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Aim, focus and purpose of the research. 

The aim of this small-scale case study is to explore what effect mindfulness practice has on pupil engagement and to determine whether pupils perceive mindfulness as a positive or negative intervention, in the classroom. 

During a period of observation in a Year three class with 24 pupils, 14 boys and 10 girls, it was observed that the time spent transitioning pupils from lunch break back into the classroom was proving challenging. Many of the pupils, particularly the boys, were still in a heightened state of energy and therefore not settling in a timely manner, to be ready for learning. For this reason, the allocated time for implementing the mindfulness practice is following the transition from lunch break into the classroom. The chosen methods for this case study are observation and survey.

Through data collection and analysis, research findings will provide insight that will support or refute claims about the benefits of implementing mindfulness practices within a primary school; furthermore, the positive impact it can have on pupil engagement.

The purpose of this case study is to gain knowledge that will inform educational practices, to develop a greater awareness of how to achieve the four purposes of the Curriculum for Wales (Welsh Government, 2020a) by addressing and supporting the mental health and emotional regulation of our pupils. The overarching objective is to enhance student outcomes by fostering a positive and engaging learning environment through the implementation of mindfulness practices, resulting in an improvement in pupil engagement, well-being, and academic success (Wasserman et al., 2015). 

The school will be referred to as School ‘X’, in adherence to BERA Guidelines (BERA, 2018) and pupils participating will remain anonymous. There are 468 full-time pupils on roll, between the ages 4-11 (Estyn, 2017). 12% are eligible for free school meals, lower than the average of 21% in Wales (Estyn, 2021). 

Priority number three on School ‘X’ school development plan is ‘Care, support, and guidance – to monitor and refine universal and targeted provision to support all learners’ (Placement School, 2024). Currently, there is no mindfulness practice being implemented in the class, however pupils contribute wellness scores on a scale of 1-10, three times a day. 

With this in mind, along with supporting literature that suggests there is an increased interest in incorporating mindfulness practice into education to support young people’s mental health and well-being (Norton and Griffith, 2020), I infer that mindfulness is a significant and necessary area to explore, to develop my practice as a teacher and to enhance QTS standards ‘Reflection on learning’ and ‘Learning outcomes and well-being’, as well as an opportunity to develop appropriate tools for ‘Managing the learning environment’ (Welsh Government, 2019).

The research question for this case study is: 

[bookmark: OLE_LINK2]“What effect do mindfulness practices have on pupil engagement?”



Overview of relevant literature

When you direct your attention to the present moment and do so non-judgementally, an awareness arises. This process is known as mindfulness (Kabat-Zinn, 1990). Being mindful can lead to an increased sensitivity to perspective and context thus resulting in greater control over our life. It is believed that engaging in mindful learning prevents us from forming mind-sets that can limit us unnecessarily. Furthermore, often our beliefs that do present as barriers, are simply mind-sets that have been accepted to be true (Langer, 2000). 

Despite Mindfulness based interventions (MBIs) being considered a way to harvest and improve behaviour, cognitive and mental health outcomes for children and young people, there was concern that enthusiasm for such intervention had raced ahead of the evidence being presented to validate its success. Weare (2003) suggested that most evaluations of MBIs were either uncontrolled or nonrandomized trials. That said, childhood was deemed a prevalent time to exercise mindfulness practice as self-regulation and executive function develop during this time (Blakemore and Choudhury, 2006).

Mindfulness aligns with the goals of the Wellbeing of Future Generations (Wales) Act, 2015. The act offers a framework that strives to maximise physical and mental well-being, ensuring behaviours that will benefit one’s future health, are understood (Future Generations Commissioner for Wales, 2015). One of their aims is to create a healthier Wales and by promoting individual well-being, supporting health care, and enhancing resilience across the community, mindfulness can support the construction of a healthier Wales, for the current and future generations.

Wasserman et al., (2015) suggested that incorporating emotional health programmes in school should be encouraged as an early intervention that may reduce pressure on the children and adolescents’ mental health service. Furthermore, the promotion of such intervention could reduce specific mental health problems and increase academic achievement. The Mind Over Matter report (National Assembly for Wales, 2018) also recommended that mindfulness should be included as part of the enhanced provision in schools, to equip pupils with the skills and confidence to become emotionally resilient. 

