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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
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The purpose of this assignment is to investigate how a school identifies aspects of its school development plan (SDP) to enhance. Reflecting critically on the actions taken by the school, how it impacts the steak holders involved and what evidence base is used to identify this aspect. In preparation for this assignment, I gathered information about the SDP whilst on placement. The chosen aspect of the SDP that I will be focusing on will be Priority 3 of the SDP, which aims to elevate literacy standards across all age groups. For the duration of this assignment, the name and any information that could identify the school will remain anonymous, and/ or be referred to as X; this is to adhere with the BERA (2018) ethical guidelines of anonymity. 
School X is an English medium school located in a rural village in South Wales. It caters to 209 students, spanning from ages 3 to 11. Notably, the school hosts 13 nursery children and accommodates 8 students in its autism spectrum disorder (ASD) centre. 11% of its pupils are eligible for free school meals which is below the national average of 23.8%. It’s also calculated that 18% of pupils attending school x have additional learning needs (Ysgol Bro Tawe| Estyn, 2024)

A School Development Plan (SDP) lays out strategies for achieving targets and priorities, as well as the allocation of resources, including funding. Additionally, it outlines plans for staff development to ensure alignment with the school's goals. Continuously updated to reflect progress based on the latest performance data, the SDP is a dynamic document accessible to all staff and governors, serving as a central guide for reflection and improvement efforts. The primary purpose of the SDP is to review progress, record, and coordinate priorities, with a focus on addressing problem areas identified in the school's self-evaluation form (Greenwood, 2019). Moreover, within the framework of regional collaboration, the SDP plays a crucial role in engaging Challenge Advisers and facilitating their supportive role with schools. It also serves as a consolidated reference for local authorities and regional consortia to effectively coordinate and monitor schools' improvement activities.

Constructing a school development plan (SDP) is a multifaceted process aimed at driving improvement and achieving educational goals. It begins with a comprehensive self-evaluation, a critical step where the school assesses its overall performance, identifies strengths, areas for improvement, and necessary actions (Welsh Government, 2014). This evaluative process is guided by national priorities and utilizes both qualitative and quantitative data (Every School a Good School Every School a Good School SCHOOL DEVELOPMENT PLANNING, 2010) to ensure alignment with educational standards and expectations set forth by initiatives like the 'every school a good school' policy (ESaGS) (Every School a Good School (ESaGS) | Department of Education, 2015).

Following the self-evaluation, strategic planning becomes the focal point of the SDP construction process. In this stage, the involvement of all stakeholders and school partners is crucial to ensure the effectiveness and inclusivity of the plan (Welsh Government, 2014). Engaging these key individuals fosters a shared commitment to the identified goals and ensures a comprehensive understanding of the strategies to be implemented.

Subsequently, the outlined actions and strategies from the SDP are translated into practice. School staff, having been consulted during the preparation and revision of the SDP, are well-informed about their roles in executing necessary improvement actions. Effective leadership at every level is paramount for maintaining staff engagement and commitment throughout the implementation process. Clear communication of responsibilities, accountability, actions, and timelines within the SDP is essential to prevent confusion and optimize resource utilization (Welsh Government, 2014).

The final stage of the SDP involves reviewing and evaluating its impact over time. As a live document, the SDP allows for continuous monitoring, with annual reviews recommended as a minimum requirement (Welsh Government, 2014). This iterative process ensures that the plan remains responsive to evolving needs and challenges within the school community. The plans formed by the schools can span over a course of 3 or 5 years, with the priority under focus being monitored over a period of 3 years (Holmleigh Primary School | School Development Plan, 2023). By adhering to this structured approach to SDP construction, schools can effectively drive improvement, enhance educational outcomes, and ultimately contribute to the success of their students.

With the third priority of School X’s 2022-2023 development plan aiming to elevate literacy standards for all learners across the age ranges, it underscores a national imperative as outlined by the Welsh Government (2014). I firmly believe that literacy forms the bedrock for lifelong learning and professional endeavours (Literacy across learning Principles and practice). Deprivation of the ability to read or write, pupils are unable to access the full breadth of the curriculum (Owston, 2023), potentially leading to socio-emotional deficits and mental health problems later in adulthood such as being unable to express themselves properly understand other people’s needs and have poor life choices (McArthur and Castles, 2017). Moreover, studies indicate that individuals with inadequate literacy skills are over twice as likely to face unemployment or lower incomes (Reading: the next steps Supporting higher standards in schools, 2015). According to Abbas, M.J.D.Q. and Hussain (2021, p.493), literacy assumes a pivotal role in education and serves as an “imperative step on the road to national progress”.
	
