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I acknowledge the use of Grammarly https://www.grammarly.com/ between the dates of 4th of March 2026 to the 16th of March 2026 to check spelling, grammar and punctuation. 
I used the prompts:
Check my spelling
Check my grammar 
check my punctation

I acknowledge the use of https://scholar.google.com/ between the dates of 4th of March 2026 to the 16th of March 2026 to find relevant sources for my research. 
I used the prompts:
· CIW Quality of Care Review 
· Quality in Early years Settings in Wales 
· Attachment Theories in Early Years 
· UNCRC 
· Peer observations in the Early Years 
· Limitations on feedback methods 
· Leadership in the Early Years 
· Importance of Well being in the Early years 
· Curriculum for Wales
· Curriculum for non-maintained settings 
· ALN Act
· CIW Framework of inspection 
· SSTEW Framework 
· Equality Act 
· Eccers assessment/ inspection 
· Lundy Model 
· Shaner Framework 
· Sources about Parent feedback 
I acknowledge the use of https://copilot.microsoft.com/ between the dates of 4th of March 2026 to the 16th of March 2026 to summarize/rephrase my work to support with word count. 
I used the prompt:
Cut the following written text's word count while maintaining its reasoning, meaning, organization, academic linking words, reference and academic tone. Tighten wording, eliminate repetition without introducing new concepts, instances, or interpretations.  Do not change any of the words into contractions. 


I can confirm that I have not presented any AI generated text as my own work.
I can confirm I have all copies and drafts.


