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APPENDIX GA36

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     Abby Gowen
	Student ID number:
	1600807

	Programme:
	BA Primary Ed (QTS)

	Module:
	The Principles of Practice and Progress

	Module code:
	 ECAD6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Carys Jennings
	Internal Verifier:
	

	Assignment Title:
	 Individual video presentation and supporting file.
	Word count (or equivalent):
	3,000 
words equivalent

	Submission deadline:
	13th November 2018
	Return date of provisional marks & written feedback:
	11th December 2018

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): USB/ File/ Turnitin
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  

















	
     STUDENT FEEDBACK FORM



	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	20
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	


	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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Self-evaluation Report

Last Estyn inspection in 2014

Well-being: Adequate

New area in Estyn report: Well-being and attitudes of learners

Our aims: 
- To improve overall well-being so pupils can become healthy, confident individuals.
- To develop a positive attitude towards learning and to develop curiosity, perseverance and confidence so pupils can become ambitious, capable learners.

How will we achieve this?
Please see our ‘School Development Plan’

School Development Plan
	What?
Aim
	How?
Objectives
	When?
Timeline
	Who?
Stakeholders
	How much?
Cost
	How effective?
Measure/Review
	How?
Success criteria

	-To improve overall well-being

-To develop positive attitudes to learning





	Bring Mindfulness into school through PSHE curriculum.
Paws b programme (MiSP) Key stage 2, children aged 7-11
	-Three-day training course

-With implementation and reviews, minimum of 6 months to 1 year

	Outside agency - MiSP (Mindfulness in School Project), whole school approach: pupils, teachers, teaching assistants, support staff, governors, parents/carers
	For one member of staff to go on training course, plus cover, approximately £1000 (possible discount)
	-Self-report questionnaires at baseline, post-training and 3-month follow-up
-Informant reports from teachers and parents
	Evidence and research from other schools has proven mindfulness helps:
- improve well-being and mental health
-concentration and cognition
-social and emotional learning 
-improve behaviour
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Personal experience – what did I feel I needed to help with the transitions?
I do not remember much of year 2 to year 3 but I do remember year 6 to year 7. 
First initial thoughts were some form of counselling (like a counsellor in an office, like in America, where students could go whenever they wanted to, a coloured card as a pass?) as it is a big step from year 6 to year 7, either a person the children can go to if things get too much or sessions to help children cope with change (Pyramid clubs, book by Jennifer Symons on transition).
My other thought was writing, if I remember rightly the amount you had to write in year 6 to year 7 jumped up a hell of a lot. I was not used to it. So, additional writing or handwriting classes. I guess the same would be from year 2 to year 3, the work load does jump up, more is expected from you. What would help with that? Extra classes? Practice at home? Help from parents?

A focus on child well-being transitioning from any areas in the primary.
An individual whose sole focus is the well-being of children transitioning within the primary so as low as flying starts to nursery, reception to Y1, Y2-Y3, Y5-Y6.
Third party but works in the school, counselling background.
Maybe share an office with someone so children know where to go. Open door policy, always available if need to chat.
Have a corner or somewhere on the playground (bench?) where children can come to if need to talk, about anything, worries, problems etc. 
All children will know who this person is and that they can go to this person whenever they like.
Maybe a pass during class if a child is not coping very well with the work they are doing they can use this ‘green pass’ to go see this individual for a chat.
Not only help with transitions (but is main focus) but can help with children not coping in class, a place they can either talk or just chill.
‘Taster days’ in comp.

How did my counsellor help me? An approach used called Mindfulness. Helped me with changes, stress, things I cannot control.
Transitions
The verb transition is to undergo a process or period of transition. This is what primary school children must do within the primary school, they must go through the process of transition, for example, from one phase to another but especially when moving from primary to secondary school which I believe is the biggest change of all.
At major transitions like going from Primary to Secondary Donaldson (2015) says there needs to be more face-to-face discussion between teachers and with individuals about their strengths and weaknesses and less reliance on simply transferring data. I could not agree more. Communication is key here, parents also need to be involved with what is happening, they need to know how it is happening and when it is happening. I feel if children were given a little more heads up on what was exactly happening, where they are going, familiarise themselves with who will be teaching them next and how they can improve in their next class the children will have more of a grip on things and will be able to progress better instead of feeling like a fish out of water with no clue to what is going on. 

