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[bookmark: _Toc100226850]Targets from previous assignment 

	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Targed/Target 1

Avoid the use of 'may' when referencing to avoid uncertainty.

Example: Donaldson (2015) may suggest….

	Throughout completing this reflective paper, I have ensured that I have avoided using the word ‘may’ when referencing literature.
  
	Pages: 4-22. 





































Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport: PLP). Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 
[bookmark: _Toc100226851]Part One
	[bookmark: _Toc100226852]Professional Experience Template 1
	DINs within a Literacy Lesson. 

	Pedagogy Standard
	[bookmark: _Toc100226853]Assessment for Learning (WG, N.D).

	What did you do and why?

	
Significant to my Year Four learners’ progression, was the facilitation of the AfL tool of DINs (do it now) into all AOLEs. Designed by Lemov (2014), this AfL strategy was implemented and involved a collaboration between myself and the learner to discuss the learners next steps by using direct instruction. Subsequently, I would write the DIN and the learners would respond using a purple pen. This direct action would be required within the lesson, supporting reflective learning. 

DINs were incorporated within a creative Literacy dialogue lesson. The learners observed a silent movie and were then asked to create their own interpretations of the movie. From their observations, learners then designed their own storyboards, creating innovative dialogue for the characters within the silent movie. 

DINs were integral to this task, as assessment was needed to achieve great storyboards. A collaborative discussion with the learner was required to formulate the DIN.  
Examples of DINs during this task:
· Use a thesaurus to find another word for said.
· Use a new line when a new character is speaking.
· Check SPAG. 

	What have you learned?

	
This timely AfL strategy provided me with effective feedback to understand my learners and “where they are with their learning” and their next steps (Assessment Reform Group, 2002, p.2). 

Completing DINs formatively with the learners, ensured effective differentiation, as they were tailor-made to everyone. This in turn, supported my planning and teaching. Also, learners were actively involved within the process and could take ownership of their learning (WG, 2020d), seeing the steps they required to progress. Notably, I found that some learners with ALN found the directness of a DIN easy to follow. 

Critically reflecting, some learners found responding to DINs tiresome and would often avoid completing them. Thus, preventing them from completing their storyboards to a high standard. A future recommendation is for learners to use the Success Criteria and create DINs for their peers. This could help challenge learners; allowing them to become their own teachers (Hattie and Yates, 2014).  

	What next?

	
I plan to use this timely AfL strategy throughout my teaching career, as it was evidenced to support consolidation of learning, enabling learner progression. To develop as a teacher, it is understood that all learners should be reflective within their work, as previously stated, some learners did not appreciate its benefits. 

Therefore, I will ensure that I constantly remind learners of the importance of being reflective on their learning, as this is a skill they require throughout their lives. Perhaps a future recommendation is to allow learners become autonomous and create their own DINs with their peers. However, whilst on PTE, I must adhere to the school’s marking policies, which does not always include AfL strategies such as peer-assessment. Nevertheless, when I have my own class, I would like to trial out more AfL techniques. 

































	[bookmark: _Toc100226854]Professional Experience Template 2
	A Blended Welsh Lesson

	Pedagogy Standard
	[bookmark: _Toc100226855]Blended learning experience (WG, N.D).

	What did you do and why?

	I created an innovative Welsh lesson, which incorporated a carousel of differentiated activities. A repertoire of approaches was planned to cater for all learners’ individual needs and styles. 

The lesson objective was for learners to select appropriate sentence patterns to describe in third person appearances (clothes, body features), interests and hobbies. One activity was kinaesthetic and collaborative. Learners worked in pairs to answer questions on cards, to place clothes on Katherine Jenkins and Tom Jones. The learners found this activity stimulating and learning by doing, certainly, helped them to develop their Welsh vocabulary. 

Another activity was a listening challenge, which focused on improving learners’ pronunciation of third person sentence patterns. The lesson involved learners being autonomous and taking ownership of their learning by using their Chromebooks to access a voiceover PowerPoint through HWB. Using headphones, the learners could listen to and complete the tasks as independently as they could. I noticed that some learners preferred this auditory way of learning, as it prevented classroom distractions. 



	
	The final activity was teacher-led and involved me and a group of learners playing a visual Welsh interactive Guess Who game on the Smartboard. This lesson allowed me to assess which learners comprehended the Welsh sentence patterns and who may have required more scaffolding. 

All activities were developed to enable the Year Four learners to strive towards the four purposes and the development of their Welsh language skills within the Curriculum Cymreig. Furthermore, the lesson aided learners to acquire a “sense of belonging” (WG, 2022g) and to be proud of their Welsh school and Wales. 

	What have you learned?

	I have learnt that blended learning experiences, can cater for all learners needs. This is because, all learners have preferred learning styles, which should be considered by the teacher when planning, preparing, and teaching lessons. 

By creating blended learning experiences, learners were able to work independently and become resilient. This is paramount for learners to progress towards the four purposes (WG, 2020a).  This blended learning experience, also provided me with an opportunity to assess and scaffold those learners who required additional support or challenge. 