Literacy is a versatile skill, applicable to various facets of life. In an educational context, literacy plays a pivotal role in comprehending instructions, grasping concepts, and meeting learning objectives and assessment criteria. Its significance lies in its ability to facilitate understanding and effective communication, thus serving as a cornerstone for academic success (Literacy Benefits Primary Learners For Life, 2023). However, there is growing evidence that highlights students' failure to attain current proficiency benchmarks in literacy compared to international counterparts (Reading: the next steps Supporting higher standards in schools, 2015). In 2022, one in four children left primary school unable to meet the requisite standard (Tackling the UK’s childhood literacy problem with reading support, 2016). Children's literacy proficiency is gauged through a scoring system based on national curriculum tests, with the average literacy score remaining unchanged at 105 since 2022 (Key stage 2 attainment: National headlines, Academic year 2022/23, 2022). Nevertheless, approximately 30% of pupils in England were observed to be lagging behind their expected reading levels in the academic year 2022/23, marking an increase from 27% in 2018/19 (The Independent, 2024). Evidently, the COVID-19 pandemic has left its mark on literacy proficiency levels, alongside other educational domains. 

School X's imperative to enhance the literacy proficiency of specific learner cohorts stems from a thorough analysis of pertinent data, revealing insufficient progress in reading among these groups. Drawing upon the ESaGS policy (2015), which advocates for a comprehensive evaluation of school performance using qualitative and quantitative metrics, School X employs a multifaceted approach. This encompasses various data sources, such as national priorities, Welsh government assessments, overall student progress, and subgroup performance, including those with additional learning needs or English as an additional language. Furthermore, School X conducts regular parental surveys and monitors school activities to identify students requiring additional support. This priority also aligns with three of the five Estyn inspection criteria, underscoring its significance in the school's improvement agenda.

Once the developmental focus has been pinpointed, all staff members and governors collaborate to devise a comprehensive action plan within the school development cycle. To address the enhancement of literacy skills among identified learner groups, School X has established a success criterion. This involves delivering tailored interventions to students scoring below 85 on reading assessments, aiming to facilitate progress across the curriculum and bridge attainment disparities. Interventions are implemented based on clear evidence of underperformance, typically identified through summative assessments (Effective Interventions: Promoting Learning, Tackling Workload, [no date]). Data analysis, integral to the self-evaluation phase of the development cycle, informs decision-making processes.

Furthermore, in adherence to the success criteria, efforts are directed towards monitoring and tracking learner groups to narrow the attainment gap. This includes identifying students from low-income families or with English as an additional language (EAL) background, offering them targeted support to elevate their educational attainment to meet national standards. Parental surveys aid in identifying these students, contributing to the collective endeavour to close the attainment gap (Closing the attainment gap - Sutton Trust, 2024).

Moreover, all parents are briefed on their child's literacy targets and collaborate with educators to bolster their progress. A robust teacher-parent relationship fosters a holistic educational approach, providing students with robust support both within the school environment and at home(Building Parent-Teacher Relationships, 2024).

School X involves all stakeholders actively in both the planning and execution phases of the school development plan. Involving all stakeholders helps create a sustainable long-term change as the union of people helps make informed decisions and gives different viewpoints (Hendricks, 2020). The initial step involves all staff analysing assessment results and utilizing the insights gained to inform target setting, lesson planning, and teaching methodologies. This continuous process spans the entire duration of the three-year action plan. Once teachers have completed their assessments and established targets for students, they are directed to communicate these targets to parents and adjust their teaching strategies accordingly. School X pledges to regularly monitor the progress of these students to ensure that all pupils are progressing as expected, regularly collecting, and analysing data helps to measure performance against set targets (What Are The Three Main Purpose Of Monitoring?, 2023). In cases where students fail to make the expected progress, external agencies will be engaged. Furthermore, staff will undergo training on phonological awareness, which they are expected to incorporate into their teaching practices. Progress for this initiative will be tracked through personalized and internal assessments, followed by written reports to parents.

