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ELL Curriculum Innovation: A Rural School Perspective
Aims:
Secondary Schools in rural communities often face unique challenges in providing applicable and comprehensive education. Lack of these resources can hinder students’ success in post-secondary life and the challenges of a rapidly changing globalized society. However, implementing new curriculum innovations is particularly challenging because of their geographical isolation, socio-cultural differences, and limited access to academic resources. Rural schools often cannot access new curriculum, up-to-date educational technologies, relevant courses for students, and access to ongoing training for new teaching methodologies (Ed.gov, 2024). 
In rural parts of the United States, there are many growing immigrant communities. Often, these immigrants are from Mexico or Latin America and come to work in the agricultural sector (Marzano, 2024). This has led to a large number of English language learners entering the US school system. According to the National Institute of Health, between 26% and 39% of the rural population in the United States are from Latin America (Figueroa et al., 2021).
This issue is not unique to the current situation within the United States. According to the 2021 census, 6.9% of Wales's residents were born outside the UK (ONN, 2022). Though this number is lower compared to the UK average, the number of residents born outside the UK increased by 28% between 2011 and 2021 (ONN, 2022). This was taken from the Office for National Statistics. Many of the children of these new residents are non-native English speakers and their children has English as their L2. 
With the increase in the number of new community members, there has also been an increase in the number of English Language Learners (ELL) concerned within the school systems. A prevalent issue is that many schools are required to adhere to a national curriculum that does not adequately address the differences within a rural community. Many rural schools are culturally and linguistically different and implementing policies that ignore these sociocultural realities of rural and migrant families could potentially impact educational equity and outcomes (Hott, 2025). 
This study aims to investigate different groups within a rural secondary school and their attitudes concerning curriculum innovation. Part of the proposal will include identifying and analyzing the factors that influence these attitudes. These factors will include perceived benefits of new curriculum, challenges towards introduction of curriculum, understanding what support systems are needed, and what are the resource constraints. The participates in the project will predominately be school administration and teachers, but also include members of the community and students. Understanding these attitudes will help identify the factors that influence the adoption and effectiveness of a new curriculum (Ingersoll, 2023). 
The Rational and Main Conceptional Themes:
Rural secondary schools are geographically isolated, have teacher recruitment/retention concerns, have access to limited resources, and can have inadequate programs to prepare students for post-secondary opportunities. Curriculum innovation is essential to help address these issues and to ensure educational opportunities but many of these innovations are not achievable. 
When new curriculum is introduced, success relies on the attitudes and views of every party involved. If any groups are resistant or lack support, the new curriculum cannot be implemented, hindering long-term sustainability (Garcia-Aviles, 2020). 
There is also a need for context-specific solutions. Curriculums innovations developed for well-resourced schools or schools within an urban environment might not apply to rural locations. Educational innovations are not sustainable for all school types and must be adapted to fit the needs of every individual school (Miller, 1995). This study also aims to provide content-specific insights into curriculum innovation within a rural secondary school setting. 
The research will explore the extent and range of curriculum innovations that secondary schools implement or consider. The innovations that will be investigated include new teaching methodologies, subject content, technologies, and the structure within the school curriculum. 
The Connected ELL Theories:
Everett Rogers, Diffusion of Innovation Theory provides a valuable framework for understanding how and why curriculum innovations are adopted or resisted within a secondary school setting (Garcia-Aviles, 2020). Roger's work offers a framework for how organizations adopt innovations and what factors can influence their implementation. Several versions of Roger's theory can be found online and there are several versions (Garcia-Aviles, 2020). Research from the Online Journal of Educational Technology, examines that there are at least four main elements in the Diffusion of Innovation Theory in regards to education: innovation, communication channels, time, and social system (Sahin, 2018). The first stage, innovation, is crucial. To adopt a new curriculum, all parties involved (school administration, teachers, and even potentially parents and students) must agree that new changes or innovation have an advantage over existing practices. An example is examining whether new curriculum innovation could improve student outcomes and better fit the needs of ELL students (Hott, 2025). New curriculum innovation must lead to better learning, engagement, and achievement for the students and provide an outcome greater than the previous methods (Ingersoll, 2023).
