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Throughout the essay, children’s experiences through childhood within Wales and Sabah will be compared and contrasted, providing a critical evaluation of both pedagogical approaches and the impact that these have on a child’s early experiences. 
Childhood, as described by UNICEF (no date) and the International Planned Parenthood Federation (2012), bares no difference depending on race, culture, religion, childhood is said to be a child’s freedom to play whilst exploring, with the support of caring adults, nurturing the child’s confidence as they are protected from the dangers of abuse and fear, violence and exploitation. The growth from birth to adulthood is said to be one’s childhood according to UNICEF (no date), however, this is said to not only be measured through years but the importance of quality and condition of this part of one’s life time impacts the childhood experiences that a child encounters through their life. However, the International Planned Parenthood Federation (2012) adds that a childhood should be free of adult domains such as work and sex.
Sabah, as part of Malaysia, is a country that Olson (2007) suggests is signatory to the Convention on the Rights of the Child. Olson (2007) highlights that Article seven within these rights, state that every child has a right to gain nationality at birth. Marsden (2017) reports that Children born in the United Kingdom after 1983 automatically became British Citizens if at least one parent was British, or they had lived in the United Kingdom for over five years, Marsden (2017) highlights the uncertainties that may arise after Brexit, suggesting that over five hundred thousand children may be denied citizenship. Comparing these findings to those in Sabah, Olson (2007) believes that citizenship is not granted by birth. According to Olson (2007) an application for citizenship can only be applied if one or more parents are citizens of Malaysia. Children born from non-Malaysian parents will receive a stamp on their citizenship that states foreigner (Olson,2007), the impact of this means that children in possession of this type of citizenship are not permitted to attend Governments schools. Considering the suggestions made by Marsden (2017) and Olson (2007) both countries may become in breach of the agreement they have made to the United Nations on the Rights of the Child.
Fighting for the rights of the child, Child’s Rights Coalition Malaysia (2012) comprises of seven non- governmental groups, according to Child’s Rights Coalition Malaysia (2012) these groups review the ways in which the government are upholding the agreement they made to the Convention on the Rights of the Child. It is said by Child’s Rights Coalition Malaysia (2012) that progress has been made towards the rights of the child, not only by the commitment to the Un Convention on the Rights of the Child but the implementation of the Child Act in 2001, however, findings have shown that these commitments are not being followed as suggested. Some inconsistences suggested by Child’s Rights Coalition Malaysia (2012) and supported by Olson (2007) discuss Article seven, which states that children have the right to a name and nationality, which is not always the practice being carried out by Malaysian Government. UNICEF (2008) describes Article thirty-seven, stating that this article safeguards children from torture, punishment or treatment that allows them to feel degraded. Children’s Rights International Network (2018) suggests that corporal punishment is being enforced on children throughout schools and homes in Sabah as well as other villages in Malaysia, this is said to be a repeated violation of the Un Convention on the Rights of the child.
Welsh Government (2015b) suggests that in 1991 United Kingdom adopted the ethos of the United Nations Convention on the Rights of the Child, Wales embraced this legislation and used the articles stated within the convention as a basis to develop policies that ensured the rights and wellbeing of children in Wales were supported and upheld. As both Wales and Sabah belong to UNCRC, it can be viewed that they both support the importance of children’s rights. However, whilst Sabah contradicted this through their pedagogy and laws, Wales extended their passion and commitment by introducing a Children’s Commissioner for Wales in 2001 (Children’s Commissioner for Wales ,2018), to represent children and young people to ensure that their rights are heard and promoted,  the current Children’s Commissioner for Wales, Sally Holland was previously a campaigner for the ban against smacking children. BBC News (2018) discuss the proposed smacking ban in Wales, as it currently stands, smacking or other forms of physical punishment is not allowed throughout the childcare sector, however, parents and guardians can currently use reasonable punishment according to the child’s age, unreasonable punishment would be classed as leaving a mark or using an implement to administer this. Introducing a smacking ban law, is said by BBC News (2018) to reinforce the message that physical punishment carried out on children is not acceptable in Wales. Comparing Sabah and Wales regarding physical punishment, it has been shown that some children in Sabah receive punishment in the education sector and within the home, discarding the rules set out by UNCRC, however, Wales does not allow punishment throughout schools and childcare settings, parental preferences regarding physical punishment has yet to be overruled by Welsh Government but currently in review.
