ECAD 5005                                   The Visual and Expressive Arts in Wales	
Teachers Handbook
This handbook has been created to provide information and ideas on how a Welsh cultural artefact can be used to engage, motivate and inspire young minds. Through a thematic approach to teaching, it will illustrate how to take your class on a learning journey that will provoke their natural creativity and open their eyes to the rich culture and traditions of the visual and expressive arts in Wales.
The Well-being of Future Generations (Wales) Act 2015, put in place seven well-being goals. One of these goals is for Wales to achieve a ‘Vibrant culture…A society that promotes and protects culture, heritage and the Welsh language and which encourages people to participate in the arts…’ (The Future Generations for Wales Commissioner, 2017).

“To be born Welsh is to be born privileged.
Not with a silver spoon in your mouth,
But music in your heart and poetry in your soul”.
(Harris: 1967)
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(Roberts, 2017. Crazy Cardiff)

The Arts in Wales         
Wales is a country with a rich and proud heritage of embracing the arts and creativity. Evidence of early art forms and creative expression is found as far back as the Palaeolithic period. The ‘Red Lady’ burial site, discovered at the Paviland caves on the Gower Peninsular, contained a rich array of creative artefacts dating back around 30,000 years (Bradshaw Foundation, 2017). Move forward to the Middle Ages and the cultural significance of art in Wales remains strong.  Examples include: Celtic artistry in the form of the Penannular brooch, literary art in the poems of Aneirin and visual art in the Medieval paintings discovered on the walls of St Cadoc’s church in Llancarfan (Wales Online, 2010). The rich tapestry of Welsh visual and expressive arts continued in more recent history and is illustrated in the paintings by Augustus John and Gwen John, the decorative pieces manufactured by Cambrian Pottery and Nantgarw Pottery and the emergence of the Welsh male voice choir. Today in the modern 21st century, the people of Wales remain inextricably linked to the arts. Traditional and contemporary art forms continue to be celebrated at the national Eisteddfod. World famous Welsh musicians, Tom Jones, Bryn Terfel and The Stereophonics entertain audiences across the globe. The Welsh TV and film industry is thriving and delivering huge economic benefits, through productions including Dr Who and Hinterland. Stephen Crabb, Secretary of State for Wales, hailed the Welsh TV industry as a “beacon of creative success” (WAG, 2015). To safeguard the future of the arts in Wales and to ensure continued cultural, economic and social benefits, the Welsh Assembly Government supports organisations such as the Arts Council of Wales, whose mission is ‘to make the arts central to the life and wellbeing of the nation’ (ACW, date unknown).
Why teach the Arts? 
With such a strong heritage of creativity in Wales, it could be argued and perhaps expected that
 the arts should form a pivotal part of a child’s education. However, in Wales and many other education systems across the world, the arts have been marginalised. An increased drive to 
improve standards in numeracy and literacy and the increased significance of STEM disciplines, has resulted in many teachers reducing the amount of time they allocate to teaching creative subjects like dance, art, music and drama (Robinson, 2015: 12). In his independent report into arts education in Wales, Smith (2013) commented that despite some excellent arts education taking place in schools, it is often too sporadic. This is consistent with my observations during phase one of my professional teaching practice. During four weeks with a year 4 class, I did not observe any dance, drama or music lessons. Whilst I did observe a small number of art and physical education lessons, they were often rushed and had significantly less planning time apportioned to them. When I discussed my observations with the class teacher, she explained that part of the reason for allocating less time to the arts, was the pressure she felt to delivery against numeracy and literacy standards, however, she was also open about the fact that she felt more comfortable teaching what she referred to as “fact” based subjects. Hattie (2012 cited in Grigg 2015: 37) pointed out that ‘teacher’s beliefs and commitment are the greatest influence over student achievement over which we can have some control’. Estyn (2015: 3) share this view and found the ‘quality of the curriculum for the creative arts relies too much on chance…and depends too much on whether there is an enthusiastic teacher on the staff’. 
At present many schools in Wales are failing to provide the ‘arts-rich’ environment and ‘plethora of arts experiences’ that Smith (2013) and the Welsh Government are aiming for. The question is, why? Sir Kevan Collins argues that evidence supporting wider attainment gains in other subjects attributed to an arts education, is not clear cut. Collins also questions if public funding intended to support disadvantaged children, is best spent on art activities (See, B. H and Kokotsaki, D, 2015). Even President Obama, considered by many to be one of the most progressive world leaders of recent times, once stated in a speech in Wisconsin “I promise you, folks can make a lot more, potentially, with skilled manufacturing or the trades than they might with an art history degree” (USA Today, 2014). Although this was not a direct attack on the arts, it does perhaps gives an insight into an underlying sentiment which questions the importance of the arts.  
Despite the hesitance of some schools and practitioners to fully embrace the arts, there is a growing body of evidence illustrating the many benefits, an education in the arts, can offer learners. Bloomfield and Childs argue that educating children through the arts develops their creativity and enables them to acquire a range of skills and thinking strategies that helps them better understand other subjects. They believe ‘children’s learning takes on a holistic dimension that brings unity and order to their lives’ (2000: 107-108). The Arts in Education review team analysed several studies, which through meta-analysis highlighted links between studying the arts and improvements in other subject areas. For example 
	‘Critical Links: Learning in the Arts and Student Academic and Social Development, (Deasy, 2002) and the study Can Music Be Used to Teach Reading? (Butzlaf, 2000), investigated the relationship between music instruction and performance in reading. The study found that “the meta-analysis of the correlational studies demonstrated a strong and reliable association between music instruction and standardised measures of reading ability’ (Smith, 2013: 15)
Smith (2013) also highlighted further studies which found a correlation between studying the arts and increased attainment in children from disadvantaged backgrounds. Research of this nature, combined with the findings of academics like Dai Smith and Professor Graham Donaldson, create a compelling argument for giving the arts a higher profile in the curriculum in Wales. In his report Successful Futures, Donaldson recommended six Areas of Learning. One Area of Learning is the Expressive Arts. Through the Expressive Arts, Donaldson believes children will come ‘into contact with the creative processes, performances and products of others and stimulate their own experimentation and creativity’ (2015: 44). Creativity is central to the arts and one of the building blocks of humanity. Imagine a world without creativity; how would problems be solved, how would technological advances be made, how would humankind evolve? Robinson and Aronica believe ‘being creative is at the heart of being human and of all cultural progress’ (2015: 136). 

