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Critically evaluate how the role of the educational professional has been influenced by policy developments since 1996.

The role of the teacher has always been under scrutiny from parents, pupils and the government alike. Up until the 1980’s teachers had the freedom to teach what they wanted as it was widely accepted that they knew what was best for their students (Bates, 2011). Since then through the varying ideology of different political parties and their subsequent polices we have witnessed the role of the teacher shift and change. The election of Labour in 1997 promised to drive up standards with educational policy designed to benefit ‘the many and not the few’. Policies such as reforming teacher training, and remodelling of the work force had a big impact on teachers. In this essay, I will be looking at how these policy developments have influenced the role of the teacher since 1996.

[bookmark: _GoBack]In the 1998 green paper, which aimed to modernise the education system Blair acknowledged the need for better teachers and that they needed ‘better support, leadership and recognition’ to deliver a world class education system (DfE,1998 p.4). New ways of training teachers had a big impact on the role of the future teachers. In the past teacher training, had been criticised as being out of touch with classroom practise and was described as ‘’a self-serving process for the benefit of academics’’ (Ward 2009 p.111). The government put a lot of emphasis on moving away from the applied science model by bringing it back to basics by just learning how to teach numeracy and literacy. The way teachers are trained will have a big impact the way they teach and their role as a teacher especially if more established teachers within their school have been taught differently.

The 1997 white paper put emphasis on raising the standards set for new teachers. The government suggested doing this by allowing newly qualified teachers an induction year, outlined in the Teaching and Higher Education Act 1998, where they would be supported by a mentor within the school. Following this craft model new teachers could learn through first-hand experience whilst working with an expert. On the one hand while it may be valuable to learn through experience could this be another way to de-professionalise the teacher by moving away from the university for teacher training. One way universities combated this was to begin undergraduate education studies courses without the teaching element to gain back some control over education (Ward 2009).  


Another way the role of the teacher has changed is through workforce remodelling.  From the introduction of the national curriculum teachers have been overworked and stressed as their list of responsibilities kept increasing.  Ofsted visits becoming more frequent with an emphasis on the teachers own self-evaluation, the introduction of league tables to teachers taking on more pastoral care such as becoming form tutors. 
The national workforce agreement 2003 was a way of tackling this problem with the aim for teachers to focus on teaching and developing their own skills rather than spending too much time on marking, planning and data management. This agreement gave teachers more time to prepare for lessons, more help within the classroom by allowing non-teaching staff to take on roles previously undertaken by the teacher such as more administrative or clerical tasks. The 1998 green paper also outlined the need to increase teaching and support assistants in the classroom to not only teachers but to other adults who could bring extra knowledge and expertise to the classroom. Whilst in the past the teacher would have been delivering the lesson alone to the whole class they now had the opportunity to focus on small groups or individual children. The agreement also made support staff directly involved in marking and assessment of students.  However, findings from DoE showed that most schools chose to ignore the recommendations made in the report regarding workload with only five percent of schools actively addressing them. 

Another policy which aimed to reduce the workload was Every Child Matters policy in 2003 which aimed to make working with children seem more desirable by making sure teachers felt valued and not overworked. A general teaching council (GTC) was developed in 2000 which would represent the views of teachers nationally and locally and could also govern how new teachers would be trained and advise the government on new classroom methods. This supposedly would restore the morale of the profession and make the job of a teacher seem more appealing (DfE 1997). However, the GTC was abolished in 2012 under the coalition government who claimed it was patronising for teachers and overly bureaucratic.
It could be argued a heavy workload for is still central to the role of a teacher today. As study carried out in 2016 by the DoE found 93% of teachers questioned found their workload to be a serious problem with most staff stating they could not complete their workload in their contracted hours (DoE 2016)

Another aspect of policy development which affected the role of the teacher is how they are treated as professionals by the government and perceived by the public. Much like its predecessor’s new labour continued to question and undermine the professionalism of the teacher. Whereas in the past they would have had more autonomy within the school in 1997 there was more government intervention aspects such as pay scale, curriculum and pedagogy. Teachers were not granted the same level of autonomy as other professions such as medicine or law. (Bates, 2011).

But what makes a professional? Millerson (1964) suggested that it was a skill based on theoretical knowledge that required education and training.  It could be argued then that teachers should be experts at they do however, the lack of control they have over their profession would suggest otherwise. That’s not to say they aren’t held accountable for what they do with mechanisms such as performance related pay and inspections in place. 
In addition to this the introduction of non-teaching staff into the classroom may diminish the role of the teacher. With so many of us having been through the schooling process ourselves it may demystify the profession. Another new aspect of the teacher’s role is to work during their holidays. Whether it be to tidy up classroom, prep for the coming year it is extra, unpaid work using up time they would ideally have off. It could be argued this also undermines the profession as it demonstrates how undervalued teachers are.
The 1998 green paper also states that as well as teaching in the more traditional sense, teachers will become ‘managers of learning’ working with small groups and one to one sessions to review progress. The paper is clear about moving away from the times when teacher could make pedagogical and curriculum based decisions for themselves. They should be held personally accountable for improving their own skills, to work in partnership with the school, parents and teachers and to be innovative in their teaching. (DfE 1998)




The role of the teacher has changed dramatically since 1996. Sometimes for the better, as we have seen with the introduction of support staff into the classroom to help with the workload. This is a good example of how policy can have a positive impact on both teachers and learners. However, the role has sometimes changed for the worse. Certainly, in the way in which the profession is viewed today. From seen as having a heavy workload and being very bureaucratic to not being taken seriously as non-professionals can work within the classroom too.  The role is often dependant on who is in power and what they see as a priority within education at the time thus the role of the teacher will always be changing.
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