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Rubrics Rationale

[bookmark: _GoBack]The assessment rubrics below is specifically created to assess students in schools at year 5 and 6. The focus area of the rubrics is Bailey’s 4 domains of learning (Physical, Cognitive, Affective, Social). Bailey’s 4 domains are the ‘what’ in assessment. The 4 domains are the ‘collection of information in order to establish whether, and to what extent, something has been attained or achieved’, (Hay, 2004:313). In this case it is to establish whether, and to what extent a student is physically literate. These 4 domains of learning ties in at a good time with students in years 5 and 6. At this stage, students in those years will have already developed some physical skills from previous years. Their cognitive learning will have been developing without them even knowing because their cognitive learning will be developing in any task which requires them to make decisions. This does not have to just be in physical education. This is the same for affective learning. Throughout student’s school’s life, their emotions are going to change all the time. There will times where their emotions are going to be high and times when there are going to be low. It is about how they start controlling their emotions for the next stage. Socialising is again something that will just develop on its own without students even knowing. This is because they are constantly communicating with others around. Again, not just in physical education. This can be all through school life and further. As the 4 domains can still be developed through life, the rubrics is a good way to see how physically literate students are. This is because each domain can be put into the definition of physically literacy by M Whitehead (2010). ‘Physical literacy describes the motivation, confidence, physical competence, knowledge and understanding that individuals develop in order to maintain physical activity at an appropriate level throughout their life.’ The physical development of students can come under physical competence as being physically competent is ‘having skills and fitness and applying them through movement.’ For example, if you take an object manipulation skill like throwing and catching an object, then the development could be throwing for distance. An example for the cognitive domain could be describing the effects of exercise on the body. This would be having content knowledge which is what the cognitive domain is about. The cognitive domain ‘focuses on the development of knowledge and understanding required for movement and physical activity.’ Each domain has specific instructions at every level so that the students know what they are doing good at and what they need to do to improve. This makes the rubric appropriate. This is because it is assessing the learning of a pupil in respect of specific outcomes. 
The marking criteria of this assessment rubrics is of 1-4 scale. 1 being unsatisfactory and 4 being excellent. The numbers are used because students of year may it easier to look at numbers than big words. All the numbers are doing is just simplifying the rubrics so it is easier to understand. The marking criteria has been done in a way in which teachers can clearly see if ‘your students have learned what you intended them to learn’ (Metzler, 2011). With the mark scheme, Lockwood and Newton’s (2004) reasons of why we assess can be met. For example, if a tick was put into the 3 column under the physical development domain, then it shows that that individual’s physical development is strong. However, if a tick was put into the 2 column under the cognitive domain, then it shows that that individual needs to focus a bit more on their decisions before acting on them rather than just acting upon a reaction. What the rubric does in this case is ‘identifies specific needs of the pupils’ (Lockwood and Newton, 2004). The marking criteria uses clear bullet points as a set of criterion references. This means that the individual is ‘judges in relation to set criteria’ (Lockwood and Bowler, 2013). This type of assessment would be better than for example norm-referencing. This is because norm-referencing is being ‘judged in relation to the performance of others’ (Lockwood and Bowler, 2013). Some individual’s may look at other people’s performance and get embarrassed by their own because that person’s performance is way better than theirs. This creates a sense of disappointment which can lead to Bailey’s 4 domains of learning being hindered. For example, the affective domain would be affected because the individual may get placed in a group with a person who they see who has a superior performance to them. Therefore, this individual may not want to communicate with them in the group. Bailey’s 4 domains of learning are the main area in which the rubrics focus. This is to make the rubrics valid. If the rubric does not measure what it supposed to measure then the rubrics is unaffectable. 