Our Stimulus 

To deliver a series of lessons aimed at inspiring KS2 learners, we will use the statue of Ivor Allchurch, located at the Liberty stadium, Swansea. Allchurch, was an iconic Welsh footballer, who is embedded in the culture and folklore of the city of Swansea. The statue will be part of an ‘Inspirational Wales’ thematic approach. Rose (2009) believed that schools and learners were more likely to achieve high standards if academic content was delivered through cross curricular studies. The theme ‘Inspirational Wales’, allows for a body of themed lesson which can facilitate a breadth of cross curricular learning. 
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(Photo by Hughes, D. Date unknown) 

Sculptor Michael Field was commissioned to make the statue in 2004. Originally from Surrey, Field has strong Welsh ancestry and now resides in Cardiff. 
Wales is a country with a rich array of public statues and monuments, which celebrate the achievements of significant figures in Welsh culture or important moments in Welsh history. Dylan Thomas is immortalised in Swansea Marina, Owain Glyndwr stands proudly in Corwen and heroes of the past are remembered at the Welsh National War Memorial in Cardiff. These statues will be an important element in capturing the imagination of our learners in the art based activities.    



‘Inspirational Wales’ - Art
The Key Stage 2 Art curriculum in Wales aims to take children on a learning continuum, which builds upon their early experiences of art in the Foundation Phase. This should be achieved ‘through integrated engagement with the work of artist craftworkers and designers, creative investigations and the making of their own work’ (DCELLS 2008: 10). The concept of engaging, creating and making is also seen in the ideas of Bloomfield and Childs (2000). They developed a framework (appendix 1) for teaching and learning visual art which is grouped in four areas; Participation, Repertoire, Context and Critical awareness. As well as developing creativity through ‘Participation’ and developing a ‘Repertoire’ of their own work, children also need to learn about the ‘Context’ of art and discover the works of other artists and use this context to develop their ability to self-analyse and analyse the work of others, ‘Critical awareness’. (Bloomfield and Childs 2000: 91)
With ‘Inspiration Wales’ as the theme and the Ivor Allchurch statue as the stimulus, I will now outline two sessions that could be used to capture the imagination of KS2 learners. 