Although this lesson supported learner progression for some, perhaps at times, the lesson did not scaffold some ALN and lower challenged learners. This may be because they may have required a more knowledgeable other to guide them with the auditory task. There were some small issues with the Chromebooks, learners being unable to access the PowerPoint. This was the first of the series of blended learning Welsh lessons and I would like to trial out more in the future. 

All tasks were differentiated effectively, and I ensured accessible visual support in the form of vocabulary sheets, images, and Welsh Dictionaries. 

	What next?

	As conveyed previously, as a result of this experience, I will continue to incorporate a variety of learning experiences (learner-led and teacher-led) including a blended learning into my lessons. From this experience, I comprehend the value of learner autonomy in order support their progression and how this can lead towards their development of four purposes. However, repetition of blended learning experiences is required, for learners to comprehend the importance of them completing tasks on their own. 

To be critical, I realise that not all learners are the same and some will require more support with blended learning lessons. In future, I will work collaboratively with the TA, to provide more scaffolding or challenge for those who need it. This scaffolding will be in the form of coherent instructions and prompts. I will also be mindful that there may be technical issues and that some learners may not have the experience of operating digital technology outside of school. Therefore, I am to support these learners within this technological world.  
























	[bookmark: _Toc100226856]Professional Experience Template 3
	Real-life authentic context: Numeracy bus time-table lesson.

	Pedagogy Standard
	[bookmark: _Toc100226857]Real-life authentic contexts (WG, N.D).

	What did you do and why?
	During PTE3, I created a real-life context lesson that incorporated learners reading an analysing local bus and train timetables. This kinaesthetic lesson firstly involved the learners activating their prior knowledge on the topic of time (subsequent lesson on time to promote a continuum in learning within this theme) and participating in outdoor activities, incorporating the local bus timetables. The lesson commenced with a discussion on the importance of time, linked to everyday life (school, jobs or getting transport). The learners collaborated to analyse and discuss a local bus timetable.

Following on from the discussion, learners using IPads went on a scavenger hunt to visit the different bus stops on the yard, to scan a QR code to answer the differentiated questions posed on the bus timetables.  

The "bus stops" were named after local areas, which made the experience very meaningful for the learners, as this taking the bus is an experience learner already participate in or will be do in the future.

Some learners required additional support on this topic, due to their lack of knowledge and understanding. I had to be reflective within my lesson and had to provide a small group intervention to clarify some learners misunderstanding of the twenty-four clock. 



	
	Humanities linked with this theme, as within the subsequent lesson, learners were encouraged to bring in images of their great grandparents using transport in the local area. Cultural Welsh farming history was a prominent feature of this topic and enabled the learners to learn about their Welsh ancestry and agricultural methods used during the early 20th Century.

	What have you learned?

	I have learnt real-life context can enable learners to activate their critical thinking and problem-solving skills. The timetables and the bus stops made the lesson more meaningful and enjoyable for the learners, expressed from their positive feedback and excitement when scanning the bus stop QR code. I observed that the learners liked discussing the bus locations they live nearby. 

I have also learnt that real-life examples can help enthuse learners, as they can relate their experiences to their learning. By activating learners’ prior knowledge, I able to assess their learning, and to see who understood my previous instruction and who required additional support or challenge.

I now comprehend the value of learner-led experiences and how real-life authentic learning can aid learner understanding and progression.


	What next?

	
I plan to incorporate real-life authentic context for learning into as many of my lessons, as the learners need to comprehend how their learning relates to real-life. This lesson follows a continuum in learning within the topic of time and thus, more complex time scenarios can be introduced, to support learner progression. In future, it may be more beneficial to undertake more group interventions with the minority of learners that do not fully comprehend time, over several sessions, rather than just the once. This may enhance their understanding and allow me to plan additional tasks to support those learners who did not initially understand the twenty-four clock. 

Furthermore, I will continue to read the latest literature and research, to enhance my knowledge and pedagogy of authentic learning. Considering the next steps, I will plan to develop more real-life context into my lessons, as I feel that this was a meaningful experience, relating it to the learners’ lives. 











































	[bookmark: _Toc100226858]Professional Experience Template 4
	Cross-curricular in Science. 

	Pedagogy Standard
	[bookmark: _Toc100226859]Cross-curricular themes (WG, N.D).
 

	What did you do and why?

	On PTE3 I planned and taught a science lesson which incorporated different cross-curricular responsibilities e.g., Numeracy, Literacy and DCF. The use of cross curricular themes helped to aid the holistic development of learners. The lesson involved a video stimulus of a rocket experiment with Vitamin C tablets, a tube and 25ml of water. Using Chromebooks, learners had to then write (Literacy) their own predictions, based on what they had observed. 

The objective of this science lesson was to use evaluative and problem-solving skills to identify scientific predictions based on a small rocket experiment. After predictions were written, the learners completed the kinaesthetic experiment outside. Literacy was important as the learners had to work collaboratively to read and follow a set of instructions. These instructions involved placing one tablet into the tube and adding 25ml of water and waiting for a reaction to occur.  