Assessment Report

From the assessment rubrics, overall this specific individual has done well. Their physical attributes already put them in a good place before even looking at the rubrics. This individual showed that they were wanting to develop their skills. However, not all the time. As a result, this individual’s physical domain was a 3 (Good). Unfortunately, their cognitive development was lower. In this category, this individual scored 2 (Poor). This was because there wasn’t enough thinking before acting. This individual is mainly acting on reactions rather than thinking about possible solutions and then acting. However, there was enough evidence to show that there was some though process before acting which is why a 2 was awarded and not a 3. Moving on to the affective/emotions domain. Like the physical domain, this individual scored a 3 (Good). This was because there was clear emotion upon the individual’s face. It was clear when the individual was feeling good and not so feeling good. However, even though this individual showed good sportsmanship, it was not because they wanted to. The sportsmanship was not meaningful. This did not allow this individual score more than a 3. Even this not so good sportsmanship was shown, it still showed that this individual does have some affective development which denied the chance of the score from going from a 3 to a 2. The final domain is the social domain. Once again, this individual scored 3 (Good). This individual was quite friendly with most of the group. However, there were certain times where the individual could have helped another group member but chose not to. This forced the score to go no higher than a 3. 
On the positive side of things, this individual is good in the physical, affective and social domains. This individual look at each section and see what they are good are and what attributes they possess. For example, they can look at the physical domain and see that they possess multiple physical motor skills and use these skills not just in physical education, but in all aspects of life. An example of this can include the motor skill running. This can be used in physical education as cross-country and then be used to run with your dog. The affective domain shows that this individual has good levels of motivation. This is because they are showing good encouragement for others and not just themselves. It shows that this individual wants the whole team to do well or other to people which shows positivity and effectiveness for others. It also shows the maturity of this individual. This is because they are excepting defeat and showing at least some sort of sportsmanship in some situations. Finally, the social domain shows that this person is friendly and willing to communicate to other people in a group. This allows for more strategies and solutions to come about for any problems that may occur. 
However, the negatives of this individual is mainly the cognitive domain. As the score a 2 (Poor), there is room for improvement. This individual needs to think about more outcomes of an action that they might do. If they do not focus more on one possible solution, then the same mistakes will keep on happening. For example, passing a football. If they can see that a defender is standing in the way of the receiver, then the ball should not be passed to that receiver and a different option needs to be assessed. A lot of the times, the individual needs to take a little moment to stop and have a look around to see the options around them. Then the best result will happen more times than not. However, even though this individual scored 3’s in the other domains. There is still room for improvement. The focus on the other domains should be to get better and not for their score to drop lower. So, for the physical domain, the individual should apply the correct motor skill for the appropriate situation and use it in an effective manner. The individual should also be wanting to develop all the motor skill that they possess and not just some of them. For the affective domain, the individual should continue to encouragement themselves and others, but should do this as often as possible and in any situation or environment. Also, the individual needs to remember to always show sportsmanship when needed as it shows a good level of maturity. Finally, the individual’s social domain could be improved by the individual socialising with other to complete all tasks necessary rather than on individual tasks. There needs to some form of communication that is carried throughout the individual in all tasks. 
Overall, this individual is quite a physically literate person. This is because most of Bailey’s 4 domains of learning were showed off with a good standard by this individual. However, the individual needs to remember that the focus should be more on thinking about solutions before deciding on things and to not let their standards of physical literacy to drop in levels. 

