	
	
	



[bookmark: _Int_spoBLRlv]Personal Development Plan
Michelle Jarrett
Student Number 2125271
ECEY4009C
	Objective 
 
 
	Actions (How will I achieve this objective/ what needs to be done?
	Resources (What support and resources are needed to achieve this objective?)
	Target Date for achieving objective 
	Success criteria (How will I know I have achieved this goal; how will I review this?) 

	Become a Trauma Informed Schools Practitioner to support children and young people who have experienced trauma.
 
	Fill in an online application, get it signed off by my Head Teacher and enroll on the course.
	[bookmark: _Int_3YRbtLN5][bookmark: _Int_gEph0Nx6]Attend eleven training days and use information available to extend my understanding to create a presentation to show understanding to tutors.
	November 2023 (assessment), then ongoing as a practitioner. 
	I will complete an online presentation which will be graded on then provide support to children and young people in my setting that require support after trauma

	Develop more learning in the outdoors to allow for more cross-curriculum learning.

 
	Liase with foundation phase staff, collect resources,create a timetable, equipt staff with training planning, activities and resources.
	Time for planning, trainiing of staff and to collect and develop resourses and the outdoor area
	Autumn term 2
Monday 6th November 2023.
	Collecting evidence from activites in books or digitally to ensure that porgress is beng made across the areas, while out doors. Review Spring 1 January 8th 2024

	Achieve Education and care in the Early years Practitioner status BAHon to further my career outside of a school setting.
	Firstly, get on to the course, secure funding and apply for relevant bursaries to support learning. Confirm placement and location of the course and where the course will lead to at the end.
	Access to online resources such as Moodle and Hwb, attend weekly lectures complete assignments to a high standard
	July 2025 
	By completing all assignments with at least forty marks per assignment and graduating and using employment lectures to support me in furthering my employment.

	Become an Emotional Literacy support assistant (ELSA) to support emotional literacy in school
	Contact Newport city council educational psychology service to find out about the next course of training. 
	Arrange cover for class when on the training, obtain relevant books to support the training, set up a referral system for children that require emotional support across the school
	July 2024, pending next training dates.
	Complete six training session with Newport's educational psychology service, support children in school where emotions get I the way of their learning.

	Set up a food bank for school families in need.
	Survey families to find if there is a need for this type of service. Contact local charities for help and donations. Find a space where this could happen.
	Responses from families, a positive response from businesses in the local area. A room of building free or low cost of offer this service.
	End of November 2023
	That Families engage with the service and that there is a need for it moving forward, six-week review to check the service is being used and that we still have support.
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Part 2
	What is reflection and reflective practice?
Reflective practice is a concept commonly used in various fields, including education and healthcare, as a process of professional development. It involves a deliberate and structured process of self-evaluation, analysis, and evaluation of one's thoughts, actions, and experiences to gain a deeper understanding and improvement of future performance. The goal of reflective practice is to become more self-aware, enhance learning, and make more informed and effective decisions for oneself, team and organsiation on personal and professional levels.
According to (Finlay) reflective practice is learning through and from experience towards gaining new insights of self and practice’ (Finlay, 2008). (“Reflective Practice - Teach with Mrs. T”) This statement is supported by Schon 1987 and his theory of “reflection in action” and “thinking on feet” and has shaped the way that reflective practice is used among sectors. 
Reflective practice can be broken down further into reflective thinking, where the ideas are, these can be both positive and negative, leading to actions and changes in practice and questions to be asked on how changes and progress can be made. Reflective learning where practitioners can learn from the past and past experiences and were working in a team can bring in different perspectives and the opportunity to gain experience from trial and error. Reflective action where the practitioner is proactive in making the changes and then can evaluate these changes.
	Why is reflective practice important to EY practice?
[bookmark: _Int_aNnc3OIO]In early years education, teachers may engage in reflective practice to develop their teaching methods to better meet the needs of their learners. Reflective practice will allow practitioners to Develop understanding and identify what works well and what needs improvement, leading to more effective and engaging learning environments for young children within early years setting. 
Reflective practice can allow for the building of positive relationships, allowing them to refine their communication and relationship-building skills, establishing trust and effective partnerships with parents and caregivers. Reflective practice allows practitioners to be up to date with an industry that is ever changing and to ensure their methods align with the latest developments.
 Reflective practice allows for continued improved knowledge and understanding, promoting the best possible care and education within the setting. Brook, A. (2014) suggests, The development of new knowledge thinking policy and practice occurs constantly and practitioners operate within the context of where and with whom they work with, accepting and adapting to change, This can be argued is the key to reflective practice within Early Years education and care for the most to be gained from a career and providing the best from an educational setting.




