisit my roles and Read through my contract | will have a clear list of my | Targets for research on job

role of a establish my responsibilities in my Job | and roles and responsibilities. roles —

coaching responsibilities Description to clearly responsibilities. Sept 2023 so that | am clear

supervisor clearly. | want to identify what is required of I will have the Ethical for 23-24.

within the clearly define the me in terms of coaching, If it is not clear, | will arrange | Framework for the Athrofa.

Athrofa role of the mentoring and a meeting with my Strategic Targets for Mentor
Professional Tutors supervision. Lead and Line Manager to The Mentor Handbook will | Handbook and Training—
and the School clarify. be adapted. July 2023 during the ‘Good
Mentors. | would like | Further reading around to Go’ days and ongoing all
to know more about | the ethical frameworks Reflection on the Mentor The Mentor Training will year — June 2024
the ethical employed in the University. | Training that has taken be planned.
framework of place in the year 22-23 and
coaching Revisit the Mentor strategic planning for the
supervision to Handbook and Mentor year 23-24.
enable a equity of Training once my research
experience for all is complete.
students.

Establish my | would like to | will complete my Meet with my line manager | | will have passed my PDR. | Target for PDR —

role in the establish my role Personal Development and complete any July 2024

Athrofa and responsibilities Review with my line necessary evaluation forms. | | will receive feedback

in the QTS Pathway
and the Athrofa in
general.

manager, required after
the first year.

| will volunteer to take a
15-minute forum slot in the
Staff Meeting about the
WAPPAR Coaching
Course.

I will look for research
opportunities in future
Athrofa projects.

Prepare my presentation for
the 15-minute forum.

Speak to the Research line
manager in the Athrofa
about upcoming research
projects.

from my colleagues
regarding the forum
presentation.

I will continue with the
‘Learning to See’ in-school
research project and
become involved with
another project.

Target for the forum —
December 2024 to allow me
time to work on the actions
on my Personal
Development Plan.

Target for research
opportunities —

Sept 2023 and ongoing all
year — June 2024.
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Wheel of Life

This :
b ' 2 tool that will help you look at different aspects of your life and training and allow you to

mlow Priorities and goals. Thinks about what you would ike to include as the sector titles and then
ur code each section according to how well you think that section of your life/training is going.

You i
€3N use this to set SMART goals for yourself during your coaching sessions and you can return £
it at any point and reassess your priorities to see if balance or goals have been achieved

From looking at your completed diagram:

«  What do you think are your priority goals?
« What actions might you need to take to rebalance the different sectors in your life?
o How does this make you feel?

R. Tucker Coaching Assignment 2023
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Collaborative Coaching Contract — UWTSD

Itis both coach and goaghess responsibility to work through this contract together in
the introductory session, to ensure mutual understanding of the basis of the coaching
relationship, roles and responsibilties.

Expectations as coachee

Expectations as coach

'As coachee you can expect to be freated with.
respect at.al times.

‘As coach | will guarantee that you will be
treated with respect at all times in order to
develop a effective coaching relationship.

The coachee sets the agenda of the
discussions.

The coach will follow the coachee’s.agenda.

As coacheg | understand this places.
responsibilities on me.

‘As coach | am committed to working with you
to explore options and identify how to move
forward.

'As coachee | agree to prepare for the sessions
and carry out any follow up actions.

As coach | agree to prepare for the sessions
and carry out any follow up actions.

‘As coachee | understand that there are no
guaranteed results but | will actively participate
in discussions to thinking through possible
strategies and ideas.

‘As coach | cannot guarantee any guaranteed
results but at all times | will do my best to help
You achieve all you want for yourself.

‘As coachee | can expect that the session will
not be interrupted and carried out as per
schedule.

'As coach | agree the session will not be
interrupted and carried out per schedule.

‘As coachee | can expect that all discussions

will be treated in absolute confidence, unless
we agree that information can be shared with
another party.

‘As coach | will ensure that all discussions will
be treated in absolute confidence, unless we
agree that information can be shared with
another party.

I agree that the prime purpose of this
coaching contract s to support, maintain
and enhance my personal development and
performance over an agreed period of time.

I agree that the prime purpose of this
coaching contract s to support, maintain
and enhance your personal development
and performance over a periad of time.

Iagree to meet for 6 sessions, lasting 1 hour
each. Sessions will be one a week over 6
weeks.

Iagree to meet for 6 sessions, lasting 1 hour
each. Sessions will be one a week over 6
weeks.

I agree to complete the Coaching Summary
and Evaluation forms at the end of sessions.

Iagree to complete my own Reflective Log
on the sessions so | can agree to plan for
the following sessions.

Either party can request a termination of the agreement if there is a breakdown in the coaching
relationship or a change of course circumstances.

I have read, and agree, this coaching
contract,

I have read, and agree, this coaching
contract,

Signed 21/3/23

Signed 21/3/23

Coach R. C. Tucker

R. Tucker Coaching Assignment 2023
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A reflective journal outlining at least six
hours experience of planning and
implementing the identified coaching or
mentoring process.
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questioning powerful, Socratic (Vogt et al 2003) situations noted and Sept 2023 so that | can use
questions during Book reading time into my compiled in my journal. the information in the
coaching sessions Further research into calendar in order to prepare planning for next year.
and apply them Cognitive Behavioural for sessions. Feedback from
appropriately in Coaching and it’s Partnership schools Target for developing a
different coaching methods. Discussions with Network regarding use of university | portfolio of questions —
situations. (Tschannen & Tschannen, | Leads and School Mentors | guidance and coaching June 2024 ongoing
2010, Neenan, 2008, in regarding how they coach | conversations. throughout the coming year.
Neenan & Palmer, 2001a) | their students. Noteworthy
positive experiences and | will feel more confident Targets for Initial
Continued experience of tips. during coaching sessions | discussions with Partner
coaching students on and have questions to Schools —
placement. Reflection on the QTS hand. This will involve July 2023 during the ‘Good
Pathway Handbook and the | feedback from coachee in | to Go’ days and ongoing all
guidance on questioning. evaluation forms. year — June 2024
Develop my | want to practice my | Extended reading about Access to the University Completed reflections on | Targets for reading and

active listening
skills

active listening skills.
| want to become
more attuned to
listening for
emotions and using
strategies to use
them in coaching
sessions.

Empathic listening (Engel,
2018, Sutton, 2016)

Reflection on QTS lectures
from the year 22-23 where
| employed the use of
metaphors in reflection
tasks. | asked the BA
students to draw their own
metaphors to represent
their BA2 placement and |
would like to do some
analysis of their drawings.
(Cobb, 2022)

Library

Book reading time into my
calendar i to prepare
for sessions.

| want to read “The Magic
Happens in the Silence” by
Rosie Nice (2022) which
explores the way coaches
can leave purposeful
silences in conversation to
allow the coachee to reflect.

BA2 lectures from
students and myself. |
hope to share these
findings with the
Professional Tutor team.

Journal notes on the types
of vocabulary to listen for
and link to during
coaching sessions.

My own reflections on
future coaching
interactions.

research —

Sept 2023 so that | can use
the information in the
planning for next year.

Targets for reflection on
lectures —

Sept 2023 so that next
year’s lectures can be
adapted if needed.

Targets for journal notes —
June 2024 ongoing all year.