Children in Wales (2017) brings to our attention the Children’s Commissioner for Wales annual report, which publishes findings from the previous twelve months and details recommendations that have been made to the Welsh Government. Recommendations discussed by Children in Wales (2017) find that improvements are to be made that ensure all non-working families are not excluded from any childcare schemes, this is said to support the reduction in poverty levels, along side this recommendation is the acknowledgement for all home-schooled children to be registered, this is said to enable the monitoring of their education and protect the child through safeguarding. 
Exclusion from the education system in Sabah is said to be a concern for the welfare of the children, Allerton (2013) calculated the population in Sabah in 2013 as 3.2 million people, over 27% of this population were suggested to be  of non-Malaysian citizenship, this figure may be higher as Allerton (2013) brings to our attention those who do not hold any documents can not be registered on the census. Comparing these statistics with Wales, Welsh Government (no date) state that approximately 3 million people were on the census in 2013, with the highest population being found in the countries capital, Cardiff. Taib (2014) suggests that children who are born to parents without Malaysian citizenship are excluded from attending any government led education and health care is not accessible to those who do not hold a Malaysian citizenship. Lumayag (2016) suggests that the Government of Malaysia amended the Education Act of 1996 to limit access to free education to Malaysian citizens. Taib (2014) believes that over 44,000 children are born to non-Malaysian parents, leaving these children lacking in education, adequate housing and basic health care, leaving these children at risk of becoming involved in prostitution and child trafficking.  Discrimination in Sabah is said by Taib (2014) to be seen throughout the classes, sex and culture being named as the most popular areas where this can be seen, girls can legally be married at sixteen years of age, whereas boys are required to be eighteen years of age and over. 
Hamid et al. (2017) highlights that undocumented children in Sabah have had their childhood taken away from them, as they often have to take on the role of an adult and work illegally to support themselves and their family. It is said by Hamid et al. (2017) that these children are forced into poverty as they are born to non- Malaysian parents who are not legally allowed to work. Suggesting that the minority of working children are male, Hamid et al. (2017) concludes that female children are often being put to work in the sex industry, through illegal prostitution.

Comparing undocumented children in Sabah to those of Malaysian Citizenship, Aden et al. (2016) and Aziz (2011) introduce the importance that older family members such as grandparents have on the upbringing of the children. As Aden et al. (2016) suggests, preschool care is expensive in areas such as Sabah, so this role is often taken on by the grandparents, Aziz (2011) suggests that a change in woman entering the workforce has resulted in the increased presence of the grandparents within the child’s life. It is said by Aziz (2011) and Ding (2016) that children benefit from the teachings of the grandparents, as culture, heritage and language is taught throughout the daily chores and practices. This concept is supported by Vygotsky’s theory called Zone of proximal development (1987 cited in Swain et al., 2002) where it is said that a child learns from a more knowledgeable other. 
Selin (2014) agrees with Aden et al. (2016) and Aziz (2011) regarding the importance that extended family members have within the Malay household. It is said by Selin (2014) that often the family live with the grandparents and this is shown to be respectful to the elders and a continued practice of cultural values. According to Selin (2014) and Harun (2012) Malay women tend to the children and the household chores, however, this tends to differ in urban areas where families from wealthy backgrounds employ maids to tend to these jobs, this can be seen where both parents hold an academic stature. 
Comparing the experiences children are exposed to in Sabah to those in rural Wales, Barnardo’s Cymru (2017) believe that children in rural parts of Wales experience barriers of poverty and deprivation which have an impact on a child’s well-being and life experiences. Some of key factors to the increase in poverty in Wales as  suggested by Barnardo’s Cymru (2017 )  and Children in Wales (2014a) include the lack of transport available for families to access work, resulting in high unemployment rates, and the increase of integrating communities that have migrated from other countries, which has led to multi agencies unable to provide sufficient support to these people, which in turn results in them unable to integrate into the culture and community around them, resulting in children feeling isolated.  According to Children in Wales (2014b), the Welsh Assembly Government supports services to help children’s well-being and education, such as Flying start, Communities First and Cymorth. However, according to the Welsh Government (2017b), these support systems are funded by £1 million pounds of government funding. Dickins (2017) highlights the prospect of this funding being unavailable after Brexit, as it is funded by the European Union. 
