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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒
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1. [bookmark: _Toc199444359]Introduction

This report is divided into two parts. The first part reflects on the feedback I provided to my peers regarding their curricula. The second part is a personal reflective account of my own experience in developing my curriculum. 
2. [bookmark: _Toc199444360] Part 1 - Peer review and reflection

I was given 3 curriculums from anonymous peers to review which I needed to give feedback on. In this process of reviewing projects 8, 14, and 16 has greatly enhanced my understanding of curriculum development and my role as an educator. Engaging with peers' work has highlighted the importance of careful planning, clear learning outcomes, and detailed supporting materials. This shows me that curriculums involve not just what is taught, but also how it is and delivered and assessed to meet learners' needs. Moving forward, I will focus on creating detailed lesson plans that include clear objectives, activities, and assessment criteria to ensure consistency and clarity in my teaching approach. 

Furthermore, I have appreciated the value of aligning learning outcomes with professional standards. When curricula are aligned with standards such as those outlined by the Education Workforce Council (EWC, 2023), they gain credibility and relevance, which are essential in further education. The comments on Projects 8 and 16 emphasised how professional credibility is enhanced when curricula designed with recognised standards in mind. This understanding will inform my practice by encouraging me to incorporate relevant standards from the outset, ensuring my teaching remains relevant, credible, and aligned with industry expectations.

Ongoing evaluation and feedback are crucial for improving curricula, as evidenced by recent reviews. They highlighted the need for participant input in Projects 16 and 14, showing that curricula must evolve based on learners' experiences and sector demands. I learned the importance of fostering a learner-centred environment through reflection and formative assessments. Additionally, the inclusion of bilingual materials and recognition of diverse backgrounds in healthcare and hospitality training underscored the need for inclusive learning. This awareness will shape my future efforts to create adaptable and culturally sensitive curricula, ensuring equity and participation for all.

Reviewing others’ curricula has enhanced my understanding of effective planning, inclusivity, and continuous improvement in education. I aim to create well-structured, standards-informed curricula that prioritise learners. Emphasising reflection and feedback will be vital for my growth as an inclusive educator moving forward.
This reflective report critically examines my professional learning through the process of designing and reviewing a curriculum aimed at teaching the memorisation of the first ten verses of Surah Al-Kahf to post-16 learners. Engaging in curriculum development has provided an invaluable opportunity to deepen my understanding of pedagogical principles, curriculum design frameworks, and the importance of aligning learning outcomes with assessment strategies. The context of this task is rooted in the recognition that curriculum design is not merely a procedural activity but a reflective process that requires critical engagement with current educational theories and standards (Biggs & Tang, 2011). This project also offers insight into the dynamic nature of curriculum development, which involves continuous reflection and adaptation based on feedback and evolving learner needs. Overall, this process has reinforced my appreciation of curriculum as a tool for fostering meaningful learning experiences and has highlighted the importance of integrating evidence-based practice with professional standards to enhance educational quality (Hargreaves & Fullan, 2012).
3. [bookmark: _Toc199444361]Part 2- Reflections on the Professional Learning Gained in Curriculum Design
Engaging with the curriculum design process has fundamentally deepened my understanding of how theories of learning and curriculum development intersect. For example, the application of constructivist principles, emphasising active learning and learner-centred approaches, aligns with the notions of meaningful engagement outlined by Biggs (2003). This aligns with the broader literature, which advocates for designing curricula that foster both cognitive development and emotional connection to the material (Hattie, 2009). My critical engagement with curriculum development literature, such as Tyler’s (2013) emphasis on defining clear aims and learning outcomes, has reinforced the importance of purpose-driven planning. Moreover, reflecting on the process of aligning assessment strategies with learning objectives has expanded my appreciation of formative assessment's role in supporting continuous learning, a concept supported by Black and Wiliam (1998). This experience has underscored that curriculum design is an iterative process that requires ongoing reflection, evidence-based decision making, and the integration of professional standards, such as those outlined by the Education Workforce Council (EWC, 2023).

Throughout this process, the requirement of sourcing and referencing relevant literature became obvious. The literature reviewed underscored the significance of memorisation in Islamic tradition, the advantages of various teaching strategies, and the role of motivation and feedback in promoting effective learning (Khan, 2019; Muslim, 1981).