Current arrangements: 
NFER (2006) says ensuring continuity and progression in pupils’ education when pupils transfer from Primary to Secondary is now recognised as crucial factor in school improvement.
- There are processes in place of introducing the year 6 pupils to secondary schools which involve visits from secondary school staff to the primary schools and visits by year 6 pupils to secondary schools. 

Negatives for transition:
- changes in philosophy or approach at transition points could add to disengagement as young people progress through school (Donaldson, 2015) there for not having the desire to learn.
- Impact on self-esteem, confidence and growth 

Future for transitions:
Donaldson (2015) wants to remove the phases and key stages in order to improve progression, which therefor increases potential for higher attainment by minimising these transitions within school.

Script

Croeso, Welcome, children, teachers, support staff, governors, parents and carers. My name is Miss Gowen and I am the year 6 teacher here at this primary. I am also the health and well-being officer for the whole school and work closely with staff from our Secondary school during transitional periods. Thank you for the opportunity to propose an intervention to you today. It will not only help children with progression and transition but will improve children’s well-being.

Why?
In our last Estyn report in 2014 for Well-being we received an adequate. This is something we need to work on as a school and is in our self-evaluation of our school development plan. Estyn’s inspections have now changed. From September 2017 their area for well-being is now well-being and attitudes of learners. As we are due to get inspected anytime within the next 2 years we must not only look at the well-being of our pupils but their attitudes to learning, how are they developing the key attitudes and behaviours that will help them learn throughout their lives (Estyn, 2018). 
Donaldson (2015) has identified six Areas of Learning and Experience for the new curriculum, one of which is Health and Well-being. He says Children and young people need to experience social, emotional and physical well-being to thrive and engage successfully with their education. This area of learning will help children to build the knowledge, understanding and skills that will enable them to develop positive and appropriate relationships, deal with difficult issues and decisions they will face and learn to live independently. I would like to concentrate on the emotional side of things and in particular the ’being able to deal with difficult issues and decisions’. An approach I use myself and is used by counsellors to help with this is called mindfulness.

What? 
Mindfulness equips you with the skill of training the attention by attending to and focusing on whatever is happening at any given moment. It is a way of helping us address the kind of worries that we all experience. For children and young people, it can help them learn how to work skilfully with the stresses and strains of childhood and adolescence. These coping skills then remain with them into adulthood.

Benefits
In adults it has been proven to help with stress, anxiety, depression and a range of chronic physical conditions. It has been recommended by the National Institute for Health and Care Excellence for use with recurring depression. It may be beneficial for parents also.
Although mindfulness studies are based on adults, the Mindfulness in School Project (MiSP) research has found it helps children: feel calmer and more fulfilled, get on better with others, concentrate better, are able to manage their stress and anxiety and manage performance more effectively in areas such as sport, music and drama.
Claire Kelly, director of training and content at the MiSP says initial research suggests mindfulness has a positive impact on academic skills and performance, as well as general well-being. Teachers who work with children who have special educational needs (SEN) including autism spectrum disorders (ASD) and attention deficit disorders (ADD) have had great success in teaching mindfulness skills. It helps the children manage their own behaviour by giving them a moment to pause and think before reacting to a situation. But it does not just help those children with emotional issues or those having a difficult time, mindfulness is for all children.
Amy Footman, headteacher of Stanley Grove Primary Academy in Manchester talked on the BBC breakfast show about how she teaches mindfulness as a whole class as part of the PSHE curriculum and even practises mindfulness herself every day. She says it helps children in her school to calm themselves, when they have difficulties, before they take a test and even with their fears. It helps children focus their attention and think before they act in difficult situations. Research has been done in her school with results that mindfulness improves attention and concentration, focus on tasks and behaviour in learning. However, she does go on to say mindfulness does not work for all teachers and students. 

Outside agencies
Mindfulness in Schools Project (MiSP) is one option we could use to introduce mindfulness within the school. It is a national, not-for-profit charity for young people and schools. It was established in 2009 to bring the benefits of secular mindfulness to the classroom and is now the leading provider of school-based mindfulness. It has programmes to train teachers, so they can teach mindfulness in their school. However, the programmes are expected to be taught only by those who regularly practise mindfulness themselves so if teachers are interested it has programmes for beginners too.
Paws b programme is one of MiSP’s programmes, which is designed for key stage two children aged seven to eleven. It has PowerPoint presentations, worksheets and discussions as well as mindfulness practice. There are also exercises to do at home. Through this programme children learn the neuroscience of mindfulness and how it affects the brain, how to ground themselves when their mind or body is overly busy or out of balance, how to respond rather than react to difficult situations, how their thinking processes impact on them emotionally and physically and how mindfulness can support them in daily activities and relationships.
Mindfulness practice itself involves activities such as attention-training and meta-cognitive tasks that help children focus on the present moment and work skilfully with their thoughts and emotions. It doesn’t necessarily come easily; the mind often wanders at first. But with practice, children become more able to focus their attention.