The lesson also incorporated Numeracy because learners had to use a stopwatch to measure the time their rocket took to launch and then had to write their answers into a table. Once the experiment was complete, using Chromebooks, the learners created bar charts (Numeracy) to visually display their results. Then, the learners have to use their Literary and DCF skills to type a short summary of the experiment and insert charts onto Microsoft Word document. The results were later displayed on the classroom cross-curricular themed display board. 

	What have you learned?

	Cross-curricular themes should be implemented into all lessons, as this can help develop learners’ holistic development of all AOLEs. Within this kinaesthetic experiment, learners took ownership of their learning, as they participated in all cross curricular activities. 

Reflecting now, I could have completed the activities over two lessons, which may have more beneficial, as some learners did not have time to finish all the activities. However, having a range of activities, did encourage learner motivation.  

I found with this cross-curricular lesson, learners seemed to activate their critical thinking skills, especially when they were analysing their predictions. I also discovered that by explaining to the scientific reasoning behind the rocket experiment, made the experience more exciting and the learners wanted to learn more. As an additional task, we all looked at rocket launches from Kennedy Space Centre. 

	What next?

	Next time, I will plan the lesson more effectively, and not expect learners to complete all activities within one lesson. I will also create prompt sheets to scaffold learners whilst creating their evaluations. 

Reflecting on the lesson itself I now understand how easy it is to embed cross-curricular themes into all AOLEs. I will continue to plan innovative lessons that incorporate these different themes in every lesson I plan and teach. For further learning, I will research into planning and developing other innovative STEM experiments for my own class.  













[bookmark: _Toc100226860]Part Two 

This paper will reflect critically on one specific pedagogical principle (PP) in relation to my progress in planning, preparing, and teaching of lessons. The main PP discussed will be "creating authentic contexts for learning" (Donaldson, 2015, p.68). Nevertheless, "cross-curricular responsibilities (CCR)" (Donaldson, 2015, p.68) will also be briefly reflected upon within lessons. It is understood that all PPs are paramount and should be implemented holistically to benefit the teacher and the learners. However, within this reflection, the focus will be on "authentic contexts for learning" (ACfL) (Donaldson, 2015, p.68) because this is the PP that has transformed significantly within my practice. 

In accordance with Coe et al. (2020), the concept of reflecting on pedagogy and learning can contribute to “great teaching” (p.1), leading to teacher and learner progression (Coe et al., 2014). As a leader of transformation (Jones, 2019), I comprehend the significance of reflecting on my practice to not only enhance my professional development but to support my learners towards the four purposes (Donaldson, 2015; Welsh Government (WG), 2020a).

Throughout this critical reflection, Schön’s (1991) reflective model was adhered to, which incorporates the ideals of “reflection-in-action” and “reflection-on-action” (Cambridge International Education, (CIE) N.D, p.6), as well as “reflection-for-action” (Grushka et al., 2005, p.242). Tan (2020) suggests that Schön’s reflective model is not always ethical or practical, as not everyone has the ability to “think on their feet” (Bond, 2011, p.1) during the in-action stage. Indeed, this could have been said of myself at the start of my teaching practice, as I did lack confidence. However, over the course of this teaching experience, my knowledge and skills did develop, as well as my confidence. 

In adhering to Dweck (2015), I developed my confidence by adopting a growth mindset through undertaking challenges and recognising my mistakes. This, in turn, developed my self-efficacy, which is core to the CfW (Donaldson, 2015) and the Future Generations Wales Act (FGWA) (2015) (WG, 2016). Throughout Professional Teaching Experience Three (PTE3), I reflected in, on and for action (CIE, N.D; Grushka et al., 2005) and modelled this to my learners. Bandura (1977 cited in Bates, 2019) concurs and suggests that teachers should be positive role models. Reflection and resilience should be mirrored for learners to deal with issues that can arise from everyday life.

In discussing everyday life, the PP of “ACfL” (Donaldson, 2015, p.68) was chosen for this paper, as it was a target for improvement on PTE3 addressed by myself in collaboration with the Year Four class mentor. Initially, I was a little unsure of what this concept entailed, believing that its main focus was on the development of the Welsh language. However, this assumption was incorrect. Through observation and discussion with the class mentor and by scrutinising research, videos, and theories its purpose was discovered. 

The word authentic is defined within the CfW as learning contexts that engage learners in meaningful real-life experiences (WG, 2020d) that are "rooted in the Welsh culture" (Donaldson, 2015, p.14). Constructivists construe that learners' engagement with genuine, real-life scenarios is beneficial for aiding the learner towards their goals and future achievements (Almisnid et al., 2017; Roach et al., 2018; Aynas and Aslan, 2021). Nevertheless, authentic learning can be different for all learners, and their individual needs should always be considered. For example, learners from different cultures may have different life experiences.