	The theory of reflective practice:
The theory of reflective practice is based on the work of several influential educational theorists. While there is no single encompassing theory, reflective practice draws from various educational and psychological theories. Here are some key theories and concepts that have provided the foundations for reflective practice:
 Dewey, J. (1933) talks of reflective practice coming from concrete evidence and educators learning from experiences in the classroom, this can be done daily using reflective thinking, learning and action. Schön, D (1991). A Key figure in the field of education, and the concept of "reflection-in-action" and "reflection-on-action." He argued that professionals, including educators, engage in reflection both during their practice (in-action) and after the fact (on-action). This dual process of reflection helps practitioners adapt to changing situations and improve their practice in an instant and over time.
Reflective Theories and concepts provide foundations for reflective practice, emphasizing the importance of self-awareness, learning from experience, and adaptability for professional growth and development. While there is no single theory of reflective practice, it draws upon these and other educational and theories to guide educators in their reflective processes.

	Gibbs’ model
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Rolfe’s Reflective Model
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Gibbs, G. (1988)                                                                                Rolfe, G. et al (2021)
	Analysis of models – compare/contrast/pros/cons:
A reflective practice model can vary depending on the context and the goals, but the overarching aim is to become self-aware, improve performance, and promote ongoing learning and development.
The reflective models by Gibbs and Rolfe are widely used in various fields, including education, healthcare, and professional development, to guide individuals through a structured process of reflection and learning from experiences. Both models provide a systematic framework for individuals to examine their experiences, actions, and emotions. 
Gibbs' model is easy to follow and adaptable to a wide range of contexts. Its structured approach allows individuals to thoroughly analyse their experiences and identify areas for improvement. The inclusion of an action plan stage encourages individuals to apply their reflections to practical solutions in any profession and can be adapted to various levels of work.
Rolfe's model is useful for encouraging deeper reflection and prompts individuals to analyse their experiences and actions. The “Now What?" stage ensures that the reflection process leads to achievable outcomes and action plans for future practice. 
It can be argued that the Gibbs model may simplify experiences, potentially neglecting deeper analysis. It could also be viewed as too prescriptive, limiting the depth of reflection in certain contexts.
The simplicity of the Rolfe model might not provide enough structure for individuals who need more guidance in their reflective practice., the open-ended nature of the questions may lead to varying outcomes, potentially making it less straightforward for some users, particularly when working as part of a group.
Both reflective models have strengths and weaknesses, and the key lies in selecting a model that best suits the needs of the user providing meaningful, and useable reflection process that allows for professional development for self and workplace,

	Conclusion 
[bookmark: _Int_5CLBvox2]In summary, reflective practice is an essential part of effective early years education. Reflective practice is simply looking back at what when well and what to do next but the actions from looking back can shape a whole process. It supports the ongoing growth and development of educators, improves the learning experience for young children, and contributes to the overall quality and success of early childhood education. Reflective practice can support an educator to develop from a novice in their field to an expert with well thought out and versatile practice. Reflective practice must be continuous for it to make a difference within an early year setting.







Part 3
[bookmark: _Int_vvCl4lx1]A professional has knowledge and skills through education and practical experience in a particular field. Professionals are expected to adhere to high standards, demonstrate competence in their work, and often belong to a professional body. They typically provide services or expertise in a variety of industries, including medicine, law, engineering, and education.

[bookmark: _Int_ZPkmFrNa]Professional practice within any industry can be in teams or individuals with certain skills set but the following are vital for a Professional Practitioner to be able to  continue o develop in their role, In lectures it was discussed that a professional needs to be able to follow policies and procedures, be consistent , have good conduct with colleagues and children, build trust with children, colleagues, school families and the wider community. Be a good role model for children and staff , be assertive, confident, be able to observe and assess children and self, be open minded and objective, be knowledgeable within the profession, seek help and be willing to ask, knowing that it is not a weakness to ask for help, be inclusive and to have good communication skills with colleagues, children and families. These values and qualities of a professional are supported by LinkedIn (2022).

[bookmark: _Int_2cCeNbue][bookmark: _Int_03aercgb]Communication is an integral part of successfully building professional relationships in the school environment and to be able to consistently meet the needs of children and young people. Good communication and relationships help build trust and a sense of security for children. According to research by (Pound, 2008 p44-46), secure attachments formed through positive relationships play a crucial role in a child's emotional and social development. Positive relationships and effective communication help in building trust between professionals and children. This trust begins to form the foundations for a supportive environment that allows children to express their needs, concerns and reach academic potential. Relationships among staff are key in effectively supporting children’s development, allowing for exchanges in progress, development, and safeguarding information. Effective communication can help create an environment where children feel comfortable expressing their thoughts and ideas. This, in turn, encourages active participation and develops a positive attitude towards learning and personal development. Strong relationships and communication will allow collaborative problem-solving. Professional development supported by reflective practice will allow the practitioner to develop a sound knowledge of non-verbal communication, through incidental and planned observations, this can often support practitioners in building an in-depth picture of the child/children. This approach allows professionals to work together with children, their families, and outside agencies to identify and address any challenges or obstacles to the children's development, then allowing for a holistic approach with the child at the center.