By understanding these elements within Roger's Theory, school leaders can evaluate how a proposed new curriculum that aligns with characteristics that make adoption effortlessness for their environment (Sahin, 2006). Participants can also strategically identify and reduce potential barriers to adoption, including perceived resource limitations or intricate design. The goal is to promote an innovative school culture and cultivate a school environment that is open for new innovation, supportive of experimentation, and adaptive to change. 
Another ELL theory that connects to attitudes within curriculum innovation is Gardner's Socio-Educational Model of Second Language Acquisition. Gardner's model emphasizes the importance of the learner, teacher’s attitudes, and motivation regarding the success of language learning (Gardener, 1972). According to Gardner, attitude towards the target language and the learning context significantly influences motivation, which then affects language achievement (Gardener, 1972)). The educators’ and students’ attitudes toward new curricula, materials, or innovations are important within the schools. If teachers view towards the new curriculum as supportive and empowering, they are more likely to engage with it positively (Gardener, 1972)). Teachers with high motivational intensity and a strong belief in the value of language learning are more likely to embrace new innovative methods. These teachers will actively seek training and adapt materials to their classrooms. Garner suggests that innovation efforts must foster positive emotional investment (Gardener, 1972). 
Resistance will arise if the material is seen as burdensome or culturally disconnected, even if the curriculum is pedagogically sound. Gardner's model predicts that when learners or teachers feel that new curriculum innovation supports their cultural identity, their integrative motivation rises, which then increases adoption and success (Gardener, 1972).

Research Questions:
1. What are the key challenges rural secondary schools have regarding implementing effective ELL instruction?
2. How does digital access foster ELL curriculum delivery in rural settings? (or the lack of digital access)
3. What strategies can foster a more receptive environment for curriculum innovation in ELL programs?
4. How do attitudes of the educational administration and staff influence the implementation of ELL curriculum innovations in rural secondary schools?
Setting:
The school is a rural secondary school that is geographically isolated with a low population density, great distance between communities, and limited access to urban resources (Ingersoll, 2023). Because of its geographical isolation, the school could have impacted access to professional development, infrastructure, technological resources, funding, and staffing. Staffing also includes specialists working with the school. Teacher retention and recruiting are also factors to consider when working with a rural school (Ed.gov, 2024).
The student population also has features and interests unique to their background. Many students from rural communities have limited exposure to diversity or urban environments, and their long-term goals and aspirations may differ from those of students from urban environments. In many rural communities, especially in the USA, there is a growing Latino population among rural communities and many schools do not have the infrastructure to provide proper education for English Language Learners (Marzano, 2019).
Community is an essential aspect of rural schools. Rural communities often have a more substantial social and close-knit sense of identity (Miller, 1995). The school has a central role in the community, and parent involvement may influence the community dynamics. Also, the local economy and community social norms influence those who attend and participate in the school (Miller, 1995). This research will be implemented within a rural secondary school in the United States of America because of the familiarity with American rural school settings and their educational models, particularly among rural communities with strong agricultural ties. s 
Ethical Considerations:
This ongoing research project will follow all Ethical Standards that are found in the BERA’s Ethical Guidelines for Educational Research (BERA, 2024): 
· Participation in this project is voluntary. Participants have the right to decline or withdraw at any time. 
· The purpose of the study needs to be clearly defined. All information regarding the project's purpose, procedures, risks, and benefits must be accessible and written in a language all participants understand. 
· The participants and their guardians must understand the research purpose, procedures, and their rights within the study. They have the right to withdraw from the study at any time. Since secondary school students will be asked to volunteer, consent from guardians and parents must be acquired. Age-appropriate language must be used to explain the study, how their privacy will be protected, and how their information will be used. 
