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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.


The chosen article was written by Bernardo & Gaerlan (2011), reviewing how “Non-Native English Students learn English”. The author’s purpose in writing the article gives suggestion to researching ‘to conclude whether non-native English speakers will progress and show achievement in directed tasks in English and their own native language’ (Bernardo & Gaerlan, 2011, p. 2). The article begins with a short overview of the reasonings behind non-native English speakers ‘showing a willingness to engage and learn the English language’. The article continues to discuss the reasoning behind bilingual learners wanting to learn the English language. It also gives recognition to previous studies which draw upon the concept that “multilingual resources” help aid their learning goals in studying the English language.

The article emphasizes how ‘goals are the driving force’ of the willingness to learn a second language, suggesting many non-native English students wish to acquire the language to gain a “professional advancement” regarding employability. The article also suggests many ‘seek to travel to gain enriched experiences in other countries’ which would not be possible without the language itself. Pink (2009, as cited in Farnam Street, 2016) argues that ‘goals can limit a person’s focus therefore, hindering the ability to learn’. This could suggest that although the non-native English students show emphasis to learning the English language, setting the goal and pressurizing the experience, may hinder their own ability to focus on learning the language. This limitation might suggest that the students begin learning the language with a slight ‘disadvantage’. The beneficial goal of learning a language, however, could be relatable to learners in Wales. Students who learn Welsh in an English medium sector may want to continue to immerse themselves within the language and develop their skills due to considering ‘future employability’. Learners may feel they benefit from having strong language skills, therefore feeling as though they have an ‘advantage’ when applying for job opportunities in Wales. Welsh Assembly Government ((WAG), 2015, p. 6) suggest that the Welsh language “contributes to careers and the world”, using ‘bilingual skills to connect and interact with other workplaces” showing the importance of the language within Wales. Donaldson (2015) gives recognition to the language, suggesting learners should strive to become “citizens of Wales and the world”. 
The chosen article is divided into two perspectives in which show the processes of learning in a psycholinguistic or sociolinguistic manner. Within the article, the author gives reference to learning from a “psycholinguistic perspective” when considering acquiring a second language. This approach gives recognition to learning in a “psychological” way, emphasizing the “process” and behaviours which are correlated with learning an additional language (Bernardo & Gaerlan, 2011). The approach gives suggestion to ‘linguistic behaviours being learnt through experiences’, therefore suggesting non-native English students could gain ‘rich and enhanced experiences’ of learning English, when given to them. These experiences can be ‘influential in the learning of a language’ and can further developed when ‘other stakeholders are involved’. Manipulating “learning resources” could also be said to help aid the development and understanding of acquiring new ‘linguistic skills’ (Bernardo & Gaerlan, 2011).

This approach could prove beneficial when considering implementing the Welsh language within an English medium sector. Bernardo & Gaerlan’s (2011) article gives evidence to suggest ‘allowing students to be immersed in rich learning opportunities, could have a positive affect when considering acquiring the Welsh language’. The use of speaking and learning the ‘linguistics’ within the language could also be developed through the resources educators use. It could be argued that ‘an educator who shows enthusiasm for learning a language, can have an influential impact on the learners and their experiences’ (Jeffery and Craft, 2004). It is important however to consider the limitations to this, recognising that time management could affect the amount of learning opportunities the students are able to engage with. From personal teaching experience (PTE) the writer identified the limited amount of time given to the Welsh language as a while. This therefore minimalized the opportunities for the learners due to the lack of priority the language had within the classroom. This could be argued to contradict ‘Successful Futures’ and Donaldson’s four purposes, suggesting ‘change within the classroom’ for children to become “successful citizens of Wales” (Donaldson, 2015).

The article continues to discuss the learning concepts within a psycholinguistic approach, identifying that it encourages learners to ‘implement the language skills whilst obtaining a level of accuracy’. This process could be suggested to be evident within the current Welsh language curriculum, where students are required to
     “communicate through oracy, reading and writing, developing these skills through evaluating their own work and that of others” (WAG, 2015, p. 5). The article also insinuates ‘forming connections’ between areas of learning (AoLE) to further a person’s understanding (Bernardo & Gaerlan, 2011), allowing learners the opportunity to ‘make their own connections’ could help development of the language. This practice could be shown by implementing the Welsh language in other AoLE’s and encouraging incidental Welsh. 
Welsh Assembly Government (2008, p. 6) highlight the importance of “hearing and understanding” when learning a language, suggesting they are the “building blocks towards acquisition of any language”. This shows the beneficial use of incidental Welsh within the classroom, suggesting it can be the “first step” towards grasping the language (WAG, 2008, p. 6).

The article’s findings highlighted how Non-native English students ‘had higher levels of performance’ in tasks which were written in their ‘native language’ (Bernardo, 1999 cited in Bernardo & Gaerlan, 2011). The findings also suggested that students performed to a higher standard of English in “tasks involving retrieving information”. These findings could be suggested to support the use of ‘repetition’ in learning a second language. The students were able to recall information from memory in the English language. This concept could be adapted to benefit English medium learners who are taught Welsh as an additional language. Berthier and Lambon Ralph (2014) support this suggesting “repetition, imitation and drilling” are strategies that can help to develop the skills of ‘learning words and the pronunciation of them’. Other researchers support the repetition strategies suggesting ‘being exposed to a language repeatedly can aid learning and development’ (Skinner, 2014) (Watson, 2013). 