Dunning et al., (2018) published a meta-analysis that examined the effects of MBIs on pupil well-being within school. The analysis suggested that MBIs significantly improved pupils’ mental health and enhanced overall well-being. As a result, pupil engagement increased and their focus improved in the classroom, positively impacting their learning.

Contrary to earlier research, there is now an evolving evidence base that supports the benefits of mindfulness for behaviour change and it is deemed ‘promising’ (Schuman-Olivier et al., 2020). Across the United Kingdom, there has been a demand to employ mindfulness and incorporate evidence-based interventions into education that will promote pupil well-being (Amundsen et al., 2020). There has been a decline in young people’s mental health (Young Minds, 2023), which is now considered a priority to address, nationwide. More recent statistics from across the United Kingdom, estimated that one in four will show evidence of a mental ill health and three children in an average size classroom will have a mental health problem (Young Minds, 2023). 

In addition to the decline in young people’s mental health, there has been an increase in occupational stress presenting in teachers’, causing burnout (Norton and Griffith, 2020). A substantial amount of research has demonstrated that mindfulness can help pupils and staff to manage challenges, be self-aware, aware of others and the natural world. Through this connection, it is suggested that gratitude will flourish, and appreciation and kindness will empower a change that will encourage greater perspective, supporting better decision making, as Langer (2000) had suggested (Mindfulness Wales, 2020).

The Curriculum for Wales (2020) acknowledges Health and Wellbeing as one of the six Areas of Learning and Experience (AoLEs), with the intent to support children in overcoming challenges and navigate opportunities through embedding a sense of well-being. Components of this AoLE, are mental health, emotional and social well-being. It is designed to demonstrate to pupils how different components of health and well-being are interconnected, emphasising the importance of the latter in enabling successful learning. When pupils understand and can exercise this, they can become healthy, confident individuals. They can also become ethical, informed citizens of Wales and the wider world by developing values or respect, equity, the ability to listen to others and to consider the social influences that affect them. If pupils can manage risk, express themselves using their ideas and by understanding their emotions, they can develop and maintain healthy relationships, they can become enterprising, creative contributors when they advance into the world of work, achieving what is at the heart of the Curriculum for Wales (Welsh Government, 2020b).

Now, the expectations for implementing MBI in school are that schools are using a validated, ‘evidence-based’ approaches to ensure pupil and indeed, teacher outcomes. An evidence-based programme, focusing on an array of mindfulness approaches was created by Felver and Singh (2020). It teaches core self-regulation skills that enable pupils to gain academic and social success in schools. Renshaw (2020) supports the idea of cultivating ‘mindful’ teachers and pupils and deems it a worthy goal in education.

That said, Renshaw (2020) acknowledges that there is room for development, in relation to the efficiency and effective use of MBI; that although using MBI with pupils and teachers has become a substantive area of scientific inquiry it needs to be better understood. Furthermore, while the evidence to support the growth in the benefits of practicing mindfulness in education settings is growing exponentially, there is lack of qualitative research approaches used. Many studies and findings have been presented using quantitative data alone (Andreu, Araya-Véliz and García-Rubio, 2021). 

With consideration, this small-scale case study combines a mixed method approach that includes both quantitative and qualitative data collection, to measure the effect mindfulness practice has on pupil engagement. 



Explanation of Case Study 

Yin (2009) defines a case study as investigating a phenomenon through empirical inquiry, in its real-life context. It is not a single method of data collection, rather it is like an umbrella; covering a whole range of inquiry activity (Thomas, 2022); a research strategy with multiple methods of data collection. Priya (2020) states that within qualitative social research, case studies are the more extensively used strategy. Case studies allow you to ask ‘how’ and ‘why’ questions, generating particularly powerful answers when the questions are specific, ensuring that the study remains in focus (Yin 2009).

Case studies are considered a profound methodological approach in research that provide extensive and rich data that incapsulates real-world scenarios (Thomas, 2022). They are renowned for their versatility in incorporating and combining different methods and procedures to ensure understanding. These can include interviews, observations, and surveys. They are valued for their diverse range of analytical techniques. They accommodate exploratory research which allow researchers to address complex and problems that are misunderstood. They allow for further inquiries and research avenues to be explored. One of the main features of a case study is its holistic nature; by limiting variables, it avoids the potential for distraction (Yin, 2018).