How?
The Paws b programme can be taught as part of the PSHE curriculum, although some schools are starting to introduce it into other aspects of school life. It can be delivered as six-hour long sessions or 12 half hour sessions. Some schools do a session a week, some have even started using mindfulness as part of morning registration, to help children settle before they start learning, after lunch, to help calm them down after playing outside and even as part of assembly. I have witnessed something similar in a different school, where soothing music is playing as the children have entered before morning registration. It helps calm the children before learning begins. 

Cost
For one member of staff to attend the three-day training on the paws b programme and for cover, the cost will be approximately £1000. However, MiSP offers supported places to teachers in UK schools with above average numbers of pupils receiving free school meals (FSM), which is our school, as 35% of our children receive FSM and the average in Wales is 21%. The discount offered can range from 25% to 100%.

Timeline
To fully implement this and see results we are looking at a minimum of 6 months to 1 year. This involves time for teachers to go on the course, start teaching the paws b programme to our pupils and have time to review the results.

Who?
For this to be a success we need training from MiSP and a whole school approach, that’s everybody, learners, teachers, headteachers, teaching assistants, support staff, governors, parents/carers to help and support this intervention.

Monitor/Review
We can monitor emotional well-being of the children who use mindfulness by using self-report questionnaires (using Sterling Children’s Well-being Scale, SCWBS, Liddle and Carter, 2010) at baseline, post-training and 3 months follow-up and informant reports (using Behavior Rating Inventory of Executive Function – Teacher and Parent Versions, BRIEF-T and BRIEF-P; Gioia et al., 2000) from teachers and parents at baseline and follow-up. We can then review the results to see if it is benefiting children’s overall well-being.

Thank you for listening to my proposal today. I hope you are excited as I am to get started. I am eager to hear your thoughts and questions and look forward to our next meeting. Diolch.















Evaluation

Mindfulness is not only beneficial for adults but for children too. The Mindfulness in Schools Project (MiSP) have performed research on children using mindfulness and have produced evidence to support. Out of 1560 pupils 85% reported they would use mindfulness again. 77% of those pupils said it helped with their concentration and 71% said it helped them coping with ‘wobbles’. There have been many testimonies from both staff and pupils on how mindfulness has helped them with their individual challenges. Teachers nationwide are filling out questionnaires after bringing mindfulness into their school. They have reported the positive impact it has had on pupils’ lives in coping with difficulty, concentration, exams, sleep and noticing more of the ‘good stuff’ in life. It has positive impacts on children’s well-being and mental health.
Charlotte Vickery and Dusana Dorjee at Bangor University published results from Charlotte’s PhD indicating that the Paws b programme by MiSP reduced self-reported negative affect (mood) in children aged seven to nine years old, and improved teacher-reported meta-cognition (such as the children’s ability to initiate and organise work).
Claire Kelly, director of training and content at MiSP identifies mindfulness is not only for children who have special educational needs (SEN) or behavioural issues, mindfulness is for all children. However, Amy Footman, headteacher of Stanley Grove Primary Academy, told BBC breakfast that not all pupils ‘get it’. She identified one particular pupil in key stage two who found mindfulness challenging and did not see the point but was taught the same programme a year later and got it, something inside clicked for him and he understood. MiSP tells us mindfulness does not necessarily come easily; the mind often wanders at first. But with practice, children become more able to focus their attention. One could say that perseverance is needed for success.
Vickery & Dorjee (2016) wrote, both the theory and research in adults suggests that mindfulness enhances self-regulation but compared to the evidence base for adults, mindfulness research in children and adolescents is in its early stages. However, the findings in their research show mindfulness can promote a number of well-being related outcomes in children.
Although research for mindfulness in children is scarce and in its early stages there is evidence out there to suggest mindfulness does have a positive effect on children’s well-being. With charities like MiSP continuing its research and gaining popularity more and more schools will no doubt reap the benefits of mindfulness.
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