3.1 [bookmark: _Toc199444362] Reflections on the Peer Review Process and Feedback Analysis

The peer review process offered a critical opportunity to evaluate the robustness of my curriculum and reflect on my professional practice. Engaging with peer feedback enabled me to critically evaluate my work through others’ perspectives, aligning with the literature emphasising peer review as a means of professional learning and quality assurance (Race, 2015). For example, peers highlighting the need for a clearer rationale and more specific learning objectives prompted me to revisit foundational curriculum principles discussed by Bloom (1956) and to critically evaluate how well my objectives aligned with assessment criteria and learner needs. A foundational framework for curriculum development, emphasising the importance of clear objectives and purposeful assessment (Tyler, 2013), which I have incorporated into my reflective process.
The feedback also encouraged me to reflect on my capacity to engage with literature more critically, moving beyond surface-level referencing to deeper engagement with curriculum development theories and standards (Biggs & Tang, 2011). This process highlighted the importance of reflective practice, as emphasised by Schon (1983), and demonstrated that peer feedback is an essential component of professional growth, fostering continual improvement and critical awareness of one’s teaching practice.
Hattie (2009) underscores the significance of formative assessment and feedback, which I recognised as an important part in my curriculum for supporting learner progress. These sources reinforce my understanding that curriculum design is a complex, reflective activity that must be informed by theory and adapted through practice, aligning with standards for professional practice.
The peer reviewer wanted to know more about the target audience, highlighting the need to consider the varying abilities within that cohort. Also, they wanted specific learning objectives, and more evidence to support the curriculum's aims. Lastly, they wanted clarification on the professional standards used, and more detail on the assessment strategies and the resources used. Throughout this process, I have come to appreciate that curriculum development is an ongoing, reflective activity that requires critical engagement with both literature and practice. I have learned that integrating theories such as constructivism and formative assessment principles enhances the quality of learning experiences. Engaging with peer feedback has strengthened my ability to critically evaluate my work, identify areas for improvement, and justify curricular decisions with evidence. Moving forward, I will prioritise deeper engagement with curriculum development literature and embed reflective practices into my routine as an educator. This experience has reinforced that professional growth stems from continual reflection, critical analysis, and adherence to standards that promote high-quality learning environments.

[bookmark: _Toc199444363]4.  Adapting and Justifying Curriculum Elements in Response to Feedback

In response to the peer review feedback, several adjustments will be made.
[bookmark: _Toc199444364]4.1 Strengthening the Rationale:
 The original rationale outlined the significance of memorising Surah Al-Kahaf in the Islamic tradition. Which will be enhanced by additional information about the importance of the Surah (Khan, 2019), highlighting its relevance and providing information on existing Quran memorisation courses, and what makes this curriculum different from existing courses. This enhanced rationale will offer a clearer justification for the necessity of the curriculum and its uniqueness.
[bookmark: _Toc199444365]4.2 Addressing Target Audience Diversity:  
The curriculum was designed for post 16’s to memorise the first ten ayahs of Surah Al-Kahaf. The peer reviewer highlighted that there could be diverse ages and skill levels in the students. The curriculum will explicitly acknowledge this and incorporate differentiated activities. Students who grasp the material more quickly can practice reciting with more advanced techniques, while those who need more time can benefit from additional support and practice, such as tailored quizzes (Gardner, 2011). Gardner’s theory of multiple intelligences supports employing varied instructional approaches to cater different learning styles, nurturing engagement and inclusivity. 

[bookmark: _Toc199444366]4.3 Developing Specific Learning Objectives: 
Broad aims will be replaced with specific, measurable objectives based on Bloom’s taxonomy. For example, by week four, students will recite the first three ayahs with correct Tajweed, providing clear targets for learners and evaluators. as assessed by peers and instructor’s feedback. Such objectives will provide clarity and help learners and instructors track progress (Bloom, 1956). 
[bookmark: _Toc199444367]4.4 Providing Supporting Evidence for Aims: 
The peer reviewers asked to enhance the aims with evidence and more literature. This feedback will be addressed by providing specific evidence for each aim. For example, the aim to guarantee that the rhythm of Qirat is embedded, can be supported by research on the impact of rhythmic repetition phonological strategies on memory retention (Baddeley, 2015). 