Gardner (1991) deliberates that some learners often question teachers on the point of completing worksheets whilst sitting passively at desks (Lave, 1988). As evidenced by Estyn (2020), this type of learning is not purposeful and can lead to some learners disengaging and being disruptive within lessons. However, Lee (2014) conveys that a well-designed worksheet is an effective assessment tool to identify learners' understanding of a topic. The CfW demands a new authentic approach to learning, where learners are active participants, voicing their feelings and opinions (WG, 2022), in an environment that mirrors "the world beyond the classroom walls" (Mims, 2003, p.2). This ensures that learning is meaningful and relevant to learners' everyday lives.

Indeed, Dewey (1938) suggests that authentic learning is only meaningful, if it involves the learner, providing them with the skills required for now (Williams, 2017; Stenger, 2018). Nevertheless, Dewey’s theory could be limited, as it focuses on preparing the learner for the present, rather than their future (Pring, 2017; Pound, 2006). It could be argued that because the world is constantly evolving, it could be too difficult to prepare all learners for the future, as we are unsure of what the future holds. This is demonstrated in Ukraine, with people’s lives in turmoil due to the war. However, the CfW is “a curriculum for life” (WG, 2022a, p.1) and for teachers to transform and learners to progress, we must adapt quickly, develop new skills, and become resilient in this “fast-changing world” (WG, N.D, p.2). 

On reflecting upon this, I wanted to transform my teaching and provide my learners with an authentic experience, that would motivate and engage them in a task to develop their higher-order thinking skills (Newman et al., 1995 cited in Mims, 2003; Donovan et al., 1999). Therefore, an “ACfL” (Donaldson, 2015, p.68) Numeracy lesson (Appendix One), based on the topic of time was planned and taught to the Year Four class. This lesson was planned to encompass the “five mathematical proficiencies” (WG, 2022b, p.1) with the focus on learners collaborating using their problem-solving skills to answer questions on the twenty-four-hour clock from a community’s bus timetable. The resources used mirrored the local bus company’s timetable. In debating this, perhaps for some visually impaired learners, the font was too small on the timetables. Ainscow (2020) suggests that teachers need to ensure their resources are of high-quality, promoting inclusivity and equity. “Reflecting-for-action” (Grushka et al., 2005, p.242), I will ensure that all learners needs are considered within the planning, preparing, and teaching of lessons, including a suitable font and size. 

This “ACfL” (Donaldson, 2015, p.68) lesson, was chosen because it incorporated a real-life experience, that was relevant to the learners and their rural community. Despite this, not all learners had experienced travelling on the community bus. Thus, within the planning stage, I should have considered learner voice (Mims, 2003) and decided what timetables learners would have liked to analyse. This may have been more beneficial, as learners would be motivated to engage in exploration and inquiry-based learning (Pedaste et al., 2015), having chosen the timetables themselves.

Considering “ACfL” (Donaldson, 2015, p.68), it is comprehended that intrinsic motivation (Mehlinger, 1995) is valid to this principle. However, not all learners will find “authentic learning” (Donaldson, 2015, p.68) experiences motivating. This may be because not all learners will have the same interests, life experiences or social, emotional, and cognitive development. For example, in the case of the bus timetables, one learner in the class avoided using public transport due to the fear of travel sickness. Hawk (2017) conveys that it is paramount to know your learners, including: their differentiated needs, interests, and culture. To promote this PP, I realise for future that these aspects needed to be considered, to motivate my learners within planning, preparing, and teaching of “ACfL” (Donaldson, 2015, p.68) lessons. 

The “ACfL” (Donaldson, 2015, p.68) lesson on the twenty-four-hour clock was planned using “Specific, Measurable, Realistic and Time-bound (SMART)” (Aghera et al., 2018, p.1) learning objectives. At first, I thought my instruction was unclear and felt I had presented too much information at once to the learners. Rosenshine (2012) would have conveyed that more caution should have been taken when presenting in-depth material, as some learners may be unable to assimilate a lot of information. However, I “reflected-in-action” (CIE, N.D, p.6) and realised that maybe the learning goals may have been unrealistic for some Year Four learners who did not fully understand the twenty-four-hour clock. Cowley (2018) would state that perhaps the learning objectives were not differentiated enough. To overcome this, in the future, I will assess learners' prior knowledge more effectively before the lesson in order to differentiate effectively.

Within the "ACfL" (Donaldson, 2015, p.68) lesson, the concept of the twenty-four-hour clock did confuse some learners. Concurring with Hurrell (2017), some activities incorporating time need to be concrete in order for learners to acquire a "conceptual understanding" (WG, 2022b, p.1). Although the activity was differentiated, it may not have been concrete enough to support all learners' individual needs. Therefore, I "reflected-in-action" (CIE, N.D, p.6) and resiliently transformed my pedagogy quickly and provided a small group intervention to scaffold some learners. The Teaching Assistant (TA) was instructed to guide those who understood the task, yet critically reflecting on this, the TA was unprepared.

Sharples et al. (2015) would suggest that the teacher and TA should work collaboratively to discuss the lesson goals in preparation for the lesson. Egeberg et al. (2021) would debate that lesson organisation needs to be a priority within planning, preparing, and teaching lessons. Considering this, guiding the TA is an important aspect that I wish to improve upon to ensure learning within authentic lessons and interventions are successful.

