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Element 1 - Project Proposal

My project title: 
The Impact of Stress on Academic Identity Among Students with Dyslexia and ADHD in the UK: A Systematic Review

1) Aim:
To systematically review and critically evaluate existing evidence on the impact of stress on academic identity among UK students with dyslexia and ADHD, highlighting how stress influences their sense of belonging, academic self-concept and engagement in post-16 education.

2) Objectives:
1. Examine causes and prevalence of academic stress among UK students with dyslexia and ADHD.
2. Analyse how stress influences academic identity formation, sense of belonging, and engagement in higher/further education.
3. Explore coping strategies, institutional responses and inclusive practices that reduce stress and support academic identity.
4. Identify evidence gaps and make practice-focused recommendations for inclusive, mental-health promoting educational practice.

3) Background/Rationale:
Two of the most prevalent of the neurodevelopmental conditions in UK students are dyslexia and ADHD (Ali et al., 2020). According to the British Dyslexia Association (2024), one in 10 people in the UK have dyslexia, and ADHD Foundation (2023) reveals the prevalence of 3-5% of the ADHD population among the students. Although some frameworks exist to support inclusive education (DfE, 2023; Lithari, 2023), students with such conditions have high stress levels, their academic support is low, and their academic identity is weakened.
Academic identity means the perceptions of students in learning settings (Lithari, 2019). A mixture of misunderstanding, stigma, and poor accommodations may adversely influence such identity, causing low confidence and disengagement (Mitchell and Sutherland, 2021; Hamilton Clark, 2022). Negative feedback is normally absorbed by students and supports the doubt of self and restricts participation. Even though a number of studies are carried out on stressor/learners differences, only a few have been conducted on the effect of stress on academic identity of neurodivergent students in the UK.
A systematic review is thus justified to both generalise the evidence that has been conducted, and highlight on frequent stressors and protective variables and give viable insights to enhance inclusive practice and wellbeing in post-secondary education.

4) Methods:
This study will adapt a qualitative secondary research design, specifically a systematic literature review guided by the PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) framework.
· Search strategy: Electronic databases: PsycINFO, PubMed/Medline, ERIC, Web of Science and Google Scholar. Search terms (combined with Boolean operators): (stress OR academic stress OR exam stress) AND (academic identity OR student academic identity OR sense of belonging OR academic self-concept).

· Inclusion criteria and Exclusion criteria: 
	Inclusion Criteria
	Exclusion Criteria

	Studies published between 2015–2025
	Studies published before 2015 or after 2025

	Conducted in the United Kingdom
	Conducted outside the United Kingdom

	Participants aged 16 years or older
	Participants younger than 16 years

	Peer-reviewed empirical studies
	Non-peer-reviewed or grey literature

	Address stress and academic identity among students with dyslexia or ADHD
	Do not address both stress and academic identity, or exclude students with dyslexia/ADHD




· Data extraction & analysis: Relevant data will be summarised in tables within Microsoft Excel, then thematically synthesised using Thematic Analysis as outlined by Braun and Clarke (2006) to identify relationships between stress, and academic identity.

5) Resources: 
The study will rely on access to the UWTSD digital library and its databases. References will be organised manually using Microsoft Word’s citation manager. No financial costs or ethical approval are required, as only publicly available secondary data will be used.

6) Timescale:
	Timescale
	07.11.2025
	07.12.2025
	14.02.2026
	03.03.2026
	25.03.2026
	15.04.2026

	Chapter1: Introduction

	
	
	
	
	
	

	Chapter 2: Background
	
	
	
	
	
	

	Chapter 3: Methods
	
	
	
	
	
	

	Chapter 4: Results
	
	
	
	
	
	

	Chapter 5: Discussion
	
	
	
	
	
	

	Chapter 6: Recommendations and Conclusion
	
	
	
	
	
	






7) Self-reflection as researcher (any strengths or challenges): 
	Strengths
	Challenge reflection as researcher (any ss

	· I have strong analytical and critical thinking skills.
· I excel in organisation and time management.
· I have strong curiosity and continuous learning
	· I find it challenging to manage large volumes of literature efficiently.
· I struggle to maintain consistency across multiple databases.
· I work to ensure comprehensive coverage while avoiding duplication.
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