This approach is by nature flexible, cost-effective, and open-ended, allowing researchers the flexibility to adjust their methodologies as and when required, depending on the nature of the research (Yazan, 2015). Case studies can be longitudinal and therefore retrospective (Thomas, 2022), allowing for the review of progress and offering insight into the long-term outcomes. One of its key strengths is the ability to draw connections through various ways of thinking – being critical, creative, and reflective. This serves as a significant methodological tool and allows you to generate insights (Rashid et al., 2019). Additionally, you can understand patterns in relationships and processes due to the broad spectrum of sources that facilitate the collection of primary and secondary data (Cohen, Manion and Morrison, 2011). The methodological richness means that it is an invaluable tool for academic writing; it promotes the growth of knowledge (Naeem et al., 2023). 

While case studies are considered rich in detail and context, they do present multiple limitations that can have an impact on the scientific validity and the ability to apply findings in a broader sense (Cohen, Manion and Morrison, 2011). One of the initial concerns is the vulnerability of research bias, the very nature of case studies means it can be subjective and therefore researcher’s values and beliefs may influence the objectivity of the analysis, risking findings becoming distorted and crucial data being overlooked (Simons, 2009). Due to the sample size being small in many cases, the ability to generalise or apply conclusions to a wider population can be lost. This can mean that the case is difficult to replicate and thus losing its reliability (Bryman et al., 2021).

Bryman et al., (2021) also suggests that using small samples can complicate their representativeness, as small samples are very unlikely to reflect the broader population, accurately. Lastly, research findings derived from a case study can distort the causes and correlations between patterns, relationships, and processes, making it particularly difficult to conclude any causality with certainty.

The pupils participating in the case study were chosen from a year three class at School ‘X’. A whole class survey was presented, and providing consent and assent was given, all pupils participated. For the observation, six pupils were selected by the class teacher to ensure there was no researcher bias and to enable a stratified sample (Thomas, 2022), reflecting the range of academic ability in the class. Two pupils approximately represent the higher ability, two pupils approximately represent the middle ability, and two pupils approximately represent the lower ability, the sample was a small portion that intends to represent the quality of the whole class.



Research methods. 

This section will outline the considerations when choosing appropriate research methods to conduct the case study and what those chosen research methods were.

The case study follows a mosaic (mixed method) approach to ensure that both qualitative and quantitative methods of data collection are included, to allow for analysis of data from different perspectives. Cresswell (1999) suggests that this approach enables you to gain a comprehensive understanding of complex phenomena and the ability to analyse findings subjectively, as well as through the analysis of statistics (Clark and Moss, 2011).

Hammersmith (2005), questions the validity of qualitative inquiry, however, acknowledges that there is room for exploration, to understand whether new knowledge is being discovered (Hammersmith, 2005, cited in Thomas, 2022). Thought must be given to whether it is balanced, thorough and fair. In relation to this study, it was important to consider the pupil’s views on mindfulness and gather qualitative data, given that research suggests that mindfulness practice has a positive impact on a pupil’s wellbeing (Dunning et al., 2018, cited in Thomas 2022). Without direct feedback from the pupils themselves, this would be difficult to measure with quantitative data alone. Collecting qualitative data allows for thematic analysis, deducing meaning behind the responses given by identifying themes (Macguire & Delahunt, 2017). Thomas (2022) suggests that using a mixed-method approach is complimentary; that the quantitative-qualitative division is unhelpful. Therefore, to increase the validity of the research, the methods chosen were survey and observation.


Survey (Appendix B)
[bookmark: OLE_LINK1] 
The survey is not considered to be a design frame, because it can exist in different forms such as questionnaire or interview (Thomas, 2022). For the purpose of this study, a survey was used in the form of a questionnaire. Using closed questions, with a Likert scale format for responses, allowed for the collection of quantitative data and open questions to allow for the collection of qualitative data, giving the pupils freedom of response.

If collecting data from a varied number of participants, a survey is required. This allows for data to be varied and no limit in quantity. It is suited to a longitudinal design frame, such as a case study (Thomas, 2022). 

The Likert Scale is designed to allow participants to express their level of agreement to statements that they have been provided with. Typically, the participant would respond on a five- or seven-point scale, ranging from ‘strongly agree – strongly disagree’. Considering the age of the pupils, a three-point scale was chosen, ‘agree, agree nor disagree or disagree’. A Likert Scale is recommended for use where a belief or attitude needs to be measured (Thomas, 2022).