The time concept was re-examined within the intervention to allow the learners to master it and progress (Heritage, 2008; Cabansag, 2014, cited in Mangali et al., 2019). The intervention still incorporated "ACfL" (Donaldson, 2015, p.68), but instead, the focus was on learners being active participants by operating the digital and analogue clocks. Higher-order questioning (Bloom et al., 1956) based on real-life challenges was not only an assessment opportunity, but motivated learners to enjoy learning about time authentically.

It is understood that all learners are diverse and that their progression paths are “non-linear” (WG, 2020d). Therefore, it is essential to provide a continuum in learning (WG, 2020b). Thus, I will endeavour to support individual progression by providing suitable interventions that are authentic and meaningful (Estyn, 2018; Donaldson, 2015). Critically reflecting, learners’ “Individual Development Plans” (WG, 2021b, p.91) need to be analysed within the planning and preparation stage. This is to ensure that differentiation in challenges and resources are catered for. 

“Reflecting-for-action” (Grushka et al., 2005, p.242) within the following lessons, I transformed and abided with Bruner’s (1960) progression model and activated learners’ prior knowledge, re-visited previous learning frequently to aid progression. Therefore, in the case of “ACfL” (Donaldson, 2015, p.68) and time, learners were provided with wrist watches and throughout the school day, learners were repeatedly questioned on the twenty-four-hour clock. In addition, learners were provided with problem-solving real-life time scenarios for them to master this concept. This, in turn, reinforced conceptual understanding (WG, 2022b) and consolidated learning within the “ACfL” (Donaldson, 2015, p.68) tasks. Naz and Murad (2017) might suggest that I should have been more innovative about "ACfL" (Donaldson, 2015, p.68) and the topic of time.

Considering innovation, to support learner progression through “ACfL” (Donaldson, 2015, p.68) it may be more meaningful if the learners designed their own community projects. Miller and Krajick (2019) state that community projects can allow learners to acquire deep learning skills needed for modern society. For example, learners could design a community eco-friendly bus route while considering ways to reduce the carbon footprint in the most sufficient time. Indeed, Mims (2003) suggests that this project could help learners “analyse, synthesise, design and evaluate” (p.2) real-life data, which enables them to think critically about the community around them.  Achieving these challenges could help learners become “ambitious, capable” and “ethically informed citizens” (WG, 2020b, p.1). These real-life goals may provide learners with the “experiences, knowledge and skills” required for “life-long learning” (WG, 2020b, p.1) within communities. 

Demonstrating further transformation within my pedagogy, I planned, prepared, and taught another “ACfL” (Donaldson, 2015, p.68) lesson based on the school community. This transpired after observing a lesson involving learners preparing and cooking fish with a local fishmonger. The multi-sensory experience provided the learners with an opportunity to socially interact (Mims, 2003) and to learn from a respected community member. Vygotsky (1978) suggests that collaborating with a more knowledgeable community member can help scaffold the learners, developing their skills and knowledge, thus preparing them for life.  

Bronfenbrenner (1977) conveys that the microsystem or community is integral in influencing the learners positively or negatively (Maynard, 2014; Eriksson et al., 2018). Mizuki et al. (2021) suggests that all Ecological systems need to work together to create positive relationships, for learners to acquire a “sense of belonging” (WG, 2022g). I realise that the value of belonging to a community is beneficial for the well-being of both learners and teachers. Maslow (1987) would concur with this, as he places belonging as a vital aspect within his pyramid towards contentment. 

Considering this, a transformative “ACfL” (Donaldson, 2015, p.68) project was undertaken based on reducing vehicle speed outside of the school. Within my planning, I was creative and formulated a visual mind-map, which Erdem (2017) suggests is a “lifelong learning tool” (p.1). This ensured that my learners needs, alongside the four purposes were at the forefront of my planning. The mind-map also enhanced my critical thinking skills and enabled my reflective ideas to be shared with my mentor. Yet, a mind-map could be seen as being unprofessional, especially if it is not coherent to the reader (Fadillah, 2019).  To overcome this, I could have used digital literacy to address my creative ideas. However, Estyn (2018c) would suggest that the mind-map may have been more beneficial if learners contributed to it, in the form of “everyone plans in class (EPIC)” (p.1).

Within the planning, a risk assessment and parental consent form were executed, as an outdoor lesson involving a visit from the police was conducted. Critically reflecting, one parent did not want their child to participate in activities near the roadside, due to the fear of the dangers. Lebowitz et al. (2016) construe that parents' anxiety or phobias can be transferred to their children. Bandura (1977) would concur and state that learners’ behaviours are often learnt from those around them. Although, Hsiao et al. (2018) deliberates that educators must respect the views of parents/carers and learners, it must also be noted that learners should be encouraged to participate in risk-assessed activities, to “take measured risks” (WG, 2020a, p.1) build their self-efficacy, preventing phobias (Garcia, 2017). Thus, I respect views and will undertake additional training on how to sensitively approach parents/carers. A recommendation could be if parents/carers were involved within this authentic lesson. 