Session 1 
Introduction - The lesson will begin with a group discussion about statues and monuments. The children will be asked to talk about statues or monuments they have seen: Where have you seen a statue? What was the statue about? Why do we have them? What types of materials can be used to make a statue? Where are they typically situated? Do they think they are important? If they could make a statue for a famous Welsh person who would they choose and why?  
Main Activity - The children will use a range of resources including, books, journals and websites to research famous Welsh statues and monuments. They will be given examples (appendix 2) to begin their research, however, working in pairs, they will be encouraged to find additional works that they find inspiring. Through their research, the children will not only learn about art and different techniques, they will also learn about aspects of Welsh culture and important people in the history of Wales. This activity will incorporate many elements of the curriculum (appendix 3), including developing ICT, developing communication and curriculum Cymreig. 
Plenary - The children will be asked to discuss with the class the statues, sculptors or monuments they have identified. Using subject specific vocabulary, they will be asked to describe and appraise the art work they have chosen, giving details about the subject, the techniques used to make the piece, the aesthetic qualities and the significance of the piece to Wales.  
This session is designed to expose children to a range of different artists and art work. Bloomfield and Childs (2009), highlight how understanding art making processes and reviewing the work of other artists, will enable children to develop their own skills. 
Session 2
Introduction – Explain to the children that they will be making a 2D or 3D piece of art that will be displayed in a school exhibition ‘The Match’. In previous sessions they will have studied Welsh statues and they will also have had the opportunity to study the work of famous Welsh painters, Rhiannon Roberts, Gustavius Payne, Shani Rhys James and Sir Kyffin Williams. The children will need to create a piece of visual art that represents something they find inspirational about Wales. The stimulus for their work could be a person, a place or an event. 
Materials: Paint, Pastels, Pencils, Charcoal, Clay, Cloth, Card, Paper, Glue, Wire, Wood
Main Activity – The children will be given a broad range of materials and resources and will begin planning, designing and making their artwork. They will have complete autonomy to decide if they are going to make a 3D sculpture or create a 2D drawing or painting. Although they will have reviewed many pieces of art and different styles to stimulate their imaginations, the children will not be attempting to recreate one of these pieces. They will be asked to develop their own unique piece. When creating their art, the children will be asked to consider their use of the elements of visual art: line, tone, colour, pattern, texture, shape and form (DCELLS, 2008). The elements will have been explored in previous lessons. 
Plenary – The children will be given the opportunity to review their own work and the work of other children in the class. The teacher will ask for the class to state what they like about each piece. Black and William (1998) believe children should be encouraged to assess each other. Before the children leave the lesson, each child will be given a piece of paper and will be asked to write down anything they would do differently if they were to make their artwork again. 
The comments written by the children, could be used as a basis for future sessions, where children reflect on their original work and are given the opportunity to create a new piece of art, using the refined skills and techniques they developed in session 2. 
The importance of art in the education of children is a subject that still divides opinions. However, Wright (2003: 158) argues that ‘Through art, children invite us into their thoughts by communicating through words, drawing, painting, clay, and a number of related languages’.