Bradshaw (2016) suggests that the impact that poverty has on foetal development results in low birth weigh and cognitive development, this resulting in lack of employment when the child grows to an adult, this then results in a repeated cycle of poverty. According to Bradshaw (2016) poverty can be seen in inadequate housing within rural areas of Wales, this type of housing contributes to illnesses in children, resulting in poor attendance at school. Smith (2017) supports this theory and suggests that poverty leads to poor nutrition in children and parents are forced to use food banks for help to minimise this.
Support programmes such as flying start, as suggested by Children in Wales (2014b) provide parents with funded regulated childcare for approximately twelve hours per week as from their second birthday. This is said to by Public Policy Institute for Wales (no date) to offer children the opportunity to make new friends through experiences indoors and outdoors, as they may lack these opportunities within their community.  Family Information Service (no date) suggest that flying start programmes support the child’s wellbeing by enabling parents parenting training on areas such as managing behaviour, sleep routines and toileting.
Reviewing the preschool experiences available to children in Sabah and comparing these to those in Wales, the involvement of the extended family as suggested by Aden et al. (2016) is not apparent in Wales. Regulated childcare as discussed by Children in Wales (2014b) is encouraged and supported by the local Government. Support systems can be seen to be in place to support children’s well being and education for deprived areas within Wales, as highlighted by Public Policy Institute for Wales (no date). However, it is not only deprived areas that suffer poverty, Child Poverty Action Group (2016) suggests that when taking into account the cost of childcare, many families are below the recommended living standard, this suggests that there are higher statistics when calculating the number of children living in poverty and suffering the effects of this in Wales.
Gov.uk (no date) suggests that education for children in Wales is compulsory from the age of five years, however, children are entitled to free part time childcare after they have reached three years of age. This is said by Gov. uk (no date) to differ depending on whether parents are working a minimum of hours per week. This compulsory school age is also age five years in Sabah, however, this is not reinforced by the government (Kota Kinabalu, 2018). According to Kota Kinabalu (2018) ninety five percent of schools in Sabah are run by the Government, however,it is said that these schools are of low quality, staff are not required to have any teaching  qualifications . Privately owned schools in Sabah are said by Kota Kinabalu (2008) expensive, with a little help for parents when purchasing books for classes. According to The Straitstimes (2015) children in primary school in Sabah start school at seven thirty in the morning, however they leave the house much earlier to travel there, often walking for two hours bare foot through jungle plantation to reach school. The Straitstimes (2015) suggests that transport to school is expensive for most parents and walking to school leaves children vulnerable to dangers, including criminals. Comparing these finding to transport to school in Wales, Ceredigion County Council (2016) state that school buses are free, however, this is only the case if the child lives more than two miles from a school.
Ministry of Education Malaysia (2018) describes the curriculum followed in schools as holistic, as it not only concentrates on curriculum subjects, but includes the importance of values, respect and culture, as does the Welsh Curriculum followed in Wales for children from three years of age to seven years of age, known as the foundation Phase, as suggested Welsh Government (2015).  Ministry of Education Malaysia (2018) suggests that the Malaysian curriculum is carried out in a formal manner with traditional teachings. Comparing the curriculum in Malaysia to that of Wales, it is said by Welsh Government (2017a) that the foundation Phase is based upon the children experiencing through hands on activities, with the opportunities for this to be carried out indoors or outdoors. Within the framework of the curriculum as stated by Welsh Government (2015a) cultural diversity and the child’s well-being play an important part of the criteria, this supports the cultural and holistic teachings within the Malaysian curriculum. Malaysian Digest (2015) discuss the ranking of Malaysia in the Pisa results from 2012, this states that Malaysia ranked fifty two out of seventy-two countries that took part, with the United Kingdom ranking at number twenty. According to Malaysian Digest (2015), children were tested in reading, maths and science skills, with the results placing the countries in the given ranking. Reflecting on this low ranking achieved in Malaysia, The Malaysian Insight (2017) suggests that these low scores may be due to children being unfamiliar with the use of computers, resulting in them not entering answers to questions correctly. Gurney-Read (2016) reports that rankings for United Kingdom and Malaysia in 2015 had both seen progression, with United Kingdom Ranking tenth in maths, which is said to be the highest score they have achieved in twenty years. Gurney-Read (2016) suggesting that the United Kingdom achieved this with the reviewed curriculum. however, Yue-Yi (2017) accuses the Malaysia Government of influences the results of the test by putting forward the top-ranking schools to be tested, thus not giving a fair overall ranking of all schools across Malaysia.