Consideration must be given to the structure of the questions, ensuring that the arrangement doesn’t overwhelm the participant, you want them to find it engaging so that you gain responses. For this reason, questions were non-invasive and age appropriate, closed questions were listed at the beginning of the questionnaire, split into sections and open questions remained until the end where the pupils had the option to share their opinions.




Observation (Appendix C and D)

Thomas (2022) regards observation as one of the most significant ways of gathering data in social research. To observe means to watch carefully and as part of this process, systematically looking for variations in behaviour, recording information about what you observe. Classroom observation is considered an integral part in ensuring the quality of teaching and learning, using it to assess and measure data. It can inhabit the rich culture of teaching and learning, achieved through live case study (O’Leary, 2013).  

There are many benefits to observation. It enables the researcher to be present in witnessing and recording behaviours, interactions and phenomenon that occur in real time, providing a detailed and rich account. This method is beneficial when conducting exploratory research as it allows for the identification of immerging patterns, behaviours and relationships that may not be recognised when using other methods, though this can be considered time consuming and without sufficient time, data may not be as rich in content (Creswell, 2013).

When conducting research, researchers must ensure that they are not influencing the behaviour of the participants as this could lead to observer bias and invalidate the results of the observation (Merriam and Tisdell, 2016). Compared to approaches such as interviews, the nature of observation is less invasive and so, the researcher can observe from a distance without having a direct influence (Flick, 2018). The researcher must be mindful not to focus specifically on one behaviour as this could result in incomplete data. To interpret data accurately, researchers need enough to allow them to gain a deeper understanding of the context, enhancing the validity of the research. Doing this first hand in real-time, allows for a deeper understanding (Merriam and Tisdell, 2016).

Non-participant observation took place during the mindfulness sessions in class and lasted up to five minutes in duration, with a period of reflection and discussion following. The class teacher delivered the mindfulness activity and observation was conducted from the perimeter of the classroom, to ensure there was not any interference in the delivery of the session, nor any influence on the pupils participating. The observation schedule chosen to systematically observe and record the pupils’ levels of engagement throughout the sessions was the Leuven Scale (appendix C). The scale includes indicators of engagement and the scale spans from ‘extremely low’ to ‘extremely high’. Using this schedule of observation allowed for the collection of quantitative data to determine whether the mindfulness activity is engaging the pupils and to what level (Learning Journals, 2021). 



Data Presentation and Analysis Method(s) 

When analysing the data I adopted the Brookfield’s Lenses approach (Miller, 2010). As I am currently a (student) teacher in this class, I have prior knowledge of the pupils. For this reason, all data collection through the survey method was anonymous. This allowed me to analyse data from a neutral perspective, while all the time having an awareness of my own personal beliefs, biases, and assumptions, to ensure that I did not inflict any biases on the results of the study. I considered the ‘learner lens’ and focused on understanding the pupils’ perspectives and their experiences during this study. I was critically reflective when analysing data, considering the prior knowledge I had gained through academic research (Miller, 2010).

I considered analysis as a qualitative research tool, to identify and analyse patterns or themes within the responses given by the pupils. I aimed to immerse myself in the data to get a thorough understanding of pupil perspective. I did this by reading pupil responses to the qualitative questions asked. These answers provided meaningful ‘codes’ that enabled me to interpret the data (Macguire & Delahunt, 2017).

I have used a pie chart to provide a simplistic, visual representation of the responses provided. As there are only three responses to the survey statement, this was a reliable graph to use.  For the qualitative question which that generated multiple responses, I opted to use a bar chart, as this provided columns to represent the responses. The horizontal axis informs the reader of what the responses were, and the vertical axis indicates how many pupils responded. This was a reliable way to represent this data. I have provided both quantitative and qualitative data to support the reliability and validity of the case study through subjective and statistical analysis (Clark and Moss, 2011).



Ethical considerations 

In accordance BERA (2018), confidentiality and anonymity were maintained throughout the whole process. There was not any identifiable reference made to the school or participant (pupil), to ensure they could not be identified (Appendix A).