The second action point entails the participation of the year 4 teacher and ALN learning support assistant in a 15-week research program on literacy and language instruction also Known as RILL. This programme is aimed at enhancing the reading skills of identified learners in years 3 and 4 and it collaborates with external partners such as Bangor University. RILL is a “short evidence based language and literacy programme…learning one to one or in small groups” (RILL, 2020). School X is implementing this programme with two small cohorts of identified children from year 3 and 4 to complete over the course of 3 terms.

Action point 3 involves planning and conducting guided reading sessions focusing on higher-order reading skills, to be implemented by all staff by summer 2024. Guided reading will help students gain better control over the reading process through a range of reading strategies which involve decoding and constructing meaning, the aim of guided reading is for teachers to scaffold the children as they “read, talk and think their way through texts” (Guided reading, 2019)

 Action point 4 aims to further cultivate the reading culture within the school and install a joy of reading among all learners by July 2024. School X plans to achieve this by organizing various reading opportunities for students, such as a "catch me reading" competition, alongside implementing a continuum of monitoring measures. This priority also extends the school's engagement to its broader community, inviting members of the public to participate in activities like the "open the book" project, which involves community members reading to children in an engaging manner (Open the Book, 2024). 

School X has assessed the impact of these initiatives across various elements. The collaborative efforts of the staff have facilitated consistently planned oral communication opportunities and a uniform approach to extended writing instruction. Additionally, the school's marking and feedback policy was reviewed and updated, ensuring consistency across all levels. Parental workshops were conducted to enhance parents' understanding of reading, with a supplementary booklet on "how to help your child read" distributed and made available electronically. As a result, 76% of year 2 to 6 pupils showed progress in their recent reading assessments, with 86% scoring above 85, and 65% scoring above 95, indicating significant progress against established standards.

The area of development outlined by School X SDP to enhance the literacy proficiency of specific learner groups is well-founded on a comprehensive analysis of relevant data, revealing a need for improvement in reading skills among these cohorts. The school's utilization of diverse data sources, in line with the 2009 ESaGS policy, demonstrates a multifaceted approach to identifying areas for improvement, aligning with four of the Estyn inspection criteria. Moreover, School X's commitment to collaboration among staff and governors in devising a comprehensive action plan is commendable. Their success criterion, focusing on tailored interventions for students scoring below 85 on reading assessments, reflects a targeted and evidence-based strategy. Efforts to monitor and track learner groups, particularly those from disadvantaged backgrounds, further underscore the school's commitment to narrowing the attainment gap.

Furthermore, the emphasis on fostering strong teacher-parent relationships and involving parents in supporting their child's literacy targets is noteworthy, as it facilitates a holistic approach to education, by teachers and parents having a strong relationship and by working together it effectively impacts children’s long-term academic achievement (The Importance of Positive Parent-Teacher Relationships | Independent School Management | Advancing School Leadership—Enriching The Student Experience, 2018). The involvement of all stakeholders in the planning and execution of the school development plan ensures a collective effort towards achieving the set targets. The implementation of various action points, including participation in research programs, guided reading sessions, and initiatives to promote a reading culture, reflects a proactive approach to addressing literacy challenges.

School X's assessment of the impact of these initiatives, including improvements in oral communication, writing instruction, and parental engagement, highlights the effectiveness of their strategies. To measure impact of schools development plans begins with comparing new current data with old previous data (Cambridge, 2017). The significant progress observed in recent reading assessments, with a notable percentage of students scoring above established standards, underscores the success of School X's efforts in enhancing literacy proficiency. Overall, School X's approach to addressing literacy challenges is comprehensive, evidence-based, and indicative of a commitment to fostering academic excellence among all learners.

Within the ESaGS framework, there are designated strategies aimed at enhancing literacy and numeracy outcomes. Upon reviewing both the document and SDP, it becomes apparent that School X has incorporated strategies from this framework to advance their educational objectives. Specifically, School X has adopted several strategies to foster student progress, including utilizing assessments to guide teaching and learning interventions, emphasizing the pivotal role of teachers in enhancing student achievement, initiating interventions at the earliest opportunity to tackle underperformance, and fostering collaboration with parents, families, and communities (McCamley, 2011).
In conclusion, this assignment provided insight into how schools construct, implement, and evaluate the impact of development plans. It highlighted the processes involved in identifying key areas for improvement, utilizing diverse data sources such as assessments, observations, and book monitoring. These plans vary in duration and are tailored to each school's unique context and stakeholders. Overall, I now understand the customized nature of School Development Plans (SDPs) and the importance of utilizing comprehensive data analysis to drive improvement initiatives.
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