Using repetition in a lesson when teaching the Welsh language could prove beneficial, although limitations of the recall strategies could be considered. During the writers PTE’s, it was witnessed that the learners would engage in the recall when it was of ‘relevance and interest to them’ (Donaldson, 2015). The children would participate in games and other activities which required them to ask their fellow pupils questions in Welsh through repetition. The children showed enthusiasm towards the tasks that they could ‘relate to’ for example talking about their holidays. It also became evident that the children enjoyed working with others during these repetition tasks.
The second half of the article discusses an alternative approach, learning in a sociolinguistic manner. Learning through a sociolinguistic perspective allows ‘other aspects to be considered’ in regard to learning, such as “as how language relates to their identity, affective experiences, and relationships” (Bernardo & Gaerlan, 2011). This approach takes into account that there could be “other important aspects” which can affect students learning experiences. The article highlights research into this approach showing studies which suggest “switching from one language to another can serve as a resource for elaborating ideas” (Moschkovich, 2005 cited in Bernardo & Gaerlan, 2011). These findings could be considered when discussing the Welsh language being taught in an English medium sector. Although proven to show beneficial value, the limitations of switching between two languages could be suggested confusing for children of a younger age, therefore it would be important to consider the age and learners ability if to implement such a strategy within the classroom. 

Other research within the article could be considered beneficial to the learning of the Welsh language. Gaerlan (2009 cited in Bernardo & Gaerlan, 2011) concentrated on other factors that could have a positive or negative impact on learning. Gaerlan highlighted many ‘social factors’ in which exhibited “language exposure at home”. These factors included ‘the use of languages at home’ and how ‘family members played a role within the use of the English language’. It was discovered that many families “positively inﬂuenced” students use of English, ‘giving encouragement in the family setting’. When critically reflecting, it could be proposed that the findings could be generalize to all students learning an additional language. Children who are supported at home may feel encouraged by their family to speak and use the language in their home environment. Therefore, implementing parental engagement strategies in regard to the additional language could result in the students growing in confidence in their own ability and linguistic skills. 
      “Parental involvement in the form of ‘at-home good parenting’ has a significant positive effect on children’s achievement” (Goodall et al., 2011). It could be considered important to question the validity of these findings, arguing that it could be difficult to measure the usage of language and levels of engagement within a learner’s home environment.

Gaerlan’s (2009) study also gave reference to educators having an ‘influence on the students development skills within the language’, supporting the previously mentioned concept of ‘educators showing good practice to the learners’ through strategies such as “using both languages in the classroom”. WAG (2008, p. 6) support this concept, highlighting the importance of ‘learning through speaking and repetition’. 


When evaluating the strengths within the article, it could be suggested it informs the reader of beneficial aspects in which could aid the development of teaching Welsh language to English medium sector students. The article provides clear approaches in which highlight strategies which could be implemented within an educational environment, therefore shows ‘relevance’ to the four purposes’ (Donaldson, 2015). Overall the article provides research and studies which could be recognised as important themes of teaching the Welsh language such as ‘engaging with parents’ and ‘learning through repetition’ (Bernardo & Gaerlan, 2011). 
With the emphasis of developing Welsh within the new curriculum, the article shows relevance within the concept of furthering learner’s skills within a second language. The article also shows relevance to Welsh Government who state their goal is to have “a million Welsh speakers by 2050” (WAG, 2017). The article can also be considered beneficial to the writer when considering their personal professional development in the future. Gaining a further understanding in the strategies and methods, could have a positive affect on the teaching and delivery of the Welsh language in the writers future PTE’s. The writer evaluates both the benefits and limitations to the article in response to teaching non-native student English and can adapt the findings when planning and imbedding the Welsh language within classroom activities. Although the article highlights methods in which could be implemented when teaching a language, it shows little explanation for the limitations within the findings. The writer acknowledges the beneficial values however it might have been helpful for the author to recongise the limitations within the studies and give their own personal recommendations for improvement within these limitations. The author does however consider giving personal recommendations for teaching non-native English students the English language. These recommendations summarise the article and provide strategies and methods in which educators could consider implementing within their own classroom. The author gives recommendations within the article to advise educators to “set learning objects” and “encourage the bilingual learners’ attempts to use their different linguistic codes” (Bernardo & Gaerlan, 2011), providing concise and attainable recommendations for educators.

Overall this article is an analytical look at teaching the English language to non-native English students, which can show beneficial value to educators who teach the Welsh language to students in an English medium sector. The writer concludes that the article offers a theoretical insight into methods and studies in which can further an educator’s understanding of teaching and supporting students with learning an additional language. The article shows two approaches which are summarised with findings and show methods in which could be implemented to support students. The article has many beneficial aspects, although could be suggested to show weaknesses due to the lack of limitations within the text. It could be argued that if the author was to discuss the limitations, the article could suggest reflective recommendations in order to progress. The writer gives recommendation to including the limitations within the article to further an educator understanding of how limitations may arise when teaching an additional language. 

The article provides a valuable insight into the concept of teaching an additional language to non-native students. It offers contribution to pedagogy, giving recommendations for improvement also. This could be suggested to be a highly informative article in which could help develop students understanding of teaching an additional language. The writer finds a beneficial factor within the article and would consider implementing discussed methods of teaching an additional language within their own professional teaching experiences in the future. The writer considers the article informative and would consider developing discussed research and findings to further the support given to learners who are being taught Welsh in an English medium sector.
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