Before research commenced, the research question and methods were agreed with the headteacher, and the class teacher and consent forms were sent out to all parents / carers of the pupils within the Year three class (Appendix E) to inform them of what the case study entailed and what the purpose of the case study was. Included, were the chosen methods to collect data and obtain information. Those parents or caregivers that did not give consent, had their child removed from the case study. 

UNCRC Article 12 specifies that children should have a say in matter that affects them (UNICEF, 2016). So, once consent was confirmed, assent was acquired from the six pupils that were chosen to be involved in the observations. A discussion took place prior to the mindfulness sessions explaining what they would be agreeing to do and why their participation was necessary, they were also told what the purpose of the case study was, to ensure they fully understood. This gave them an opportunity to ask questions. Furthermore, they were made aware that they could, withdraw their assent at any time, without explanation. They agreed their chosen method to do this, would be notify me verbally (BERA, 2018).

As per BERA (2018) guidance, the best interests of the pupils involved were the primary consideration. Pupils were free to express their views in all matters that affected them, and they assent was gained on a session-by-session basis (UNICEF, 2016).

Surveys were anonymous and so pupils had the autonomy to answer freely. Questions were read out to the whole class; each pupil had their own copy and were required to complete it individually. All data that had been gathered throughout the process was stored correctly (Appendix A) and potential risks were considered and accounted for in the Ethics form in the format of a risk assessment (Appendix A).


Results and data analysis 

This section will consider the research question “What effect do mindfulness practices have on pupil engagement?” and discuss the findings. When analysing the results both the research methods used and the literature referenced will be considered. 

Note: Sessions were run over two weeks, four sessions per week, up to five minutes in duration, with a period of reflection that followed.

Survey

The whole class consisted of twenty-four pupils. Of the twenty pupils who completed the survey, ten were male, seven were female and three preferred not to say.

What are the pupils’ perspectives of mindfulness practice in class?
The survey posed statements that were created to understand pupils’ perspectives towards mindfulness practice in class and how it makes them feel with the option to ‘Agree’, ‘Neither agree nor disagree’ or ‘Disagree’. This statement was designed to discover whether pupils enjoyed the mindfulness sessions. 











Figure 1: Percentage of pupils who enjoy mindfulness practice in class.

Of the 20 pupils who completed the survey, 65% of pupils responded that they agree that they enjoy it when we practice mindfulness in class. 25% suggested they neither agree nor disagree and 10% disagree. These figures suggest that overall, mindfulness is viewed as an enjoyable experience. Interestingly, 70% of the boys who completed the survey agree that they enjoyed mindfulness practice, with only 10% to disagree, 20% neither agree nor disagree. Further to this, 70% of boys agree that “mindfulness makes me feel calmer”, 20 % neither agree nor disagree and 10% disagree. Having reviewed this data, findings would suggest that not only do a large majority of boys enjoy mindfulness practice, in addition to this the majority also find that it makes them feel calmer. 

While this is not conclusive proof that mindfulness practice can have a positive effect on well-being, behaviour and therefore engagement (Schuman-Olivier et al., 2020), the responses are positive and indicative of this. With this considered, it would be timely to note that when responding to “I would like to continue doing mindfulness in class”, 80% of the boys agree. Given that observations saw the boys having the most difficultly transitioning from outside the classroom, into the classroom, results would suggest mindfulness could be a positive and effective intervention to engage and regulate pupils (Kabat-Zinn, 2016), particularly the boys. Furthermore, whole class data suggests it would be favourable, with results: 75% agree, 20% neither agree nor disagree and 5% disagree in wanting to continue mindfulness practice.

A qualitative question that supported the closed statements, offered pupils the opportunity to suggest what they liked least about mindful practice in class (Appendix B). The responses included “When others talk” and “When others disturb me”. Of the twenty pupils participating, two pupils suggested “It takes too long”. On the contrary, seven pupils suggested that they would like more time to do mindfulness practice. 

Through thematic analysis (Macguire & Delahunt, 2017) of the responses given to the qualitative question that asked, “What do you like most about the mindfulness practice in the class?”, repeated themes (responses) can be found and this indicates that there were elements that the pupils liked about the mindfulness practice.











Figure 2: Data to represent what pupils liked about mindfulness practice.