[bookmark: _Toc199444368]4.5 Clarifying Professional Standards: 
It was suggested that the sources of the professional standards used, and how the curriculum aligns with it, be included. The curriculum will incorporate detailed references to relevant professional standards within Islamic education, e.g. Knowledge and understanding of Islamic principles, effective teaching and pedagogical skills, professional and ethical conduct, communication and interpersonal skills. And Professional standards set by EWC  1- Demonstrate commitment to learners, their learning, safety and well-being, 3- Demonstrate dignity, courtesy and respect towards others, 2- Plan and deliver effective learning, teaching and assessment (EWC, 2023).
[bookmark: _Toc199444369]4.6 Elaborating on Assessment Strategies: 
It was suggested to provide more details on the assessment strategies, so the students know what to expect from it. The curriculum will be amended to provide more detailed explanations of both formative and summative assessments, with clear criteria, and details of the expectations.
[bookmark: _Toc199444370]4.7 Enhancing Resource Information: 
The reviewer highlighted that more information could be provided on the resources that are used, and the need to update the appendices. The curriculum will also be revised to incorporate more comprehensive details of the resources used.


[bookmark: _Toc199444371]5.  Justification for Maintaining Aspects of the Original Curriculum
Despite the feedback, some aspects of the original curriculum will be maintained. This is because those aspects had a strong foundation in the curriculum design. 
The 12-week phased approach remains appropriate, providing a structured pathway for gradual memorisation and skill development (Knowles, 2011). Techniques such as repetition, tonal variation, and reflection continue to be supported by cognitive research (Baddeley, 2015) and are integral to the curriculum’s success.

[bookmark: _Toc199444372][bookmark: _Toc190894098]6.  Overall Structure: 
The curriculum's overall structure, with its 12-week timeframe and phased approach to memorisation, will be maintained. This structure provides a balance of direct instruction, individual practice, and group activities, promoting a comprehensive learning experience. The design already caters to the needs of the learners (Knowles, 2011).
[bookmark: _Toc199444373]7.  Logistics and Practical Considerations: 
The curriculum has a suitable structure for the needs of the topic and the cohort. The course runs on Fridays which shows consideration for religious commitments. The curriculum included the weeks and times which is useful for students to be made aware of the commitment required for the course, and a focus on providing a suitable environment that will promote the students' learning.
[bookmark: _Toc199444374]8.  Conclusion
The peer review process deepened my understanding of the curriculum's strengths and areas needing improvement. It highlighted the importance of integrating theoretical frameworks into curriculum design instead of simply following procedural checklists. For instance, peer feedback on the need for explicit learning outcomes prompted me to revisit Bloom’s taxonomy (1956), ensuring that my objectives are measurable and aligned with cognitive levels.
As I adapt the curriculum based on peer suggestions, I recognise the value of keeping certain parts integral. This reflective practice has enhanced my understanding of curriculum design, effective teaching strategies, and critical analysis. The revised curriculum aims to be more beneficial and better suited to learners' needs.
I now appreciate that curriculum development is an ongoing, reflective activity that requires critical engagement with both literature and practice. The integration of theories like constructivism and formative assessment principles significantly enhances learning experiences. Engaging with peer feedback has improved my ability to evaluate my work and justify curricular decisions based on evidence. I will prioritise deeper involvement with curriculum development literature and incorporate reflective practices into my routine as an educator, sustaining professional growth through continual reflection and critical analysis in line with EWC (2023) standards.

Word count: 1547
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Peer review feedback sheet Project 8.docx
Peer Review Feedback



Curriculum number: Project 8



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		 

The curriculum has a clear justification for the proposed course, which is to equip frontline police officers, student officers, and investigators with a depth of knowledge on conscious, unconscious/implicit bias, and victim blaming. The target audience is well-defined, and the course aims to meet the specific needs of this group. The justification for the course is also linked to the Professional Standards (Welsh Government, 2024), which adds credibility to the proposed curriculum.









The aims and objectives for the curriculum are appropriate for the topic and learning group.

		

The aims of the course appear to be well-aligned with the topic of unconscious bias and victim blaming. The learning outcomes, such as defining the concept of bias and victim-blaming, identifying, and applying strategies to challenge and mitigate bias, and demonstrating an ability to apply strategies for personal growth, are achievable and relevant to the course topic. The entry-level requirements are also reasonable, and the use of a self-assessment tool to identify unconscious bias is a good starting point for the course.













The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		

The course outline is well-structured, with clear modules and objectives. The course starts with an introduction to the concept of unconscious bias and victim blaming, followed by modules on identifying and mitigating bias, exploring victim-blaming approaches, and developing skills to challenge and mitigate bias. Additionally, the inclusion of a self-assessment tool and opportunities for group reflection is a constructive way to enhance learning.