Assessment Rubric Reflection

Overall, the assessment rubric is a good way of assessing an individual. However, it is only a good way of assessing an individual’s physical literacy levels. This is because it’s designed to measure physical literacy and not other things such as physical activity levels or cardio-vascular fitness. The one thing that the assessment rubrics does not take in to account is the motivation levels of that individual. This is key because the motivation level can sometimes determine the outcome in the assessment rubrics in a positive and negative way. For example, if an individual is intrinsically motivated, then they are going to be ‘participating in an activity for its inherent satisfaction’ (Ryan and Deci, 2000).  So, this means that the individual has an interest in the activity and wants the activity to be challenging. So, if the activity is not challenging enough for them, then their affective domain may be hindered as the individual may start to sulk and show no encouragement to anyone. Another example is if the individual is intrinsically motivated by external events. ‘External events (and later internal events; Ryan, 1982) can enhance or diminish intrinsic motivation’. As a result, if an individual knows that there is a reward of some sort, then that individual may purposely raise their physical domain. Both examples would not be a true representation of their physical literacy level.
The assessment rubrics can be used in different ways. The rubrics can be used after specific blocks in the school term, which makes it assessment for learning, and it can be used as an end of term mark scheme, which would make it assessment of learning as it’s more of a summative assessment. To enable this to be a good assessment the assessment rubrics ‘should achieve a clear purpose and should be fir for purpose’ (Lockwood and Newton, 2004; Lockwood and Bowler, 2013). The rubrics is specifically designed to assess an individual’s physical literacy. Therefore, the rubrics main areas are looking at Bailey’s 4 domains of learning which can all be associated with physical literacy. A good assessment ‘is clear what performance id being measured against and is valid and reliable’ (Lockwood and Newton, 2004; Lockwood and Bowler, 2013). Under each of the marking criteria, bullet points are specifically designed so that the individual can see clearly what their performance was being marked against. This way the individual can clearly see what they need to do to stay the same level and/or improve. The validity of the rubrics is assured because the rubric is assessing what it’s supposed to be assessing, and that is physical literacy levels. This would agree with Thomas, Nelson and Silverman, (2015, p. 203) definition validity is ‘the degree to which a test or instrument measures what it purports to measure’. As mentioned above, the rubrics however, doesn’t cover everything which does make the rubrics reliability drop. The reliability of the rubrics is both positive and negative. The bad thing is as mentioned, the fact that it does not consider other aspects of the individual. However, the good thing is that the rubric is repeatable because all results will have the same problem. Making the rubrics repeatable would agree with Thomas, Nelson and Silverman, (2015, p. 208) definition of reliability. Reliability ‘pertains to the consistency, or repeatability, of a measure.’ However, as mentioned, there are external actors that need to be accounted for as well. 
Overall, the assessment rubrics is valid and reliable way of assessing an individual’s physical literacy according to the definitions by Thomas, Nelson and Silverman (2015, p. 203 and p. 208). The 4 domains of learning by Bailey are the focus point of this assessment rubrics to make the rubric reliable and therefore valid. However, the assessment rubrics does not take in account any external factors regarded with the individual. As a result, scores can either be negatively or positively impacted and therefore, making the scores at the end of the assessment not a true reflection of that individual. 













Assessment Rubrics
	
	Assessment Criteria

	Assessment Areas
	Unsatisfactory – 1 
	Poor – 2
	Good – 3 
	Excellent – 4

	Physical Development 
	Does not show any willingness to develop physical skills

Simple motor skills are non-existent
	Occasionally is keen to develop physical skills

Occasionally shows a motor skill 
	Showing good signs in wanting to improve their physical skills 

Shows multiple motor skills 

Uses some motor skills successfully 
	Willing to develop all physical skills they posses

Wanting to develop new physical skills 

Shows and uses multiple motor skills in an effective manner

	Cognitive Thinking/Decisions
	Does not show any thinking before decisions

Does not think of any possible strategies 
	Occasionally thinks about a decision before acting on it 

Occasionally thinks of 1 strategy for a problem 
	Usually thinks about situations and decides upon them

Comes up with multiple strategies for a problem
	Constantly thinking about solutions before deciding 

Uses different strategies for different problems and uses them effectively

	Affective/Emotion
	Does not show any encouragement towards group work

Does not show any sportsmanship 
	Occasionally shows encouragement in group work

Shows sportsmanship in a bad manner
	Usually shows encouragement in group work 

Shows sportsmanship positively but in certain situations 
	Always encouraging in group work no matter of the situation

Showing good sportsmanship in all areas and situations

	Social/Group Work
	Does not work well with others and shows no interest in completing group goals

Contributes little to group effort
	Occasionally helps to complete group goals

Finishes individual tasks but not assist team members 
	Usually helps to complete group goals 

Assisted team members in the overall task goals 
	Willing work with all group members and works to complete all group goals

Performed all duties of assigned tram role
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