From the data, we can deduce that the overall response was positive; pupils liked the “quiet time” that the mindfulness practice allowed, experiencing feelings of “calm” and “relaxation”. They enjoyed “learning” about mindfulness and the “imaginative” element involved. This array of responses would suggest that pupils were engaged in the sessions and experienced self-regulation, leading to feeling calm and relaxed, due to having time to sit and experience quiet time. Pupils made suggestions, to make mindfulness better in class. These included “Do some peaceful colouring”, “more time for mindfulness”, “(relaxing) music”, “yoga” and “sensory toys”.









Figure 3: Percentage of pupils who felt practicing mindfulness helps them with their school work.
As can be seen in Figure 3, 45% of the twenty pupils agree that the mindfulness practice helps them with their school work, 35% neither agree nor disagree and 20% disagree. Again, the statistics are in favour of mindfulness as a positive intervention to support engagement (Dunning et al., 2018). With 35% of the class response being neither agree nor disagree, further exploration may be needed, as there could be multiple variables that influenced this, such as a small-time frame to measure impact, how they were feeling on the day.  At present, the impact is inconclusive. However, some may feel impartial, irrespective of the variables. 

Observation

The six pupils were selected by the class teacher, having retrieved consent and assent, along with what was considered a representation of lower, middle, and higher ability in the class. The pupils were observed during a mindfulness practice session, up to five minutes in duration and their level of engagement was measured using the Leuven Scale (Appendix C). Notes were also taken relating to the pupils’ behaviour.













Figure 4: Results show the level of engagement, over the eight-day period of observation.

You can see from the results, that levels of engagement fluctuated, irrespective of the perceived level of academic ability. Therefore, academic ability is not representative of how well pupils will engage in mindfulness. 

Here, the independent variable was the mindfulness practice. However, there were many dependent variables that affected the pupils’ level of engagement and need to be considered. These include but are not limited to, how the child was feeling, the weather outside (whether they had been outside for some exercise), what pupils around them were doing. This made it difficult to understand whether their levels of engagement were reflective of the mindfulness practice or other factors influencing them.

Overall, the average scores were as follows: Child – 4, Child B – 3, Child C – 3, Child D – 3, Child E – 4 and Child F – 4. Thus, irrespective of the variables, the pupils’ levels of engagement overall were moderate to high. These overall results align with the results produced from the survey, which suggest that the mindfulness practice was engaging and enjoyable.



Conclusion and Recommendations

Having experienced the transitions in this Year three classroom, I was hopeful to find an intervention that would serve the pupils and lead to positive outcomes for them. My aim was to enhance their learning environment and increase their levels of engagement so that they are better regulated and prepared for learning. 

I believe that the mosaic approach served its purpose; I was able to collect both qualitative and quantitative data (Cresswell, 1999), demonstrating that pupils found mindfulness practice both enjoyable and engaging. I found the survey method to be more reliable in terms of data richness. The pupils have shown a curiosity for other mindfulness practices and the consensus was, that pupils would like to continue with mindfulness.  

That said, in future, in addition to the Leuvan Scale observation, I would consider dividing pupils into an experimental and control group so that results of engagement can be compared with and without mindful intervention. Due to the small-scale nature of this study and the time constraints involved, this wasn’t possible (Bryman et al., 2021).

I would recommend that the class continue to implement mindfulness practices into their daily routine, as it appears to be an intervention that serves to diffuse high energy and engage pupils, ready for learning. I believe the results lend themselves to the positive impact mindfulness practice can have on engagement however I believe further research is required for generalisation as this sample was too small. A longer period of observation would also allow for the validity of the impact. 

The methodological richness in this study has promoted my growth of knowledge (Naeem et al., 2023) and will have a positive impact as I continue to develop ways of supporting pupils to achieve awareness of their learning and well-being. In addition, I will continue to encourage learners to have a reflection on their learning; to consider how their behaviour impacts their learning (Welsh Government, 2019).
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LEUVEN SCALE FOR INVOLVEMENT (ENGAGEMENT) 
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Level of engagement




I enjoy when we practice mindfulness in class (WHole CLASS)


Agree	Neither agree nor disagree	Disagree	13	5	2	

WHAT DO YOU LIKE MOST ABOUT MINDFULNESS PRACTICE IN CLASS?

Quiet time	It helps me learn	Calms me down	The noise of the chime	Imaginative time	Relaxing	4	4	6	3	2	3	


Practicing mindfulness helps me with my school work


Agree	Neither agree nor diasagree	Disagree	9	7	4	
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