Introduction
In preparation for the upcoming Care Inspectorate Wales (CIW) inspection, a central focus within our Flying Start setting is demonstrating strong and consistent wellbeing practice, a core element of the CIW Quality of Care Review (CIW, 2016). Section 16 of the Child Minding and Day Care (Wales) Regulations 2010 (Welsh Government, 2024b) places a legal duty on providers to assess and document the quality of care, including the effectiveness of key person practice, children’s emotional health, and attachments. Wellbeing underpins high‑quality early years provision, as children cannot learn, explore, or form secure relationships without emotional safety (Bowlby, 1969; Ainsworth, 1978). This is particularly significant in Flying Start, where reducing inequality relies on nurturing relationships and enhanced support (Welsh Government, 2013). The SSTEW framework reinforces this by identifying sensitive responsiveness and shared thinking as key indicators of quality.
Emotional safety, inclusion, relationships, and self-control are all components of children's well-being (Welsh Government, 2024a). Attachment theory demonstrates that responsive caregiving strengthens resilience and supports exploration (Bowlby, 1969; Ainsworth, 1978). Wellbeing is also a fundamental right under the UNCRC, particularly Articles 3, 12 and 19 (UNCRC, 1989). Donaldson (2015) highlights its central position within the Curriculum for Wales, while the National Minimum Standards require emotionally safe environments (Welsh Government, 2016). Evidence shows that emotionally supportive environments and strong pedagogical leadership improve outcomes (OECD, 2020; Siraj‑Blatchford et al., 2002). As Wellbeing Lead, I will explore best practice, outline the leadership actions I am taking in preparation for inspection, and consider the importance of gathering meaningful stakeholder feedback.
CIW evaluates practice across four themes-Wellbeing, Care and Development, Environment, and Leadership and Management, while monitoring legal compliance and promoting continuous improvement (CIW, 2022). Through the Quality of Care Review, settings must identify strengths and areas for improvement, gather the views of children and families, and evaluate policies, staffing, safeguarding, and leadership (Welsh Government, 2019).
Best Practice
Attachment and Emotional Security
According to Whitebread et al, best practice in wellbeing is grounded in attachment and emotional security. When children feel safe, secure, and emotionally supported through nurturing relationships and a consistent key person, they experience high‑quality provision. The Children Act 2004 and the Rights Measure (2011) emphasise acting in children’s best interests and strengthening their voice, supported by the Lundy Model (2007). Shanker’s (2017) stress‑reduction model highlights the importance of consistent routines and co‑regulation in supporting emotional development.
Parents frequently comment on how quickly their children settle and how well they connect with their key person, which they see as a strength within our setting. Our routines support regulation, and staff provide sensitive, responsive interactions throughout the day. Nevertheless, research shows that inconsistent attachment practice can lead to dysregulation, withdrawal, or compliance masking distress (Campbell‑Barr & Leeson, 2016; Shanker, 2017). Reflecting on this, and to continue with best practice, I recognise that expectations around key person duties must continue to be communicated clearly, particularly during staff absences. Maintaining strong handover processes and continuing attachment‑informed training will help us sustain the consistency and emotional security that parents already identify as a strength.
CIW directly observes children’s emotional states, relationships, and involvement as indicators of stable attachments and high‑quality care (CIW, 2021). It is therefore my responsibility as a leader to ensure attachment‑informed practice is purposefully planned, monitored, and documented within the Quality of Care Review.
Child Voice and Participation
Best practice in wellbeing also requires genuine opportunities for children to express their views and shape their experiences. The Lundy Model (2007),space, voice, audience, influence, and UNCRC Article 12 underpin child‑led planning and participation. High‑quality settings embed participation within relational teaching (Campbell‑Barr & Leeson, 2016; Cottle & Alexander, 2014). When children’s voices are overlooked, planning becomes adult‑led, reducing engagement and inclusion (Tayler, 2015).
Parent feedback revealed that children’s interests are not always clearly reflected in planning or equipment choices. Staff reflections from one‑to‑one meetings also highlighted that some practitioners do not yet feel fully confident in recognising and responding to children’s voices, and further training would support this. At times, staff absence can reduce opportunities to notice emerging interests, as the covering adult may not always know the child well. This could directly affect emotional safety (Brooker, 2008) and children’s rights to have their best interests prioritised (UNCRC Article 3). As leader, I will organise targeted training in recognising and responding to children’s cues, including non‑verbal communication, and ensure staff use the handover books consistently so they can quickly understand each child’s interests. Although time‑consuming initially, this approach has already strengthened relationships and will be continued to support planning, engagement, and child‑led practice, particularly for children with ALN. Peer observation will also be used to share best practice (Fook & Gardner, 2007).
CIW evaluates how children participate in decision‑making and how their views are reflected in practice and documentation (CIW, 2022). Training in child‑led planning will therefore be added to the next term’s calendar.
Inclusion and ALN
Best practice in inclusion requires needs‑led planning, high‑quality IDPs, and regular adaptations, as required by the ALN Act 2018,Equality Act, UNCRC, and the Curriculum for Non‑Maintained Settings. Research shows that responsive environments and differentiated provision are key for equitable engagement (Eadie et al., 2022; Siraj et al., 2015).
ECCERS observations identified areas for improvement, including inconsistent support for independence and the need for clearer resource organisation. These findings challenged assumptions and highlighted the value of external audits (Hayes et al., 2017). In response, I have prioritised environmental adjustments and invested in sensory resources to support regulation and inclusivity. CIW assesses how practitioners implement IDPs, remove barriers, and demonstrate inclusive practice in daily routines (CIW, 2022).
Leadership
Policy Review and Quality Assurance
To prepare for CIW inspection, I must ensure that policies relating to inclusion, behaviour, wellbeing, and safety remain current and legally compliant. These are reviewed each term and updated in response to national policy changes. Williams (2016) argues that quality assurance must actively drive development; unclear or outdated policies risk reducing consistency and accountability. Half‑termly audits of staff training records ensure safeguarding, behaviour, and trauma‑informed practice remain strong (Campbell‑Barr & Leeson, 2016; Social Care Wales, 2025).
Strengthening Staff Practice
Strengthening staff practice is a key leadership priority. Regular observations, peer evaluations, and structured one‑to‑one meetings support professional development and consistency. Coaching focuses on attachment‑informed practice, emotion coaching, co‑regulation, and positive behaviour strategies, supported through modelling. Emotionally sensitive approaches strengthen high‑quality early years care (MacDonald, Gealy & Tinney, 2019; Tayler, 2015). To ensure consistency across the team, I will continue to share best practice and provide opportunities for staff to observe high‑quality interactions.
Evidence Gathering
Evidence gathering is ongoing within Flying Start. Observations demonstrate children’s involvement and emotional security, reflecting SSTEW indicators (Siraj et al., 2015). Planning cycles show how children’s needs are addressed (Tayler, 2015), and child voice examples and ALN documentation are shared with staff, ALNCO’s, parents, and multi‑agency partners (MacDonald, Gealy & Tinney, 2019). Parent input informs improvements (Cottle & Alexander, 2014). All evidence is handled ethically in line with GDPR (GOV.UK, 2018). CIW emphasises that genuine relationships and children’s participation, not documentation alone, demonstrate quality (CIW, 2022).
Feedback- Please see feedback analysis
Parent feedback was gathered through a questionnaire, with 30 responses from 50 families. While this provided useful insight, the digital format may have limited participation, particularly for families with limited English, digital access, or ALN requirements. This aligns with Crozier and Davies (2007), who found that traditional feedback methods often favour confident, literate parents. Feedback highlighted strong relationships, safety, and routine, however, many parents felt children’s voices should influence planning more consistently.
To ensure feedback is inclusive to all involved, I will rebuild parent‑voice processes by offering paper forms, translated versions, in‑person discussions, and visual options (Harris & Goodall, 2008). For the children, talking Mats and visual tools support non‑verbal children (Clark, 2017), though adult perceptions can still influence feedback (Lundy, 2007). Staff feedback also requires emotional safety; anonymous options have been introduced to support honest reflection (Edmondson, 2019). Inclusive feedback must foster trust and consider staff ALN, wellbeing, and confidence (Fook & Gardner, 2007).
Conclusion
In conclusion, wellbeing remains a fundamental component of high‑quality early childhood practice, and this analysis demonstrates how rights‑based leadership fosters emotionally secure, inclusive environments. Through strengthened staff practice, inclusive parent‑voice methods, and transparent evidence collection, Flying Start is well prepared for CIW inspection. Secure relationships and confident practitioners support positive outcomes, reflected in children’s feelings of safety, value, and readiness to learn. This preparation process has reinforced the importance of leadership in sustaining emotionally secure, rights‑based practice and highlighted areas where I will continue to develop to ensure wellbeing remains central.
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