Indeed, the authentic experience being outdoors supported the learners’ well-being and enabled them to have “an appreciation of the world around them” (WG, 2022, p.1). This lesson (Appendix Two) was planned and prepared to holistically encompass “CCR” (Donaldson, 2015, p.68), as Donaldson (2016 cited in EWC, 2016) conveys that numeracy, literacy and digital competency are pivotal aspects for learning in Wales. Nevertheless, the Organisation for Economic Co-operation and Development (OECD) (2015 cited in Dunn, 2017) reports that technology does not necessarily improve academic outcomes. Despite this, due to the rapid pace of innovation within technology (Chalkiadaki, 2018) it is vital for learners in Wales to be competent with this, to ensure that they are ready for the technological future (WG, 2022I). I will endeavour to implement innovative technology to secure my learners’ skills. In considering this, I understand the importance of undertaking additional training on all aspects of the CfW to enhance my own professional development. 

Before the commencement of the “CCR” (Donaldson, 2015, p.68) lesson (Appendix Two), I did have to revise my skills on creating charts, in Microsoft Excel. Undertaking additional training at the planning stage, allowed me to enhance my professional development, ensuring richer learning experiences for the learners (Karlberg and Bezzina, 2020; Gamage and Tanwar, 2017). 

A couple of learners within the class struggled to create the charts. This may be because these learners had no computers at home or lacked the knowledge of Excel. Reflecting-for-action (CIE, N.D, p.6), I should have created a step-by-step video to model expectations. This could have empowered learners, making them autonomous (Rosenshine, 2012; Donaldson, 2015). Dunn (2017) states that sometimes technology can be unpredictable. Thus, during preparation, I must ensure that resources are fully prepared. 

Notably, the “CCR” (Donaldson, 2015, p.68) lesson was extended over a week, due to the amount of content. Lynch (2019) argues that some learners could lose interest and disengage if they spend too long on a cross-curricular topic. Therefore, I planned, prepared, and taught future lessons with these considerations in mind. 

“Reflecting-in-action” (CIE, N.D, p.6), this “CCR” (Donaldson, 2015, p.68) lesson, provided not only “authentic learning” (WG, 2022, p.4) but allowed the learners to experience the world (WG, 2020a) of a police officer. The collaboration element within this “CCR” (Donaldson, 2015, p.68) lesson allowed learners to socially interact with their peers, to solve a common goal (The Education Endowment Foundation, 2021), in reducing the speed of vehicles outside of their school. Despite this, there were some learners who dominated their peers, preventing them from voicing their feelings and opinions on real-life issues. The CfW stipulates that all learners should be given a chance to voice their views (Estyn, 2018b). Therefore, “reflecting-for-action” (Grushka et al., 2005, p.242), I will take careful consideration when grouping learners, ensuring all learners have a voice. In debating this, I could video learners, ensuring that “CCRs” (Donaldson, 2015, p.68) are implemented, as well as enabling all learners to voice their views.  

Using social media (Twitter), learners shared their reflective experiences and letters to the MP persuading him to reduce the speed limit on their school road. In “reflecting-for-action” (Grushka et al., 2005, p.242), it may have been more effective if community members and parents were invited into the school to debate the speed issues, as this may have made the real-life experience more meaningful. Nevertheless, Covid-19 has prevented social interaction within schools.
As evidenced by this paper, at the start of PTE3, I lacked the knowledge and experience of “ACfL” (Donaldson, 2015, p.68), but by the end, I had reflected and transformed to confidently implement this PP into my practice. By considering the next steps, I would like to engage in other community projects that are learner-led to make a positive impact to not only the learners’, but their community. One Estyn (2020) case study demonstrated a successful learner-led enterprising project, where learners conducted their own small business to become “enterprising contributors” (WG, 2020b, p.1). This project developed learners holistically, thus reducing the attainment gap (Estyn, 2020). 

I would like to undertake a whole-school approach to a community project. This could involve, growing, cooking, and selling vegetables within the school community. To ensure the project is cost effective, community members could donate seed and materials to the school. The support of parents/carers within the process it valued because it can help develop a learner’s academic performance and social development (Atmore, 1999 cited in Whalley 2007). However, work constraints might prevent some parents from participating. To overcome this, there could be evening and weekend sessions to involve all community members. Critically reflecting, Lombardi (2007) states that this authentic learning experience could be expensive, due to the cost of resources and staff. Nevertheless, a recommendation could be if the parent and teacher association organise events to raise money for the community project. 