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		

The curriculum has been influenced by relevant benchmarking statements, such as the Policing Education Qualifications Framework (PEQF), and professional standards, such as the Welsh Government's Professional Standards. The curriculum also references relevant research and literature, which adds credibility to the suggested course.











Comments on the scheme of work that was designed.

		

The curriculum does not include specific lesson plans or supporting materials, making it challenging to evaluate their suitability. Nevertheless, the incorporation of case studies, open discussions, and structured peer group reflection is an effective method for promoting learning. Additionally, the inclusion of a self-assessment tool and the use of the Harvard referencing system for assessments are valuable elements.











Anything else that you would like to comment on?

		

The curriculum is well-structured, and the aims and outcomes are clear. The use of research and literature to inform the course is also a positive aspect. However, the lack of explicit lesson plans and supporting materials makes it difficult to assess the curriculum's effectiveness. Additionally, the course could benefit from more explicit assessment criteria and rubrics to ensure that students are meeting the learning outcomes.



Overall, the proposed curriculum has strengths in its justification, target audience, and structure. However, the course could be improved with more defined assessment criteria and rubrics to guarantee that students achieve the learning outcomes.
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Peer review feedback sheet Project 14.docx
Peer Review Feedback



Curriculum number: Project 14



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		 The proposed curriculum titled "Mindfulness for Healthcare Workers" is well justified, addressing critical issues of burnout, stress, and mental health challenges faced by healthcare professionals. These challenges are intensified by high patient loads, staff shortages, and emotionally challenging work environments. By targeting healthcare support staff, who often tolerate of these pressures, the curriculum is focused and relevant. This tailored approach ensures the program meets the specific needs of a group commonly overlooked in stress management training, potentially enhancing both personal well-being and patient care.











The aims and objectives for the curriculum are appropriate for the topic and learning group.

		The aims and outcomes of the curriculum are appropriately aligned with the topic and the identified learning group. The curriculum intends to equip participants with mindfulness skills to enhance their emotional resilience, reduce occupational stress, and improve overall workplace well-being. The stated outcomes, such as understanding mindfulness principles, applying mindfulness techniques, and working toward long-term practices, provide measurable targets that participants can achieve, demonstrating the curriculum’s focus on practical application.













The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The structure of the curriculum is systematic and well-organised. Over six weeks, participants engage in two-hour sessions that blend theoretical understanding with practical exercises and reflective activities. This progressive learning model allows participants to build upon their knowledge and skills progressively, enhancing retention and application of mindfulness techniques relevant to healthcare settings. The combination of online and in-person delivery formats further adds to the curriculum's accessibility.









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum meets the Welsh Government's Professional Standards for Further Education, exhibiting professionalism, collaboration, and inclusivity. The incorporation of bilingual materials respects and fosters Welsh culture, ensuring a broader reach in participant engagement. Furthermore, the curriculum's alignment with evidence-based practices, such as the NHS Health and Wellbeing Framework, demonstrates its contemporary relevance and adherence to sector needs.









Comments on the scheme of work that was designed.

		

The lesson plans presented convey a clear educational strategy, specifying learning objectives, session outlines, and materials needed. For instance, the first lesson introduces mindfulness principles and includes various interactive components such as group discussions and guided breathing exercises. The resources provided, such as reflective journaling prompts, guided meditation scripts, and stress-response mapping templates, are relevant and will aid in reinforcing learning outside of the structured sessions. These comprehensive resources strengthen the curriculum and encourage participant involvement. 









Anything else that you would like to comment on?

		The curriculum effectively addresses factors that may hinder participation, such as irregular schedules and differing comfort levels with technology, increasing its overall effectiveness. 

Overall, the "Mindfulness for Healthcare Workers" curriculum is well-constructed and thoughtfully addresses the unique challenges of healthcare professionals. It demonstrates clarity in its purpose, structure, and alignment with professional standards. Future considerations could include incorporating follow-up sessions or advanced modules for participants who wish to deepen their mindfulness practice. Such enhancements would not only support ongoing professional development but could also foster a culture of mindfulness within healthcare settings, benefiting both professionals and the patients they serve. 
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Peer review feedback sheet Project 16.docx
Peer Review Feedback



Curriculum number: Project 16



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		

The "Going the Extra Mile" curriculum is well-founded, targeting a known gap in the hospitality industry regarding the delivery of genuine guest experiences. It emphasises essential soft skills like empathy, emotional intelligence, and cultural awareness for hospitality professionals. Clearly identifying its audience ensures the curriculum's relevance and suitability, highlighting the significance of these skills in a sector historically dominated by hard skills, this focus aligns well with contemporary industry demands.