‘Inspirational Wales’- Physical Education
[bookmark: _Hlk496447956]In Wales, the current KS2 curriculum requires that schools provide learners with the skills, knowledge and understanding of physical education through four areas of experience: Health, fitness and well-being activities, Creative activities, Adventurous activities and Competitive activities (DCELLS, 2008). With a statue of a Welsh footballing legend as our stimulus, there are many activities (appendix 4) that could synchronize in with the theme and relate to each of the four areas. However, the activity we have chosen, will focus on Creative activities and the medium of dance. ‘Dance is a…prime means of expressing cultural heritage and identity, a dynamic and continually changing art. It is part of the fabric of contemporary life’ (Arts Council of Great Britain, cited Lavin, 2008: 29). Research published by Laban and Hampshire Dance provides scientific evidence that when children participate in creative dance, there are benefits for both their psychological and physical wellbeing (Quin, Frazer and Redding, 2007). Another advantage of dance is its inclusive nature. For example, ‘a child with limited hand-eye coordination may find difficulty catching a ball, however in dance everyone can be successful and express themselves to some degree (Lavin: 2008). Despite the many benefits of dance, Robinson (2015) believes it still holds a very low rank in the subject hierarchy. In addition, a study of trainee teachers by Rolfe and Chedzoy found that low levels of teacher confidence and subject knowledge, had a negative impact on the teaching of dance (Rolfe and Chedzoy, 1997, cited by Lavin, 2008). As teachers in Wales, we need to be confident practitioners and embrace the value of dance. For our activity we are going to use the creative movements seen on the sports field to inspire a dance battle. 
Session 1 and 2 (depending on time, this activity could be a double session 2 x 60 minutes, or it could be broken down into one session looking at the history of dance and creative movement and another session working on choreography and performance). 
Introduction – The class will watch a short video on Welsh folk dancing and clog dancing (appendix 5) and learn about the history of dance in Wales. The children will be asked questions about the videos and to share their observations. The teacher will begin to introduce subject specific language and the various elements of dance: levels, travelling, speed, pathways, direction, stillness, turning and relationships. If as a teacher you lack subject knowledge in this area, you could use Laban’s principles as framework (appendix 6) for your dance lesson (Lavin, 2008). Following this, the children will review some contemporary dance performed by National Youth Dance Wales (appendix 7). After watching the performance, the children should be asked again for their observations. This time encourage the learners to identify specific elements of dance they have been introduced to. 
Main Activity – The children are split into two groups and asked to compose dances, which they will perform at ‘The Match’ exhibition. Each group will form a football team and through the medium of dance they will perform a match. 
The groups will first create their own pre-match dance routine. To introduce elements of ESDGC, the class will be able to research how other cultures prepare for battle. The stimulus for their pre-match dance will be the Haka. The Haka is the traditional war cry of the Maori people, which is performed before New Zealand play rugby (appendix 8). 
The children will then be asked to compose a dance that will represent a football match. The stimulus for this dance will be the movement of famous Welsh sports people. They would draw upon their own observations from sport they have watched and add to this through additional research. They could use the acceleration of Gareth Bale, the twisting and turning of Ryan Giggs, the jumping of Colin Jackson or the stillness before Leigh Halfpenny kicks for goal. They could choregraph the euphoria of scoring a goal and the celebration that follows or the dejection of conceding a goal and losing a match. The children would also be responsible for choosing their own music to accompany the performance. 
Although the children should be given a great deal of creative license during this lesson, it is important the teacher uses Bruner’s principles of scaffolding and supports the learners through their creative process. The teacher should encourage the learners to: investigate and respond to the stimulus, improvise and experiment movements, select movement material, compose phrases ‘build the dance’, vary, develop and refine phrases, use compositional devices e.g. repetition, unison, climax and finally decide on the dance form (Grigg, 2012). 
Plenary – The children would perform their dance to the class. After each performance the children would reflect on the performance and discuss with the teacher which elements they could develop before the main performance during ‘The Match’. 
These lessons would incorporate a broad range of curriculum skills (appendix 9)

‘Inspiration Wales’ – Music
The KS2 curriculum in Wales aims to build upon skills, knowledge and understanding developed in the Foundation Phase. Through participation children will enhance their knowledge of music through performing, composing and appraising (DCELLS, 2008). The curriculum calls for children to have the opportunity to both sing and play a range of instruments. Our sessions are going to focus on the art of singing. Wales is often referred to as “the land of song”, a phrase which dates to nonconformist choral singing in the 19th century. Many hymns composed in Wales during this period have worldwide acclaim. Guide me, O Thou great Redeemer’, has been translated into 75 different languages (Wales.com, date unknown). Hymns remain popular at Welsh sporting occasions and for those who have witnessed renditions of Hen Wlad fy Nhadau sang by 70,000 Welsh people at the national stadium, you will begin to get a sense of why singing is so important to the country. Bryn Terfel is quoted as saying “I started singing because I come from Wales” (Terfel, cited by the BBC, 2008). 
Session 1
The class will visit a local choir and take part in practice session. They will sing a range of Welsh songs and hymns, although the focus of the session will be on learning the Welsh national anthem, Hen Wlad fy Nhadau. Through participation with a choir, the children will have a rich and meaningful experience and receive expert guidance and tutorial. Ofsted reported learning outside the classroom was most successful when it was closely linked to classroom activities (2008). As this activity links in with our theme and other planned activities, it should resonate strongly with the children. 
During this session, the choir master will teach the children the important steps of performing a song: Balance, choosing a starting pitch, techniques for starting the song off, breathing, tone, repetition and perhaps getting the children to try different voices (Daubney, 2017). 