All in all, this critical reflection has aided my transformation within the Qualified Teacher Status (QTS) standards. The QTS standards achieved include “Real-life authentic contexts” and “Cross-curricular themes” (WG, N.D, p. 28). However, to continue to become a leader of transformation (Jones, 2019), I comprehend that reflection should be consistent throughout my teaching career. I will continue to use Schön’s (1991) reflective cycle, as I have discovered that it not only allowed me to develop within the PPs but supported learner progression towards the four purposes (WG, 2020b). 
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[bookmark: _Toc100226863]Numeracy Authentic Context for Learning Lesson Plan 

	Student-teacher
	Charlotte Turner
	Class:
	Year 4

	AoLE/Subject
	Mathematics and Numeracy 

	Date:
	20th January 2022

	Lesson Focus:
	By the end of the lesson, we will be able to read and understand the twenty four hour time on our community’s bus timetables. 

	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	This lesson learners can strive to become: 
 
“Ethical informed citizens of Wales and the World”.
“Enterprising, creative contributors”.
“Ambitious, capable learners”
“Healthy, confident individuals”  
(WG, 2020b)

“WMS: Geometry focuses on relationships involving shape, space and position and measurement focuses on quantifying phenomena in the physical world”. 

“PS1: I am beginning to tell the time using a variety of devices. I have explored and used different ways of showing the passing of time, including calendars, timelines, simple timetables and schedules”.

“PS3: I can read analogue and digital clocks accurately and I can make interpretations and perform calculations involving time”. 
(WG, 2022c)

“Cross-curricular themes

Literacy: Learners to activate their use of questioning skills.

Literacy: Learners to use their listening skills” 

(WG, 2022d).


	Personal Targets
(Linked to QTS and identfied in weekly review)
	“Real-life authentic context” (WG, 2020c, p.4).
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]
To prepare, plan and teach a lesson that incorporates this authentic theme. Allowing learning to become meaningful. 




	SMART Learning Objectives (Focus on Learning)

	By the end of the lesson, learners we will be able to: 

Understand the importance of knowing the time.

Analyse the time (24 hrs) on their community’s bus timetables. 

Feel confident to read the 24 hour time within their local bus timetables. 


	Success Criteria 
(process/product)

	Must 

Be able to APK what I already know about time. 

Should 

Understand the importance of using both analogue and digital clocks and identify their differences. 


E.B.I

To discuss real-life examples of using time- why do we need it?




	Key Resources Health & Safety

	· Mini Whiteboards.
· Three dfferentiated task sheets. 
· Bus time table sheets.
· Lollipop Sticks (AfL). 
· QR Codes. 
· IPads.
· Additional extention blank digital clock face sheet. 

Extension 

· Learners to test each other and play a game of write the time.



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
Continuum in learning from previous lesson on time. 

Learners will begin with a discussion on previous learning, looking aiming for progression in learning within the topic (over next couple of lessons). 


	Opening Phase

AFL 




Differentiation
	
Explain: Please write date and LO into books and stick in worksheet.
What we aim to achieve this lesson!

Begin with APK’ing the previous lesson.

Use mini whiteboards to convert the times.

Discussion through slides.

· What do you know about time table? (use lollipop sticks). 

Go through slides on the board.

Lollipop sticks: learners to answer the questions 

Ask learners to get mini whiteboards out and answer all visual questions posed on the board. 

Read slides: address any misconceptions. 


	Teaching & Core Learning

CFW




Differentiation


Pedagogical Principles. 
	Main Activities: Outdoor learning. “We are healthy confident individuals” (WG, 2020b). 

Learners to be active participants throughout the process. 

Aiming towards the “five mathematical proficiencies” (WG, 2022b, p.1)

“Real-life authentic context” (WG, 2020c, p.4)- learners will be analysing the twenty four hour times on their local community’s bus time-table. 


Challenge Task Sheets: Amser Tasg! “We are enterprising, creative contributors” (WG, 2020b).

Learners to collabortively to complete differentiated questions posed.
Learners will need to hunt the yard for the different QR Codes to scan, to access the questions which they must answer. 

Learners to work in their groups to answer the questions for the different time tables. 

Extension. “We are ambitious, capable learners” (WG, 2020b). 

Write out their own questions to each other. 

Verbal and written feedback provided throughout: Use of DINs



	Plenary



AFL
	“We are enterprising, creative contributors” (WG, 2020b).

Plenary: 10 mins

Lollipop sticks: recap learning from the 2 lessons.

Verbal and written feedback provided throughout: Use of DINs

















[bookmark: _Toc100226864]Appendix Two

[bookmark: _Toc100226865]Cross-Curricular Responsibilities Lesson Plan 
(For the purpose of this ECAD6008 assignment, I have combined the CCR lessons onto one plan). 

	Student-teacher
	Charlotte Turner

	Class:
	Year 4

	AoLE/Subject
	Numeracy 
Literacy 
DCF   
	Date:
	7th February 2022

	Lesson Focus:
	By the end of the lessons, learners will be able to confidently gather the vehicle speed data on Tally Charts and convert them into graphs. 

By the end of the lessons, learners will be able to plan and create a letter to the council, persuading them to reduce the speed on the road outside their school. 


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities



Pedagogical Principles.
	This lesson learners can strive to become: 
 
“Ethical informed citizens of Wales and the World”.
“Enterprising, creative contributors”.
“Ambitious, capable learners”
“Healthy, confident individuals”  
(WG, 2020b)
CCR

“WMS: Statistics represent data, probability models chance, and both support informed inferences and decisions”. 