The aims and objectives for the curriculum are appropriate for the topic and learning group.

		

The program's objectives are fitting and address the current necessities of the hospitality sector. By enhancing both technical skills and intangible service qualities, the curriculum effectively meets market demands for tailored guest experiences. The clearly defined, measurable learning outcomes aim to differentiate between standard service and authentic hospitality, utilise emotional intelligence, and assess personal performance, promoting professional growth while ensuring participants can make a significant impact at work.











The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		

The curriculum features a coherent and logically organised structure, comprising three four-hour sessions that transition from theoretical concepts to practical applications and reflective evaluations. This methodology fosters a well-rounded learning experience linking theory with practice. Additionally, the flexible scheduling allows sessions to be conducted consecutively or spaced out, accommodating participants with different work commitments.











Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		

Aligning strongly with professional standards like the UK Professional Standards Framework (UKPSF) and the QAA Subject Benchmark Statements for Hospitality, the curriculum ensures academic rigor while reinforcing its relevance to industry expectations. Accreditations from organisations such as the Institute of Hospitality enhance the program's credibility and affirm the significance of industry, focused training in ensuring professional legitimacy.





















Comments on the scheme of work that was designed.

		

The lesson plans for Sessions 2 and 3 are thoughtfully crafted, containing precise objectives, activities, and assessment strategies. Role-playing in practical sessions effectively integrates theory with practice, providing a safe space for learners to explore. The supporting materials, including reflective journals and action plan templates, facilitate learning and self-assessment, promoting continuous improvement, qualities that are critical for success in the hospitality profession.











Anything else that you would like to comment on?

		

The curriculum adeptly incorporates inclusivity and adaptability, acknowledging the varied backgrounds and experiences of hospitality learners. The focus on peer and self-assessment is commendable, as it encourages a collaborative learning atmosphere. Furthermore, addressing potential challenges, such as resistance to role-playing, reflects a considerate approach to the educational process and the needs of participants.

In summary, the "Going the Extra Mile" curriculum signifies a meaningful progression in hospitality education, mitigating vital gaps in existing training practices. It is well-aligned with industry requirements and uses effective educational methodologies to encourage both personal and professional growth. Future improvements could involve integrating feedback from initial participants to keep the curriculum aligned with evolving industry standards and the needs of learners.
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Peer review feedback 1.pdf


Peer Review Feedback 
 


Curriculum number: 15 
 


A clear justification has been provided for the proposed curriculum with an appropriate target 


audience. 


 The importance of the curriculum for the intended learners is clearly identified, however there is 
no explanation if this course is not already available or different from courses already running.  
 
Target audience is aimed at all learners that have the same goal in mind, however, would be all 
ages and therefore all abilities, so could do with some discussion on how this would be managed 
to suit all needs.  
 
 
 
 
 
 


 


The aims and objectives for the curriculum are appropriate for the topic and learning group 


Aims are clearly set out and appropriate to the curriculum, however specific objectives aren’t 
clearly set out.  
 
 
 
 
 


 


The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 


Yes, the structure in the curriculum is set well according to the over goal, looking at various 
teaching methods and repetitiveness to support memory.  
 
 
 
 
 


 


Where appropriate, there was consideration given to relevant professional standards/benchmarking 


statements in the design of the curriculum. 


There has been link to professional standards, however these are not referenced so it is unclear 
where these are from to ensure it is linking specifically to post-16 education.  
 







However, the listen professional standards discussed are explained well, with explanation on how 
this is considered within the curriculum.  
 
 
 
 
 


 


 


 


 


Comments on the scheme of work that was designed. 


Curriculum was well detailed in terms of teaching strategies and discussing the benefits of the 
learning overall, it is set out into small paragraphs making it easier to read and separated using 
subheadings, it is clear a lot of thought and passion has gone into the writing of this curriculum 
proposal.  
 
 
 
 
 
 
 


 


 


Anything else that you would like to comment on? 


This could benefit from more references to back ideas and information.  
Appendices are very small and difficult to read so unable to comment on these further.  
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Peer Review Feedback 


Curriculum number: Project 15 
A clear justification has been provided for the proposed curriculum with an appropriate target 


audience. 


Author has outlined the topic for the proposed curriculum. It would benefit from recent theory or 
supporting statements to strengthen the justification for the curriculum.  
 
The author has briefly mentioned the target audience, however, it would be worth going into 
further depth on the target audience demographics.  


