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PGCE/ProfGCE/PCE (PCET)

Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development.

Section 1
	Trainee teacher: Erin Heymann
	Observer: Marion Phillips

	Date: 25/09/2023
	Time: 1pm-4pm (30 minutes)

	Topic: Mindfulness
	Group: PCET Full Time

	Setting (classroom, workshop etc): Classroom
	Number of learners: 4



Trainee Teacher notes 
	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	Bloom's taxonomy was used to structure the lesson.









	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	Delivery and confidence. Planning - time management. Planning - strategies.










Section 2
Observer Feedback:
	1. Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	
· Excellent detail to your lesson plan structure that includes clear aims and objectives appropriate to the group level and ability.
· An appropriate range of teaching and assessment strategies planned for with good build up of information through the session.
· Careful consideration and awareness in resource planning to try to ensure equality of opportunity and experience for all your learners (good awareness of the different domains of learning)
· Sound awareness of the anticipated difficulties some learners may experience in a session such as this.




	2.  Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	· Clear introduction to the session and you showed good awareness to ensure that everyone had access to a digital device they could access in the session.
· Aims and objectives clearly outlined at the start of the session.
· Professional house-style appropriate to the topic and the setting – exudes calm.
· Fonts style is clear to read against the background, take care to ensure they are appropriately sized to be easily read from the rear of the classroom.
· Effective use of s brainstorming session to quickly engage and hook your learners – recording feedback on the whiteboard is particularly helpful for your visual learners and ensures your learners feel seen and heard – well done.
· Quickly developed a warm and relaxed rapport with the group
· Consolidated understanding effectively through reaffirmation with researched definitions.
· Good to see you working independently of your notes and looking at your cohort, maintaining excellent eye-contact, and open and receptive to feedback.
· Relaxed and friendly presence as you created a safe and warm environment for your learners.
· Effective use of open and directed questioning to draw response from less vocal and less confident learners.
· Took care to highlight and clarify new or unfamiliar jargon and terms.
· You introduced  your interactive activity to focus the mind task clearly, making a silk braid whilst considering their feelings during a difficult or stressful time – a “white noise” audio also introduced to support your learners through their time of isolated mindfulness – Task contextualised effectively, task duration communicated clearly and all learners are actively engaged in the task.
· Good circulation of the room to check on progress and engagement. Support offered discreetly to any learners who are struggling with the task.
· Calm, safe, relaxed environment created and instruction included in a soft tone appropriate to the setting.
· Goal activity shared within the group – very honest reflections – this is testament of the very safe atmosphere that you successfully created for your cohort.
· Anonymous online quiz used to assess learning at the end of the session – very appropriate to the topic showing consideration and sensitivity to your learners.





	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	
· Excellent subject knowledge communicated, both on your slides and orally.
· Effective use of questioning to assess understanding, but also to challenge and stretch the cohort to think and apply their new learning – time given to allow your cohort to think and consider prior to responding to questions – very well done.
· You were open to and responded very well to questioning and provided detailed answers that allowed your cohort to move forwards with their learning.
· Good awareness and engagement of some of the key professional standards pertinent to this learning session evident in your lesson plan and during your delivery.



	4. Points for future development (no more than 3 or 4). Where possible these should be identified in negotiation with the trainee teacher.


	
· Take care not to overload your slides with too much text, better to include bullet points on your slides and to expand your information orally. 
· Ensure that your text is large enough to read from the rear of the class.
· Good practice to consolidate feedback gathered after a task to consolidate that learning back to the room – this can be achieved when applied sensitively with anonymous feedback gathering activities.

Very well done!




Section 3
Student teacher reflections:
	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 

	The text on slides wasn’t intended to be read wholly, just a visual for some learners as I highlighted key points orally instead.
I felt that I’d consolidated learning but perhaps this was rushed due to spending more time on the activity. 
Not so much planning was needed.
A simpler task would’ve eliminated difficulties. 
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