“PS1: I can investigate, collect and record data found in my environment”. 

“PS2: I can collect and organise data to ask and answer questions in relevant situations”. 

“PS2: I am beginning to record and represent data in a variety of ways, including the use of tally charts, frequency tables and block graphs, when appropriate axes and scales are provided.”

(WG, 2022c). 


“WMS: Understanding languages is key to understanding the world around us.”

“PS2: I can understand the general meaning of what I hear and can communicate it in a language of my choice” 
(WG, 2022h). 


“WMS: Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative learners”

“PS1: I can ask questions to discover how creative work is made.”

“PS2: I can explore how and why creative work is made by asking questions and developing my own answers”.

“PS2: I can speak clearly, varying expression and gestures to communicate my ideas”

“PS2: I can change how I communicate, depending on where I am and who I am with”
(WG, 2022h). 


Humanities 

“WMS: Events and human experiences are complex and are percieved and intrepreted and represented in different ways.”

“PS2: I can form and express opinions about something that is important to me, considering my own ideas, feelings, and those of others” 
(WG, 2022g). 
CCR

Numeracy 

PS1: Collecting data from our surroundings 

PS2: Collecting data/ information. 

PS2: Present data in Tally Charts and Graphs 

(WG, 2022d).

DCF  

PS2: Provide explanations behind my work and the work of others. 

PS2: Collect and organise data (graphs and tally charts). 

(WG, 2022d).

Listening 
 
PS1: Work collabortively within a group discussion and ensure all learners take part. 

PS2: Adapt vocabulary and listen to others ideas. 

(WG, 2022d).  

	Personal Targets
(Linked to QTS and identfied in weekly review)


	QTS Standard:

“Cross-Curricular Themes” (WG, N.D). 

To prepare, plan and teach a lesson that incorporates cross-curricular responsibilities. 




	SMART Learning Objectives (Focus on Learning)

	By the end of the lessons, learners we will be able to: 

Confidently gather the vehicle speed data on Tally Charts and convert them into graphs. 

Create a letter to the council, persuading them to reduce the speed on the road outside their school. 


	Success Criteria 
(process/product)

	Lesson 1

Must 
 
I can use my mathematical skills to  gather the data from the speed of the cars on the road.  

Should 

I can make connections and use mathematical reasoning behind my data. 

E.B.I

Using my digital skills, I can label my graphs. 

Lesson 2
 
Must 
 
I can use my creative skills to plan   

Should 

I can make connections and use mathematical reasoning behind my data. 
E.B.I

Using my digital skills, I can label my graphs. 





	Key Resources Health & Safety

	Resources

· Vocabulary Sheets.
· Chromebooks. 
· Randomiser.
· Clip boards.
· CCR books. 
· Tally Chart sheets. 


H & S

· Risk assessment has been completed- Learners to be careful by the road, be careful when handling speed gun. 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

AFL
	“We are ambitious, capable learners who: can communicate in Welsh” (WG, 2020b). 

Learners to APK at the start of the lesson: generate a class discussion on what we covered last CRR- Introduction with the police.

Continuation in learning within mathematics data collection lesson.

Continuation in learning within literacy persuasive writing lesson. 


	Opening Phase



Differentation





Pedagogical Principles.






	Starter: 10 mins

“We are enterprising, creative contributors who:  can apply our knowledge and skills to create ideas” (WG, 2020b).

· Introduce PC Turner and explain what the lesson entails. 
· Learners to be given Tally Chart Sheets and clipboards. 
· Go through health and safety: no one goes onto the road, we have to listen carefully. 
· Set rules. 

THINK, PAIR, SHARE

Questioning:

What do you think we will be doing this lesson?
Why do you think PC Turner is here today?
Why is it important to drive slow?

Use Randomiser Wheel to pick learners to answer.

“We are healthy, confident individuals who: have the confidence to participate” (WG, 2020b). 


	Teaching & Core Learning


Differentation

AFL 
	Main: 30 mins

Print off LO for Child S to stick into his book. 
Child W to repeat instructions back to me.

Task One: Learners to take it in turns (with the police) to hold speed gun, they must tally the speed. 

Task Two: Learners being autonomous and taking ownership of their learning by using their Chromebooks (DCF) to access Microsoft Excel to create graphs of the data collated from their task. 


Continuation of learning:

Literacy: Leading to persuasive letter lesson to the local council- expressing their views on the speed of their road.


“We are ethical, informed citizens who: are ready to be citizens of Wales and the world” (WG, 2020b). 

	Plenary


	Plenary 5- 10mins

Task Three: Learners must write a short summary on Microsoft Word, explaining what their results were. Child M to record his reponse and print a QR Code to stick into his book.

 
Learner Questioning 

· Class discussion on what they had learnt that lesson- key features. 

Classroom poll 

https://classroomscreen.com/app/pv2/40fb53b1-3c4e-468e-af52-e486ecbcdb22 
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