Session 2
Introduction – It will be explained to the children that they have the exciting task of composing and performing their own song. Once completed the song will be used as a school chant to support their teams. It will inspire the school, in the same way that Ivor Allchurch was inspired by the songs and chants from the Vetch field in Swansea. In a previous session, the children will have developed a background beat using percussion instruments. This session will focus on developing the song lyrics. The children will listen to two famous football songs for inspiration, ‘Take Me to the Vetch Field’ (1978) written by Roger Evans (appendix 10) and You’ll Never Walk Alone (1963) performed by Gerry and the Pacemakers (appendix 11). 
Main Activity – Working in groups of 5, the children will begin writing their own lyrics and each group will develop a verse for the song. Daubney (2017) observed that outside the strict confines of a classroom, children are very competent at creating their own music. Burnard and Murphy (2017) believe that as a teacher of music, your role should be to facilitate discussions, collect ideas, engage in humour and be aware of youth culture. This last point is particularly relevant as the song is about the children having their voice. Montessori believed that when children are involved in a creative process ‘the teacher must take great care, not to offend the principles of liberty’ (Robinson, 2015: 254). 
Plenary – The children would come together as a class and each group would present their ideas. After each group has spoken, the other learners will offer their observations and say what they liked about the lyrics. 
In a follow up session, the class would work as a collective to develop a chorus. After taking time to reflect, the class would also revisit the verses they had written and decide if any refinements were needed prior to deciding upon the final lyrics. Once the song is finished the class will rehearse for their performance in ‘The Match’. 
Curriculum skills developed during these sessions (appendix 12). 
The Match (appendix 13)
With the statue of iconic Welsh legend, Ivor Allchurch, as a stimulus, the activities in this handbook outline how you can teach music, physical education and art using the theme ‘Inspiration Wales’. The lessons have a broad range of cross curricular content and take learners on an exploration through creative culture in Wales. Each lesson will provide content for our end of term show ‘The Match’. Parents will be invited to the school, to watch the class production. They will walk to the stadium and marvel at their children’s structures, monuments and art work. When they take their seats, they will enjoy listening to the children’s passionate rendition of Hen Wlad Fy Nhadau and watching the fierce pre-match haka. Finally, they will be entertained as the children perform their dance battle and watch as the drama unfolds on the pitch. The atmosphere will be enhanced when the crowd start chanting the lyrics to their class song. 

Conclusion 
The importance of the arts in education has long been a contentious issue. Many theorists, academics and policy makers agree that there are benefits to an arts rich education. However, despite this shared view, many education systems around the world still seem reluctant to give the arts the same status as maths, English or the STEM subjects (Robinson, 2015). Dewey and Vygotsky believe the arts and creativity play a pivotal role in the developing child. Dewey argued that art can remove fear and encourage children to embrace the world around them. He felt that when learners studied art they became empowered and realised they have the ability to change the world around them (Goldblatt, 2006). Recent research supports the views of Dewey and Vygotsky and creates compelling arguments for the importance of an education in the arts. For example, a study in America conducted by the National Center for Educational Statistics, used data from 13,000 students and found that children who participated in music achieved higher grades in maths, English and science (Hallam, 2010). Bloomfield and Childs believe the arts are such an important aspect of a well-rounded creative education, they should be considered the ‘fourth ‘R in the curriculum after reading, writing and arithmetic’ (cited Grigg, 2015: 245). 
Based on the evidence I have researched and my observations from time spent in schools, I share the belief that the Expressive and Visual Arts can deliver a broad range of cognitive and social benefits for children and it is important we raise their profile in our schools. For the arts to gain a higher status in schools across Wales, there needs to be strong leadership from the Welsh Government, school leadership and individual teachers. The Arts Council of Wales (2013) stated, 
‘…in the past in terms of arts in schools, it is possible that we have shied away from taking the brave and bold step that would really make a difference to our young people, and potentially to the future economy of Wales’. 
Professor Donaldson (2015) acknowledged the importance of the arts from an educational, social and cultural perspective. In recommending the Expressive Arts as one of the ‘Six Areas of Learning’, Donaldson has demonstrated the progressive vision needed to raise the profile of the arts in the Welsh curriculum. The Welsh Government and Education Minister Kirsty Williams have fully endorsed Donaldson’s recommendations. As a result, I believe we are about to embark on a bold journey, that will see the arts and creativity form an integral part of delivering the four purposes of the curriculum in Wales. (appendix 14). 
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