Having in-depth knowledge and understanding are crucial to professional practice, especially in areas such as safeguarding. Secure knowledge will allow for Continuous professional development and deepening understanding in the field. Staying updated with the latest research and best practices is essential for ensuring the effectiveness of interventions and services provided. In depth knowledge allows professionals to make well informed decisions and apply the appropriate measures when necessary, allowing children to develop and grow. In-depth knowledge allows professionals to recognise potential risks, anticipate challenges, and take proactive steps to prevent harm and avoid risks, allowing children and young people to learn is a safe and nurturing environment. Comprehensive understanding of the Early year’s curriculum enables professionals to communicate effectively with individuals, families, and relevant agencies outside of the school setting ensuring that everyone around the child is well informed and has their needs at the forefront of all decisions made. Safeguarding within the school setting must always be at the heart of everyone in the school community from volunteers, school staff governors and all in between, regular training will be provided by the local authority and when required additional training can be provided by The National Society for the Prevention of Cruelty to Children (NSPCC), The National Society for the Prevention of Cruelty to Children states. 
Safeguarding in schools is essential for keeping children safe. It means having whole-school policies and procedures staff and volunteers confident in identifying and raising concerns leadership confident in responding to and referring concerns and working with other agencies to protect children teaching resources to promote wellbeing. (NSPCC), (2023).
Legislation and policies will continually change, it is a requirement of the practitioner to ensure that they stay up to date with changes and training to maintain a safe learning environment for the child and can reactive upon disclosures being made and understating how to appropriately deal with outside agencies if required.

Partnership and multi-agency working are essential areas of professional practice and development, especially in fields such as social work, healthcare and education Partnership and multi-agency working are crucial for promoting efficiency, effectiveness, and inclusivity in professional practice. They help create a more cohesive support system that addresses the diverse needs of individuals and communities in a more holistic manner. Within a school setting there a vast amount of external agencies that may work with a school setting , some of these may be Gwent Ethnic Minority service( GEMS)  who by liaising with the class teacher or support staff ensure inclusivity for children that do not have English as a first language and then in turn communicate with the family on behalf of the school, another service may be Speech and Language Therapy(SALT) who again by working with school staff will support children in and out of the classroom to allow children identified through assessment to be supported to reach their full potential, regardless of any additional needs .These are just two examples of agencies that might be worked with and  by having a clear understanding on the service that they provide can greatly develop a role and how support can be provided within the class room setting and then using the key skill of reflective practice can shape professional development. 

The observation and planning cycle is a fundamental process in early childhood education that helps ensure practitioners are meeting the needs of children effectively. It involves a continuous and well-planned approach to observing children, documenting their progress, and using these observations to plan appropriate learning experiences. This cycle is crucial in informing professional practice as it enables educators to adapt their approach and planning to suit the individual needs of each child. Observations can be done as a class, groups or on an individual basic, these observations can give insight to strength weaknesses interests and learning styles, this will then allow the practitioner to look back on the task observed to see what went well and what could be done next time, this if often where a reflective model may come into play. Knowledge gained from observation can shape practitioners in adapting planning and teaching strategies. Observation can support early identification of any developmental delays or challenges that the child may be facing, (this may not always become apparent after a single observation) this will then allow for interventions or targeted support to be put in place to meet the child’s needs, if these needs are not met at the earliest opportunity, then there can be a long-term impact on their development. The observation and planning cycle will support practitioners by engaging in reflective practice and analyse how their teaching methods impact on the children’s learning and how improvements ca be made, by actively and continuously engaging in the observation and planning cycle educators and develop an inclusive, supportive, and safe learning environment meeting the wide range of needs of all children in their classroom setting.

[bookmark: _Int_Xl4Co3iG]The principles of the United Nations Convention on the Rights of the Child (UNCRC) should encompass all that is done throughout professional practice the UNCRC web sites opening statement states that “Every child has the right to Survival, protection and Education.” (UNCRC 2023) this is then broken down into forty rights that have been agreed by nearly every country in the world. The principle has a profound impact on professional practice, particularly in fields relating to children’s welfare, development, and education. Articles 28 and 29 of the Rights should underpin the professional practice and development in be continually used to support planning. Professionals working within education or childcare must ensure that children have access to education, are given the opportunity to play which are essential for the development of cognitive, social, and emotional development. By incorporating the principles professionals can ensure that the rights of the children are taught and upheld, allowing their voice to be heard, and education to be received, ensuring that wellbeing is a priority and that future generations fit into society, whatever county that they may grow up and develop in.

[bookmark: _Int_hKxkUSJN]All of this points to the conclusion that no matter where a practitioner is on their development journey from starting out as a novice or working towards becoming an expert in a field it can be argued that the most secure way to have in depth knowledge and understanding is to use reflective practice with one's own work as an individual or collaboratively as part of a team. By reflecting continuously will ensure that the practitioner stays up to date on changes in policies and procedures, thus allowing maximum support to be provided to children and young people in the setting to reach have the opportunity to reach their maximum potential in cognitive and social and emotional areas. To support reflective practice in being effective it needs to be entwined with robust communication skills with children, colleagues and external agencies that are worked alongside, external agencies are often the key to ensuring that educators and practitioners are inclusive regardless of “whatever your race or skin colour, whether you are a boy or a girl, whatever language your speak, whatever your religion, political beliefs, nationality or ethnic group, whether you are rich or poor, and whether you are disabled.”(Save the children 2023).All the points show that reflective practice should be considered integral for professional development on the journey to becoming an expert practitioner.
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