Learning Wales (2016) suggests that the results from the Pisa report implemented changes to the Welsh curriculum currently known as the National Literacy and Numeracy Framework. This framework as described by Learning Wales (2016) is said to be imbedded across the whole curriculum to improve the level of achievements for pupils in these areas of learning. This framework is said by Learning Wales (2016) to be relevant to children aged five to fourteen years old.
Within the Foundation Phase Framework as described by Welsh Government (2015a), the Welsh Language has been recognised as being an important part of a child’s education in Wales. This framework is said by Welsh Government (2015a) to be applicable for children from three years of age to seven years of age.  The Welsh Government (2017a) highlights the Welsh language strategy (2012-2017), which is said to be a set of strategies that enable the growth of the welsh language in families, at home and within schools. According to the Welsh Government (2017a) enforcing these strategies will secure the continued use of the welsh language.  
The near extinction of the Welsh language is highlighted by BBC Wales (2014), where it is reported that in 1846 MP William Williams gave a speech in Westminster discussing the role of Welsh in education, after which a report was commissioned on the role of the Welsh Language in education. It is said that this report was titled Treachery of the blue books. BBC Wales (2014) suggests that this report raised concerns about the morals of the Welsh people and education in Wales was said to be poor. With this information before them, it is reported by BBC Wales (2014) that three English barristers enforced the need for Welsh not to be spoken in schools, which led to any children speaking Welsh to be punished, ruling that Welsh was not an official language. BBC Wales (2014) concludes that this was never an official law, however, within this era, convention gained the same power as law, and it was seen by convention that English was the only suitable language for education. 
Welsh assembly (2016) states that the Welsh Government has continued to support and develop the use of the welsh language through the construction and implementation of legislations such as the Education Act 1944, resulting in the first Welsh-Medium primary school in 1947.

The history and commitment to maintain the heritage and identity of the native language can also be seen in the communities within Sabah.
Ding (2016) believes that grandparents and extended families play an important part in maintaining the native language of the children in Sabah. The heritage language originally used in Sabah is called Hakka, Ding (2016) suggests that children’s parents veered away from this language and introduced the use Mandarin within the household. Older generations such as grandparents are said to help maintain some level of the Hakka language being used with the children. Ding (2016) believes that the role of the extended family to maintain bilingualism within the household plays an important part in a child’s language development. It is said by Ding (2016) that local schools in Sabah have adopted the Mandarin language and include lessons in English, however, the native language of Hakka is still a strong presentence within the children’s home life.
Comparing the two chosen countries, each face their own struggle to maintain the native language, however, Wales has the support of their Government to enable this to happen. The experiences children gain through the close family connections in Sabah are tainted with the hardships and dangers the children are faced with daily, when all they strive for is what we would class as a safe childhood. A child’s childhood, whether this be in Wales or Sabah can in this day and age be faced with the limitations poverty brings upon them, including ill health, lack of education and poor housing, things that children are to be protected against. Considering Article seven of the United Nations Convention on the Rights of the Child, the right to gain nationality at birth, the impact of this not being carried out has been shown to significantly influence the experiences children gain in childhood, not only do they suffer with lack of education, but they take on adult domains and are exploited within these. With changes surrounding Brexit, some children in Wales could also face uncertainty and their path through childhood may not be that one once expected.
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