· The confidentiality and security of all participants will be protected. Privacy and security involve removing names and identifying information from transcripts and documents, and all transcripts, documents, and data will be stored securely. All participants will be informed on how the data will be used and who will have access to it. Participants will also have the right to review and provide feedback on the findings through project. 
· There is an understanding of power dynamics and to be mindful of the power dynamics between students and educators. Students will not be pressured to provide or participate in particular answers. There is also the understanding that there is a possibility of the administration's influences on teachers and students. 
Data Collection:
Structured questionnaires will be developed and distributed among the parents, teachers, students, and administrations to collect quantitative data on their attitudes toward curriculum innovation. The questionnaire will include Likert-Scale questions because it provides a broader range for better-nuanced answers (Sauro, 2006). 
All participating parties will be interviewed semi-structured to gain insights into new curriculum innovation. The interviews will be transcribed, recorded, and analyzed for common themes.
This project will also use observation field notes and any documents gathered while in the school. Documents include all accounts of what is observed in school settings, including, but not limited to, classroom activities, meetings, and events. Examination of school newsletters, bulletin boards, curriculum plans, and policy documentation will also be collected and analyzed to provide any evidence related to the curriculum.
This data collection will be done on the school grounds and in person. While in-person data collection is preferred, online collection through e-mail, via online conferencing software, and other online platforms will be considered if travel restrictions or logistical challenges arise.
Expected Outcomes and Significance:
The purpose is to gain a more profound and nuanced understanding of the context of curriculum innovation. The goal is to understand the benefits, challenges, obstacles, and facilitators associated with curriculum innovation among under-researched areas of rural education. Ultimately, this study aims to develop practical recommendations that the school and, hopefully, other rural schools can use to improve their approach to curriculum innovation. The information gained from this research will be given to the school to help them with future decisions regarding the curriculum. 
Other benefits of this research include allowing parties within the school to express their opinions and accurately document the realities of those involved.  
Methods:
This study will use a mixed methods approach, including qualitative and quantitative data collection because a mixed methods approach will provide a more comprehensive and nuanced approach in regards to understanding the research questions (Dawadi, 2021)
The quantitative methods will be the questionnaires. The questionnaires will involve students, teachers, and educational administration. Other methods, like the Likert Scale and closed-ended questions, will also be used. Data will be analyzed through descriptive statistics, T-tests, and ANOVA. These methods will help identify patterns and relationships within the quantitative data (Dawadi, 2021). 
Qualitative data collection will include interviews and any documents gathered from visits to the school. The interviews aim to explore all parties' experiences, perspectives, and attitudes. The school policy documents and interview notes will be used to understand the school's approach to curriculum innovation. Qualitative data analysis software, such as NVivo and Atlas., will be considered for managing all data collected (Mezmir, 2020).
Timeline:
Month 1-2: Planning and Preparation
· Begin writing the Literature Review and Methodology
· Obtaining permission from the school and related authorities
· Begin building a relationship with the community and school
· Recruiting participates will begin: diverse representation of students, teachers, and educational administration
Month 3-4: Data Collection
· Conduct pilot interviews and begin refining data collection implementations
· Begin conducting interviews with all participating teachers and administration
· Schedule and conduct interviews with students and ensure parental/guardian consent
· Begin observation periods throughout the school.
Month 5-6: Continuation of Observations and Documentation
· Continue interviewing participants
· Continue collecting data and observation notes of relevant school activities and events
Month 7-8: Transcriptions and Interpretations
· During these few months, completed all transcriptions of interviews and recordings
· Begin initial data analysis
· Begin drawing conclusions and discussing implications for educational practice and policy
Month 9-Onward: Writing Reports 
· Writing the reports to incorporate all data, reports, and information that has been collected. 
· Share ongoing research and results with school administration and educators. Also, present research to interested parties within the community
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