The aims and objectives for the curriculum are appropriate for the topic and learning group 


Aims and learning outcomes for the curriculum listed and are appropriate for the topic. To 
strengthen each statement, supporting evidence would be beneficial (for example, “To guarantee 
that the rhythm of Qirat is firmly embedded in participants' thoughts, the curriculum will 
emphasize Qirat principles throughout the memorization process” – relevant theory could help 
support this statement which is aimed to guarantee an outcome). 
 
No objectives listed in the curriculum.  


The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 


Author has listed suitable learning and skills development for the topic. The course will run on 
Fridays which shows consideration to religious commitments. The author has also included the 
weeks and times which is useful to students to be made aware of the commitment required for 
the course.  
 
It would be beneficial to list sources to support statements (i.e. The curriculum conforms with 
professional requirements in Islamic education; the content is applicable and follows best 
practices” – enclosing these requirements would be useful). 


Where appropriate, there was consideration given to relevant professional standards/benchmarking 


statements in the design of the curriculum. 


Author has briefly mentioned professional standards in the curriculum. It would benefit from 
further in-depth and relevant professional standards/benchmarking statements.  
 


Comments on the scheme of work that was designed. 


The author has demonstrated clear logistics for the course, and the expectations required from 
the students at the beginning of the course (i.e. no mobile phones). Safety considerations have 
also been included along with anticipated difficulties. The curriculum shows some progression 
through the weeks with the course ending with a certificate for the students.  
 
Would it be worth embedding the assessment requirements into the weekly schedule to ensure 
the students are aware of the requirements and to manage workload for the lecturer? Further 
information on the content of each assessment (both formative and summative) would also be 
useful. 


Anything else that you would like to comment on? 


Unable to review or comment on the appendices as the text is too small.  
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Peer Review Feedback 
 


Curriculum number: 15 
 


A clear justification has been provided for the proposed curriculum with an appropriate target 


audience. 


You have identified an appropriate target audience for your curriculum, with a focus on 
individuals with an interest in memorizing the Quran. You have also provided a brief rationale for 
your proposed curriculum with some literature used to support your justification. Utilising a wider 
range of sources and data within this discussion would have been useful in providing more 
information and strengthening the justification for your curriculum. 
 
To help strengthen this section, you could build on areas of discussion such as; current related 
courses that are available for your target audience; are there any available for areas in Swansea? 
Why this course is important for the Muslim community in the area and why these courses need 
to be accessible for learners in your target audience. 
 
 
 


 


The aims and objectives for the curriculum are appropriate for the topic and learning group 


The aims and objectives for your proposed curriculum have been outlined clearly and are 
appropriate for your group of learners and topic. You have discussed your aims in depth, while 
maintaining that they are achievable for your learners within the time frame set. 
 
 
 
 


 


The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 


 
You have provided a thorough structure for your proposed curriculum, following an order that will 
help guide learners who may have little previous knowledge of the topic when starting the course. 
You have also considered an appropriate setting for your learners, ensuring ease of accessibility. 
For the future, consider utilising relevant sources and theory to support these decisions and 
strategies.  
 


 


Where appropriate, there was consideration given to relevant professional standards/benchmarking 


statements in the design of the curriculum. 


 
You have identified a range of good teaching practice within your curriculum proposal, such as 
using real-life examples in your delivery of material, using visual aids to enhance understanding, 







and fostering a supportive community in the classroom to maintain motivation. To strengthen this 
section, ensure these are linked these to the professional standards framework. 
 
An example of where this could also be used is in section 7. This would have been a great 
opportunity to link to professional standards as you demonstrate commitment to learners, their 
learning and wellbeing by ‘implementing tailored educational strategies to enhance retention and 
engagement among participants’. This can be strengthened again by discussing which teaching 
strategies may be implemented to achieve this. 
 


 


 


 


 


Comments on the scheme of work that was designed. 


 
Your scheme of work is well organised and outlines the topic of your sessions each week. You 
have also ensured that the work proposed is attainable and does not overwhelm your learners in 
the two hour time frame of your sessions. To develop on this, you could consider further 
discussing the teaching strategies you will be implementing and how your learners will be 
formatively assessed in these sessions.  
 
 
 
 
 
 


 


 


Anything else that you would like to comment on? 


Overall a very insightful and important curriculum that will be useful for your target audience, 
while also helping to develop key skills for your learners. For the future, please take care when 
attaching documents to your appendixes, ensuring that they are clear and easy to read.  
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